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Local ESSA Consolidated Strategic Plan 
 

 
Authorization 
 
The 2019 Local ESSA Consolidated Strategic Plan is authorized by the following: 

 Every Student Succeeds Act (ESSA); and 
 Section 5-401, Comprehensive Master Plans, Education Article of the Annotated Code of 

Maryland. 
 
Background 
 
In 2002, the Maryland General Assembly enacted the Bridge to Excellence in Public Schools Act.  This 
legislation provides a powerful framework for all 24 local school systems (LSSs) to increase student 
achievement for all students and to close the achievement gap.  The Bridge to Excellence legislation 
significantly increased State Aid to public education and required each LSS to develop a comprehensive 
master plan, to be updated annually. In 2019, the Maryland Commission on Innovation and Excellence in 
Education updated current education funding formulas and made policy recommendations in the areas 
applicable to LSSs including early childhood education, high-quality teachers and leaders, college and 
career readiness pathways, including career and technical education, and more resources to ensure all 
students are successful. 
 
In 2015, the Every Student Succeeds Act (ESSA) was reauthorized. This Act provides a long-term, stable 
federal policy that provides additional flexibility and encourages states, LSSs, and schools to innovate 
while maintaining accountability for results. The ESSA in conjunction with the Bridge to Excellence in 
Public Schools Act in accordance with the Annotated Code of Maryland §5-401, Annotated Code of 
Maryland §7-203.3, requires LSSs to develop and submit a 2019 Local ESSA Consolidated Strategic Plan to 
the Department for review. Each LSS must submit its consolidated plan to the Department by October 
15th each year.   
 
In 2019, LSSs will transition to the new Local ESSA Consolidated Strategic Plan for accountability, reporting, 
and school improvement.  School systems will be required to submit a plan to improve outcomes for all 
students. The plan should include goals, objectives, and strategies/evidence-based interventions to 
promote academic excellence among all students to address areas of focus based on the analysis of state 
standardized data. Reported strategies should also address any disparities in achievement for students 
requiring special education services, as defined in §5-209 of the Education Article, and students with 
limited English proficiency, as defined in §5-208 of the Education Article. The Local ESSA Consolidated 
Strategic Plan will be based on 2017- 2018 data. 
 
Additionally, each plan should include detailed summaries of the alignment between the LSS’s current 
year approved budget, prior year actual budget, and the Local ESSA Consolidated Strategic Plan and 
objectives. 
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Introduction 
Prince George’s County Public Schools (PGCPS) is one of the nation’s 25 largest public PreK-12 school districts 

and the second largest in Maryland with 206 schools and centers, more than 132,600 students, and nearly 19,000 

employees in SY2018-19. The approved FY 2020 Operating Budget for PGCPS totals $2,104,664,760. This 

represents an overall increase of $56.9 million or 2.8% above the FY 2019 operating budget of $2,047,732,000. 

Demographics 
PGCPS serves a diverse student population from urban, 

suburban, and rural communities.  As shown in the 

demographic snapshot of SY2018-19 enrollment (Table 

A), 57.1% of students are Black or African American and 

an increasing percentage of students (34.3%) represent 

Latino races.  Over the past six (6) years, the shifting 

demographic composition of the PGCPS student 

population has outpaced enrollment increases with the 

Latino-All Races student group growing to 51.7% (from 

22.6% in 2013) compared to overall enrollment growth 

increasing by 7% (from 123,741 in 2013).  PGCPS’ Free 

and Reduced Meals (FARMS) student group comprises 

nearly 65.3% of the student population, while the Limited 

English Proficient (LEP) student group rose to 19.7% 

from 16.7% in SY17-18. The Special Education student 

group declined slightly to 10.7% compared to 11.1% in 

SY18.   

PGCPS continues to realize annual enrollment growth and 

expects to sustain the trend with projected enrollment in 

the 2019-20 school year approximating 134,000 Pre-K 

through 12th grade students. PGPCS school enrollment is projected to increase by more than 6,000 students over 

the next 10 years to approximately 138,500 students by SY 2029.   

Budget Narrative 

Climate and Fiscal Outlook 
Prince George’s County continued to demonstrate economic progress, despite the Federal Open Market 

Committee’s economic slowdown projections (2018 U.S. GDP of 3.0% to 2.1% in 2019 and 1.8% into 2021)1. 

Prince George’s Economic Development Incentive (EDI) initiative continues to contribute to household incomes 

and job growth projected to exceed the national average (33.5%) over the next ten years2.  

This Fiscal Outlook supports continued investment in Prince George’s County Public Schools - at levels that meet 

or exceed the Maintenance of Effort requirement. Prince George’s County’s FY 2020 contribution of $786.5 million 

includes a funding increase of 3%; the contribution constitutes 59.8% of the County’s General Fund.  Prince 

George’s County’s commitment is in direct alignment with Kirwan Commission recommendations.  

PGCPS will continue judicious fiscal stewardship over the approved FY 2020 Annual Operating Budget of $2.1 

billion, a 3.7% increase over the prior year. This budget consists of $1.2 billion (State), $786.5 million (County), 

$124.5 million (Federal) and $16.3 million (Board).  

The FY 2020 Annual Operating Budget focused on improving employee compensation, reducing elementary class 

sizes, enhancing school safety, expanding full-day Pre-K programs, growing Career and Technical Education, 

increasing mental and physical health supports, developing a digital initiative for struggling learners, providing 

equitable resources for schools with concentrated poverty, special education enhancements, and enacting other 

                                                           
1 https://www.thebalance.com/us-economic-outlook-3305669 
2 https://www.pgcedc.com/edi-fund ; https://www.bestplaces.net/economy/county/maryland/prince_george%27s 

Table A: Demographic Snapshot 

PGCPS SY2018-19 

Student  Group Number Percent 

Latino – All Races 45,468  34.3% 

Native American / Alaska Native 372  0.3% 

Asian 3,710  2.8% 

African American 75,788  57.1% 

Native Hawaiian/ Pacific Islander 279  0.2% 

White 5,293  4.0% 

Two or More Races 1,727  1.3% 

Total 132,637  100.0% 

   

Male  67,651  51.0% 

Female  64,986  49.0% 

Special Education (SPED)  14,185  10.7% 

Limited English Proficient (LEP)  26,164  19.7% 

Free and Reduced Meals 

(FARMs) 

 86,586  65.3% 

Source: PGCPS Data Warehouse - FY19 End-of-Year 

Attendance File.  

https://www.thebalance.com/us-economic-outlook-3305669
https://www.pgcedc.com/edi-fund
https://www.bestplaces.net/economy/county/maryland/prince_george%27s
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critical student-focused initiatives. These improvements were possible through $53.6 million in Kirwan Blueprint 

funding and $42.3 million in deliberate centralized reductions.   

Revenue and Expenditure Analysis 
PGCPS FY 2019 revenue received met expectations towards achieving the system’s strategic goals. FY 2019 actual 

revenue received was $2,010,872,664; 2% lower than the FY 2019 Approved Budget. The variance was primarily 

related to lower federal funds of $11.38 million or 11.4% lower than the FY2019 Approved Budget. The majority 

of the federal grant funds are multi-year programs that carryover and expand beyond the twelve month fiscal year 

- in addition to grant funds that were anticipated and reserved, but unallocated during the fiscal year. These multi-

year federal grants include all entitlement programs and carryover grants that were extended within the fiscal year.  

Lower federal funds were slightly offset by interest earned above appropriation levels of $6.7 million.  The system 

has adjusted FY 2020 interest budget levels accordingly.  

PGCPS’ Approved FY 2019 Operating Budget was $2,047,732,000 - $61,504,700 or 3.1% more than the FY2018 

Approved Revised Budget. The increase primarily supported the mandatory cost of doing business in the following 

areas: negotiated salary enhancements, charter school funding, student-based budgeting or other cost of doing 

business (e.g. GPS school bus locators). The system also redirected and prioritized approximately $8.2 million to 

offset some of the other incremental Mandatory / Other costs. Changes in assurance expenditure areas were as 

follows: 

 Standards and Assessment expenditures were less than planned expenditures by $1,678,707 or 5.7%  

 Data Systems expenditures exceeded planned expenditures by $199,612 or 28.8% 

 Greater Teachers and Leaders expenditures  were less than planned expenditures by $167,011 or 0.5%  

 Turning Around the Lowest Performing Schools expenditures were less than planned expenditures by 

$199,708 or 85.6%    

Standards and Assessment: Reform Area 1 - Reform Area 1 expenditures were less than planned expenditures by 

$1,678,707 or 5.7%. The net change was primarily attributed to the following:  

Student Based Budgeting Variance of $1,454,231 was related to hiring timing lags. This variance represents 0.29% 

of the student based budget.  

 Community School Variance of $592,912 - this pilot program was fully funded; however, implementation 

occurred late in the fiscal year. 

Data Systems to support instruction: Reform Area 2 - Reform Area 2 exceeded planned expenditures by $199,612 

or 28.8%.  The net change was attributed to guidance software - used in both middle schools and high schools - that 

exceeded planned expenditures by approximately $199,612. 

Great Teachers and Leaders: Reform Area 3 -  Reform Area 3 expenditures were less than planned expenditures 

by $167,011 or 0.5%, as a result of a hiring time lag of (2) Peer Assistance and Review Teachers.   

Turning Around the Lowest Achieving Schools: Reform Area 4 – Reform Area 4 expenditures experienced a cost 

savings of $199,708 or 86% primarily driven by operational efficiencies which afforded the program the ability to 

absorb / fund food and nutrition services. 

Mandatory Cost of Doing Business/ Core Services and Other Base Requirements reflect expenditures that are 

required by law, and support for example, employer obligations like social security; retirement;  unemployment 

insurance; the funding of existing employee contracts including compensation; employee and retiree benefits for 

health insurance; other benefits; managing risks for the school system through self-insured programs supporting 

workman’s compensation; general liability; excess property claims and expenses; utilities and internal services 

programs such as printing and vehicle maintenance operations. In addition, Core Services/Other Base Requirements 

are also deemed necessary by the Local Board of Educators. The category of Mandatory Costs of Doing Business 

and Other Base Requirements experienced a cost savings of approximately $35 million or 2% of the FY 2019 

Approved Budget. The cost savings are primarily related to lower than anticipated Salaries and Wages, benefit 

related costs and multi-year federal grant activities that will carry over beyond a 12-month fiscal year.  Planned 

federal grant related expenditures were anticipated but will not occur during this current fiscal year. 
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Goal Progress (Areas of Focus) 
Under the leadership of CEO Dr. Monica Goldson, PGCPS engages in disciplined needs assessments, performance 

planning, monitoring, and accountability processes at both the individual school and district levels that produces 

individual School Performance Plans (SPPs) and a District Performance Plan (DPP). These plans and processes are 

supported by a newly formed Division of Accountability.  

Stemming from a systemic needs assessment and informed by extensive data analyses, PGCPS Executives set forth 

eight strategic goals across two Areas of Focus that will guide our work toward achieving the vision for all students 

to graduate ready for success in college and/or careers of their choice. Cross-functional root cause analyses, needs 

identification and prioritization, and joint objective-setting was performed via facilitated work sessions leading to 

systemic alignment on these priorities. The areas of focus and goals are:  

Area of Focus #1:  Academic Achievement and Student Growth in ELA and Mathematics 

1. Reverse the decline in aggregate student performance in state accountability mathematics testing across all 

grade bands. 

2. Accelerate the rate of increase of the percentage of students meeting and/or exceeding the state performance 

standard for proficiency in mathematics and ELA accountability testing at both the elementary and middle 

school levels. 

3. Accelerate the pace of growth in performance of SPED and LEP students in state accountability ELA and 

mathematics accountability assessments. 

4. Accelerate the pace of closure of double-digit gender gaps in ELA accountability testing performance at 

the elementary and middle school levels. 

Area of Focus #2:  School Quality and Student Success (Student Attendance, Discipline, and Access to Well-

Rounded Curriculum).   

1. Reduce chronic absenteeism and improve overall student attendance rates. 

2. Reduce the systemic rate of suspensions and expulsions by decreasing the disproportionate rate of 

suspensions and expulsions in the African American and SPED student groups across all three grade bands. 

3. Improve discipline data quality, processes, and practice for enhanced discipline administration, monitoring, 

and accountability. 

4. Expand student access and opportunities to well-rounded curriculum at middle and high school grade bands 

to increase academic achievement and college- and career ready success outcomes. 

Within this Plan, Academic Achievement and Student Growth is defined as the percentage of students performing 

at the "met expectations" or "exceeded expectations" levels (akin to PARCC levels 4 and 5 respectively) on the 

state standardized English and mathematics assessments or the equivalent on the MSAA (Multi-State Alternate 

Assessment).  The second Area of Focus, School Quality and Student Success is defined consistent with the state’s 

definition of chronic absenteeism and well-rounded curriculum. Analysis of PGCPS discipline data has also been 

included as a district priority under this focus area based on triangulation of discipline, chronic absenteeism, and 

attendance data, which revealed potentially related root cause hypotheses. In addition, PGCPS is particularly 

concerned about equity and the slow pace of student progression along the proficiency continuum and thus, includes 

in Area of Focus #1 goals and objectives that seek to accelerate closure of performance gaps between chronically 

low performing student groups and students in the aggregate. 

Across these two focus areas, goals, actionable strategies and resources necessary for continued improvements in 

student outcomes are identified. The strategies, centered on academic achievement and holistic student supports, 

have been defined and prioritized.  Detailed action plans, interim milestones, and measureable outcomes will steer 

strategy execution throughout the Plan’s implementation over the next three years and will serve as the guideposts 

for monitoring progress toward goal achievement.  Woven through all strategies is a strong emphasis on data quality 

and analysis, impeccable execution, and measurable results. We hold ourselves accountable for results and will 

continue to employ a disciplined performance accountability approach toward realization of expected outcomes.  
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PGCPS is committed to the selected areas of focus that operationalize our Theory of Action3, which is multi-

dimensional in nature and declares that: 

 

If we … 

 Identify the unique knowledge, skills, and supports needed for students to be college, career, and 

community-ready and develop a rigorous, accessible, aligned, standards-based curriculum to meet these 

needs, then there will be clarity, consistency, coherency, and equity in what educators will teach and what 

students will learn.  

 Invest in continuous, relevant, professional development of teachers and provide instructional strategies, 

supports, and evaluative feedback for implementation in the classroom; then instructional effectiveness will 

increase and student learning outcomes will improve. 

 Hold ourselves accountable through transparent and disciplined performance management that engages 

every level of the organization in a continuous cycle of data analysis, goal-setting, action planning, 

monitoring, and execution, then we will build the capacity of district staff, school based professionals, and 

students to consistently strive for continuous learning and improvement.   

 If we develop a district culture that fosters a sense of collective responsibility for student success and unity 

amongst teachers, students, families and communities, then our understanding of students’ needs will 

deepen and we will create a shared purpose for our work leading to more effective practices and higher 

levels of student learning. 

PGCPS data analyses that resulted in  identification and prioritization of these Areas of Focus included 2016, 2017, 

and 2018 Partnership for Assessment of Readiness for College and Careers (PARCC) student performance, 

improvement in 2018 over the previous year’s (2017) performance, and trend improvement or regression of 

performance over the three-year period where data exists. With a lens toward equity, analyses also included 

examination of performance gaps between students-in-the-aggregate (“all students”) and students receiving special 

education services, limited English proficient students, as well as numerically significant accountability subgroups 

of students across the three years of analysis.  Analyses of student attendance, access to a well-rounded curriculum, 

and discipline data sets were also conducted.  A summary of findings is presented below and detailed results are 

included in the Needs Assessment Summary section of this Plan. 

Considering student academic progress, the 2018 PARCC results revealed a slight, yet promising trajectory for 

elementary and middle school PGCPS students’ English Language Arts/literacy (ELA) mastery over 2017 results. 

However, the same results revealed a performance decline for students at the high school level, and in specific 

student subgroups when compared to the aggregate. Performance for 2018 PARCC Mathematics remained virtually 

unchanged.  At the elementary level, 2018 testing performance showed a 0.1 percentage point decline compared to 

2017, but increased slightly at the middle school level by 0.3 percentage points. 2018 Algebra I performance 

registered a sharp (-10.9) percentage point decline. This is a marked change from the gains realized in 2016 and 

2017 at the high school level. Also, of continued concern to PGCPS is the widening achievement gap among our 

Special Education (SPED) and Limited English Proficiency (LEP) student groups in both ELA and Mathematics. 

PGCPS believes that to maximize learning opportunities, student attendance must be high, students must be 

engaged, and coursework must be rigorous. Therefore, data sets comprising the Student Success and School Quality 

accountability indicator were also examined.  Analysis of SY 2018 student attendance and chronic absenteeism data 

shows PGCPS’ overall Attendance Rate (AR) was 92.6%--nearly a full percentage point below the state’s AR of 

93.5%. The district’s Chronic Absenteeism (CA) rate was 23.2% compared to the state’s CA rate of 19.4%, 

attributed to a disturbing rise in chronic absenteeism across all three grade bands.  Reporting solid successes, 

analysis of SY2017-18 access to well-rounded curriculum data sets revealed virtually all (99.4%) PGCPS 5th grade 

students and 95.7% of 8th grade students were enrolled in courses that comprise the “well-rounded” clusters for the 

respective grade bands.  In contrast, high school students with access to a well-rounded education was alarmingly 

                                                           
3 Adapted from: Curtis, Matt (2013), Theory of Action to Improve Teaching and Student Learning. Simsbury Public Schools. 

https://www.simsbury.k12.ct.us/uploaded/District_Content/files/Theory_of_Action_May_2013.pdf   

https://www.simsbury.k12.ct.us/uploaded/District_Content/files/Theory_of_Action_May_2013.pdf
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low at 51.6%, with wide variation in access among accountability subgroups.  Furthering the analysis of data sets 

crucial to student success, PGCPS discipline data for SY2017-18 was examined. Analysis concluded that the rate 

of PGCPS suspension and expulsions was nearly 7% compared to the state’s rate of 5%. Data further revealed that 

the 2% difference is driven largely by the disproportionate number of discipline incidents issued across the 

Black/African American student subgroup, which received slightly more than 80% of the total number of 

suspensions and expulsions while representing less than 60% of the student population. Additionally, of great 

concern to PGCPS is the lack of data quality and level of confidence that can be assumed in drawing conclusions 

from these data.  Therefore, significant focus has been placed on strategies to address improved data quality. 

 

LSS Capacity 
As noted, PGCPS enrollment is projected to grow by nearly 5% over the next decade.  This growth is attributed to 

an influx of international families with children concentrating residency in selected areas within the county. While 

African-American families remain the majority contributor to PGCPS enrollment numbers, Hispanic families have 

more recently become a major component of public school enrollment4.  Substantial shifts in the geographic 

distribution of the student population have precipitated an imbalance between enrollment and the capacity of public 

schools in the county.  Building utilization capacity as of September 30, 2018 reflects 29% of PGCPS schools at or 

above 100% capacity with six of these schools reporting building utilization above 150%.  While modernization of 

the PGCPS facilities inventory is a major component of PGCPS plans, boundary changes, consolidations, and 

revisions to the projected amount of square feet needed at each school may also be warranted.  Supported by the 

Kirwan Blueprint for Maryland, PGCPS will continue to invest in long-term improvements that acknowledge the 

changing demographics and urgency in making substantial facility upgrades to raise the quality and safety of our 

learning environments and ensure equitable accommodation of the ever-increasing student population across our 

county.    

Conclusion  
The mission of Prince George's County Public Schools (PGCPS) is "to provide a great education that empowers all 

students and contributes to thriving communities." The PGCPS 2019 Local ESSA Consolidated Strategic Plan is 

centered on our fundamental belief that students are our priority and all students can achieve at high academic 

levels.  Undergirding this belief is PGCPS’ commitment to equity.  An equitable education constitutes providing 

access to essential academic, social, emotional, and economic resources, supports, and opportunities in order to 

progress and promote each student throughout their educational journey.  PGCPS’ Educational Equity Policy 

provides the systemic directive to ensure adequate and appropriate access for each student, regardless of 

socioeconomic status, language of origin, or special needs, to ensure a high-quality education that empowers all 

students and contributes to thriving communities.”  Application of the policy seeks to maximize academic success 

for each student through rigorous instruction, cultural proficiency of our people, equitable access to and allocation 

of our academic resources, and intentional allocation of budgetary resources with an equity lens.  

 

Our singular goal, as stated in our Strategic Plan, is "Outstanding Academic Achievement for All Students." The 

selected Areas of Focus presented herein enable realization of this goal.  Strategies have been shaped by the data-

driven realities of strengths that propel students forward, challenges we face in critical achievement areas, and the 

boldness of our commitment to all students to prepare them for success in a global society.  This Local ESSA 

Consolidated Strategic Plan manifests these beliefs and will guide us as we move forward, ensuring that every child, 

in every school, receives safe, rigorous, engaging, and high quality educational experiences every day.  

 

  

                                                           
4 PGCPS Approved FY 2017 Educational Facilities Master Plan. (p. 2-9) 



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 14 

  

 



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 15 

Finance Section 

Introduction 
The finance section, in conjunction with the budget narrative information in the Executive Summary, includes a 

Current Year Variance Table, a Prior Year Variance Table, and analyzing questions.  Together, these documents 

illustrate the Local School System’s (LSS) alignment of current year budget and prior year expenditures with the 

Local ESSA Consolidated Strategic Plan goals and objectives. The focus of the finance section will be the total 

budget and all budgetary changes (retargeted funds, redistributed resources, and new funds.) 

Components 

1. The Executive Summary (I.A) includes a budget narrative that describes the fiscal outlook, fiscal changes 

and changes in demographics, the impact of changes on the school system and the Local ESSA 

Consolidated Strategic Plan goals and objectives, and the responses to analyzing questions. 

2. Supporting Budget Tables  
a. Current Year Variance Table: the budgetary plan for FY 2020. 

b. Prior Year Variance Table: a comparative look at the FY 2019 plan versus actual events.  

3. Analyzing Questions are based on the Prior Year Variance Tables. Responses to these questions are 

embedded within the Budget Narrative. 

Budget Narrative 

Climate and Fiscal Outlook 
Prince George’s County continued to demonstrate economic progress, despite the Federal Open Market 

Committee’s economic slowdown projections (2018 U.S. GDP of 3.0% to 2.1% in 2019 and 1.8% into 2021)5. 

Prince George’s Economic Development Incentive (EDI) initiative continues to contribute to household incomes 

and job growth projected to exceed the national average (33.5%) over the next ten years6.  

This Fiscal Outlook supports continued investment in Prince George’s County Public Schools - at levels that meet 

or exceed the Maintenance of Effort requirement. Prince George’s County’s FY 2020 contribution of $786.5 million 

includes a funding increase of 3%; the contribution constitutes 59.8% of the County’s General Fund.  Prince 

George’s County’s commitment is in direct alignment with Kirwan Commission recommendations.  

PGCPS will continue judicious fiscal stewardship over the approved FY 2020 Annual Operating Budget of $2.1 

billion, a 3.7% increase over the prior year. This budget consists of $1.2 billion (State), $786.5 million (County), 

$124.5 million (Federal) and $16.3 million (Board).  

The FY 2020 Annual Operating Budget focused on improving employee compensation, reducing elementary class 

sizes, enhancing school safety, expanding full-day Pre-K programs, growing Career and Technical Education, 

increasing mental and physical health supports, developing a digital initiative for struggling learners, providing 

equitable resources for schools with concentrated poverty, special education enhancements, and enacting other 

critical student-focused initiatives. These improvements were possible through $53.6 million in Kirwan Blueprint 

funding and $42.3 million in deliberate centralized reductions.   

Revenue and Expenditure Analysis 
PGCPS FY 2019 revenue received met expectations towards achieving the system’s strategic goals. FY 2019 actual 

revenue received was $2,010,872,664; 2% lower than the FY 2019 Approved Budget. The variance was primarily 

related to lower federal funds of $11.38 million or 11.4% lower than the FY2019 Approved Budget. The majority 

of the federal grant funds are multi-year programs that carryover and expand beyond the twelve month fiscal year 

                                                           
5 https://www.thebalance.com/us-economic-outlook-3305669 
6 https://www.pgcedc.com/edi-fund ; https://www.bestplaces.net/economy/county/maryland/prince_george%27s 

https://www.thebalance.com/us-economic-outlook-3305669
https://www.pgcedc.com/edi-fund
https://www.bestplaces.net/economy/county/maryland/prince_george%27s
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- in addition to grant funds that were anticipated and reserved, but unallocated during the fiscal year. These multi-

year federal grants include all entitlement programs and carryover grants that were extended within the fiscal year.  

Lower federal funds were slightly offset by interest earned above appropriation levels of $6.7 million.  The system 

has adjusted FY 2020 interest budget levels accordingly.  

PGCPS’ Approved FY 2019 Operating Budget was $2,047,732,000 - $61,504,700 or 3.1% more than the FY2018 

Approved Revised Budget. The increase primarily supported the mandatory cost of doing business in the following 

areas: negotiated salary enhancements, charter school funding, student-based budgeting or other cost of doing 

business (e.g. GPS school bus locators). The system also redirected and prioritized approximately $8.2 million to 

offset some of the other incremental Mandatory / Other costs. Changes in assurance expenditure areas were as 

follows: 

 Standards and Assessment expenditures were less than planned expenditures by $1,678,707 or 5.7%  

 Data Systems expenditures exceeded planned expenditures by $199,612 or 28.8% 

 Greater Teachers and Leaders expenditures  were less than planned expenditures by $167,011 or 0.5%  

 Turning Around the Lowest Performing Schools expenditures were less than planned expenditures by 

$199,708 or 85.6%    

Standards and Assessment: Reform Area 1 - Reform Area 1 expenditures were less than planned expenditures by 

$1,678,707 or 5.7%. The net change was primarily attributed to the following:  

Student Based Budgeting Variance of $1,454,231 was related to hiring timing lags. This variance represents 0.29% 

of the student based budget.  

 Community School Variance of $592,912 - this pilot program was fully funded; however, implementation  

occurred late in the fiscal year. 

Data Systems to support instruction: Reform Area 2 - Reform Area 2 exceeded planned expenditures by $199,612 

or 28.8%.  The net change was attributed to guidance software - used in both middle schools and high schools - that 

exceeded planned expenditures by approximately $199,612. 

Great Teachers and Leaders: Reform Area 3 -  Reform Area 3 expenditures were less than planned expenditures 

by $167,011 or 0.5%, as a result of a hiring time lag of (2) Peer Assistance and Review Teachers.   

Turning Around the Lowest Achieving Schools: Reform Area 4 – Reform Area 4 expenditures experienced a cost 

savings of $199,708 or 86% primarily driven by operational efficiencies which afforded the program the ability to 

absorb / fund food and nutrition services.  

 

Mandatory Cost of Doing Business/ Core Services and Other Base Requirements reflect expenditures that are 

required by law, and support for example, employer obligations like social security; retirement;  unemployment 

insurance; the funding of existing employee contracts including compensation; employee and retiree benefits for 

health insurance; other benefits; managing risks for the school system through self-insured programs supporting 

workman’s compensation; general liability; excess property claims and expenses; utilities and internal services 

programs such as printing and vehicle maintenance operations. In addition, Core Services/Other Base Requirements 

are also deemed necessary by the Local Board of Educators. The category of Mandatory Costs of Doing Business 

and Other Base Requirements experienced a cost savings of approximately $35 million or 2% of the FY 2019 

Approved Budget. The cost savings are primarily related to lower than anticipated Salaries and Wages, benefit 

related costs and multi-year federal grant activities that will carry over beyond a 12-month fiscal year.  Planned 

federal grant related expenditures were anticipated but will not occur during this current fiscal year. 

 

 



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 17 

Supporting Budget Tables 

Current Year Variance Table:  Budgetary Plan for FY2020 

  

1.1A: Current Year Variance Table

Local School System: Prince George's County Public Schools

Revenue Category

Local Appropriation 786,469,600$        

State Revenue 1,227,872,982       

Federal Revenue 84.010: Title I 35,316,493            

Federal Revenue 84.027: IDEA, Part B 26,171,570            

Other Federal Funds 62,999,252            

Other Local Revenue 16,293,003            

Other Resources/Transfers 28,000,000            

Total 2,183,122,900$     

Expenditures: Source Amount FTE

Academic Programs Unrestricted 1,565,239                                       18.50 

Academy of Health Sciences Unrestricted 90,976                                                   1.00 

Alternative Schools Unrestricted 562,820                                               5.0 

Apprenticeship Program Unrestricted 172,699                                                  -  

Career & Technology Ed Unrestricted 610,785                                                  -  

Charter Schools Unrestricted                   6,207,837                         26.0 

Community Schools Unrestricted 510,977                                              -  

Dual Enrollment Tuition Unrestricted                      511,105                              -  

Financial  Literacy Unrestricted 100,000                                                  -  

Higher Achievement Unrestricted 100,000                                                  -  

MGM Crossland Program Unrestricted 157,600                                                  -  

Prekindergarten Expansion Unrestricted                  380,005                           2.0 

P-Tech Schools Unrestricted                         79,531                              -  

Special Education Staffing Unrestricted 4,712,317                                         16.0 

Student/School Based Supports Unrestricted 1,827,895                                           16.00 

Summer School Unrestricted                      273,240                                  -   

Testing Materials Unrestricted 728,773                                                      -   

Expenditures: Source Amount FTE

Hyperion Implementation Unrestricted 95,360                                                        -   

Website Content Management Unrestricted 575,000                                                 -   

FY 20 Budget

Instructions: Itemize expenditures by source (CFDA for ARRA funds, regular Title I and IDEA, restricted or unrestricted) in each of the assurance areas, mandatory 

cost of doing business, and other. 
Section B - Standards and Assessments

Reform Area 1: Adopting standards and assessments that prepare students to succeed in college and the workplace and to compete in the global economy.  

Section C - Data Systems to support instruction

Reform Area 2: Building data systems that measure student growth and success, and inform teachers and principals about how they can improve instruction.
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Expenditures: Source Amount FTE

Class Size Reduction Unrestricted 12,000,000                                 131.70 

Human Resources Staffing Unrestricted 109,742                                            1.00 

Instructional Lead Teacher (10 Days) Unrestricted 818,043                                                -   

Principals Retreat Unrestricted 130,000                                                -   

Unrestricted 178,000                                                -   

Expenditures: Source Amount FTE
Interpreting & Translation Unrestricted 485,000                                                 -  

Expenditures: Source Amount FTE

FY 2019 Core Services Requirements Unrestricted 2,004,653,173     18,742.7                

FY 2019 Core Services Requirements Restricted 49,635,537                                    28.6 

Health Benefits Unrestricted 9,674,292                                              -  

Lease Purchase Unrestricted 1,062,176                                              -  

Maintenance Contracts Unrestricted 3,250,000                                              -  

Overtime Unrestricted 4,288,316                                              -  

Expenditures: Source Amount FTE

Base Adjustments Unrestricted                9,245,859                                -  

Board of Education Unrestricted 321,825                                              4.0 

Capital Programs Unrestricted                               -                               3.0 

Community Schools Unrestricted 510,977                                                 -  

Internal Audit Unrestricted 20,195                                                   -  

Unrestricted 286,608                                              2.0 

Performance Audit Unrestricted 500,000                                                -  

Purchasing Unrestricted 750,000                                                 -  

Restricted Programs Restricted 58,807,259                                     88.0 

Unrestricted 1,360,615                                              -  

Reprogrammed Resources Unrestricted (59,116,064)                                (85.7)

Tax Increment Unrestricted                3,061,125                                -  

Warehouse Relocation Unrestricted 340,000                                                 -  

Title I 84.010 35,316,493                                  310.0 

IDEA, Part B 84.027 26,171,570                                  337.3 

Total 2,183,122,900     19,647.1                

Section D: Great Teachers and Leaders

Reform Area 3: Recruiting, developing, rewarding, and retaining effective teachers and principals, especially where they are 

needed most.

Section E: Turning Around the Lowest Achieving Schools

Reform Area 4: Turning around our lowest-achieving schools

Mandatory Cost of Doing Business: Please itemize mandatory costs not attributable to an assurance area in this category.  

Refer to the guidance for items considered mandatory costs.

Other: Please itemize only those expenditures not attributable to an assurance area or mandatory costs in this category.  

Labor Partner Professional Development

Monitoring, Accountability & Compliance

Security Equipment Upgrades for Schools
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Prior Year Variance Table: Comparative look at the FY2019 plan versus actual events 
1.1B Prior Year Variance Table (Comparison of Prior Year Expenditures) 

Local School System:  Prince George's County Public Schools 

     

 FY 2019 

Original  

Budget  

FY 2019 

Final  

Budget       

Revenue   7/1/2018 6/30/2019 Change % Change   

Local Appropriation   763,562,900  763,804,105  241,205  0%   

State Revenue   1,142,581,600  1,138,055,923   (4,525,677) 0%   

Federal Revenue 84.010 84.010: Title I 35,626,463  34,476,464   (1,149,999) -3%   

Federal Revenue 84.027 
84.027: IDEA 

Part B 26,171,570  26,077,428   (94,142) 0%   

Other Federal Funds   38,309,567  28,167,396   (10,142,171) -26%   

Other Local Revenue   13,479,900  20,291,348  6,811,448  51%   

Other 

Resources/Transfers   28,000,000  -   (28,000,000) -100%   

    
  

   

Total    $2,047,732,000   $2,010,872,664   (36,859,336) -2%   

          

Change in Expenditures - Instructions: Itemize FY 2018 actual expenditures and FTE by source (CFDA for ARRA funds, 

regular Title I and IDEA, restricted or unrestricted) in each of the assurance areas, mandatory cost of doing business, and other.  

 

Assurance Area Source 
Expenditure 

Description 
 Planned 

Expenditure 

Actual 

Expenditure 

Planned 

FTE 

Actual 

FTE 

Standards and 

Assessments Unrestricted  Academic Programs  3,165,575  3,110,992 31.0 31.0 

Standards and 

Assessments Unrestricted Charter Schools 8,262,178  8,262,178  60.0 60.0 

Standards and 

Assessments Unrestricted Arts Integration 293,020  293,020  1.0 1.0 

Standards and 

Assessments Unrestricted P-Tech Schools & 3D Scholars 514,945  508,266  4.0 4.0 

Standards and 

Assessments Unrestricted Prekindergarten Expansion 994,027   994,027  8.0 8.0 

Standards and 

Assessments Unrestricted Alternative Education Supports 900,000  1,141,788 6.0 6.0 

Standards and 

Assessments Unrestricted Teacher Academy 501,615   458,324  3.0 3.0 

Standards and 

Assessments Unrestricted Community Schools 748,447  155,535  1.0 1.0 

Standards and 

Assessments Unrestricted Alternative Education Supports 900,000   1,141,788  6.0 6.0 

Standards and 

Assessments Unrestricted 
Higher Achievement 

200,000  -  -  
Standards and 

Assessments Unrestricted 

Student Based Budgeting 

(SBB) 11,856,719   10,402,488  25.9 25.9 

Standards and 

Assessments Unrestricted Youth Career Connection  322,877  322,877  2.0 2.0 

Standards and 

Assessments Unrestricted Dual Enrollment Tuition 800,000   989,413  - - 

Data Systems to Support 

Instruction Unrestricted Guidance Software 481,000  680,612  - - 

Data Systems to Support 

Instruction Unrestricted 

Student Information System 

Reporting 212,339   212,339  - - 
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Assurance Area Source 
Expenditure 

Description 
 Planned 

Expenditure 

Actual 

Expenditure 

Planned 

FTE 

Actual 

FTE 

       

Great Teachers and 

Leaders Unrestricted Special Education Staffing 289,039  224,179  2.0 2.0 

Great Teachers and 

Leaders Unrestricted 

 Peer Assistance and Review 

Teachers  539,705  437,554 5.0 3.0 

Great Teachers and 

Leaders Unrestricted 

Compensation Negotiated 

Commitments 29,492,885 29,492,885 -  
Turning Around Lowest 

Performing Schools Unrestricted Healthy Start Breakfast 200,000 -  - - 

Turning Around Lowest 

Performing Schools Unrestricted Restorative Practices 33,269 

                                         

33,561  - - 

Mandatory Cost of Doing 

Business Restricted 

FY 2019 Core Services 

Requirements - Restricted 38,309,567 

                                 

28,167,396  150.6 151.6 

Mandatory Cost of Doing 

Business Unrestricted 

FY 2019 Core Services 

Requirements Base 1,893,158,516 

                           

1,869,531,306  

                              

17,251.7  

              

17,239.3  

Other: Expenditures not 

attributable to an 

assurance area or 

mandatory costs in this 

category.   Unrestricted 

Security Staffing and 

Equipment 1,000,000  1,000,000  6.0 6.00 

Other: Expenditures not 

attributable to an 

assurance area or 

mandatory costs in this 

category.   Unrestricted Pest Control 223,121  223,121  3.0 3.00 

Other: Expenditures not 

attributable to an 

assurance area or 

mandatory costs in this 

category.   Unrestricted 

Student Transportation-GPS 

Bus Locator 450,000  450,000  - - 

Other: Expenditures not 

attributable to an 

assurance area or 

mandatory costs in this 

category.   Unrestricted  Graduation Audit  250,000  250,000  - - 

Other: Expenditures not 

attributable to an 

assurance area or 

mandatory costs in this 

category.   Unrestricted Redirected Resources  (8,164,877)  (8,164,877) 7.4 7.40 

Other: Expenditures not 

attributable to an 

assurance area or 

mandatory costs in this 

category.   84.010 Title I 35,626,463  34,476,464  244.0 244.0 

Other: Expenditures not 

attributable to an 

assurance area or 

mandatory costs in this 

category.   84.027 IDEA, Part B. 26,171,570  26,077,428  279.3 278.3 

     Total   $2,047,732,000   $2,010,872,664  18,096.9 18,082.5 
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Area of Focus 

Local ESSA Consolidated Strategic Plan 

Introduction 
Prince George’s County Public Schools (PGCPS) is one of the nation’s 25 largest public PreK-12 school districts 

and the second largest in Maryland with 206 schools and centers, more than 132,600 students, and nearly 19,000 

employees.  The school district serves a diverse student population from urban, suburban, and rural communities, 

with over 90 percent of the student population being either African American (57.1%) or Latino (34.3%).  The 

remaining 8.6% of the student population is a mixture of Native American students (0.3%), Asian students (2.8%), 

Native Hawaiian/Pacific Islander students (0.2%), White students (4.0%), and Students of Two or More Races 

(1.3%).  See Table A.  The diversity of the school district extends beyond race or ethnicity.  Nearly two-thirds of 

the students (65.3%) are low-income – i.e. they qualify for either free or reduced-price meals – 10.7% of students 

require special education services, and 19.7% are English language learners (see Table A).   

Table A 

Demographic Profile, PGCPS, SY2012-13 and SY2018-19 

 
SY2018-19 SY2012-13 

Change 

2013-2019 

Student  Group Number 
Percent 

of Total 
Number 

Percent 

of Total 
Number 

Percentage 

Point 

Change 

Latino – All Races 45,468  34.3% 27,983 22.6% 17,485 11.7% 

Native American / Alaska Native 372  0.3% 636 0.5% -264 -0.2% 

Asian 3,710  2.8% 3,606 2.9% 104 -0.1% 

African American 75,788  57.1% 86,419 67.4% -10,631 -10.3% 

Native Hawaiian/ Pacific Islander 279  0.2% 265 0.2% 14 0.0% 

White 5,293  4.0% 5,710 4.6% -417 -0.6% 

Two or More Races 1,727  1.3% 2,121 1.7% -394 -0.4% 

Total 132,637  100.0% 123,741 100.0% 8,896  

       

Special Education (SPED)  14,185  10.7% 13,757 11.1% 428 -0.4% 

Limited English Proficient (LEP)  26,164  19.7% 15,372 13.6% 10,792 6.1% 

Free and Reduced Meals 

FARMs) 
 86,586  65.3% 73,980 60.0% 12,606 5.3% 

Source: PGCPS Data Warehouse - FY18 End-of-Year Attendance File. 

Over the past six (6) years, the population of the school district has increased by just shy of 9,000 students.  This 

population increase has been driven by the substantial increase in the Latino student population (+17,485), whose 

percentage of the overall student population increased by (+11.7) percentage points.  During the same time period, 

the African American student population decreased by (-10,631) students, with these students’ percentage of the 

overall student population decreasing by (-10.3) percentage points (see Table A).  These primary population shifts 

were accompanied by increases in the LEP (+10,792) and FARMs (+12,606) student populations, suggesting that 

a significant percentage of incoming Latino students are English language learners and low-income.  Moreover, 

LEP and low-income students’ percentages of the overall student population increased by (+6.1) and (+5.3) 

percentage points respectively (see Table A). The school system projects the student population to increase by 

another 6,000 students over the next 10 years, and if the current trend holds, the incoming students will be largely 

Latino, low-income, and of limited English language proficiency. Given recent enrollment trends, coupled with 
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enrollment projections for the next several years, PGCPS will continue to face significant challenges in its efforts 

to create an environment that will be conducive to high academic achievement for all students.   

The Educational Equity Imperative  
In April of 2019, the Prince George’s County Board of Education updated and ratified its Educational Equity Policy 

(#0101).  The purpose of the policy is to affirm the school system’s commitment to equity in schools and supporting 

worksites in an effort to “foster conditions that reduce disproportionality in student achievement and performance”.  

The policy also affirms the Board’s belief that closing the achievement gap is about much more than instruction; 

rather “it is the way [the school system] thinks about, understands, and believes in the potential and capabilities of 

[its] students, as well as their families and communities, and how [the Board] effectively interacts with them”.   

In defining educational equity, the Board of Education commits to providing “adequate and appropriate access for 

each student, regardless, of socioeconomic status, language or origin, or special needs, to ensure a high-quality 

education that empowers all students and contributes to thriving communities”.  In addition, it sees equitable 

education as student access to essential academic, social, emotional, and economic resources, supports, and 

opportunities.   

In expounding on its concept of equity, the Board ventures beyond traditional social identifiers such as age, ability, 

race/ethnicity, family structure, language, national origin, sex, sexual orientation, gender identity and expression, 

and socioeconomic status, and purposively includes students experiencing adverse childhood experiences which 

can include, but is not limited to:  

 Physical, sexual, and/or emotional abuse, either direct or witnessed;  

 Mental illness of a household/family member; 

 Unplanned/unintended pregnancy; 

 Homelessness and/or frequent residential mobility;  

 Problematic drinking/alcoholic usage of a household/family member; 

  Illegal street/prescription drug use of a household/family member; 

 Divorce/separation of parents/guardians;  

 Domestic violence toward household/family members; 

 Incarceration/deportation of a household/family member; and/or the  

 Death of a household/family member.   

Finally, PGCPS recognizes that it is immersed in a diverse grouping of communities that are impacted in dissimilar 

ways by public policies, and that the school system must take these factors into consideration as it prescribes 

approaches to ensure each child receives an equitable education.  Ultimately, it is the hope of the school system that 

students are “satisfied” with their encounters with it, including their engagement both inside and outside the 

classroom, and that their “satisfaction” is manifested in their social/emotional behavior and attitude towards the 

school system.   
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Local Consolidated Needs Assessment Approach 
Prince George’s County Public Schools (PGCPS) has adopted a District Performance Planning (DPP) process to 

assess the needs of the school system.  The purpose of the DPP is to provide a comprehensive overview of 

quantitative and qualitative performance data in order to determine strengths/needs, identify the contributing factors 

to the needs, and develop intentional plans to address the needs that impact student performance.  The process is 

designed to engage district leaders and other stakeholders in a structured data analysis process that leads to the 

creation of S.M.A.R.T. Goals targeted to impact student achievement. Through the successful utilization of the 

DPP, district leaders are able to assess, plan, and monitor targeted improvements in challenge areas. 

 

Benefits of the needs assessment process include the enablement of a transparent and collaborative systemic 

improvement process with a focus on student achievement aligned to 

the goals and priorities of PGCPS. A comprehensive approach is 

employed that consists of 1) Evidence Based Data Analysis 2) 

Interpretation of Data and Prioritization 3) Focus Areas and Goals and 

4) Connection to Implementation. Continuous improvement efforts and 

ongoing monitoring of progress and alignment is performed at every 

level of the school system. The DPP process has introduced a uniquely 

tailored monitoring and accountability system that comprehensively 

serves multiple purposes and addresses the various priorities of PGCPS 

in meeting, state, federal, and community stakeholder requirements.  

PGCPS continues to use the Coherence Framework (Figure 1) to guide 

systemic alignment of decision making, to improve consistency in 

implementation of initiatives, optimize impact, and ensure the 

inclusion of input to plans from diverse stakeholder groups. 

 

Having recently undergone major changes in the highest levels of 

leadership, PGCPS is committed to maintaining its focus on stabilizing 

systems and structures to support and drive continuous improvement across the system in the areas of academic 

performance, effective leadership, and building a responsive culture to support needed change. To that end, the DPP 

process frames improvement by intentionally applying the Plan-Do-Study-Act method to continuously test system 

wide change, and ensure the structure of the District Performance Planning Process (Table 1) yields actionable plans 

for improvement.  

 

Table 1. 

District Performance Planning Process  

Study: Analyze data and observations, compare findings to desired change, look for improvement 

 

 

Evidence Based 

Data Analysis 

Analysis of 

Data 

 Collect and Organize data that was in alignment to the Maryland 

Accountability Framework*. Aggregate and disaggregate data was 

provided for all academic data sets to ensure interpretation/and 

prioritization included all students groups/student service groups. 

 Initial identification of strengths and challenges and prioritization of the 

identified challenges. 

 

Interpretation 

of Data and 

Prioritization 

Needs 

Assessment 

 A diverse group of stakeholders is identified to interpret and prioritize 

data. 

 Data are analyzed to identify prioritized challenges. 

 Gain consensus to limit number of challenges for final prioritization 

 Discuss and determine the impact, feasibility, and additional impacting 

factors to ensure data is interpreted through a holistic lens (synthesis of 

 

The Prince George’s County Public Schools coherence 

framework represents the interdependence of the multiple 

areas of the school system that supports the district-wide 

improvement strategy (Plan, Do, Study, Act).      

Adapted from Tushman and O'Reilly's Congruence Model, 
2002  
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Table 1. 

District Performance Planning Process  

both quantitative/qualitative factors to provide a global perspective of 

district performance and opportunities for growth through strategic 

prioritization of challenges). 

○ The discussion of impact and feasibility accounts for including 

consideration of contributing elements that may impact the 

interpretation of all data sets analyzed. The work of taking into 

account internal/external contributing elements allows all 

stakeholders to interpret the data and engage in shared decision 

making that is appropriate to the larger district context. 

Plan: Identify the problem, plan details of test to address the problem, plan data collection 

Focus Areas 

and Goals 

Determine 

Priorities 

 Selection of the final priorities with the greatest potential for instructional 

impact. 

 Translate selected priorities into Focus Areas. 

 Review Focus Areas and provide suggested edits to the proposed goal 

statements.  

 Consider and document contextual internal/external contributing 

elements. 

Act: Use findings from data analysis to improve plan, determine next steps- modify or scale. 

Do: Carry out the change, observe and document, collect data before, during and after.  

 

Connection to 

Implementation 
Action Steps 

 Relevant connections are made to existing priorities and new initiatives 

are planned. 

 Diverse stakeholders identify strategies, timelines, available resources, 

and progress monitoring methods.   

 The plan is analyzed for existing strengths and needed adaptations for 

future process planning.  

The needs assessment phase of performance planning begins with the examination of foundational data sets 

aligned to the Maryland Accountability Framework and the Every Student Succeeds Act (ESSA) requirements. 

PGCPS’ use of the Maryland Accountability Framework supports the holistic collection, analysis, and 

interpretation of data. A diverse stakeholder group is engaged to review data through a broad perspective of 

student performance in the areas of academic performance, academic growth, English Language Learner 

performance, and school quality. Analysis of data sets in each of these areas allows the district to identify strengths 

and challenges for the purpose of defining and identifying the most pressing priorities to address. 

As described in Table 1 above, plan monitoring and management to ensure effectiveness is performed through 

the disciplined execution of the Plan-Do-Study-Act (PDSA) cycle, which supports implementation and ongoing 

monitoring and management of the effectiveness of the strategies and interventions selected to drive continuous 

systemic improvement. 

 Plan - Progress monitoring data is defined and collected according to progress indicators for each SMART 

objective. The data are used to complete the subsequent steps of the PDSA cycle.  

 Do - Progress indicator data from each SMART objective is analyzed by describing and then making 

low-level inferences in preparation for the next phase of the PDSA cycle. All relevant stakeholders are 

involved in data analysis in order to provide insight into the change process. 

 Study - Study the results of the data analysis through the use of protocol(s) that support district data-based 
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decision-making for needed celebrations, adjustments, or discontinuance. The use of protocols supports 

consistent analysis, rich discussion, and capture of stakeholder decisions as a result of the progress 

monitoring data analysis efforts. 

 Act - Conclusions about what was learned from the cycle and the necessary adjustments in order to meet 

the end goal and documented and communicated. Findings are shared across the district with relevant 

stakeholders responsible for making adjustments to work efforts in order to affect change in the focus 

areas. 

The primary data sets/elements used to conduct the PGCPS Needs Assessment included the following required data 

elements from the MSDE-defined “Areas of Focus”:   

 PARCC/MCAP ELA and Mathematics performance levels;  

 WIDA results from Access 2.0 testing;  

 attendance and chronic absenteeism data;  

 course enrollment, course performance and promotion data;  

 graduation rate data; and  

 student discipline data.   

Kindergarten Readiness Assessment (KRA) and DRA (K-2 Literacy) results, and HSA Government results also 

served as primary data elements.   

The sources of these data elements are data files compiled from student education-related activities that are stored 

on and across a number of data platforms, including SchoolMax (the school system’s student information system), 

the AS400, Elementary Report Card System (ERCS), School Based Student Information System (SBSIS), and 

Individual Learning Plan (ILP).  In addition to these indigenous sources and platforms, data for the needs assessment 

were also obtained from external sources, including the Maryland State Department of Education and Ready at 

Five, the state’s repository for kindergarten readiness data. From these combined sources, PGCPS’ Office of 

Monitoring and Accountability was able to compile a master file from which data used for the analysis segment of 

the needs assessment was readily accessed.   

For the most part, the approach to data analysis used in the Needs Assessment consisted of calculating percentages 

of students performance – both in the aggregate and between and among student subgroups – against state-

established accountability performance standards.  Extent of need was established and then validated by the distance 

of aggregate and subgroup performance from the relevant accountability standard.  Student subgroup variables 

considered for the needs assessment included race/ethnicity, special needs (e.g. SPED, LEP, FARMs, etc.) grade 

level, grade band (elementary, middle, and high), and prior care provider.   

The data sources listed above proved adequate for the needs of the various working groups that conducted the needs 

assessment. For the most part, the Office of Monitoring and Accountability was able to respond to any data request 

almost immediately.  On the odd occasion, a request was made to the Division of Information Technology (IT) for 

a deeper data dive. Finally, much of the data used for the needs assessment was readily accessible, and the storage 

platforms were appropriately secured.  PGCPS only provides access to data platforms to classes of employees who 

might need certain types of data.   

As described herein, PGCPS’ needs assessment is designed as a comprehensive process to encompass rigorous 

data analysis, interpretation of identified strengths/challenges, and prioritization of challenges that should be 

leveraged for the greatest impact. Within each step of the Needs Assessment, specific actions are taken to scaffold 

the thought processes and collaboration needed to produce a plan that is mutually beneficial to stakeholders and 

builds shared commitment to implementation resulting in system wide impact. 
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Local ESSA Consolidated Strategic Plan Needs Assessment Summary 

LSS Capacity  
The shifting demographic profile of the PGCPS student population – i.e. the downward trend of African American 

students alongside a substantial upward trend of Latino families – has created a facilities imbalance within the 

school system based on the geographic distribution of racial/ethnic residential patterns within the county.  African 

American families are largely aggregated in the central and southern regions of the county, whereas Latino families 

are concentrated in the northern region. Thus, school buildings in the central and southern regions of the county are 

trending toward capacity and under capacity, while school buildings in the northern region are trending toward over 

capacity.  Building utilization capacity as of September 30, 2018 reflects 29% of PGCPS schools at or above 100% 

capacity with six of these schools reporting building utilization above 150%7.  While modernization of the PGCPS 

facilities inventory is a major component of PGCPS plans, boundary changes, consolidations, and revisions to the 

projected amount of square feet needed at each school may also be warranted.  Supported by the Kirwan Blueprint 

for Maryland, PGCPS will continue to invest in long-term improvements that acknowledge the changing 

demographics and while ensuring the urgency of making substantial facility upgrades to raise the quality and safety 

of our learning environments and ensure equitable accommodation of the ever-increasing student population across 

our county.   

Findings from Data Analysis 
The Office of Strategic Planning and Resource Management, along with the Office of Monitoring and 

Accountability, were charged with the responsibility of conducting the baseline data analysis for the needs 

assessment.  The focus of this initial data analysis was SY2017-18 school system performance across state-

established indicators in the six (6) areas of focus stipulated by MSDE for LSSs to consider in developing local 

consolidated strategic plans.  Student performance and engagement data were analyzed in the aggregate as well as 

for each of the federally designated accountability subgroups.  For the most part, performance and engagement were 

measured by the percentages of students meeting state-specified performance or engagement standards.  Subgroup 

performance was then measured against the performance of students-in the-aggregate.  The findings from the 

analysis of data across prospective areas of focus were as follows:   

Academic Achievement in Reading/Language Arts  

Elementary English Language Arts  

0%    35% 36%  70% 71% 100% 

    

  28.1% (PGCPS) 

 Only 28.1% of PGCPS students performed at or above the “expected” levels (Levels 4 or 5) on the 2018 

elementary level PARCC ELA assessments.  The 2018 performance represented a (+2.1) percentage point 

increase over the county’s 2017 performance.   

 Another 25.8% of students “approached” the expected performance standard (Level 3), while 46.1% of 

students scored well below the expected performance standard (Levels 1 and 2).   

 A number of subgroups scored substantially below (-5 percentage points or more) aggregate student 

performance with respect to meeting the PARCC established performance standard.  The percentage of 

low-income (FARMs) students meeting the PARCC standard was (-6.0 percentage points) below the 

percentage for students generally, while the percentage for Latino students was (-7.4 percentage points) 

below the aggregate student performance level.   

 Performance gap between male and female students was (-12.3) percentage points, and gaps between 

special education (SPED) students and limited English proficient (LEP) students on the one hand, and 

students- in the -aggregate were (-24.4 and -20.2) percentage points respectively.   

                                                           
7 PGCPS Approved FY 2017 Educational Facilities Master Plan. (p. 2-9) 
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 Only slightly more than half (51.0%) of the elementary level students who took the PARCC ELA 

Assessment either “approached” or “met” the expected performance level for the 2018 test administration;  

 Of the 46.1% of tested students whose performance was a considerable distance from the expected level, 

nearly half “partially met expectations” (Level 2), while the performance of the remaining half (23.6%) 

was far from the expected performance level (Level 1).   

 A majority of students from several subgroups scored at either Level 1 or Level 2.  Slightly more than half 

the male (53.6%), Latino (53.7%), and low-income (FARMs) students (52.4%) tested scored at Levels 1 or 

2, while substantial majorities of students receiving special education services (88.2%) and limited English 

proficient students (71.8%) scored at one of the bottom two levels.  In the latter two instances – i.e. SPED 

and LEP students – the majority of the lower performing students scored at Level 1.   

Middle School English Language Arts  

0%    35% 36%  70% 71% 100% 

    

   30.9% (PGCPS) 

 In 2018, slightly less than a third (30.9%) of middle school PGCPS students “met” (Level 4) or “exceeded” 

(Level 5) the established performance standard on the PARCC ELA Assessment.  This percentage was 

(+1.9) percentage points above the 2017 performance level for PGCPS middle school students.  Over the 

three-year span (2016 through 2018) middle school student performance on this assessment has remained 

relatively stagnant, increasing by only (+1.2) percentage points.   

 There were five (5) subgroups of students whose performance registered (-5) or more percentage points 

below aggregate student performance.  Low-income and Latino student performance registered (-6.3) and 

(-6.5) percentage points below students generally, while the underperformance of male students, SPED 

students, and LEP students registered much further below students- in the –aggregate.   

 More than half of males students (52.2%) scored considerably below (Levels 1 and 2) the PARCC 

performance standard (Level 4), while less than (<5%) of the combined SPED and LEP students tested 

performed at the “expected” or “above” levels (Levels 4 or 5). 

 The male-female performance gap was (-16.4) percentage points, while the SPED and LEP student 

performance gaps with students- in the –aggregate were (-27.5) and (-29.5) percentage points respectively.  

Worse still, these three extreme performance gaps have remained stagnant over the 2016 through 2018 

testing period.   

 SPED students (at 60.0%) and LEP students (at 59.3%) were the only accountability subgroups from which 

a majority of students scored far below (at Level 1) the expected performance standard on the 2018 

assessment.   

 Meanwhile, ever so slightly less than half of Latino students (49.7%) and low-income (FARMs) students 

(48.9%) scored considerably below (Levels 1 and 2) the expected performance standard (Level 4).   

Academic Achievement in Mathematics  

Elementary Mathematics 

0%    35% 36%  70% 71% 100% 

    

  20.6% (PGCPS)  

 In the 2018 PARCC testing cycle, 20.6% of PGCPS students in grades 3 through 5 met or exceeded the 

performance expectations on the elementary level PARCC mathematics assessment.  An additional 24.0% 

of tested students “approached” the performance expectation (Level 3), while the majority of students – i.e. 

the remaining 55.4% – performed well below expectations.   
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 The percentage of students meeting or exceeding performance expectations remained virtually stagnant 

from the 2016 through the 2018 testing cycles.   

 Less than five percent (3.8%) of elementary level SPED students and less than 10 percent (7.3%) of LEP 

students met the PARCC performance standard, resulting in (-16.8) and (-13.3) percentage point 

performance gaps between the two student subgroups and students- in the –aggregate respectively.   

 Worse still, only an additional 9.9% of SPED students and an additional 18.4% of LEP students even 

“approached” (Level 3) the PARCC Level 4 performance standard.  Thus 86.3% of SPED students and 

74.3% of LEP students performed substantially below the PARCC performance standard.   

 In addition to the exceedingly high percentages of SPED and LEP students that scored considerably below 

the expected performance level – i.e. at Levels 1 or 2 – large percentages of Latino students (60.6%) and 

low-income (FARMs) students (61.3%) also scored considerably below the performance expectation.    

 Of all accountability subgroups, a majority of only four subgroups – i.e., Asian (77.4%), Native 

Hawaiian/Pacific Islander (57.7%), White (66.6%), and students of Two or More Races (59.8%) – scored 

at Level 3 or above on the 2018 elementary level PARCC assessment.   

Middle School Mathematics  

0%    35% 36%  70% 71% 100% 

    

 13.3% (PGCPS) 

 For the 2018 PARCC testing cycle, only 13.3% of PGCPS students in grades 6 through 8 “met” (Level 4) 

or “exceeded” (Level 5) the performance expectation on the middle grades PARCC mathematics 

assessments.  This extremely low level of aggregate performance was on par with the performance pattern 

from the previous two years of middle grades level PARCC mathematics testing.   

 Worse still is the performance of the school system’s SPED and LEP student populations.  Only a combined 

7.8% of SPED students and an equally combined 7.8% of LEP students scored at Level 3 or above in middle 

grades PARCC mathematics testing.  This translates to over 92% of tested students from both subgroups 

scoring considerably below the Level 4 performance standard, and with a majority of these substantially 

underperforming students, scoring at Level 1 – i.e. far below the performance standard.   

 As was the case at the elementary level, only a majority of Asian students (64.0%), Native Hawaiian/Pacific 

Islander students (57.1%), White students (60.4%), and students of Two or More Races (50.5%) scored at 

Level 3 or above on the assessments.   

 Meanwhile, with the exception of Native American students (50.0%), more than 60 percent of all other 

subgroups of students scored at Levels 1 or 2 in middle grades PARCC mathematics testing.  As distinct 

from SPED and LEP performances, however, the majority of the underperforming segments of these other 

considerably underperforming subgroups scored at Level 2 (“partially meeting expectations”) as opposed 

to Level 1 (“failing to meet expectations).   

Progress in Achieving English Language Proficiency  

0%    35% 36%  70% 71% 100% 

    

      55.3% (PGCPS) 

 For the 2018 testing cycle, 55.3% of PGCPS EL students made sufficient progress on the ACCESS for ELLs 

2.0 assessment over their previous year’s (2017) performance putting them on pace to attain English 

language proficiency in the state-established five-year period.  This rate of progress exceeded the state’s 

2018 growth rate target of (>=50%) by 5.3 percentage points.   
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 PGCPS met the growth rate target at three of the four proficiency levels – i.e. at Levels 1, 2, and 3.  The 

only performance level at which students did not make the prescribed rate of progress was Level 4 where 

only 49% of the students scored at the expected level, missing the target rate of progress by one percentage 

point.   

 In 2018, higher percentages of students progressed at the prescribed rate at the elementary level than did so 

at the secondary level.  Consequently, program exit rates were highest in the upper elementary grades, but 

slowed considerably beginning in the sixth (6th) grade – the start of middle school.   

Elementary Grades  

0%    35% 36%  70% 71% 100% 

    

       65.7% (Unweighted Average) 

 In 2018, the percentage of kindergarten students progressing toward English language proficiency at the 

state-prescribed rate was a robust 77%.  First graders met the expected growth at a 67% rate, while the 

growth rate for second graders slipped to 47%.  Some 55% of third graders met the expected growth rate, 

and the success rate peaked at the fourth grade level at 85%.  Fifth graders registered a 63% success rate 

for meeting the growth rate target.   

Middle Grades  

0%    35% 36%  70% 71% 100% 

    

     40.7% (Unweighted Average)  

 No grades at the middle school level met or exceeded the 50% growth rate target in 2018.   

High Grades  

0%    35% 36%  70% 71% 100% 

    

     39.8% (Unweighted Average)  

 At the high school level, grade 9 students exceeded the growth rate target by five (+5) percentage points 

despite the school system receiving a record number of “newcomer students” in 2017.  These students’ 

2017 baseline score was WIDA Level 1.0, confirming research that finds students at lower proficiency 

levels progress faster than those at higher proficiency levels.  Thus, while it would be expected that 9th 

graders would approximate the state’s growth target rate, students in grades 10 (42%), 11 (30%), and 12 

(32%) would not be expected to improve their language proficiency at the same pace.   

Graduation Rate  

0% 80% 81% 90% 91%+ 

   

        78.5% (PGCPS)  

 In 2018, 78.5% of the 4-year high school senior cohort graduated from Prince George’s County Public 

Schools.   

 Cohort graduation rates for Native American students (83.3%), Asian students (93.8%), and African 

American students (81.0%) exceeded the aggregate-student graduation rate.   

 The cohort graduation rates for the other racial/ethnic student subgroups was below the aggregate-student 

rate, and the graduation rate for Latino students was only 56.9%.   
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 Cohort graduation rates for students with special needs were considerably lower than the aggregate rate and 

the rates for all racial and ethnic subgroups except for Latino students.  The graduation rate for SPED 

students was 66.3%, the rate for LEP students was 55.4%, and the rate for low-income (FARMs) students 

was 72.9%.   

Readiness for Postsecondary Success  

0% 80% 81% 90% 91%+ 

   

School Quality and Student Success  

The School Quality and Student Success focus area is comprised of two indicators:  1) Chronic Absenteeism; and 

2) Student Access to a Well-Rounded Education.  With regard to the latter indicator, school systems are held to 

account for student engagement at the elementary, middle, and high school levels; however, the definition of a well-

rounded education is substantially more complex at the high school level than it is at the elementary and middle 

school levels.   

Chronic Absenteeism  

Elementary School Level  

          

0-5%  6-14%  15%+ 

 

     19.5% (PGCPS-ES Chronic Absenteeism)   

 For SY2018, the school system’s 19.5% chronic absentee rate8 for SY2018 not only exceeded the statewide 

rate by (+4.7) percentage points, but placed the school system in the “red flag zone” – i.e. above 15% -- 

signaling that immediate and substantial attention is needed in this critical accountability area.     

 Chronic absenteeism among Native American students (+6.2 percentage points), SPED students (+7.3 

percentage points), students receiving Title I services (+3.8 percentage points), Native Hawaiian/Pacific 

Islander students (+3.6 percentage points), and students of two or more races (+3.0 percentage points) all 

exceeded the aggregate-student chronic absenteeism rate.   

Middle School Level  

0%  5% 6%  -14% 15%+ 

 

     17.6% (PGCPS-MS Chronic Absenteeism) 

 At the middle school level, five (5) subgroups registered chronic absenteeism rates that were at least three 

(3) percentage points above the aggregate student rate (17.6%), with the highest rates registered by SPED 

students (27.2%).  The other subgroups registering above average chronic absenteeism rates included 

English Language Learners (ELL) and Native Hawaiian/Pacific Islander students (both at 21.9%), students 

receiving Title I services (21.8%), and White students (20.9%). 

                                                           
8 Chronic absenteeism refers to students who are enrolled in a particular school for a minimum of 10 days, and who are absent for 10 percent 

or more of the days they are enrolled.  A student can be classified as being chronically absent in more than one school in a given school year.   
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High School Level  

0-5%  6-14%  15%+ 

 

       33.5% (PGCPS-HS Chronic Absenteeism) 

 At the high school level, a full one-third of high school students (33.5%) were chronically absent from 

school over the course of the school year.  This rate was (+5.3) percentage points higher than the statewide 

rate.   

 Most troubling are the chronic absenteeism rates for students receiving Title I services, SPED students, 

low-income students, and English language learners whose chronic absentee rates exceeded the school 

system’s aggregate rate by (+3.4), (+6.2), (+4.4), and (13.6) percentage points respectively.   

 Just below half (47.1%) of English language learners at the high school level were chronically absent in 

SY2018.   

Access to a Well-Rounded Education  

Elementary Level 

0%  60% 61% 80% 81% 100% 

    

(99.4%) (ES – Access to Well-Rounded Education)  
 In SY2018, at the elementary level, virtually all (99.4%) Prince George’s County 5th grade students were 

enrolled in the courses that comprise the well-rounded education cluster.  Cluster course enrollment dipped 

to 95 percent for only one of the federal designated accountability subgroups (i.e. Native Hawaiian/Pacific 

Islander students at 95.2%), which is likely due to the small number of 5th grade students in that group and 

the increased variance associated with the calculation.   

Middle School Level  

0%  60% 61% 80% 81% 100% 

    

(95.7%) (MS – Access to Well-Rounded Education) 

 At the middle school level in SY2018, some 95.7% of 8th grade students were enrolled in the courses that 

comprise the “well-rounded” cluster.   

 Unlike at the elementary level where no subgroup registered a cluster enrollment percentage below 95.2%, 

at the middle school level, cluster enrollment percentages for two (2) subgroups:  SWD (89.5%) and Native 

Americans (84.2%) dipped below 90 percent.  The cluster enrollment percentage for Native Americans is 

likely due to the small number of 8th grade students in that group and the increased variance associated with 

the calculation. The cluster enrollment percentages for all other subgroups did not dip below 93.4% (English 

Language Learners).   

High School Level  

0%  60% 61% 80% 81% 100% 

    

  (51.6%)  (HS – Access to Well-Rounded Education)  

 In SY2018, at the high school level, the percentage of students with access to a well-rounded education 

declined from the mid-to-upper 90s at the elementary and middle school levels to 51.6%, with wide 

variation in access among accountability subgroups.   

 In fact, four (4) of the 10 subgroups – i.e. Latino (43.6%), SWD (38.9%), ELs (22.8%), and FARMs (43.6%) 

– registered access percentages considerably below the aggregate-student access percentage at the high 

school level.   
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Selection of Areas of Focus  
The sheer volume and seriousness of the findings from the analysis of academic achievement data drove PGCPS’ 

CEO and the executive cabinet to select Academic Achievement in Reading/English Language Arts and 

Mathematics as the school system’s primary (#1) area of focus for its strategic plan.  Substandard aggregate 

student performance at each of the three grade bands, coupled with substantially wide performance gaps between 

students- in the -aggregate on the one hand, and students requiring special education services and students with 

limited English proficiency on the other, significantly impede the school system’s efforts to carry out its mission of 

“providing a great education that empowers all students and contributes to thriving communities”.  Academic 

underperformance also prevents PGCPS from realizing its vision of becoming a school system that is recognized 

for providing education services which ensure that every student in its diverse school district graduates ready for 

college and careers in a global society.   

To complement the school system’s focus on academic achievement, executive leadership selected School Quality 

and Student Success as its second area of focus for the strategic plan.  Leadership reasons that with the school 

system’s chronic absenteeism rate exceeding the statewide rate at each of the three major grade bands, and with a 

third of high school students designated as chronically absent in SY2018, students who miss considerable amounts 

of classroom time cannot be expected to learn a sufficient amount of material to allow the school system to carry 

out its mission, fulfill its vision, or perform up to standard on state accountability assessments.  Moreover, 

accumulated chronic absenteeism serves as a de facto deterrent to student access to courses of study that constitute 

well-rounded education.  Exacerbating these conditions are higher than acceptable incidences of student 

suspension and expulsion which contribute significantly to chronic absenteeism and which indirectly deprive 

students of higher end educational opportunities.   

Setting of Goals  
After a thorough review and discussion of data analysis and the selection of areas of focus, the executive cabinet 

established goals that are aligned with data-identified challenges stemming from the data analyses.  In the academic 

achievement focus area, three goals each were established for the two main sub-areas:  ELA and mathematics.  For 

the school quality and student success focus area, one goal was established for chronic absenteeism, two goals were 

established for student discipline, and one goal was established for student access to a well-rounded education.  See 

Table B for the alignment of goals with relevant areas and sub-areas of focus.   

Table B: Approved Consolidated Goals by Area of Focus, Sub-Area, and School Level, 

LEC Strategic Plan, SY2019-20 

Area of Focus Sub-Area 
School 

Levels 
Approved Goals 

Academic 

Achievement  

in English 

Language Arts  

and Mathematics 

English  

Language Arts 

Elementary 

 

Middle 

Accelerate the rate of increase in the percentage of students 

meeting/or exceeding the state performance standard for 

proficiency in mathematics and ELA accountability testing at 

both the elementary and middle school levels.   

Accelerate the pace of growth in performance of SPED and 

LEP students in state ELA and mathematics accountability 

testing.   

Accelerate the pace of closure of double-digit gender gaps in 

ELA accountability testing performance at the elementary 

and middle school levels.   

Mathematics 

Elementary 

 

Middle 

Reverse the decline in aggregate student performance in state 

accountability mathematics testing across all grade bands.   

Accelerate the rate of increase in the percentage of students 

meeting/or exceeding the state performance standard for 
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Table B: Approved Consolidated Goals by Area of Focus, Sub-Area, and School Level, 

LEC Strategic Plan, SY2019-20 

Area of Focus Sub-Area 
School 

Levels 
Approved Goals 

proficiency in mathematics and ELA accountability testing at 

both the elementary and middle school levels.   

Accelerate the pace of growth in performance of SPED and 

LEP students in state ELA and mathematics accountability 

testing.   

School Quality 

and Student 

Success 

Student Attendance  

and Chronic 

Absenteeism 
Elementary 

 

Middle 

 

High 

Reduce chronic absenteeism and improve overall student 

attendance rates.   

Student Discipline 

Reduce the systemic rate of suspensions and expulsions by 

decreasing the disproportionate rate of suspensions and 

expulsions in the African American and SPED student groups 

across all three (3) grade bands.   

Improve discipline data quality, processes, and practice for 

enhanced discipline administration, monitoring, and 

accountability.   

Well-Rounded  

Education 
High 

Expand student access and opportunities to well-rounded 

curriculum at middle and high school grade bands to increase 

academic achievement and college- and career –ready 

success outcomes.   
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Results/Findings from Root Cause Analyses 
Several content area working groups were convened to review the results of data analysis and to begin identifying 

prospective root causes that could be contributors to lower-than - desired levels of academic performance or student 

engagement.  The staff chosen to participate in this part of the process was selected because of its considerable 

content area expertise and because of its ongoing participation in multiple fora involving both internal and external 

stakeholders where a broad range of challenges to academic achievement is routinely discussed. Two working 

groups - i.e. one for each content sub-area - were convened for the academic achievement area of focus.  Another 

working group, comprised of the Director for Student Services, the Supervisor for Pupil Personnel Services, and 

the Supervisor of College Readiness within the Department of Student Services along with the Director of Career 

and Technical Education and the Instructional Supervisor for Advanced Programs within the Division of 

Academics, was convened for the school quality and student success area of focus.   

Academic Achievement  

As mentioned immediately above, two working groups were convened to identify root causes for academic 

underachievement - one for RELA, and one for mathematics.  Each working group consisted of elementary and 

middle school level content area supervisors, the school system’s Director of Curriculum and Instruction, the 

Director of the Department of Special Education, the ESOL Office’s Instructional Supervisor, ESSA Instructional 

Specialists and Program Management Specialists from the Office of Monitoring and Accountability, and the 

Department Director and a Planning Specialist from the Office of Strategic Planning and Resource Management.   

The challenges selected by the working groups were as follows:   

1) the below standard performance of low-income (FARMs) students in both ELA and mathematics at both 

the elementary and middle school levels; and 

2) the substantially below standard performance of SWD and LEP students in both ELA and mathematics at 

both the elementary and middle school levels.   

After building consensus around data-identified performance and engagement challenges, prospective impediments 

to performance - i.e. root causes - were advanced during brainstorming sessions. The identified “root causes” were 

then organized on a worksheet in accordance with one of eight domains that are associated with school improvement 

and operational efficiency.9  Next, the identified “root causes” were aligned with a content-related goal and inserted 

into a logic model, providing participants with the opportunity to visualize the alignment of an identified challenge, 

its root causes, and the related goal statement.  This process placed participants in a position to propose meaningful 

improvement strategies and identify evidence-based interventions that are particularly designed to mitigate the 

effects of the identified root causes. 

Root Causes of ELA and Mathematics Underachievement  

For the most part, the identified root causes for aggregate student ELA and mathematics underachievement were 

identical.10  Most of the root causes were clustered in the talent development and instructional transformation 

domains of rapid school improvement. Other domains within which a few notable root causes were placed include 

culture, structure, turnaround leadership, human resources, and funding. No root causes for academic 

underachievement were aligned with the “systems” domain (see Table C).   

Separate discussions were held regarding the substantially large sized performance gaps between students- in the –

aggregate on the one hand, and students with disabilities (SWD) and those with limited English proficiency (LEP).  

                                                           
9 Four of the domains are the Four Domains for Rapid School Improvement.   
10 The data-identified challenge used to propose root causes for aggregate student underperformance was the underperformance of FARMs 

students, since these students comprise 65.3% of the school system’s student population.  Low-income students are the school system’s 

largest subgroup.   
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These separate discussions were held due to the unique academic circumstances of these two subgroups and the 

corresponding improvement goal established by the executive cabinet to reflect the unique circumstances.11   

Table C 

No. of Root Causes Impacting Academic Underachievement of Low-Income,  

SPED and LEP Students In English Language Arts and Mathematics  

at the Elementary (ES) and Middle School (MS) Levels by Domain 
 ELA Mathematics 

Root Cause Domain ES MS FARM 
SWD/ 

SPED 
LEP ES MS FARM 

SWD/ 

SPED 
LEP 

Talent Development 8 8 1 5 6 8 8 1 5 6 

Instructional Transformation 7 7 4 3 2 7 7 4 4 3 

Structures 4 5 0 3 3 3 4 0 3 3 

Resources (Human) 1 1 1 0 1 1 2 2 1 2 

Resources (Funding) 1 1 0 0 1 1 1 0 0 1 

Culture 3 3 2 2 3 3 3 2 2 3 

Turnaround Leadership 0 0 0 0 0 0 1 2 2 2 

School Quality and Student Success  

The School Quality and Student Success Root Cause Analysis Working Group examined data analyses of student 

engagement on the focus area’s two formal indicators and engagement on a third contributing indicator, student 

discipline, in an effort to identify important challenges that impede the school system’s efforts to improve academic 

performance.  After identifying a seminal challenge for each engagement indicator, the working group undertook 

root cause analysis collaboration much like the collaborations undertaken by the academic achievement-working 

group.   

The major identified challenges for the School Quality and Student Success focus area by indicator are as follows:   

1) Chronic Absenteeism 

a. At the high school level, 44.4% of Latino students and almost half (47.1%) of limited English proficient 

(LEP) students were chronically absent in S&2017-18.  Latino students represent slightly more than 

one-third (34.1%) of the school system’s student population.   

2) Access to a Well-Rounded Education 

a. In SY2018-19, only 21.6% of PGCPS’ 12th grade student population enrolled in a concentrator level 

CTE course during the 2018-19 school year;  

b. In SY2018-19, only 43.1% of high school level Latino students and only 22.8% of high school level 

LEP students enrolled in either an AP/IB course, a dual enrollment course, or a concentrator level CTE 

course;  

 

                                                           
11 The referenced unique academic circumstances are the exceptionally wide performance gaps between these two subgroups 

and an already underperforming aggregate student population.   
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3) Student Discipline 

a. In SY2017-18, at the elementary level, African American students were 3.5 times more likely to be 

suspended or expelled from school than any other student subgroup. Elementary level students with 

disabilities (SWD) were 2.2 times more likely to be suspended or expelled from school than students 

without any documented disability. Although the extent of disproportionality is reduced at each 

successive grade band, it remains for both student subgroups throughout their tenure in the school 

system.   

Root Causes for Chronic Absenteeism  

Identified root causes for the chronic absenteeism of Latino and LEP students were organized into the following six 

(6) clusters consisting similar factors:   

a) student disengagement;  

b) lack of academic support;  

c) lack of non-academic resources;  

d) parental lack of understanding;  

e) including excused absences in chronic absenteeism accounting; and  

f) data quality and the lack of adherence to administrative procedures regarding attendance.   

Individual root causes included, but were not limited to, students feeling alienated by their school experience, a 

cultural disconnection, limited educational supports for students who are not performing well academically, 

undiagnosed mental health challenges, parents not understanding that a written note is required for instances of 

excused absence, immigration status factors, and miss-recording of attendance codes.   

Access to a Well-Rounded Education  

Identified root causes for low 12th grade student, and extremely low Latino and LEP student, under-enrollment in 

concentrator level CTE courses included, but were not limited to the following:   

 widespread misperceptions of CTE programs of study by internal and external stakeholders and the role 

these programs play in career readiness;  

 the difficulty of attracting and maintaining high quality CTE instructors; and  

 immigration factors  

Student Discipline  

Identified root causes for suspension and expulsion disproportionality included, but were not limited to the 

following:   

 the lack of behavioral intervention strategies and/or alternative placement options at the elementary level;  

 delays in referring students to alternative programs at the secondary level;  

 insufficient training in deescalating techniques and restorative approaches;  

 lack of a systemic approach to holistic child development;  and 

 insufficient number of counselors, psychologists, and pupil personnel workers.   
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Theory of Action 

As daunting as the list of root causes for student underperformance and disengagement may be, PGCPS’ Theory of 

Action is grounded in a determined efficaciousness:  we strongly believe our mission and our vision are well within 

our capacity to carry out with a high degree of fidelity and success.  To this end, our multi-faceted Theory of Action 

reads as such:   

If we … 

 Identify the unique knowledge, skills, and supports needed for students to be college, career, and 

community-ready and develop a rigorous, accessible, aligned, standards-based curriculum to meet these 

needs, then there will be clarity, consistency, coherency, and equity in what educators will teach and what 

students will learn.  

 Invest in continuous, relevant, professional development of teachers and provide instructional strategies, 

supports, and evaluative feedback for implementation in the classroom; then instructional effectiveness will 

increase and student-learning outcomes will improve. 

 Hold ourselves accountable through transparent and disciplined performance management that engages 

every level of the organization in a continuous cycle of data analysis, goal-setting, action planning, 

monitoring, and execution, then we will build the capacity of district staff, school based professionals, and 

students to consistently strive for continuous learning and improvement.   

 If we develop a district culture that fosters a sense of collective responsibility for student success and unity 

amongst teachers, students, families and communities, then our understanding of students’ needs will 

deepen and we will create a shared purpose for our work leading to more effective practices and higher 

levels of student learning.   

Goals, Objectives, Strategies, and Interventions  

Rigorous data analysis gave rise to the selection of Academic Achievement in Reading/English Language Arts and 

School Quality and Student Success as the areas of focus for the PGCPS Local ESSA Consolidated Strategic Plan.  

Initial data analysis provided the framework within which the school system’s executive cabinet established 

improvement goals for the two areas of focus.  Further scrutiny of performance and engagement data formed the 

foundation for identifying core challenges that the school system must overcome if it hopes to carry out its mission 

and realize its vision.  With these core challenges identified, a framework was established for setting objectives, 

formulating improvement strategies, and identifying appropriate evidence-based interventions to help implement 

the improvement strategies.   
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The Significance of the Needs Assessment Component of the Strategic Plan  

The Needs Assessment, which is a mandated component of an ESSA-required Local Consolidate Strategic Plan, 

provided PGCPS with a unique opportunity to take a deep-dive analysis of academic performance data from 

SY2017-18 and chart out a four-year plan of action focused on the school system’s most vexing academic challenges 

with an equity lens.  It required initial data analysis far beyond the academic performance of students in the 

aggregate to include the performance of accountability subgroups, many of which make up considerable percentages 

of the school system’s student population.  It also allowed the school system to consider the impact of certain non-

academic factors that can impact academic performance in significant ways.  To this end, the school system settled 

on two required areas of focus - i.e., Academic Achievement in Reading/English Language Arts and Mathematics, 

and School Quality and Student Success - and decided it was in its best interest to expand the scope of the second 

area of focus to include an additional indicator which is over and above the sub-areas prescribed by the state.  In 

short, the Needs Assessment forced the system’s internal and external stakeholders to think outside the proverbial 

box to identify non-academic linkages to academic performance and formulate strategies that will help the system 

create environments more conducive to learning.   

The plan’s considered goals and discrete objectives will help stakeholders to focus their efforts in pursuit of needed 

resources to implement the plan from external sources, confident that the pursuit will be purposive and lead to 

measurable systemic improvement. Moreover, the process’ various levels of collaboration allowed for the 

consideration of factors for further analysis which can only serve to accelerate the anticipated systemic 

improvement.   

Finally, the evaluative component of the plan will require school system leadership to constantly monitor the 

implementation of adopted improvement strategies and selected evidence-based interventions to determine the 

extent to which improvement efforts remain on course.  It also adds an important element of transparency to the 

systemic improvement process, providing a forum for receiving public feedback on progress being made – or the 

lack thereof – while fortifying the foundation for continued public support.   
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Areas of Focus Reporting Requirements 

(Complete a separate plan for each area of focus) 

 

Area of Focus #1: Academic Achievement in Reading/English Language Arts (R/ELA) and 

Mathematics  

1. Based on the analysis of State and local data, identify the area of focus where the local school system 

did not meet the goals (areas where the local school system is performing below expectations).  In the 

response, provide the rationale for selecting the area of focus, include the implementation of strategies 

and/or evidence-based interventions to support student achievement. Describe priority strategies and/or 

evidence-based interventions to address disparities in achievement and to improve student 

performance. As school systems respond to area of focus #1, refer to page 15 to guide your response to 

address specific student groups.  

 

a. Description.  Describe Area of Focus #1 and how it aligns with your LSS educational equity 

policy (up to 1,000 characters). 

 

PGCPS selected Academic Achievement as its primary Area of Focus.  This focus area addresses 

student performance on state accountability assessments at the elementary and middle school 

levels.  This focus area aligns with the PGCPS Board of Education’s Equity Policy (#0101), 

which mandates a commitment to “foster conditions that reduce disproportionality in student 

achievement and performance”. The goal of the Policy is “equitable educational outcomes for 

high academic achievement”.  Desired policy outcomes include:  1) identification of gaps and 

adoption of equitable solutions based on trend analysis of disaggregated data; and 2) raising 

achievement for all students while narrowing the gap between the lowest and highest performing 

students.  Of particular focus is the academic performance of low-income students, English 

language learners, and students with special needs.   

Trend analyses of 2018 PARCC assessments revealed that PGCPS student performance fell 

substantially below the proficiency standard across both content areas and grade bands. Thus, 

PGCPS prioritized targeted improvement of academic achievement as a primary area of focus.  

 

b. Analysis.  To support student achievement, describe the rationale for selecting the areas of focus 

(up to 1,000 characters). 
 

In its instructions for identifying areas of focus, MSDE provided local school systems (LSS) 

with color-coded graphs representing performance levels or bands.  Each LSS is instructed to 

situate its performance results from 2018 PARCC ELA and mathematics testing along a three-

band continuum in an effort to determine the urgency of those results.  Performance in the red 

range is substantially below standard and requires immediate, substantial attention. Performance 

in the yellow range requires attention, but is not necessarily critical.  Performance in the green 

range meets or exceeds the expected performance level.   

In ELA testing, less than (<32%) of students from each grade band scored at the proficiency 

level, while in mathematics testing, less than (<21%) of students from each grade band met the 

proficiency standard.  These performance results place the school system within the “red” range, 

meaning that these content areas require immediate and substantial attention. Moreover, high 

percentages of students scored considerably below the expected performance standard (i.e. at 

Levels 1 or 2 on a five-level scale) in both content areas and across both grade bands.  

file:///C:/Downloads/Definitions.docx%20MD.docx
file:///C:/Downloads/Definitions.docx%20MD.docx
file:///C:/Downloads/Definitions.docx%20MD.docx
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c. Identify the root cause (s) for area of focus #1 and describe how you intend to address them (up to 1,000 

characters). 

 

In the area of Academic Achievement, PGCPS working groups focused most intently on 

identifying root causes for low-income student underperformance given that these students 

represent the largest student group in the school system.  Separate causal analyses were 

conducted for SPED and LEP students. Identified causes were many, spanning (7) domains of 

factors associated with school system operations, and were differentiated by school level where 

appropriate. The domains from which the largest number of root causes were identified were 

talent development and instructional transformation, with (8) and (7) causes identified for each 

domain respectively.   

Strategies to overcome identified root causes include, but are not limited to, enhanced PD for 

instructional lead teachers (ILTs) and coaches, increased teacher implementation of unit 

formative assessments, increased school-based, hands-on classroom support for teachers. 

Improvement strategies for SWD and LEP students include increased collaborative planning 

between regular education teachers and SPED and LEP resource counterparts, and expanding 

the reach of specially designed instruction.  
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Area of Focus #1: Academic Achievement in Reading/English Language Arts (R/ELA) and Mathematics - Summary Chart 

             Area of Focus # 1:   Academic Achievement in Reading/English Language Arts (R/ELA) and Mathematics     

d. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to ensure 

progress. In your response, include how your educational equity policy impacted the selection and use of evidence-based 

interventions/strategies to address the need. In addition, include timeline and funding source (s). As you consider funding source, take into 

consideration federal, State, and other available sources. 

Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

ACADEMIC ACHIEVEMENT IN MATHEMATICS 

Low-income (FARMs) Students – Mathematics 

Reverse the decline in 

aggregate student 

performance in state 

accountability 

mathematics testing 

across all grade bands 

By January 2020, the 

Mathematics Department will 

design an observation protocol 

for use by school-based coaches 

to monitor the extent to which 

provided PD is effectively 

manifested in classroom 

instruction.   

Strategies 
Monthly/quarterly professional learning on 

the implementation of instructional support 

protocols with school-based out-of-class 

Instructional Lead Teachers (ILTs) and 

coaches. 

 

Evidence Based Interventions 

Speak Agent is a digital supplemental 

program for middle-grade math students. 

September 

2019-June 

2020 

 

 

 

October 

2019- June 

2020 

 

☒  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☒  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

   

 

Professional learning 

Calendar, Agendas, 

Evaluations, and school/ 

classroom visit summaries  

 

 

 

Quarterly Student Usage 

Reports 

Informal observations will 

be conducted to evaluate the 

implementation of Speak 

Agent with a focus on how 

the tools are used and have 

allowed for ELs to access 

the content. 

 By June 2021, student use of 

Standards for Mathematical 

Practices 1 and 3 during 

mathematics instruction will 

increase by five (5) percentage 

Strategies 

Provide ongoing professional learning and 

follow-up opportunities (face-to-face, 

classroom-based coaching, videos, and 

September 

2019- June 

2020 

☒  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

Professional learning 

Calendar, Agendas, 

Evaluations, and school/ 

classroom visit summaries 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

points per year over the baseline 

usage level established in 

SY2020.   

webinars) that promote a mathematics 

literacy-rich classroom environment  

Evidence Based Interventions 

Specially Designed Instruction includes 

the use of evidence based strategies for 

adapting content, methods, and/or 

instructional delivery to address the unique 

and individual needs of students with 

disabilities. 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Reverse the decline in 

aggregate student 

performance in state 

accountability 

mathematics testing 

across all grade bands 

Starting with the SY2020 testing 

cycle, the percentages of 

students scoring at Levels 1 or 2 

on the elementary and middle 

school MCAP mathematics 

assessments will be reduced by 

five (5) percentage points per 

year over the next four (4) 

testing cycles.   

Strategies 

Embedded curriculum supports that include 

Math Talks, 3-Read Protocol, Group work 

Feedback, and additional literacy strategies.  

 

Evidence Based Interventions 

Dreambox Learning is a digital 

supplemental resource that delivers 

experiential mathematics instruction using 

virtual manipulatives, visual and auditory 

clues and multiple representations.  

September 

2019 

 

 

 

 

October 

2019- June 

2020 

Curriculum Analysis 

 

 

 

 

 

Quarterly Student Usage 

Reports 

 

  Adjust and implement curriculum and 

instructional changes in Math, based on the 

new MCAP evidence statements. 

September 

2019-June 

2020 

 Curriculum Analysis and 

MSDE Updated Evidence 

Statements 

 For SY2020, math curriculum 

will provide teachers and 

administrators  with access to 

progress monitoring tools to 

drive all decisions for improving 

student achievement 

Strategies 

Embed scaffolds for English Language 

Learners (ELLs) in Curriculum using 

language objectives aligned to the unit 

content. 

Phase 1: 

SY20 & 

Phase 2 

SY21 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

Curriculum Analysis 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 
☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

  Strategies 
Strengthen the adopted curriculum by 

improving assessment system.   

SY2019-20 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list 

funding source) 

 

Curriculum Analysis 

  Teachers will implement unit formative 

assessment tasks embedded in the 

curriculum.   

September 

2019-June 

2020 

Student Work Samples and 

Rubric Scoring Data 

Collection 

  Evidence Based Interventions 

Graphic Organizers 

Used to help students organize their 

thinking and connect new information to 

prior knowledge. 

September 

2019- June 

2020 

Classroom Observation and 

Collaborative Planning 

Summaries  

  Provide professional learning opportunities 

to meet the needs of a diverse student 

population using UDL strategies, WIDA 

Can Do Descriptors, and student voice and 

choice strategies. 

September 

2019-June 

2020 

 

Professional learning 

Calendar, Agendas, 

Evaluations, and school/ 

classroom visit summaries 

  Create and embed structured lessons and 

planning videos in the curriculum. SY2019-20 Curriculum Analysis 

Reverse the decline in 

aggregate student 

performance in state 

accountability 

mathematics testing 

across all grade bands 

For SY2021, the Mathematics 

Department will revise the 

“Mathematics Look Fors” 

observation protocol for use by 

school-based administrators to 

monitor evidence of curriculum 

usage in planning and classroom 

instruction 

Strategies 
Math Department will partner with school 

leaders to monitor classroom instruction 

using a revised “Look Fors” observation 

tool.   

September 

2019-June 

2020 

 

☒  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

Classroom Observation 

Summaries 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

☐  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

  The Math Department will provide drop-in 

mathematics instructional EdCamps and 

professional learning opportunities for 

building level administrators monitoring 

mathematics instruction.   

September 

2019 -

February 

2020 

☒  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Professional learning 

Calendar, Agendas, and 

Evaluations 

 

Reverse the decline in 

aggregate student 

performance in state 

accountability 

mathematics testing 

across all grade bands 

For SY2021, the Mathematics 

Department will revise the 

“Mathematics Look Fors” 

observation protocol for use by 

school-based administrators to 

monitor evidence of curriculum 

usage in planning and classroom 

instruction 

Evidence Based Interventions 

S.O.L.V.E. A Problem Solving Paradigm 

used to teach students how to engage in a 

series of steps that allow them to actively 

participate in metacognitive processing to 

demonstrate higher-order thinking problem-

solving skills. 

 

September 

2019- June 

2020 

Classroom Observation and 

Collaborative Planning 

Summaries 

Special Education (SPED) Mathematics 

Accelerate the pace of 

growth in performance 

of SPED and LEP 

students in state 

mathematics 

accountability testing.   

Starting in the second semester 

of SY2020, classroom teachers 

of SWD will be required to 

devote at least one planning 

period every other week to 

collaborating with their SPED 

co-teaching counterparts in an 

effort to identify research- 

and/or evidence-based practices 

that have proven successful in 

facilitating increased academic 

achievement among SWD.   

Strategies 
Realign the standard school day to better 

support instructional goals and objectives 

for Students with Disabilities (SWD).   

January 

2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Monthly collaboration 

involving DSE, 

Administrative Area Offices 

Two and Three, and 

Department of Curriculum 

and Instruction 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

Accelerate the pace of 

growth in performance 

of SPED and LEP 

students in state 

mathematics 

accountability testing. 

By July 1, 2020, the Department 

of Special Education will 

develop a multi-year 

professional learning plan to 

support effective instruction 

using evidence-based practices 

and specially designed 

instruction. 

Strategies  
Strengthen the quality of specially designed 

instruction  in literacy throughout the 

continuum of programs and services 

July 2020 

and 

annually 

thereafter 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Release of Memorandum on 

the topic of Specially 

Designed Instruction to all 

schools from the Chief of 

Special Education and 

Student Services at the 

beginning of each school 

year 

By July 1, 2020, SPED 

instructional best practices will 

be more fully integrated into the 

PEIP New Teacher Induction 

Program as well as into the 

general PGCPS professional 

development program.   

Strategies  
Strengthen the quality of specially designed 

instruction  in literacy throughout the 

continuum of programs and services 

July and 

August 

2020 

Presentation from DSE fully 

integrated into PEIP.   

In addition, Specially 

Designed Instruction “Look 

Fors” document will be 

integrated into the general 

mathematics curriculum by 

August 2020  

By August 1, 2020, DSE, in 

collaboration with OTD, will 

develop a professional learning 

plan to ensure all stakeholders 

(i.e., Central Office, School 

based Administrators, classroom 

staff and parents/guardians) 

know and understand the special 

education service delivery 

models and programs. 

Strategies  
Develop a new Three-Year Professional 

Learning Plan for both new and veteran 

teachers 

August 

2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source)  

1. Kirwan Commission  

Cross-Functional 

Professional Learning Team 

consisting of OTD, 

Curriculum and Instruction, 

SPED, Human Resources, 

Employee Evaluation and 

Performance, Instructional 

Technology, Area Offices 

will meet monthly during the 

development of the plan 

 

Between 2020 and 2023, the 

percentage of SWD scoring at 

the proficiency level of the 

state’s accountability 

mathematics assessment will 

increase by two percentage 

Strategies 
Identify and provide evidenced-based 

interventions across the continuum of 

service delivery that provides equitable 

access for students with disabilities.  

Ongoing, 

beginning 

in August 

2020 

By July 1, 2020, DSE, in 

collaboration with OTD, will 

develop a monitoring system 

(i.e., rubrics, lists, etc.) to 

evaluate the quality of 

service delivery models and 

programs 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

points per year above the 2018 

baseline percentage.   

2. Medicaid  

Accelerate the pace of 

growth in performance 

of SPED and LEP 

students in state 

mathematics 

accountability testing. 

Between 2020 and 2023, the 

percentage of SWD scoring 

below Level 3 on the state’s 

accountability mathematics 

assessment will decrease by two 

percentage points per year from 

the 2018 baseline percentage. 

Strategies 
Identify and provide evidence-based 

strategies for students with disabilities to be 

incorporated into the district curriculum 

frameworks to ensure access to the general 

education curriculum. 

August 

2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source)  

1. Kirwan Commission  

2. Medicaid 

By July 1, 2020, DSE, in 

collaboration with OTD, will 

develop a monitoring system 

(i.e., rubrics, lists, etc.) to 

evaluate the quality of 

service delivery models and 

programs 

Limited English Proficient (LEP) Students – Mathematics 

Accelerate the pace of 

growth in performance 

of SPED and LEP 

students in state 

mathematics 

accountability testing.   

Starting in the second semester 

of SY2020, classroom teachers 

of ELs will be required to 

devote at least one planning 

period every other week to 

collaborating with their ESOL 

co-teaching counterparts in an 

effort to identify research- 

and/or evidence-based practices 

that have proven successful in 

facilitating increased academic 

achievement among EL 

students.   

Strategies  
Realign the standard school day to better 

support instructional goals and objectives 

for ELs.   

January 

2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Monthly collaboration 

involving the ESOL Office, 

Administrative Area Offices 

Two and Three, and 

Department of Curriculum 

and Instruction 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

Accelerate the pace of 

growth in performance 

of SPED and LEP 

students in state 

mathematics 

accountability testing.   

During SY2020, the Office of 

Talent Development, in 

collaboration with the ESOL 

Office, will hire an/an additional 

ESOL specialist for the purpose 

of identifying evidence-based 

instructional practices, 

integrating those practices into 

the PEIP New Teacher 

Induction Program, and 

integrating ESOL instructional 

specialists into the curriculum 

development process.   

Strategies  
More fully integrate the ESOL Office into 

the curriculum development and 

professional development infrastructure of 

PGCPS.     

July 2020 ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

 

Strategies  
More fully integrate the ESOL Office into 

the curriculum development and 

professional development infrastructure of 

PGCPS.     

By July 2020, a “teaching ELs” 

module will be fully integrated 

into the PEIP New Teacher 

Induction Program. 

July – 

August 

2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☒  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Universal teacher 

participation in a mandatory 

module at the PEIP Teacher 

Induction Program 

Starting with the 2020-21 school 

year, school system will hire 

enough additional ESOL 

instructional specialists to 

ensure that each administrative 

area office has at least three (3) 

assigned ESOL specialists – i.e. 

one for each of the three 

primary grade bands.   

Strategies  
More fully integrate the ESOL Office into 

the curriculum development and 

professional development infrastructure of 

PGCPS.     

July 2020 Check office calendars for 

evidence of regularly 

scheduled meetings on a 

quarterly basis 

By December 2019, the Office 

of Talent Development, in 

conjunction with the ESOL 

Office, will design an 

observation protocol for use by 

school-based and administrative 

office-based coaches to monitor 

the extent to which provided PD 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

is effectively manifested in 

classroom instruction.   

Accelerate the pace of 

growth in performance 

of SPED and LEP 

students in state 

mathematics 

accountability testing.   

Starting with the SY2020 testing 

cycle, the percentages of 

students scoring at Levels 1 or 2 

on the elementary school and 

middle school MCAP 

mathematics assessments will be 

reduced by five (5) percentage 

points per year over the next 

four (4) testing cycles.   

Strategies  
Develop a supportive culture for EL 

language attainment and academic 

achievement.   

Ongoing 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

 

Starting with the SY2020 testing 

cycle, the percentages of 

students scoring at Levels 3 and 

4 on the middle school MCAP 

mathematics assessments will 

increase by three (3) percentage 

points per year over the next 

four (4) testing cycles.   

 Ongoing  

By June 2020, the ESOL Office, 

in conjunction with the Office of 

Instructional Technology, will 

develop a strategic plan for 

systemically upgrading 

instructional technology 

available for use by ELLs.   

 October 

2019 

through 

June 2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Ongoing collaboration 

between the ESOL Office 

and the Office of 

Instructional Technology 

By June 2020 Elementary ESOL 

teachers will be provided with, 

trained on, and utilize a new 

Elementary Newcomer program 

to increase ELs language 

acquisition at Elementary 

School. 

Strategies 
Title III will develop a new Elementary 

Newcomer Curriculum for implementation 

with Newcomer English Learners at 

Elementary Schools. 

July 2019 – 

June 2020 

Informal observations will 

be conducted to observe and 

monitor the implementation 

of the Newcomer 

Curriculum to ensure ELs 

language skills are 

developing quickly.  
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

Accelerate the pace of 

growth in performance 

of SPED and LEP 

students in state 

mathematics 

accountability testing. 

By June 2020, develop a 

Secondary Academic Language 

Toolkit for Secondary 

Mathematics Teachers which 

will provide strategies to meet 

the needs of ELs to increase 

Math performance of ELs at 

Secondary.  

Strategies  
Title III and Mathematics will collaborate 

to develop an Academic Language Toolkit 

for Mathematics and provide training and 

monitor implementation of strategies in the 

classroom.   

July 2019 – 

June 2020 

Informal observations will 

be conducted to monitor 

implementation of the 

strategies from the 

Academic Language 

Toolkit for Mathematics. 

By June 2020, implement a 

lesson planning collaborative 

training cycle for High School 

ESOL teachers to increase the 

performance of ELs in ELA.   

Strategies  
Title III will provide training, support, and 

monitor instruction for ESOL teachers at 

targeted schools to improve their lesson 

planning for ELs.    

September 

2019 – 

June 2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☒  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☐  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Classroom visits will be 

conducted to monitor 

implementation of 

strategies discussed during 

the lesson planning 

collaborative and to provide 

feedback for continued 

improvement.   

ACADEMIC ACHIEVEMENT IN READING/ENGLISH LANGUAGE ARTS (R/ELA) 

Accelerate the rate of 

increase of the 

percentage of students 

meeting and/or 

exceeding the state 

performance standard 

for proficiency in ELA 

accountability testing at 

both the elementary and 

middle school levels. 

By June 2020, Grades 6-8 ELA 

curriculum will be revised to 

include additional formative 

assessments that mirror MCAP 

and include examples for 

application of instructional 

standards in the classroom 

targeting the needs of ESOL, 

SPED, and advanced students. 

Strategies 

Utilize research-based strategies for literacy 

to revise curricula designed uniquely for 

ESOL, SPED, and advanced student 

populations.  

Provide professional development for all 

RELA teachers in Grade 6-8 in how to 

effectively plan lessons using frameworks 

of instructional standards for ESOL, SPED, 

and advanced students.   

June  2020 ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☒  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☒  State Funding 

 Formal & Informal 

Observation using FFT 

protocols. 

 Learning walks 

observations. 

 Professional 

development evaluations 

 Student formative 

assessments 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

Evidence Based Interventions 

Graphic Organizers 

https://ccrs.osepideasthatwork.org/teachers-

academic/evidence-based-practices-

instruction 

Used to help students organize their 

thinking and connect new information to 

prior knowledge. 

Reciprocal Teaching  

https://ies.ed.gov/ncee/wwc/EvidenceSnaps

hot/434 is an evidence-based interactive 

instructional practice that aims to improve 

students' reading comprehension by 

teaching strategies to obtain meaning from 

a text. 

☐  Other (list funding 

source) 

For SY2021, the R/ELA 

Department will revise the “ 

R/ELA Look Fors” observation 

protocol for use by school-based 

administrators to monitor 

evidence of curriculum usage in 

planning and classroom 

instruction 

Strategies 

RELA Department will partner with school 

leaders to monitor classroom instruction 

using a revised “Look Fors” observation 

tool during Learning walks. 

Evidence Based Interventions 

Specially Designed Instruction 

https://www.uft.org/teaching/students-

disabilities/specially-designed-instruction 

includes the use of evidence-based 

strategies for adapting content, methods, 

and/or instructional delivery to address the 

unique and individual needs of students 

with disabilities. 

June 2021 ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☒  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☒  State Funding 

☐  Other (list funding 

source) 

 Formal & Informal 

Observation using FFT 

protocols. 

 Learning walks 

observations. 

 Professional 

development evaluations 

 Student formative 

assessments 

By SY2020, the RELA 

department will increase 

teachers’, teacher leaders’ and 

Strategies 

In collaboration with the Literacy Office, 

literacy coaches will be assigned to priority 

June 2020 ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

 Formal & Informal 

Observation using FFT 

protocols. 

https://ccrs.osepideasthatwork.org/teachers-academic/evidence-based-practices-instruction
https://ccrs.osepideasthatwork.org/teachers-academic/evidence-based-practices-instruction
https://ccrs.osepideasthatwork.org/teachers-academic/evidence-based-practices-instruction
https://ies.ed.gov/ncee/wwc/EvidenceSnapshot/434
https://ies.ed.gov/ncee/wwc/EvidenceSnapshot/434


  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 53 

Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

administrators’ capacity as 

measured by observations 

relative to the Framework for 

Teaching (FFT)  model.  This 

includes lesson planning, 

making instructional decisions 

based on assessments, and 

differentiation of instruction for 

special populations. 

schools to provide one on one coaching for 

individual teachers. 

Evidence Based Interventions 

Universal Design for Learning 

http://www.udlcenter.org/  

 

☒  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☒  State Funding 

☐  Other (list funding 

source) 

 Learning walks 

observations. 

 Professional 

development evaluations 

 Student formative 

assessments 

Starting with the SY2020 testing 

cycle, the percentage of middle 

school level students scoring at 

the proficiency level or higher in 

MCAP RELA testing will 

increase by two (2) percentage 

points per year. 

Strategies 

By January 2020, RELA will build 

assessment literacy as demonstrated 

through observations and formative 

assessments for both students and teachers 

around the new MCAP format. 

Evidence Based Interventions 

Universal Design for Learning 

http://www.udlcenter.org/ 

January 

2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☒  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☒  State Funding 

☐  Other (list funding 

source) 
 

By June 2020, PGCPS will 

achieve the stated objectives and 

targeted milestones established 

in the PGCPS Literacy Plan. 

Strategies 

See Detailed Literacy Plan at 

https://docs.google.com/document/d/1tT_tB

dWiI5_kxjiWNYjaxFNgClIs-

TDxFWplSJwOxyc/edit  

Evidence Based Interventions 

Universal Design for Learning 

http://www.udlcenter.org/ 

June 2020 

Accelerate the pace of 

closure of double-digit 

gender gaps in ELA 

accountability testing 

performance at the 

By June 2020, reverse the 

achievement gap trend between 

male and female students by 

increasing achievement 

proficiency of male students 

Strategies 

Examine and revise the RELA curriculum 

to encompass topics to motivate and 

encourage more male students to read and 

write. 

 ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

 MCAP accountability 

testing performance 

June 2020 

http://www.udlcenter.org/
http://www.udlcenter.org/
https://docs.google.com/document/d/1tT_tBdWiI5_kxjiWNYjaxFNgClIs-TDxFWplSJwOxyc/edit
https://docs.google.com/document/d/1tT_tBdWiI5_kxjiWNYjaxFNgClIs-TDxFWplSJwOxyc/edit
https://docs.google.com/document/d/1tT_tBdWiI5_kxjiWNYjaxFNgClIs-TDxFWplSJwOxyc/edit
http://www.udlcenter.org/
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

elementary and middle 

school levels 

The Middle School RELA office will 

provide professional development for 

teachers to focus on the literacy needs and 

performance of male students as they 

consider differentiated instructional 

approaches. 

Build disciplinary & digital literacy 

resources to support reading, writing, and 

reasoning across all content areas including 

Digital Library resources for Grades K-12. 

Evidence Based Interventions 

Universal Design for Learning 

http://www.udlcenter.org/ 

Culturally Responsive Teaching 

https://eric.ed.gov/?q=&id=EJ1085885 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☒  Other (list funding 

source) 
Kirwan Blueprint 

Accelerate the pace of 

growth in performance 

of SWD and EL 

students in the state on 

ELA accountability 

assessments. 

By June 2020 Middle School 

ELA teachers will be provided 

and use tools within Speak 

Agent to increase ELs ELA 

Scores.   

Strategies 

Title I and Title III in collaboration with the 

Middle School RELA department will 

provide Speak Agent for all Middle School 

teachers who will provide supports for 

enhancing vocabulary and academic 

language for ELs aligned to the curriculum.   
July 2019 – 

June 2020 

☒  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☒  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☐  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Usage of the licenses at each 

school will be monitored.  

 

Informal observations will 

be conducted to evaluate the 

implementation of (Speak 

Agent) with a focus on how 

the tools are used through 

and have allowed for ELs to 

access the content.   

By June 2020 Elementary ESOL 

teachers will be provided with, 

trained on, and utilize a new 

Elementary Newcomer program 

Strategies 

Title III will develop a new Elementary 

Newcomer Curriculum for implementation 
July 2019 – 

June 2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☒  Title III EL 

Informal observations will 

be conducted to observe and 

monitor the implementation 

of the Newcomer 

Curriculum to ensure ELs 

http://www.udlcenter.org/
https://eric.ed.gov/?q=&id=EJ1085885
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

to increase ELs language 

acquisition at elementary level. 

with Newcomer English Learners at 

Elementary Schools.   

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☐  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

language skills are 

developing quickly.  

By June 2020, ESOL and RELA 

will provide training and 

support for Middle School 

RELA teachers to increase ELs 

performance in Reading at 

Middle School.    

Strategies 

Title III will work collaboratively with 

RELA to provide training for Middle 

School RELA teachers to include 

professional development focused on 

incorporating strategies for ELs in the 

Middle School RELA classes.   

October 

2019 – 

June 2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☒  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☐  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Informal observations will be 

conducted to monitor 

implementation of the 

strategies for English 

Learners presented during 

the professional 

development. 

By June 2020, develop a 

Secondary Academic Language 

Toolkit for Secondary ELA 

Teachers who will provide 

strategies to meet the needs of 

ELs to increase ELA 

performance of ELs at the 

secondary level.  

Strategies 

Title III and RELA will collaborate to 

develop an Academic Language Toolkit and 

provide training and monitor 

implementation of strategies in the 

classroom.   July 2019 – 

June 2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☒  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☐  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Informal observations will 

be conducted to monitor 

implementation of the 

strategies from the 

Academic Language 

Toolkit 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding Source(s) 

Describe how you will 

evaluate the effectiveness 

of the intervention(s)/ 

strategies. Describe how 

you will use an equity lens 

in your evaluation. 

By June 2020, implement a 

lesson planning collaborative 

training cycle for High School 

ESOL teachers to increase the 

performance of ELs in ELA.   

Strategies 

Title III will provide training, support, and 

monitor instruction for ESOL teachers at 

targeted schools to improve their lesson 

planning for ELs.    

September 

2019 – 

June 2020 

☒  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☒  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☐  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Classroom visits will be 

conducted to monitor 

implementation of 

strategies discussed during 

the lesson planning 

collaborative and to provide 

feedback for continued 

improvement.   
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Area of Focus #2: School Quality and Student Success  

Area of Focus #2: School Quality and Student Success (Chronic Absenteeism, Access to a Well-Rounded Education)  

1. Based on the analysis of State and local data, identify the area of focus where the local school system did not 

meet the goals (areas where the local school system is performing below  

2. expectations).  In the response, provide the rationale for selecting the area of focus, include the implementation 

of strategies and/or evidence-based interventions to support student achievement. Describe priority strategies 

and/or evidence-based interventions to address disparities in achievement and to improve student performance. 

As school systems respond to area of focus #1, refer to page 15 to guide your response to address specific 

student groups.  

a. Description.  Describe Area of Focus #2 and how it aligns with your LSS educational equity policy (up 

to 1,000 characters). 

 
PGCPS selected this second Area of Focus to address chronic absenteeism across grade bands 

and access to a well-rounded education at the high school level.  PGCPS also includes an analysis 

of student discipline, which shows strong correlation to student attendance and access to high-

end academic options, particularly at the high school level.  This focus area aligns with the fourth 

goal of PGCPS’ Educational Equity Policy, which holds stakeholders accountable for “every 

student having equitable access to a quality education, qualified staff members, a challenging 

curriculum, and appropriate academic supports”.  Alignment is also achieved with the Policy’s 

emphasis on the roles “holistic academic wellbeing and social/emotional learning” play in 

academic performance and child development.   

Unsatisfactory levels of chronic absenteeism coupled with the disproportional suspensions and 

expulsions of African American and SPED students prioritized this area of focus for the strategic 

plan.  PGCPS reasons that student discipline challenges drive up chronic absenteeism and 

diminish student engagement with college-and-career preparatory options in high school.  

 

b. Analysis.  To support student achievement, describe the rationale for selecting the areas of focus (up to 

1,000 characters). 
 

PGCPS’ SY2017-18 performance on two (2) indicators of School Quality and Student Success 

was sufficiently below state-established standards to merit priority focus.  The system’s 19.5% 

elementary level, 17.6% middle school level, and 33.5% high school level chronic absenteeism 

rates placed its performance in the “red” (or urgent) zone on the state’s color-coded continuum 

at each of the three (3) grade bands.  

At the same time, while access to a well-rounded education at the elementary and middle school 

levels exceeded (>95%), access at the high school level fell off precipitously to 51.6%.  This 

mediocre access at the high school level placed the system in the “red” zone.  

PGCPS has decided to add student discipline as an additional sub-area focus because it drives 

up chronic absenteeism, while limiting access to high-end course offerings and related 

opportunities.  PGCPS’ 6.9% suspension/expulsion rate for the 2017-18 school year exceeded 

the statewide rate (5.0%) by almost two (2) percentage points.  Moreover, African American and 

SPED students are far more likely to be suspended than their non-group peers across each of the 

three (3) grade bands.  

about:blank
about:blank
about:blank
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c. Identify the root cause (s) for area of focus #1 and describe how you intend to address them (up to 1,000 

characters). 

In considering root causes for School Quality and Student Success, PGCPS limited its focus to 

chronic absenteeism among Latino students and ELs, increasing enrollment in CTE concentrator 

courses, and significantly reducing suspension and expulsion disproportionality among African 

American and SPED students.  Data analysis identified these sub-areas as ones of greatest need, 

yet of greatest potential for improvement.  For chronic absenteeism, root causes were divided 

between student disengagement and administrative accounting procedures.  For access to a well-

rounded education, the most significant identified causes were concentrated within the building 

leadership domain for rapid school improvement and external systemic factors related to 

immigration status.   For student discipline, identified causes were clustered within the human 

resources, talent development, and structural impediment domains.   

Strategies to overcome identified root causes include, but are not limited to enhancing the role 

of the Attendance Task Force, enhancing the focus of professional development for school-based 

administrative leadership to include methods of promoting CTE Programs of Study among 

students less likely to otherwise enroll in a well-rounded curriculum course of study-being 

mindful that concentrator level CTE enrollment is a state accountability indicator, and increasing 

hands-on student supports. 
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School Quality and Student Success (Chronic Absenteeism, Access to a Well-Rounded Education) – Summary Chart 

             Area of Focus # 2:  School Quality and Student Success (Chronic Absenteeism, Access to a Well-Rounded Education)   

d. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to ensure 

progress. In your response, include how your educational equity policy impacted the selection and use of evidence-based 

interventions/strategies to address the need. In addition, include timeline and funding source (s). As you consider funding source, take into 

consideration federal, State, and other available sources. 

Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

Chronic Absenteeism – High School      

Substantially reduce 

chronic absenteeism 

and improve overall 

student attendance 

rates 

By January 2020, the Attendance 

Task Force will update the 

comprehensive training module for 

school-based administrative staff on 

how to implement the attendance 

administrative procedure (AP), and 

the training will be provided to all 

high school principals semi-

annually.   

Strategies  
Utilize the Attendance Taskforce to 

address data quality issues, ensure 

uniform training modules for schools to 

utilize, and to identify evidence-based 

interventions designed to improve 

overall student attendance 

Evidence Based Interventions 

ALLHERE Attendance Program 
from the Harvard Innovation Lab 

which identifies specific concerns and 

prescribes strategies to increase 

attendance. 

 Provide training to school 

administrators on the revised 

administrative procedure. 

 Ensure data on chronically absent 

students are provided to 

administrators on a monthly basis 

by PPWs. 

 Ensure students are referred to the 

School Instructional Team and 

Cyclical – 

updated 

annually 

in June 

 

 

 

 

October 

2019 

through 

June 2022 

 

 

 

 

 

 

Ongoing 

 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Attendance data monitored at 

monthly Attendance Task Force 

meeting 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

School Support Team to address 

prevailing issues. 

Substantially reduce 

chronic absenteeism 

and improve overall 

student attendance 

rates 

For SY2019-20, the number of 

student suspensions and expulsions 

will be reduced by five percent 

from the number incurred during 

SY2018-19 at each of the three 

primary grade bands.   

Strategies  
Schools that have been designated by 

MSDE as having suspended and/or 

expelled students disproportionately 

will receive training in Restorative 

Practices.  

Evidence Based Interventions 

Restorative Practices 

Ensure all schools with high 

Latino/Hispanic and ELL populations 

are trained in PBIS 

PBIS 

Ensure subjective infractions that result 

in out of school suspensions are 

revised. Loitering, truancy and class 

cutting will be monitored to ensure 

students do not receive out of school 

suspensions. 

Ongoing 

 

 

 

All 

training 

completed 

by 

January of 

each 

school 

year 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Restorative Approaches Monthly 

Strategy Meeting involving 

Department of Student Services 

leadership team 

 

 

 

 

 

 

 

PBIS Monthly Strategy Meeting 

involving Department of Student 

Services leadership team 

 

Monthly Disproportionate 

Suspensions Committee meetings 

in conjunction with the Supervisor 

of Data Quality in the Office of 

Monitoring and Accountability 

 Starting in SY2019-20, chronic 

absenteeism among the Latino and 

LEP student populations will be 

reduced by five percent (-5.0%) per 

year from the SY2017-18 baseline 

percentage through SY2022-23.   

Strategies  
Develop a companion parent module 

for the Attendance Administrative 

Procedure (AP) training 

International Office of Student 

Enrollment and Admissions will 

July 1, 

2020 

 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

Attendance data monitored at 

monthly Attendance Task Force 

meeting 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

continue to provide parents with 

sample notes. 

Provide training on Implicit Bias and 

Cultural Competence to school staff 

Evidence Based Interventions 

Implicit Bias and Cultural 

Competence 

Launch Anti-Bullying awareness 

campaign that includes:   

 Posters to schools around messaging;  

 Training to schools; and  

 Release of Bullying App for online 

reporting that allows for reporting by 

victims, parents, administrators and 

bystanders 

January 

2020 

 

 

 

 

October 

2019 

through 

June 2023 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Weekly monitoring of SchoolMax 

data and Bullying App data by the 

Department of Student Services’ 

Bullying Liaison.  Particular 

emphasis will be placed on 

monitoring incidents involving 

vulnerable student groups.   

Substantially reduce 

chronic absenteeism 

and improve overall 

student attendance 

rates 

Starting in SY2019-20, chronic 

absenteeism among the Latino and 

LEP student populations will be 

reduced by five percent (-5.0%) per 

year from the SY2017-18 baseline 

percentage through SY2022-23.   

Strategies  
Collaborate with CTE, College 

Readiness and School Counseling to 

increase enrollment into career 

programs and pathways to college and 

the workforce 

Ongoing ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☒  State Funding 

☒  Other (list funding 

source) 

1. Safe Schools Grant 

2. Community Schools 

Funding 

Form a task force comprised of the 

Supervisor of Counseling, the 

Supervisor of College Readiness, 

and the Director of Career and 

Technical Education to monitor 

student enrollment/participation 

trends in CTE programs of study.  

Task force will meet quarterly, and 

pay particular attention to Latino 

and LEP student 

enrollment/participation.   

  Ensure students are referred to the 

School Instructional Team and School 

Support Team to address prevailing 

issues. 

Ongoing Department of Student Services in 

conjunction with the High School 

Administrative Area Office 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

  Connect students with Mental Health 

service providers through community 

schools network and increased in-

school mental health resources 

Ongoing Ongoing quarterly meetings 

involving the PGCPS Department 

of Student Services Mental Health 

Coordinator, the PGPCS 

Community Schools Director, and 

the PG County government’s 

Community Schools Network 

Project Director 

  Ensure parents are knowledgeable of 

immunization clinics available in the 

school-based wellness clinics and 

community clinics through radio, 

letters and printed material in 

respective language 

Ongoing 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Monitored monthly by the 

Immunization Task Force 

  Connect families with community 

resources such as Maryland 

Multicultural Center, and LAYC that 

assist families 

Ongoing Individual school collaborations 

involving school principals and 

representatives from MMC and 

LAYC 

  Request additional staff in the Office of 

International Admissions and 

Enrollment that would allow staff 

capacity to resume groups aimed at 

student transition and development 

October 

2019 

FY2021 Budget request made by 

the Division of Special Education 

and Student Services 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

Student Discipline     

Reduce the systemic 

rate of suspensions 

and expulsions by 

decreasing the 

disproportionate rate 

of suspensions and 

expulsions of African 

American and SPED 

student groups across 

all three (3) grade 

bands.   

For SY2019-20, the number of 

student suspensions and expulsions 

among African American students 

will be reduced by five percent 

from the number incurred during 

SY2018-19 at each of the three 

primary grade bands.   

CCEIS program coordinators  and 

behavior specialists will collaborate 

with schools to implement Restorative 

Approaches in order to improve school 

culture and provide alternatives to 

suspension 

MS and HS- Twenty-seven (27) Crisis 

Intervention Resource Teachers 

(CIRTs) will be assigned a caseload to 

address the social, emotional, and 

behavioral needs of targeted students 

Evidence Based Interventions 

Restorative Approaches 

June 2020 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☒  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☒  State Funding 

☒  Other (list funding 

source) 

1. Safe Schools Grant; 

2. Kirwan Grant 

3. Medicaid 

MS and HS - Monthly school-

based Disproportionate 

Suspension Committee meetings. 

School team will analyze student 

discipline data, reflect on trends, 

and identify appropriate 

interventions for at-risk students. 

Provide progressive discipline; 

then, if needed, refer to alternative 

programs 

For SY2019-20, the number of 

student suspensions and expulsions 

among Students with Disabilities 

(SWD) will be reduced by five 

percent from the number incurred 

during SY2018-19 at each of the 

three primary grade bands.   

Strategies  
Training offered via MyPPS (online 

staff portal) courses 

Ongoing MS and HS - Monthly school-

based Disproportionate 

Suspension Committee meetings. 

School team will analyze student 

discipline data, reflect on trends, 

and identify appropriate 

interventions for at-risk students. 

Provide progressive discipline; 

then, if needed, refer to alternative 

programs 

For SY2019-20, the number of 

student suspensions and expulsions 

among Students with Disabilities 

(SWD) will be reduced by five 

percent from the number incurred 

during SY2018-19 at each of the 

three primary grade bands.   

Strategies  
Ongoing professional learning on de-

escalation strategies (CPI), classroom 

management.  

Evidence Based Intervention 

Response to Intervention (RtI)/ 

Multi-Tiered System of Support 

(MTSS) 

Ongoing 
☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

MS and HS - Monthly school-

based Disproportionate 

Suspension Committee meetings. 

School team will analyze student 

discipline data, reflect on trends, 

and identify appropriate 

interventions for at-risk students. 

Provide progressive discipline; 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

  Strategies 

Require Safe Schools training on 

implicit bias to all PGCPS staff 

Training on the SIT/SST process by 

Student Services. Threat Determination 

AP written and training offered to 

address identification of mental health 

needs 

Require Safe Schools training (cultural 

competence) for all PGCPS staff 

Ongoing ☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☒  Other (list funding 

source) 

Safe Schools Grant 

 

then, if needed, refer to alternative 

programs 

Reduce the systemic 

rate of suspensions 

and expulsions by 

decreasing the 

disproportionate rate 

of suspensions and 

expulsions of African 

American and SPED 

student groups across 

all three (3) grade 

bands.   

  

 

For SY2019-20, the number of 

student suspensions and expulsions 

among Students with Disabilities 

(SWD) will be reduced by five 

percent from the number incurred 

during SY2018-19 at each of the 

three primary grade bands.   

Provide opportunities on the school 

level for parents to become partners. 

Examples: parent shadowing 

opportunities, Back to School nights, 

parent workshops.  

Ongoing 
☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☒  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☒  Other (list funding 

source) 
Safe Schools Grant 

 

MS and HS - Monthly school-

based Disproportionate 

Suspension Committee meetings. 

School team will analyze student 

discipline data, reflect on trends, 

and identify appropriate 

interventions for at-risk students. 

Provide progressive discipline; 

then, if needed, refer to alternative 

programs 

Training offered via MyPPS courses to 

teach intervention strategies 

 

Ongoing professional learning on de-

escalation strategies (CPI), classroom 

management. 

Evidence Based Intervention 

Response to Intervention (RtI)/Multi-

Tiered System of Support (MTSS), 

and parent /guardian outreach 

Ongoing 

Reduce the systemic 

rate of suspensions 

and expulsions by 

decreasing the 

disproportionate rate 

of suspensions and 

For SY2019-20, the number of 

student suspensions and expulsions 

among Students with Disabilities 

(SWD) will be reduced by five 

percent from the number incurred 

Mental health professionals (two 

school psychologists, two social 

workers) will provide therapeutic 

support to identified students at four 

schools based on a feeder pattern 

configuration 

October 

2019 
☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

MS and HS --  

Monthly school-based 

Disproportionate Suspension 

Committee meetings. School team 

will analyze student discipline 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

expulsions of African 

American and SPED 

student groups across 

all three (3) grade 

bands.   

during SY2018-19 at each of the 

three primary grade bands.   

 Encourage schools to use the wrap 

around services currently available in 

their buildings 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☒  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

1. Kirwan Commission 

data, reflect on trends, and identify 

appropriate interventions for at-

risk students. Provide progressive 

discipline; then, if needed, refer to 

alternative programs 

 

Staffing request made by Division 

of Special Education and Student 

Services (October 2019) 

MS and HS- Twenty-seven (27) Crisis 

Intervention Resource Teachers 

(CIRTs) will be assigned a caseload to 

address the social, emotional, and 

behavioral needs of targeted students 

Ongoing 

CIRTs will implement an online 

curriculum, Rethink Ed, to build 

social/emotional competencies of 

students of their caseloads 

 

Improve discipline 

data quality, process, 

and practice for 

enhanced discipline 

administration, 

monitoring, and 

accountability.   

 ES, MS, HS levels: Student Code of 

Conduct Policy revision to reduce the 

number of low level violations, such as 

disrespect and disruption response 

reduced to non out of school suspend 

able violations.  

 Removal of SchoolMax option to 

suspend on reduced violations 

Annual 

Review 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Student Discipline Committee 

which includes representatives 

from Student Services, Special 

Education, General Counsel’s 

Office, Division of Information 

Technology, building principals, 

students, parents, and community 

stakeholders; Committee meets 

three-to-four times a year during 

the second semester.   

Career and Technical Education (CTE) – High School 
Expand student 

access and 

opportunities to well-

rounded curriculum 

at the high school 

grade band to 

increase academic 

By June 2024, Prince George’s 

County Public Schools will meet or 

exceed the statewide goal of 45% of 

its graduating seniors either 

completing a CTE program of 

study, earning industry-recognized 

occupational or skills credentials, 

Required CTE-focused PD for school-

based leadership that includes a 

component that reminds leaders that 

CTE concentrator level enrollment is a 

state accountability indicator 

Quarterly 

starting in 

October 

2019 

through 

April 

2023 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

Quarterly High School Principals 

meetings and the Annual Summer 

Leadership Institute  
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

achievement and 

college- and career –

ready success 

outcomes.   

and/or completing an apprenticeship 

program.   

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Expand student 

access and 

opportunities to well-

rounded curriculum 

at the high school 

grade band to 

increase academic 

achievement and 

college- and career –

ready success 

outcomes.   

By June 2024, Prince George’s 

County Public Schools will meet or 

exceed the statewide goal of 45% of 

its graduating seniors either 

completing a CTE program of 

study, earning industry-recognized 

occupational or skills credentials, 

and/or completing an apprenticeship 

program.   

Provide on-going training for school 

leaders, schedulers, and Professional 

School Counselors on the aspects, 

rigor, and expectations of CTE 

Programs of Study  

Three 

times per 

school 

year 

through 

2023 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

 

Develop a comprehensive recruitment 

strategy that utilizes CTE personnel in 

the recruitment process, and that 

emphasizes that “career ready” and 

CTE are synonymous for the most part.    

 

 

March 

2020 

Continuous feedback from 

community-based stakeholders at 

parent meetings and community 

events 

By June 2024, Prince George’s 

County Public Schools will meet or 

exceed the statewide goal of 45% of 

its graduating seniors either 

completing a CTE program of 

study, earning industry-recognized 

occupational or skills credentials, 

and/or completing an apprenticeship 

program.   

Increase parent and student awareness 

of CTE programs by updating 

promotional materials,  producing a 

quarterly/semi-annual newsletter that 

shares career exploration events and 

programs, promoting CTE programs at 

school/community events (e.g., Back-

to-School Fair, Specialty Showcases, 

Non-traditional Career Day), 

consistently updating the CTE Website, 

and mass distributing multi-lingual 

November 

2019 and 

ongoing 

thereafter 

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

Work with the Department of 

Communications to monitor online 

activity; quarterly monitoring  
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

promotional materials utilizing 

infographics.   

☐  State Funding 

☒  Other (list funding 

source) 

1. Venture 

Philanthropy 

Partners 

Expand student 

access and 

opportunities to well-

rounded curriculum 

at the high school 

grade band to 

increase academic 

achievement and 

college- and career –

ready success 

outcomes.   

By June 2024, Prince George’s 

County Public Schools will double 

its retention rate of industry-based 

career changer CTE faculty over the 

baseline SY2018-19 retention rate.   

Develop a comprehensive professional 

development program with the 

assistance of external stakeholders such 

as UMES, Bowie State, Trinity, etc. for 

industry-based career changers that 

includes training in pedagogy and 

instructional delivery and PRAXIS 

preparation.   

Ongoing ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Quarterly monitoring of 

certification status with the 

Division of Human Resources 

By January 1, 2025, Prince 

George’s County Public Schools 

will increase by 20 points the 

percentage of 12th grade Latino 

students, and double the percentage 

of 12th grade LEP students, that 

complete a CTE program of study, 

earn an industry-recognized 

occupational or skills credential, 

and/or complete an apprenticeship 

program over the SY2017-18 

baseline percentages.   

 

Promote evening school CTE option 

for students who may have to work 

during the day to support their families.   

October 

through 

March 

annually  

☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

Collaboration with the Evening 

High School Program  
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 
☐  Other (list funding 

source) 

Expand student 

access and 

opportunities to well-

rounded curriculum 

at the high school 

grade band to 

increase academic 

achievement and 

college- and career –

ready success 

outcomes.   

By January 1, 2025, Prince 

George’s County Public Schools 

will increase by 20 points the 

percentage of 12th grade Latino 

students, and double the percentage 

of 12th grade LEP students, that 

complete a CTE program of study, 

earn an industry-recognized 

occupational or skills credential, 

and/or complete an apprenticeship 

program over the SY2017-18 

baseline percentages.   

Expand the school system’s internal 

school-based learning pre-

apprenticeship program to focus on 

including more students with the 

highest risk factors.   

Ongoing ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Bi-Monthly meetings of the CTE 

Task Force; task force reviews 

enrollment by major student 

subgroups as well as non-

traditional enrollment patterns 

 Expand partnerships with local 

industry-based external stakeholders 

such as Employ Prince George’s and 

the Prince George’s County Workforce 

Development Board to provide post- 

graduation apprenticeship placements 

for CTE students who attain industry 

certification prior to graduation.   

Ongoing ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

Bi-Monthly meetings of the CTE 

Task Force; task force reviews 

enrollment by major student 

subgroups as well as non-

traditional enrollment patterns 

Expand student 

access and 

opportunities to well-

By January 1, 2025, Prince 

George’s County Public Schools 

will increase by 20 points the 

Increase immigrant parent and student 

awareness of CTE programs by 

developing bi-lingual promotional 

Ongoing ☐  Title I Part A 

☐  Title I Part C 

☐  Title I SIG 

Work with the Office of 

Translation to ensure all 
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Goals Objectives 
Identify priority strategies and/or 

evidence-based interventions 
Timeline 

Funding 

Source(s) 

Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation. 

rounded curriculum 

at the high school 

grade band to 

increase academic 

achievement and 

college- and career –

ready success 

outcomes.   

percentage of 12th grade Latino 

students, and double the percentage 

of 12th grade LEP students, that 

complete a CTE program of study, 

earn an industry-recognized 

occupational or skills credential, 

and/or complete an apprenticeship 

program over the SY2017-18 

baseline percentages.   

materials, utilizing infographics.  

Promotional materials will be 

distributed at school/community events 

(e.g., Back-to-School Fair, Specialty 

Showcases, Non-traditional Career 

Day) 

☐  Title II Part A 

☐  Title III EL 

☐  Title III  Immigrant 

☐  Title IV Part A 

☐  Title V RLIS 

☐  IDEA 

☐  McKinney Vento 

☒  Local Funding 

☐  State Funding 

☐  Other (list funding 

source) 

promotional materials are provided 

in English, Spanish, and French 
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Comprehensive Support and Improvement Schools 

Targeted Support and Improvement Schools 
 

Please provide responses to address schools with areas of identification  

 
1.  Comprehensive Support and Improvement (CSI) Schools.  

a. For school systems with CSI schools, as a school system how are you supporting your schools 

identified for low achievement? (up to 1,000 characters).  

 
Not applicable 

 

b. How are you supporting your schools identified for low graduation rate? (up to 1,000 characters).      

 
Three PGCPS schools were identified in December 2018 with CSI classifications for low graduation 

rates. These CSI schools are supported by the ESSA & Title I staff and members of the Monitoring and 

Accountability Department in the compilation of their MSDE CSI Pre-Implementation Plans. A 

monitoring and support infrastructure exists for direct oversight, monitoring, and execution of the plans 

for each identified school.  A Central Support Team comprised of cross-divisional stakeholders and 

external agencies meets monthly to address the operational components for executing the plans. In 

addition, the Turnaround Executive Support Team comprised of LSS Executive Cabinet Members 

regularly meets and serves as an advisory board and decision-making authority for issues resolution, 

resource allocation, and assurance of quality implementation of the CSI plans. 

2. Targeted Support and Improvement (TSI) Schools.    

a. For school systems with TSI schools, please list schools identified as a Targeted Support and 

Improvement (TSI) schools and the area of identification (up to 1,000 characters). 

Link to the list of PGCPS TSI schools and area of identification: 

PGCPS TSI Schools 

b. Please summarize the local school system’s action plan to support all TSI schools based on the 

root cause analysis. Describe the process the local school system is using to support TSI schools 

(up to 1,000 characters).  

Special Education and economically disadvantaged student groups performing at or below 5% of Title I 

schools across the state comprise the vast majority of PGCPS TSI school designations. In support of our 

TSI schools, PGCPS employs an evidence-based school improvement process to develop TSI school 

action plans.  The process, based on the Continuous Cycle for Improvement model of Plan, Do, Act, 

Check, forms the foundation for School Performance Plans.  Cross-functional teams lead schools through 

a series of data analyses efforts. The outcome of the analyses results in the identification of strengths, 

challenges, unique needs, and root causes associated and linked to underperforming student groups’ 

performance.  S.M.A.R.T. goal(s) are developed specific to the cause(s) for the TSI designation(s). 

Implementation steps are linked to progress monitoring metrics used for ongoing monitoring, resource 

management oversight, and continuous improvement for the identified under-performing student 

group(s). 

c.    How are you supporting TSI schools by their area of identification? (up to 1,000 characters). 

https://drive.google.com/open?id=1nUGXXC0cTkq8zN1Oo-yNH2d3L_mP1-_YXfI85WoA4gg
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Special Education and economically disadvantaged student groups performing at or below 5% of Title I 

schools across the state comprise the vast majority of PGCPS TSI school designations.  Consistent with 

the support infrastructure employed for CSI schools, PGCPS’ School Performance Plan (SPP) Progress 

Monitoring Team includes cross-divisional stakeholders and provides ongoing support in the form of 

collaborative technical assistance. Technical assistance examines progress monitoring results to 

determine the effectiveness of the implementation steps reflected in the School Performance Plan and 

progress toward achieving targeted goals for TSI student group(s).  Implementation steps unique to TSI 

student group needs identification are outlined in the SPP and linked to instructional progress metrics 

used for ongoing monitoring, resource management oversight, and continuous improvement for the 

identified under-performing student group(s). 

 

 
 

 

  



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 73 
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COMAR 13A.04.07 Gifted and Talented Education 
 

COMAR 13A.04.07.06 specifies that local school systems (LSSs) shall report the following in their Local ESSA 

Consolidated Strategic Plan. Use the chart below to provide your responses for 1), 4), 5), and 6) for the 2019-2020 

school year. 

1) The process for identifying gifted and talented students 

PGCPS’s student assessment data for TAG identification come from multiple sources, reflect multiple assessment 

methods, and represent an appropriate balance of quantitative and qualitative measures.  At each grade level, there are 

several paths to identification in designated areas of intellectual giftedness and academic talent.  The identification tools 

used to identify students for talented and gifted services are cognitive ability measures, a teacher checklist of gifted 

characteristics and behaviors, achievement data, and report card grades. 

Grade 1   

All students in grade 1 are universally tested and screened using the Otis-Lennon School Ability Test (OLSAT).  All 

students who score between the 81st and 99th percentile are screened for gifted services.  The teacher checklist of gifted 

characteristics and behaviors, Development Reading Assessment (DRA), and report card grades are used during the 

screening process. 

Grade 1 students who score below the 81st percentile, but whose non-verbal ability is above the 90th percentile, are 

administered the Naglieri Non-verbal Ability Test.  The teacher checklist of gifted characteristics and behaviors, 

Development Reading Assessment (DRA), and report card grades are used during the screening process. 

Grade 2 

All new registrants to PGCPS are tested with the Otis-Lennon School Ability Test (OLSAT).  All students who score 

between the 81st and 99th percentiles are screened for gifted services. The teacher checklist of gifted characteristics and 

behaviors, Development Reading Assessment (DRA), NWEA MAP Reading Assessment, and report card grades are used 

during the screening process. 

All grade 2 students who were nominated by their OLSAT scores in grade 1, but who did not qualify for gifted services 

are rescreened.  The teacher checklist of gifted characteristics and behaviors, Development Reading Assessment (DRA), 

NWEA Map Reading Assessment, and report card grades are used during the screening process. 

Grade 3 

All students in grade 3 who are not already identified for gifted services are universally tested and screened using the 

Otis-Lennon School Ability Test (OLSAT), NWEA MAP Reading Assessment, and Scholastic Math Inventory 

Assessment.  All students who scores between the 81st and 99th percentiles on the OLSAT and/or score above the 89th 

percentile on both the reading and math assessment are screened for gifted services.  The teacher checklist of gifted 

characteristics and behaviors and report card grades are used during the screening process. 

Grade 4 

Grade 4 students who were nominated by their OLSAT scores in grade 3, but who did not qualify for gifted services are 

rescreened.  The OLSAT score, reading and math achievement assessment scores, the teacher checklist of gifted 

characteristics and behaviors and report card grades are used during the screening process. 

Grades 4 and 5 

All new registrants to PGCPS are tested with the Otis-Lennon School Ability Test (OLSAT), MAP Reading, and SCAT 

Math Assessment.  All students who score between the 81st and 99th percentiles on the OLSAT and/or above the 89th 
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1) The process for identifying gifted and talented students 

percentile on both the reading and math assessment are screened for gifted services.  The teacher checklist of gifted 

characteristics and behaviors, and report card grades are also used during the screening process. 

Grades 5 - 8 

Students in grades 5 - 8 can be nominated for screening by a teacher, administrator, parent, or themselves.  Students must 

have an MCAP Scale Score between the 89th and 99th district percentile in either reading or math to be eligible for 

additional testing and screening.  The OLSAT score, MCAP reading and math achievement assessment scores, the teacher 

checklist of gifted characteristics and behaviors, and report card grades are used during the screening process. 

Grade 6 - 8 

New registrants in grades 6 - 8 can be nominated for screening by a teacher, administrator, parent, or themselves.  All 

new registrants are eligible to take the OLSAT and reading and math achievement assessments for screening.   The 

OLSAT score, MCAP reading and math achievement assessment scores, the teacher checklist of gifted characteristics 

and behaviors, and report card grades are used during the screening process. 

Twice-Exceptional Screenings 

Teachers, administrators, parents, and psychologists may nominate any student in grades 2 - 8 to be screened for gifted 

services.  The  cognitive ability measures, teacher checklist of gifted characteristics and behaviors, achievement data, and 

report card grades are used in the screening process, as well as individual cognitive ability assessments (i.e. WISC, 

Woodcock-Johnson, etc.), psychological report,  Individual Education Plan (IEP), parent checklist, student work,  

creativity assessment based on E. Paul Torrance’s research, and School Instructional Team (SIT) meeting notes.  Each 

Twice-Exceptional case is reviewed by the Supervisor of Talented and Gifted and the Special Education Twice-

Exceptional Specialist.  

Gifted English Language Learners Screenings 

Teachers, administrators, parents, and psychologists may nominate students in grades 2 - 7 to be screened for gifted 

services.  The  cognitive ability measures, a teacher checklist of gifted characteristics and behaviors, achievement data, 

report card grades, and consideration for students who are currently receiving English as a Second Language (ESOL) 

services or who have exited ESOL services factor into the screening process.  Additional testing with the Naglieri Nov-

verbal Ability Test may administered on a case-by-case basis. 

Notes: 

 Universal testing and screening is completed in grades 1 and 3. 

 New registrant testing and screening is completed in grades 2, 4, and 5 

 The Teacher Checklist of Gifted Characteristics and Behaviors is based on Dr. Joseph Renzulli’s Three Ring 

Conception of Giftedness 

 

Talented and Gifted Re-screening Opportunities 

 

Universal screening is performed initially for all students beginning as early as grade 1.  Following that, all grade 3 

students who are not already identified for TAG services are tested with the Otis Lennon School Ability Assessment, and 

standardized math and reading assessment.   Subsequent opportunities for screening occurs for all new registrants in 

grades 2, 4 and 5 to PGCPS.  These students  are tested with cognitive ability assessment and achievement assessments 

and screened using the grade level screening process. 

 

Further, students in grades 5-8 can be nominated by a teacher, administrator, parent, or student to be screened for TAG 

services. All test data is valid for 2 years.  Students are administered the MCAP in reading and math annually and the 

NWEA Reading assessment three times a year. All of the valid cognitive and achievement data can be used in screenings. 
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1) The process for identifying gifted and talented students 

Specifically, in grades 4-6 MCAP achievement data is reviewed and students with qualifying scores are screened for 

services. 

 

Multiple testing and re-screening opportunities are provided for students throughout elementary and middle school 

grades.  The OLSAT Cognitive Ability Assessment is administered in grade 1 for all students.  If a student does not score 

within qualifying range (81-99 percentile), the student will take the OLSAT Cognitive Ability Assessment again in grade. 

 

In addition, the MCAP reading and math achievement assessment are given every year starting in grade 3, so students 

can be screened in grade 4-8 annually based on their achievement data. Also, the NWEA Map Reading assessment is 

giving 2-3 times a year starting in grade 2.  Students take the OLSAT in grades 1 and 3, MCAP in grades 3 - 8, and 

NWEA MAP Reading in grades 2-8.  Students can be screened based on any valid test data. Test data is valid for 2 years. 

If the OLSAT test data is over 2 years and the student has a standardized reading or math assessment above the 89th 

percentile, the student is eligible to take a new OLSAT assessment to be screened.   

 

Finally, re-screening is done for any student who has been screened but did not qualify for services. In addition, 

nominations for re-screening can be initiated at any time by the TAG Office, parents, teachers, administrators, and 

students. 
 

2) The number of gifted and talented students identified in each school* 

*The number and percentage of GT students in each school and LSS will be calculated from Attendance Data 

Collections provided to the MSDE Office of Accountability.  

3) The percentage of gifted and talented students identified in the local school system* 

*The number and percentage of GT students in each school and LSS will be calculated from Attendance Data 

Collections provided to the MSDE Office of Accountability. 

 

4) The schools that have been exempted from identification of a significant number of gifted and talented students 

and the rationale  

Prince George’s County Public Schools currently does not complete universal testing and screening in our Special 

Schools.  These schools include C. Elizabeth Rieg Regional, Chapel Forge Early Childhood Center, Frances Fuchs Early 

Childhood Center, H. Winship Wheatley Early Childhood Center, James E. Duckworth Regional, James E. Duckworth 

Regional, Kenmoor Early Childhood Center, and Margaret Brent Regional. 

 

5) The continuum of programs and services 

PGCPS provides comprehensive instructional services for TAG identified students at all levels (per COMAR).  At the 

elementary school level, instructional services are provided using three (3) delivery models:  1) TAG Pull-Out Model 

(TPO); 2) TAG in the Regular Classroom (TRC); and 3) TAG Center (TC).  At the middle school level, students either 

participate in the TAG Center Program or Honors courses. At the high school level, TAG-identified students can 

enroll/participate in a variety of specialty programs in selected schools and can enroll in a wide variety of Honors, 

Advanced Placement (AP), and/or Dual Enrollment courses.  

TAG Programs  

TAG Pull-Out Program - Elementary School 

The TAG Pull-Out Program provides TAG-identified students who attend an attendance area school with an enriched, 

thematic, and interdisciplinary educational experience beyond PGCPS’ core curricula. The TAG Pull-Out curriculum 

components include enrichment units that provide opportunities for developing critical and creative thinking skills, as 

well as advanced research skills through independent study and Junior Great Books Shared Inquiry. TAG Pull-Out groups 

meet two (2) hours per week from October through June.   
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5) The continuum of programs and services 

TAG in the Regular Classroom Program - Elementary School 

The TAG in the Regular Classroom (TRC) Program provides TAG-identified students with accelerated, enriched, and 

differentiated services within the regular classroom setting.  This program takes an enriched approach to language arts, 

integrating the areas of literature, reading, and composition.  Opportunities for math acceleration also exist in the TRC 

Schools, as do various other forms of acceleration including curriculum compacting, content acceleration, and grade 

skipping.  Differentiated instructional strategies in the heterogeneous classroom include the following: pre-assessments, 

curriculum compacting, tiered assignments, flexible grouping, independent study, acceleration, concept-

based/interdisciplinary units, learning/interest centers, and enrichment clusters.   

In grades 2 through 6, it is recommended that at least seven (7) TAG-identified students form a cluster group within a 

class. The pace and rigor of instruction for these gifted students should be based on student readiness, interests, and 

learning profile.    

TAG Center Program – Elementary and Middle School 

The TAG Center Program provides TAG-identified students with full-day advanced, enriched, and accelerated 

educational experiences to meet the unique and specialized instructional, social, and emotional needs of gifted learners. 

Placement in the TAG Center is through the PGCPS Lottery process.  Space is limited at each location. 

Specially selected and trained teachers implement the program in the six (6) TAG Elementary Center Schools, four (4) 

TAG Middle School Centers, and the one (1) K-8 Academy TAG Center. Approved TAG Center resources and support 

documents in Reading/Language Arts, Mathematics, Social Studies, Science, World Languages, and Interrelated Arts 

serve as the instructional guides for the program. Specific components of the TAG Center Program are comprised of 

accelerated and enriched instruction in all content areas.  The centers implement a laboratory approach to science 

instruction and integrate the areas of literature, reading, and composition in language arts utilizing the William and Mary 

Language Arts Curriculum for Highly Able Learners, Junior Great Books, and author studies.  The Social Studies 

curriculum includes a multicultural emphasis and advanced study/research skills, while the World Language curricula 

include:  International Culture and Language (ICAL) (grades 2-5); Introduction to Spanish or French – Grade 6; Spanish 

I or Chinese I – Grade 7; and Spanish or Chinese II – Grade 8.  As is the case with the TRC Program, opportunities for 

math acceleration also exist in the TAG Centers, including high school algebra and geometry at the middle school level.  

An interrelated arts component incorporates the study of the fine arts with off-site educational, scientific, and artistic 

enrichment opportunities.   

Continuity to the TAG Center Middle School Program is guaranteed to TAG Center Elementary students that have been 

placed via lottery, and continuity to the International Baccalaureate Program is guaranteed for TAG Center Middle School 

students that have been placed via lottery.   

PGCPS TALENTED AND GIFTED (TAG) SERVICES 

Honors Courses – Middle and High School 

All middle and high schools offer Honors courses in English and social studies.  Per the Talented and Gifted Programs 

Administrative Procedure 6142.2, TAG identified students in boundary middle and high schools are automatically 

scheduled for Honors courses.  TAG identified students are placed in mathematics courses based on readiness assessments 

and/or completion of prerequisites. 

Advanced Placement Courses - High School 

The Advanced Placement program allows students to pursue college-level studies while still in high school and is 

designed to prepare students to take and pass the AP course examinations administered nationally by the Educational 

Testing Service. College credit is awarded to students who pass end-of-course examinations with scores that are pre-

determined by specific colleges or universities.  A minimum of eight (8) AP courses are offered in every PGCPS high 

school.   
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5) The continuum of programs and services 

Dual Enrollment Courses - High School 

PGCPS currently has formal agreements, i.e. Memoranda of Understanding, with Prince George's Community College 

and Bowie State University. As part of these agreements, the list of courses that receive both high school and college 

credit have been identified. Additionally, both colleges share student grades directly with PGCPS. If students are 

participating in Dual Enrollment at an institution where PGCPS does not have a formal agreement, grades must be 

submitted to the Department of College and Career Readiness and Innovative Programs, to be added to the high school 

transcript.   

High school juniors and seniors, with a 2.5 minimum GPA, are eligible to take the Accuplacer test at their high schools, 

free of charge, during the school year. The Accuplacer is a college placement exam that is administered online, and it is 

a prerequisite for eligibility to take college level courses for academic credit.  Students are only permitted to take the 

Accuplacer exam twice in a given school year during discrete testing windows.  

Prince George’s Community College Underage Student Procedure 

Prince George’s Community College’s administrative procedure for allowing underage students access to college-level 

courses is as follows:   

Prince George’s Community College may accept for special admission certain for underage students (who) are 

designated as “talented and gifted” but who are yet recipients of a high school diploma or a high school equivalency 

certificate. Students will be considered for such admission provided one of the below criteria have been met and 

document. Additionally, the student must take the college’s placement exam and score with non-developmental 

results in all three sections.” Prince George’s Community College Underage Student Procedure.   

 Identification by the student’s Board of Education or private school governing board as talented and gifted.   

 Completion of at least the 7th grade and a standardized test score of 1200 on the SAT (with no less than 500 

in either subpart- -mathematics or verbal) or a 22 on the ACT. Designation as a PSAT/NMSQT Finalist or 

Semifinalist will also suffice.   

 Admission to a recognized gifted and talented program in the state of Maryland or identification by local, 

professionally-qualified individuals or entities as having outstanding abilities in a particular area such as art 

or music which qualifies them for advanced study in that area. The college reserves the right to determine 

whether or not it will recognize a program or professional entity as meeting this criterion prior to accepting 

the recommendation.   

 Students who are homeschooled may, in lieu of the first two criteria listed, be assessed by a psychometrist or 

other professional qualified to administer and interpret the results of a recognized achievement test which 

places the student at the 90th percentile or higher using norms for college-bound students. The college 

reserves the right to determine whether or not it will recognize the validity of such tests and requires that 

students check with the Director of Recruitment and Admissions.   

High School Specialty Programs - High School 

At the high school level, PGCPS offers TAG-identified students enrollment opportunities in a number of themed 

programs of study at selected school sites and advanced placement course options at all high schools.  TAG-identified 

high school students can choose to participate in specialty programs and/or accelerated courses based on personal interest 

and/or program requirements.  Not all TAG-identified high school students take advantage of these programs and/or 

advanced placement courses, however.  Specialty courses of study include Visual and Performing Arts, International 

Baccalaureate, Aerospace, Academy of Health Sciences, and Science and Technology.  
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6) Data-informed goals, targets, strategies, and timelines 

Goal:  Increase the number of students from low socioeconomic backgrounds who participate in gifted education 

services district-wide by 2%. 

Target Strategies Timeline 

By June 2020, 43% of students 

receiving gifted education services 

will be from low socioeconomic 

backgrounds. 

Analyze PGCPS TAG participation data by 

subgroups 

August 2019 

By June 2020, 43% of students 

receiving gifted education services 

will be from low socioeconomic 

backgrounds. 

 

Implement universal testing in grades 1 and 3 

and new registrant testing in grades 2, 4, and 5. 

 

 

 

 

 

Grade 1 Testing Window: 

Nov. 7 - 20, 2019 

Grade 2 Testing Window: 

Oct. 22 - Nov. 2, 2019 

Grade 3 Testing Window: 

Oct. 3 - 16, 2019 and Dec. 1 

- 11, 2019 

Grade 4 Testing Window:  

Dec. 2 - 12, 2019 

Grade 5 Testing Window: 

Dec. 2 - 12, 2019 

Implement Grade 1 rescreenings for student who 

do not qualify in grade 2. 

September 4 - November 15, 

2019 

Implement Local School System Gifted and 

Talented (GT) Student Identification Pilot 

Projects: Increasing Gifted Identification of 

Historically Underrepresented Populations: 

FARMs and Hispanic.  (3 year project) 

 

Provide 89 Title I kindergarten and grade 1 

teachers with professional learning experiences 

focused on gifted characteristics of students 

from diverse and historically underrepresented 

populations.  

Title I Participants - 

Orientation - September 

2019 

MEGS Gifted Conference - 

October 18, 2018 

Professional Learning GT 

Consultant 1 - Johns 

Hopkins Center for Talented 

Development Consultants 

Professional Learning GT 

Consultant 2 - Johns 

Hopkins Center for Talented 

Development Consultants 

Professional Learning GT 

Consultant 3 - Johns 

Hopkins Center for Talented 

Development Consultants 

Professional Learning GT 
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6) Data-informed goals, targets, strategies, and timelines 

Goal:  Increase the number of students from low socioeconomic backgrounds who participate in gifted education 

services district-wide by 2%. 

Target Strategies Timeline 

Consultant 4 - Johns 

Hopkins Center for Talented 

Development Consultants 

Professional Learning GT 

Consultant 5 - Johns 

Hopkins Center for Talented 

Development Consultants 

 

Goal: Increase the number of Hispanic students participating in gifted education services district-wide by 2%. 

Target Strategies Timeline 

By June 2020, 20% of students 

receiving gifted education services 

will be Hispanic students. 

 

Analyze PGCPS TAG participation data by 

subgroups 

August 2019 

Implement universal testing in grades 1 and 3 

and new registrant testing in grades 2, 4, and 5. 

 

Grade 1 Testing Window: 

Nov. 7 - 20, 2019 

Grade 2 Testing Window: 

Oct. 22 - Nov. 2, 2019 

Grade 3 Testing Window: 

Oct. 3 - 16, 2019 and Dec. 1 

- 11, 2019 

Grade 4 Testing Window:  

Dec. 2 - 12, 2019 

Grade 5 Testing Window: 

Dec. 2 - 12, 2019 

Implement Local School System Gifted and 

Talented (GT) Student Identification Pilot 

Projects: Increasing Gifted Identification of 

Historically Underrepresented Populations: 

FARMs and Hispanic  

Title I Participants - 

Orientation - September 

2019 

MEGS Gifted Conference 

Professional Learning GT 

Consultant 1 - Johns 

Hopkins Center for Talented 

Development Consultants - 

November 2019 

Professional Learning GT 

Consultant 2 - Johns 
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Goal: Increase the number of Hispanic students participating in gifted education services district-wide by 2%. 

Target Strategies Timeline 

Hopkins Center for Talented 

Development Consultants - 

December 2019 

Professional Learning GT 

Consultant 3 - Johns 

Hopkins Center for Talented 

Development Consultants - 

March 2020 

Professional Learning GT 

Consultant 4 - Johns 

Hopkins Center for Talented 

Development Consultants - 

April 2020 

Professional Learning GT 

Consultant 5 - Johns 

Hopkins Center for Talented 

Development Consultants - 

May 2020 

 

Goal:  Increase the number of special education students participating in gifted education services district-wide 

by 1%. 

Target Strategies Timeline 

By June 2020, 3% of students 

receiving gifted education services 

will also be receiving special 

education services.   

Hire a full-time Twice-Exceptional Resource 

Teacher in the Special Education Office to assist 

with nominations and screenings of twice-

exceptional learners. 

August 2019 

Train all TAG Coordinators on the process for 

nominating and screening twice-exceptional 

learners. 

September - October of 2019 

Create a Twice-Exceptional Google Site for all 

PGCPS Educators to access with detailed 

information about the characteristics of twice- 

exceptional learners, nomination process, and 

instructional strategies for meeting their needs. 

October 

Provide classroom teachers, special educators, 

and guidance counselors with training on how to 

identify and serve twice-exceptional learners. 

October 15, 2019 

December 9, 2019 

February 5, 2020 



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 82 

Goal:  Increase the number of special education students participating in gifted education services district-wide 

by 1%. 

Target Strategies Timeline 

Present the twice-exceptional nomination 

process to the school psychologists. 

TBD (SY 2019-2020) 

Publish and distribute a Twice-Exceptional 

Resource Guide for PGCPS Educators. 

November 2019 

Collaborate with the Twice-Exceptional 

Resource Teacher monthly to complete 

screenings of nominated students. 

Monthly  

Twice-Exceptional Resource Teacher will be 

trained and provided testing security clearance 

to give the Naglieri and the OLSAT tests. 

October 2019 

Twice-Exceptional Resource Teacher will assist 

school teams in the creation and completion of 

the Twice-Exceptional Nomination Form. 

on-going 

Twice-Exceptional Resource Teacher will attend 

SIT meetings to help uncover Twice-

Exceptional students.   

on-going 
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COMAR 13A.07.01 Comprehensive Teacher Induction Program 
 

COMPREHENSIVE TEACHER INDUCTION PROGRAM 

Title 13A   STATE BOARD OF EDUCATION 

Subtitle 07 SCHOOL PERSONNEL 

  

.01 Scope. 

This chapter applies to a comprehensive induction program for new teachers. The purpose of this regulation is to provide 

guidance for local school systems to establish a high-quality induction program that addresses critical professional learning 

needs of new teachers, improves instructional quality, and helps inductees achieve success in their initial assignments, 

resulting in improved student learning and higher retention in the profession.  

The induction program that each local school system designs shall reflect coherence in structure and consistency in focus 

to ensure an integrated, seamless system of support.  

Recognizing that "one-size-fits-all" induction programs do not meet the needs of new teachers, these regulations establish 

the components of an induction program, allowing local school systems to build on their current programs. 

.04 General Requirements. 

A. Each local school system shall establish and maintain a comprehensive induction program for all new teachers. 

B. The comprehensive induction program shall be designed to provide participating teachers with the knowledge and skills 

necessary to be successful in their classrooms and schools to enable them to stay in the profession. 

C. Local school systems shall use the Maryland Teacher Professional Development Planning Guide to develop the 

program, which shall include the following professional learning activities: 

(1) Before the school year begins, orientation programs for all teachers new to the local school system; 

(2) Ongoing support from a mentor, including regularly scheduled meetings during non-instructional time; 

(3) Regularly scheduled opportunities for new teachers to observe or co-teach with skilled teachers; 

(4) Follow-up discussions of the observations and co-teaching experiences; 

(5) Ongoing professional development designed to address new teacher needs and concerns; and 

(6) Ongoing formative review of new teacher performance, including classroom observations, reviews of lesson plans, 

and feedback based on clearly defined teaching standards and expectations. 

D. The district shall consider the need for staffing to: 

(1) Plan and coordinate all induction activities; 

(2) Supervise new teacher mentors; 

(3) Communicate with principals and other school leaders about induction activities; and 

(4) Oversee the evaluation of the comprehensive induction program. 

E. The comprehensive induction program may provide annual training for principals, assistant principals, and school-based 

professional development staff to familiarize them with the factors that contribute to teacher attrition and retention, the 

learning activities and schedule for induction program participants, the role of mentors and expectations for supporting 

mentors' work in schools, and the importance of school-level coordination of support for new teachers. 

.05 Participation in the Comprehensive Induction Program. 

A. All teachers new to the profession shall participate in all induction activities until they receive tenure. Veteran teachers, 

in their first year of teaching in the district, shall participate in all induction activities designed for veteran teachers for 

a minimum of 1 year. 

B. To the extent practicable given staffing and fiscal concerns, local school systems shall adopt at least one of the following 

options for teachers during their comprehensive induction period: 

(1) A reduction in the teaching schedule; 

(2) A reduction in, or elimination of, responsibilities for involvement in non-instructional activities other than induction 

support; or 

(3) Sensitivity to assignment to teaching classes that include high percentages of students with achievement, discipline, 

or attendance challenges
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PGCPS Comprehensive Teacher Induction Program 

A. Provide a description of your Comprehensive Teacher Induction Program, including:  

▪ staffing and oversight; 

▪ orientation programs; 

▪ ongoing professional learning; 

▪ organization and schedules for mentor/mentee meetings; 

▪ opportunities for observation and co-teaching; 

▪ monitoring of new teacher needs, concerns, ongoing supports, formative review, and follow-up; 

▪ action plans; and   

▪ use of relevant and appropriate data. 

Context 

Prince George’s County Public Schools (PGCPS) is dedicated to the premise that every child deserves an outstanding 

teacher every day, for every learning experience.  We aim to graduate every student college- and career-ready. Anchored in 

these indicators, our professional learning program is designed to create and nurture a professional culture of learning, 

leadership, and innovation throughout PGCPS. Guided by the Coherence Framework, PGCPS is committed to providing 

professional learning opportunities in support of systemwide initiatives that impact the Instructional Core and prepare our 

students to be 21st century citizens who are college and career ready.  In particular, PGCPS continues to provide multiple 

learning opportunities for new teachers in an effort to enhance their professional practice.  Research has shown that what 

distinguishes high performing, high poverty schools from lower performing schools is effective collaborative professional 

development for teachers (Silva, 2008). 

Teacher professional learning in the induction phase is most meaningful when it is collaborative, implemented over time 

and embedded in the context of the work environment.  Many of the professional learning experiences for new teachers in 

PGCPS provide opportunities to: 

 Strengthen the instructional core, providing the necessary supports to prepare students to be college and career 

ready; 

 Foster a commitment to the teaching profession, supporting teacher retention; and 

 Prepare and grow teacher leaders whose practice informs instructional efforts at both the school and system level. 

Support to new teachers is multifaceted and includes support through coursework, peer observations, coaching, mentoring, 

and technology resources. Of these myriad of supports, mentor teachers play a critical role in new teacher development. 

The work of the mentor teachers is grounded in a learning-focused approach utilizing the 4C’s approach to coaching and 

mentoring: Coach, Collaborate, Consult, and Calibrate. Through this active learning continuum, mentor teachers are able to 

foster meaningful cooperative learning environments where teachers in their induction phase are able to develop critical 

competencies necessary to increase their instructional capacity.  

Staffing and Oversight 

For 18 years, the Office of Talent Development (OTD) Mentor program has provided high quality mentoring support to 

probationary teachers in PGCPS.  OTD Mentor Teachers also support all teachers in Resident Teacher Programs, currently 

Teacher for America and NDMU.  The PGCPS mentoring program is based on the New Teacher Center Instructional 

Program and Practice Standards in alignment with the Charlotte Danielson Framework for Teaching (FFT). 

Full Time Mentor Teachers - Mentor teachers from the Office of Talent Development are assigned to schools with new 

resident teachers, new principals, large numbers of traditionally-certified new teachers in support of COMAR. Mentor 

teachers also provide assistance to the school community by collaborating with principals, school-based teacher leaders, 

and other resource providers to ensure that beginning educators experience the support needed to become effective 

educators.  The cadre of mentor teachers consist of full-time mentors who were usually classroom teachers hired to support 

new teachers by: 

 Providing new/non-tenured teachers with coaching and specific feedback on classroom performance; 

 Modeling effective instructional approaches and co-planning, team teaching, and teaching demonstration lessons 

on a regular basis for the new/non-tenured teachers; 

 Conducting needs assessments to determine training/resources that new non-tenured teachers require; 

 Assisting new teachers with curriculum implementation; and 

 Developing and providing workshops for  new/non-tenured teachers 
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School Based Support Teachers - School based mentors are faculty at schools who have been identified at the school level 

to provide targeted support to new teachers. School-based New Teacher Academies are in operation in many schools and 

offer opportunities for continued collaboration and learning with mentor teachers and teacher leaders.  

Alternative Teacher Preparation Mentor Teachers - Presently, a cadre of 13 full-time mentor (supervising) teachers 

provides support primarily to new resident teachers hired. 

PAR Consulting Teachers- Working in concert with the Mentor Teachers are the Peer Assistance and Review (PAR) 

Consulting Teachers. The PAR Consulting Teachers Program provides intensive and differentiated support to non-tenured 

teachers who are in need of improvement in the area of professional practice. The ultimate goal of such support is to increase 

student achievement by ensuring that the pedagogy of a teacher aligns with best practices.  

The Number of 

*Probationary 

Teachers 

Total 

PGCPS Mentoring Composite 2019-2020 

FULL-TIME 

MENTORS:  

(Mentoring is 

their full-time 

job) 

SUPERVISING TEACHERS   

RETIREES:  (Mentoring is done 

by retirees hired to mentor) 

FULL-TIME 

TEACHERS:  

(Teaching is 

their full-

time job and 

they mentor) 

976  173 

26 OTD Mentor 

Teachers 

24 PAR 

Consulting 

Teachers 

 

13 Supervising Teachers 

110 FTE: TSL 

Teacher 

Leaders 

*COMAR defines defines “probationary” as teachers who are in their first three years of teaching.  

Professional Development Lead Teachers (PDLT) – PDLTs are experienced teachers identified by their principals who 

are charged with the responsibility of facilitating professional learning opportunities that strengthen staff capacity to 

successfully implement the instructional framework required by the CCRS. A corps of PDLTs support school-based 

instruction and provide professional learning for CCRS and its related components. At its core, the training delivered by the 

PDLTs is focused on adult learning theory and presentation approaches that actively engage adults.  In addition, the training 

is designed to deepen interest in and exploration of current research focused on improving instruction.  Following are the 

allocations of PDLTs for schools. 

Elementary PDLT Assignments 

 
Secondary PDLT Assignments 

 
 

Central Office Content-focused Mentor Teachers / Coaches / Specialists – These resource providers support classroom 

teachers, teacher leaders and program coordinators in various instructional areas, including ESOL, Special Education, 

Mathematics and early reading and literacy.  Following is a summary of job embedded, building-level supports provided by 

Department of Curriculum and Instruction for probationary teachers:  

  

Fourteen (14) Early Literacy Support Teachers (ELST) 

 Assigned to 14 selected elementary schools deliver daily support for ½ day 

 Provide assistance to kindergarten, first grade, and second grade teachers through coaching, co-planning, and 

demonstration lessons 
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Thirteen (13) Reading Recovery Teachers 

 Assigned to 13 elementary schools  

 Provide reading intervention to selected first graders 

  

 Ten (10) Literacy Coaches 

 Assigned to 10 middle schools and 9 high schools  

 Provide coaching support for secondary Reading/English Language Arts (Grades 6-8, and 10) and Social Studies 

(Grades 8 and 9) teachers to plan and implement literacy strategy instruction and provide student feedback 

 Assist with collaborative planning, facilitate training sessions, conduct coaching opportunities, and lesson modeling 

  

Forty-eight (48) Numeracy Coaches 

 Assigned to 24 elementary schools, 13 middle schools, and 12 high schools 

 Provide literacy support to build content knowledge and pedagogy 

 Build teacher capacity for the delivery of mathematics instruction to cultivate a positive literacy-rich mathematics 

environment and advance students’ abilities to reason mathematically 

  

Thirteen (13) National Training Network (NTN) Coaches 

 Assigned to five (5) elementary schools, six (6) middle schools, and four (4) high schools 

 Aid selected teachers in delivering instruction that emphasizes the Standards of Mathematical Practices and 

mathematical reasoning 

Management and coordination of these services is provided under the direction of the Chief of the Division of Human 

Resources. Additionally a Director, Supervisor, and Employee Evaluation Instructional Supervisor work collaboratively for 

deployment of services for its mentoring program.  Mentors are assigned across the district to service probationary teachers 

based on content and grade level.  Metrics aligned to systemic goals govern the appraisal of mentor performance.  
 

Orientation Programs 
 

Professional Educator Induction Program (PEIP) - An integral component of PEIP is the August Pre-Service Induction.  

During this three-day training, new teachers are introduced to school system leaders and fellow educators, and receive 

information regarding curriculum, systemic initiatives, and priorities.  PEIP provides initial system-wide professional 

development for newly hired teachers. In this program, newly hired teachers receive guidance and training to build their 

understanding of district programs and curricula required by the school system. Training is differentiated by content, grade, 

and/or program at the introductory level including the instructional programs and best practices for getting off to a good 

start. New teachers completing the core module series receive one CPD credit that may be applied for recertification. PEIP 

is reinforced by continuous workshops and seminars throughout the school year, provided at the school site, by the area 

offices, and through specific content area offices that oversee the curricula. In addition, OTD provides new teachers with 

mentor support by content areas.  

 

New Teacher Boot Camp (NTBC) - For the seventh straight year, the precursor to PEIP, New Teacher Boot Camp (NTBC) 

2019, has been available for new teachers.  During the most recent NTBC 2019, themed “Learn, Enjoy, Stay,” teachers had 

the opportunity to meet new colleagues and form learning networks, share and glean new ideas, and learn to create 

opportunities that maximize student engagement in their classrooms. Session strands focused on the needs of the novice 

teacher which included:  

 Professional Development and Support;  

 New Teacher Resources;  

 Framework for Teaching/Effective Instruction;  

 Strategies for Student Success; Collegial Conversations; and  

 Personal Management and Financial Education.   

 

Sessions for each of these seminal induction programs were led by mentor teachers, master teachers, teacher leaders, and 

content supervisors, and were differentiated according to instructional level and/or content area.  As an added component, 

community-based business partners, resources, and daily updates were available to participants via the NTBC Google site 

at https://sites.google.com/pgcps.org/newteacherbootcamp/sessions-for-learning.  

 

https://sites.google.com/pgcps.org/newteacherbootcamp/sessions-for-learning


  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 87 

A daily average of 215 new teachers participated in the 2019 three-day New Teacher Boot Camp.  Attendance during the 

August 2019 three-day pre-service induction program totaled 976 new educators, including thirty-five resident teachers 

from Teach for America and the Notre Dame of Maryland University (NDMU) Special Education Alternative Certification 

programs.  In addition to the initial August trainings, follow-up sessions focusing on content as well as instructional 

strategies and pedagogy are available throughout the year to further assist new teachers with their professional development 

needs and to encourage reflection upon their practice.  

Pre-Service Professional Learning - Prior to the start of school-probationary teachers participate in pre-service training 

focused on the work of Rigorous Literacy Instruction.   

 

PRE-SERVICE WEEK – AUGUST 22-30, 2019 

DATE PROFESSIONAL DEVELOPMENT FOCUS 

 

Thursday 

August 22 

 

Welcome / Goal Setting 

 ½ day – Principal / Leadership team-led session(s) 

 ½ day – Teacher preparation (collection and organization of curriculum guides and ancillary 

materials for long range planning)  

 

Friday 

August 23 

Teachers Work in Classrooms 

 Full day – Teacher classroom preparation  

 

Monday 

August 26 

 

School-focused Information & Discussion related to Systems and Structures 

 Full day – Principal / Leadership team-led session(s), First Day of School Preparation and 

Procedures 

 

(See Content-Specific Professional Development and Training Sites for Early Childhood see chart 

pages 18-19.) 

 

 

Tuesday 

August 27 

School-Specific PD / Preparations for School Year 

Please take advantage of this time to engage in focused sessions and collegial learning opportunities that 

reinforce Rigorous Literacy activities. Sessions may include, but are not limited to: 

 School-based training / work sessions  

 Collaborative learning groups (i.e., SLOs, content-specific training follow up,    unit / lesson 

planning, etc.) 

 Setting the stage for the coming year 

 Teacher classroom / team preparation 

 Coordinating resources  

 Building Culture 

 FFT Component Overview  

 Teacher Grading and Reporting (AP 5121 & SchoolMax Teacher Gradebook) 

 Grade Change Process (AP 5116 & PS-140) 

https://tinyurl.com/2018 FFT  

Please allow staff to review the following modules as time permits.  

 Prince George's County Child Abuse:  Mandatory Reporting (35 minutes) 

 Prince George's County Employee Code of Conduct (25 minutes) 

 Sexual Harassment: Student Issues & Response (38 minutes) 

 Blood-borne Pathogens Exposure Prevention: Complete (25 minutes) 

 De-Escalation Strategies (Maryland) (20 minutes) 

 Prince George's County Customer Services (18 minutes) 

 

 (See Content-Specific Professional Development and Training Sites for Early Childhood see chart 

pages 18-19.) 

Wednesday 

August 28 

PGCPS Professional Development Day  

(See Content-Specific Professional Development and Training Sites chart.) 

 

Thursday 

August 29 

 

Teachers Work In Classrooms 

 Full day – Teacher classroom preparation 

This may be an additional time for staff to review the following modules as time permits.  

 Prince George's County Child Abuse:  Mandatory Reporting (35 minutes) 

 Prince George's County Employee Code of Conduct (25 minutes) 

 Sexual Harassment: Student Issues & Response (38 minutes) 

 Blood-borne Pathogens Exposure Prevention: Complete (25 minutes) 

https://tinyurl.com/2018FfT
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DATE PROFESSIONAL DEVELOPMENT FOCUS 

 De-Escalation Strategies (Maryland) (20 minutes) 

 Prince George's County Customer Services (18 minutes) 

Special Note: Pre-kindergarten Back-to-School Orientation takes place on this day.  

 

Friday 

August 30 

 

 

Teachers Work in Classrooms 

 Teacher classroom/team collaboration and preparation   

Special Note: New 6th, 7th, and 9th grade student orientation takes place on this day. 

 Review of Opening Procedures 

Ongoing Professional Learning 

Professional Educator Induction Program (PEIP) 2.0 - Since its launch in 2014, the PGCPS Professional Educator 

Induction Program (PEIP) 2.0, an extension of PEIP, continues to offer a series of monthly Professional Development 

sessions provided by OTD Mentors and Teacher Leaders. During PEIP 2.0 new teachers learn more about the fundamentals 

for effective pedagogy, student engagement, formative and summative assessment and content delivery.  Some of the course 

work in this yearlong program include, but are not limited to: Classroom Management, Communicating with Teachers and 

Parents, Designing and Utilizing Assessments, Classroom Culture, and Questioning and Discussion Techniques. This 

program has experienced a 66% increase in attendance from 2017 (107 participants) to 2019 (160 participants). More 

information about this program can be found on the New Teacher Academy/PEIP 2.0 Google site at 

https://sites.google.com/pgcps.org/ntapeip2/home 

Mentor Teacher Triage Team- The Triage Team is comprised of a small group of mentor teachers whose primary work 

is in support of schools that demonstrate immediate need per request/inquiry of Instructional Directors, principals, 

department supervisors, etc.  Mentors who serve in this capacity have demonstrated the ability to adapt quickly to changing 

scenarios in a seamless manner and are well-versed in content and in effective mentoring and coaching strategies.  Following 

an analysis of the school’s needs, the Mentor Triage Team provides real-time, onsite support for a designated period of time. 

Additionally, the Triage Team coordinates directly with the Office of Employee Performance and Evaluation to ensure 

seamless transition of teachers who are entering the PAR process or exiting the PAR process with transition mentor support.  

Teachers who are new to the district also have access to critical information and resources in a centralized location and are 

provided a partner to help clarify any questions they may have. Support services fall into the following categories:  Managing 

Your Classroom, PGCPS Platforms/Technology, Navigating Your Building, and Professional Responsibilities & 

Administrative Procedures.  

Systemic Training - PGCPS is dedicated to the strategic growth and development of probationary teachers throughout their 

professional careers in PGCPS. Central to this effort is the ongoing support available to teachers through mentoring and 

coaching which begins during the teachers’ induction phase into PGCPS. Mentors’ certified expertise crosses all content 

and levels of pedagogy. PGCPS provides systemic professional learning opportunities throughout the course of each year.  

Prioritizing the needs of probationary teachers, its professional learning offerings are tailored to the needs of new teachers 

inclusive of offerings in the areas of content, pedagogy, graduate study, and technology implementation through its My 

Professional Performance System (MyPPS) instructional system and the bi-annual course catalogue. Offerings for 

probationary teachers include but are not limited to:   

 Continuing Professional Development (CPD) Credit Courses 

 Assessment for Teaching Reading (MSDE #15-00-04) 

 Inclusion: Making It Happen So All Students Progress - ONLINE (MSDE #12-16-11R) 

 Inclusion: Making It Happen So All Students Progress (MSDE #12-16-11R) 

 Instruction of Reading for Teachers of Grades K-6 (MSDE #15-00-05) 

 Materials for Teaching Reading - (MSDE #15-00-03) 

 Materials for Teaching Reading - ONLINE (MSDE #15-00-03) 

 Process and Acquisition of Reading for K-6 (MSDE #15-00-02) 

 Teaching Reading in the Secondary Content Area - PART I (MSDE #15-00-06) 

 Teaching Reading in the Secondary Content Area - PART I- ONLINE (MSDE #15-00-06) 

 Teaching Reading in the Secondary Content Area - PART II (MSDE #15-00-07) 

 Praxis Preparation Courses  

 Praxis Core Mathematics Preparation 

 Praxis Core Reading Preparation 

 Praxis Core Writing Preparation 

https://sites.google.com/pgcps.org/ntapeip2/home
https://staff.pgcps.org/
https://staff.pgcps.org/
https://staff.pgcps.org/
https://staff.pgcps.org/
https://www1.pgcps.org/Talent-Development/cards/Continuing-Professional-Development/
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Collaborative Planning – Collaborative planning is an engaging professional learning process for educators, and when 

implemented using the Data Wise process, is a powerful opportunity to think more critically about teaching and learning in 

schools.  During collaborative planning, school teams meet regularly around the school’s essential question and examine 

relevant data sets to gain a greater understanding around pertinent issues.  Collaborative planning teams may be organized 

by grade level or content area, and often include school administrators who help facilitate the conversations and guide the 

Data Wise process. 

Professional Learning Communities (PLC) – This model is integral to change the teaching and learning culture.  PLCs 

provide participants with extended shared learning opportunities.  This collaborative learning style is designed to help 

transition new learnings within the school environment when educators share new ideas with their school-based peers. One 

example is PGCPS’s effort to increase the number of teachers achieving National Board Certification.  The Office of Talent 

Development provides support for schools with teachers desiring to engage in the certification process as a collective group.    

Turnkey Training - In a district the size of PGCPS, this strategy is used to ensure that systemic initiatives are scaled to 

reach probationary as well as veteran educators in every school.  School-based teacher leaders, including PDLTs, Grade 

Level Chairpersons, Elementary Contacts (ECs), Department Chairpersons (DCs), Teacher Coordinators (TCs), 

Instructional Lead Teachers (ILTs), and Special Education Coordinators and other resource providers attend district-level 

training sessions and are responsible, in turn, for training school-based personnel.  These teacher leaders often collaborate 

with their principals and/or instructional leadership teams to plan training for probationary teachers.  
 

Organization of Our Mentoring Program: Observation, Co-teaching and Monitoring 

The table below provides a delineation of the PGCPS mentoring supports. 

Project/Area of Focus Description 

New Teacher Induction/PEIP/ 

Boot Camp 2019-2020 

This project provides initial and follow-up experiences for first- through third-year 

teachers in PGCPS.  It addresses the needs of new teachers – strengths, challenges, 

and opportunities for growth – and provides differentiated and robust programs of 

support.  It incorporates multiple methods to access PD opportunities, including 

face-to-face sessions, webinars, book talks, etc.   

School-based New Teacher 

Academies 

(G3 TSL Grant) 

This project supports school-based PD experiences for teachers new to PGCPS at 

40 high poverty schools. Like the previous project, it addresses the needs of new 

teachers – strengths, challenges, opportunities for growth – and supports the 

mentoring of teachers at various stages of development.  Personnel in this project 

support school-based mentoring in multiple ways, including specialized forums 

funded by USDE. (See section Great Teachers, Great Schools, Great Leaders 

(TSL/G3) Grant, USDE of this section for details about this program.) 

ePortfolio Support and Training 

The district utilizes an ePortfolio for probationary teachers as part of their 

development process. Through this vehicle, teachers reflect on  trainings – strengths, 

challenges, opportunities for growth – and work closely with Instructional 

Technology personnel and the Resident Teacher Office to develop a robust training 

and instructional program. 

Rigorous Literacy Instruction / 

Framework for Teaching / 

College and Career Readiness 

As the Rigorous Literacy Instruction and Framework for Teaching (FFT) 

components are implemented, the district promotes greater understanding and 

provides specialized probationary teacher support throughout the year. Rigorous 

Literacy Instruction and FFT training and/or activities are available after school, on 

line, and in the summer. 

Data Analysis 

Critical to assessing participation and evaluating the effectiveness of professional 

learning, data are collected on program offerings, mentor-mentee interactions, 

professional learning feedback, and overall implementation of the mentor teacher 

program.  (See Section C for detailed data.) 

Evening Professional 

Development Series (NDMU) 

The NDMU Evening Professional Development Series is designed for resident 

teachers who are special education teachers.  Real-time sessions based on resident 

teachers’ needs are available monthly through the year.   

Resident Teacher Redesign 
Understanding the importance of partnerships, the district hosts a Resident Teacher 

Steering Committee designed to refine its RT program for probationary teachers.   
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Project/Area of Focus Description 

Continuing Professional 

Development (CPD) Course 

Instructors 

 Courses are designed specifically for new, non-tenured, and resident teachers, 

and/or CPD coursework of any kind.  Priority trainings include those which increase 

teachers’ capacity in: 

 College and Career Readiness Standards 

 Classroom organization and management 

 Praxis preparation as needed 

 MSDE-required reading courses 

 Facilitators must take the Online Teaching and Facilitating CPD course in 

order to teach online courses. 

NDMU and TFA  Pre-

employment Training (PET) and 

Internship Planning 

Pre-employment training and internship experiences are available for candidates in 

the PGCPS Resident Teacher Program. Participants work closely with HR personnel 

and the Office of Talent Development to identify PET instructors and supervising 

teachers, and develop a robust training program. 

Three-Year PD Planning 

Committee 

In an effort to ensure that all professional development opportunities align with 

systemic goals for educator effectiveness and student achievement, and to provide 

requisite support for personnel in the induction phase of their careers, PGCPS has 

convened a Professional Development Task Force (PDTF) that will design an 

induction training plan for probationary teachers. 

Framework for Teaching and 

Teacher Evaluation System 

Prince George's County Public Schools uses a standards-based teacher evaluation 

system that was developed through the collaborative efforts of teachers, 

administrators, and central office staff. This evaluation system is built upon the 

components of effective instruction. The Framework for Teaching is the work of 

Charlotte Danielson and the Educational Testing Service and is a comprehensive 

review of the professional responsibilities of teachers.  It is also the basis of how the 

district collects and rates evidence from classroom evaluations. The district uses the 

data rendered by FFT to build capacity of its probationary teachers.  

 

Great Teachers, Great Schools, Great Leaders (TSL/G3) Grant, USDE - In 2017, PGCPS was awarded a grant from 

the U.S. Department of Education. A major component of the grant is directed at addressing new teacher induction and 

school-based mentoring supports in 40 high need schools across PGCPS. The TSL/G3 grant involves collaboration with 

internal and external partners. The sustainability objective of the grant is to intentionally hire, develop, evaluate, and retain 

highly qualified teachers and teacher leaders who will serve PGCPS in years to come.   

The goal of the TSL grant is to build on the gains in student learning by improving the effectiveness of the Human Capital 

Management System (HCMS) structures that support achievement of schools and central offices. Through this grant, 

PGCPS strengthens end-to-end processes that support early hire recruitment, best-fit deployment, evaluation and support, 

and retention of high-quality teachers and school leaders, particularly in high-need schools.  The following individuals 

support the efforts of retention and capacity building in schools: 

Mentor Coordinators provide coaching, mentoring, and professional development for identified teachers in high need 

schools.  The Mentor Coordinator will collaborate with and support school-based lead teachers with ongoing trainings 

centered on “best practices” for the adult learner to achieve academic excellence for all students.  

Lead Student Learning Objectives Consulting Teacher(s) plan and facilitate the development of student learning 

objectives (SLOs) in the forty-targeted high needs schools, 

The Instructional Specialist provides coaching and training on Charlotte Danielson’s Framework for Teaching.  The 

Instructional Specialist will deliver ongoing professional development, support and calibration training on the 

evaluation instrument for school-based and central office personnel.  
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TSL/G3 Probationary Supports for the 2019-20 School Year 

March 2019 

14th  Learn & Grow Series  

14th  University Cohort #1 – PLC Meeting  
 

April 2019 

4th PGCPS Career Connections: Francis Scott Key ES  

9th Learn & Grow Series  
 

May 2019 

16th  Learn & Grow Series  

22nd, 23rd  New Teacher Focus Group  
 

August 2019 

12th  New Teacher Boot Camp 

 Strand for G3 Schools 

 

13th  New Teacher Boot Camp 

 Strand for G3 Schools 

 

20th Professional Educator Induction Program  

21st Professional Educator Induction Program 

PGCPS Job Fair/Placement Event 

 

22nd Professional Educator Induction Program  

 

Organization and Schedules for Mentor/Mentee  

 
PGCPS offers mentoring services to new teachers as a part of the Prince George’s County Public Schools’ (PGCPS) 

Induction Program.  OTD offers mentoring support to both Conditionally Certified Teachers and Certified Teachers during 

the three-year induction period.  In addition, on a case-by-case basis, mentoring services are provided to experienced 

teachers based on Administrator Request or teacher self-referral. Mentors are assigned to teachers based on content and 

grade level expertise. In PGCPS, the goal is to provide multi-layered support and professional learning, so that the school 

system (a) develops a competent and effective workforce; (b) retain our teachers by investing in their success; and (c) have 

a positive and long-lasting effect on student development and achievement.   

 

New Teacher Induction and Support 

Element Content Structure Participant Outcomes 

a.  Orientation 

program before the 

school year begins 

 

(1st year teachers) 

The pre-service orientation for new 

teachers includes the following: 

❒ New Teacher Boot Camp; 

❒ Welcome to Prince George’s 

County Public Schools; 

❒ Getting to Know Your 

Professional Organization;  

❒ Conscious Classroom 

Management 

❒ Content-specific Training  

❒ Optional 3-day “Boot Camp” 

a week prior to the primary 

pre-service induction 

program; 

❒ Three-day pre-service 

orientation with whole group, 

small-group and 

differentiated sessions; 

❒ Sessions taught by master 

teachers, content supervisors, 

and central office personnel 

in model classrooms; and 

❒ Supporting texts and 

resources distributed to new 

teachers: 

 

❒ Develop awareness of 

systemic organization and 

structure, priorities, and 

processes; 

❒ Access and examine 

PGCPS curriculum and 

principles of learning and 

teaching that form the 

framework for planning, 

implementing, and 

assessing instruction;   

❒ Acquire and practice 

strategies for effective 

classroom management; 

and 

❒ Plan and prepare for a 

successful opening of the 

school year. 
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New Teacher Induction and Support 

Element Content Structure Participant Outcomes 

b.  Support from a 

mentor 

 

(1st, and identified 

2nd and 3rd year and 

probationary 

teachers) 

Mentor support includes: 

❒ Strategies for effective 

classroom management and 

organization 

❒ Collaborative lesson planning 

and feedback 

❒ Review of student work and 

assessment data  

❒ Demonstration lessons in new 

teachers’ classrooms 

❒ Classroom visits with pre- and 

post-conferencing 

❒ Professional electronic portfolio 

guidance and feedback for new 

resident teachers 

New teachers are provided mentor 

support as follows: 

❒ Talent Development Mentor 

Teachers 

▪ Full-time mentor support for 

1st year teachers and 

experienced teachers new to 

the district;   

▪ Full-time mentor support for 

1st year and identified 2nd 

year resident teachers; 

▪ Mentors to interact with new 

teachers a minimum of one 

(1) 45-minute visit per week 

 

 

❒ Infuse literacy strategies 

effectively across content 

areas 

❒ Practice effective 

instructional and 

classroom management 

strategies; 

❒ Make instructional 

decisions based on student 

data; and 

❒ Complete successful year 

of teaching and return for 

another year of service  

c.  Regularly 

scheduled 

opportunities to 

observe or co-teach 

with skilled teachers 

 

(1st and selected 2nd 

year teachers) 

Observation and co-teaching 

episodes are planned on a bi-weekly 

basis, at  minimum, and include the 

following elements: 

❒ Pre-conferencing and planning 

opportunities (includes goal-

setting and look-fors); 

❒ Observation or co-teaching 

episode; and 

❒ Post-conferencing, reflections, 

and next steps. 

To provide new teachers 

opportunities to observe or co-

teach with skilled teachers, 

mentors will be assigned as 

follows: 

❒ Talent Development Mentor 

Teachers to first year teachers 

and experienced teachers new 

to the district; and 

❒ Alternative Teacher 

Preparation Mentors to first-

year and identified second-

year resident teachers. 

❒ Implement effective 

instructional and 

classroom management 

strategies using a variety 

of resources;  

❒ Participate in 

collaborative lesson 

planning with colleagues; 

and 

❒ Make instructional 

decisions based on student 

data. 

d.  Ongoing 

professional 

development  

 

(1st, 2nd, and 3rd year 

teachers) 

❒ Professional Educator Induction 

Program follow-up sessions to 

include emphasis on lesson 

planning and identified 

components of Framework for 

Teaching (FFT)  

❒ Continuing Professional 

Development coursework, with 

emphasis on classroom 

management and organization, 

available in a three-semester 

format  

❒ New Teacher Academies led by 

assigned school-based 

instructional leaders with 

emphasis on classroom 

management, instructional 

strategies, lesson planning, and 

collaborative planning 

❒ Content-focused trainings with 

College and Career Readiness 

Standards-aligned curricula led 

by curriculum supervisors  

Ongoing support through 

professional development to 

include: 

❒ Professional Educator 

Induction Program Follow-up 

Sessions 

❒ Continuing Professional 

Development Courses 

❒ School-based New Teacher 

Academies and Collaborative 

Planning Sessions 

❒ Content-based Sessions 

(Systemic) with College and 

Career Readiness-aligned 

curricula  

❒ Implement differentiated 

and effective instructional 

and classroom 

management strategies 

using a variety of 

resources 

❒ Plan collaboratively with 

colleagues 

❒ Make instructional 

decisions based on student 

data 

❒ Increase curriculum 

content knowledge and 

improve lesson instruction 

e.  Ongoing 

formative review of 

new teacher 

Formal and informal 

observations by school-based 
❒ Observation and feedback 

from school-based 

administrators 

❒ Enhance reflective 

teaching practices  
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New Teacher Induction and Support 

Element Content Structure Participant Outcomes 

performance based 

on clearly defined 

teaching standards 

 

(1st, 2nd and 3rd year 

teachers) 

administrators, including 

walkthroughs 

Classroom visits and 

observations by mentor teachers 

with debriefing, coaching and 

feedback  

Comprehensive professional 

electronic portfolios created by 

identified resident teachers 

organized around domains in 

the Danielson Framework. 

❒ Mentor visitation and 

consultation 

❒ Professional electronic 

portfolios 

❒ Coaching and post-visitation 

feedback conferences 

 

Action Plan 

Support for PGCPS probationary teachers is grounded in the district’s Strategic Plan. Supports provided are aligned to Key 

indicators to help actualize the district’s vision:   

1) Rigorous Literacy Instruction;  

2) Early Learning Readiness;  

3) College and Career Readiness;  

4) A Continuous Systemic Improvement Process; and  

5) Specialty Programs (PGCPS Strategic Plan, 2016-2020).  
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PGCPS is aware that college graduates and career changers who are interested in the teaching profession need an alternative 

pathway for obtaining professional certification and developing effective teaching practices. Additionally, the school system 

has an increasing need to build and sustain an internal pipeline that supports Conditional Teachers, substitute teachers, and 

support staff within the school system in becoming professionally certified teachers. Through a high-quality teacher 

preparation program that involves rigorous selection, intensive training, and effective coaching and mentoring based on 

evidence-based feedback, PGCPS is embarking on a redesign of its Maryland Approved Alternative Preparation (Resident 

Teacher) program (MAAPP).  This redesign will address identified areas of need from the Maryland State Department of 

Education while also improving beginning teacher performance and retention, which will ultimately support the 

aforementioned strategic plan.  Lessons learned in the redesign of the resident teacher program will carry over to continued 

refinements of the PGCPS Mentoring Program.    

                                       Relevant and Appropriate Data 

OTD Mentor Teacher Data Inventory- One of our key partners, Learning Forward, teaches that in order to ensure that 

the needs of professionals are met, it is necessary to measure impact.   In order to deliver effective professional development 

that meets the needs of probationary teachers, relevant data must be collected in order to assess impact.  PGCPS maintains 

a OTD Data Inventory that it uses to make program refinements as necessary.  Mentor logs and end-of-year teacher 

satisfaction surveys are utilized to gauge the quality of the mentoring supports delivered throughout the year.  These data 

are used to measure the level of mentor impact, communicate with administrators and stakeholders, and to make continuous 

program improvements. Click here for OTD Mentor Teacher Data Inventory. This Data Inventory is also included in Section 

C of this response. 

New Teacher Data - PGCPS values new teacher feedback as a source of qualitative data.  PGCPS conducts ongoing new 

teacher satisfaction surveys throughout the year to gauge impact on teachers during their first year. These data, and end of 

year data program completer data are provided below. More substantive data are outlined in section C of this response.   

  

https://docs.google.com/document/d/10R_Q-nIZdFllQXQYN88FUeOyoUl4NbsVB_g9peO5kCo/edit
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Also see response in Section C “Data Regarding Scope of Mentoring Program” for additional data. 

B. Provide a description of your District Mentoring Program. The use of the term “mentor” includes coaches and consulting 

teachers. 

 training for new mentors; 

 supervision of mentors; 

 training for school administrators and school staff as described in .04E of the regulation. 

Training for New Mentors 

The New Mentor Academy (NMA) is designed to provide targeted support and professional development for newly hired 

mentor teachers in the Office of Talent Development.  Led by seasoned mentor teachers, the NMA team plans monthly 

coaching/learning sessions, assigns mentor coaches, and identifies resources useful in the successful induction of new 

mentors in their preparation to support new teachers.   

 

Assign mentor coaches to new mentor teachers in an effort to: 

 Provide models for effective mentoring; 

 Develop OTD “ambassadors” - assist with building networks within and outside of OTD; must model an outward 

mindset; and 

 Group coaching training for all mentor coaches 

 

Supervision of Mentors  

Management and coordination of mentoring services are supervised under the direction of the Chief of the Division of 

Human Resources. Additionally a Director, Supervisor, Mentor Coordinators, and Employee Evaluation Instructional 

Supervisor work collaboratively for deployment of services for the PGCPS mentoring program.  Mentors are assigned across 

the district to service probationary teachers based on content and grade level. Metrics for program services realigned to 

systemic goals govern the appraisal of mentor performance. Mentor teachers metrics are monitored as follows: 

1. Activity logs  

2. Beginning of year calibration work session 

3. Mentee survey data 
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4. Weekly workstream meetings 

5. On site observations 

6. Monthly mentor forums 

7. Delivery of service “Team Talk” initiative 

8. Ongoing retreats and professional development 

9. See section C for detailed metrics and data inventory 

 

Additionally, mentor efficacy is monitored through mentor performance standards with its Teacher Evaluation system. This 

model is rooted in the spirit of continuous growth and improvement of teaching and learning in the district and has been 

developed in partnership with the Prince George’s County Educators’ Association (PGCEA) and the Association of 

Supervisory and Administrative School Personnel (ASASP). 

The Charlotte Danielson Framework for Teaching (FFT), an observation-based evaluation system, provides the tool used 

for teacher appraisal.  The teacher evaluation system gathers evidence of professional practice observed by an appropriate 

evaluator. Observation data are compiled  to  form  a  picture  of  what  is  happening  in  the  schools  and  in  the  classrooms  

that contributes  to  the  learning  of  the  students. Thus, teachers as well as mentor teachers are evaluated on their 

professional practice as well as their students’ growth. 

This approach to measuring teacher effectiveness is intended to provide a comprehensive view of how well teachers are 

preparing students to be college and career-ready.  The model includes multiple measures of effectiveness in the areas of 

professional practice and student growth for instructional teachers responsible for students’ academic progress in a Pre-K-

12 public school setting. The PGCPS appraisal systems also support professional development and growth for all employees 

and ensure that each school has effective administrators, teachers, and support staff. 

The evaluation model utilizes multiple measures to assess the effectiveness of educators.  Teachers are evaluated on their 

professional practice (50%) as well as their students' growth (50%), in accordance with Maryland’s teacher evaluation 

model.   

Measured by a system of data points, which guides continuous improvement of performance and accountability, the PGCPS 

evaluation system includes the following: 

Professional Practice Measures: 

 Classroom observations using the Danielson Framework for Teaching (FFT) 

 A student perception survey 

 An assessment of professional growth 

Student Growth Measure 

 Student Learning Objectives (SLOs) 

 Locally Selected Assessments 

 Local School Progress Index (SPI) 

 State Assessment Data  

Training for School Administrators & Staff 

COMAR .04E ”The comprehensive induction program may provide annual training for principals, assistant principals, and 

school-based professional development staff to familiarize them with the factors that contribute to teacher attrition and 

retention, the learning activities and schedule for induction program participants, the role of mentors and expectations for 

supporting mentors' work in schools, and the importance of school-level coordination of support for new teachers.” 
 

Training for school administration and staff is provided on an ongoing basis through 

 Cluster Meetings 

 Grade Level Meetings 

 Systemic Principals Meetings 

 Leadership Institutes 

 PGCPS Online Training Platforms 

 School Based Training 

 One-on-one Principal Coaching 

 Leadership Development Programs 
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C. Provide a description of how your mentoring program is being evaluated.  Include evaluation data and data on new 

teacher retention.   

The Number of 

*Probationary Teachers 
Total 

PGCPS Mentoring Composite 2019-2020 

FULL-TIME MENTORS:  

(Mentoring is their full-

time job) 

SUPERVISING TEACHERS   

RETIREES:  (Mentoring is 

done by retirees hired to 

mentor) 

FULL-TIME 

TEACHERS:  

(Teaching is their 

full-time job and they 

mentor) 

976  173 

26 OTD Mentor Teachers 

24 PAR Consulting 

Teachers 

 

13 Supervising Teachers 

110 FTE: TSL 

Teacher Leaders 

PGCPS as a district measures program impact based upon attainments of its Strategic Plan.  Program measures reported 

regularly rely upon numerous factors that include program participation, program completion, change in teacher practice, 

and participation feedback. On the departmental level, the district utilizes monthly mentor logs and end-of-year teacher 

satisfaction surveys to measure the impact of mentor services provided. In an effort to ensure continuous program 

improvement, the Office of Talent Development recently partnered with the Office of Research and Evaluation to review 

and revise the current data capture tools.  OTD data sources for program evaluation include the following: 

Data Source 

Data Focus 

(What does the 

data focus on?) 

Dates of 

Collection 

Data Collection 

(Who is 

responsible for 

collection of 

the data?) 

Accessibilit

y 

(How can 

the data be 

accessed?) 

Data Use 

(How is the data being used 

currently?) 

Resident Teacher 

Pre-Employment 

Training (PET) 

Candidate 

Survey  

  

  

Receive 

feedback from 

teachers 

regarding their 

training/onboar

ding experience.  

Weekly 

(During Pre-

Employment 

Training) 

PET Team 
PET Team 

Website 

To receive feedback from teachers 

regarding their training/onboarding 

experience.  

  

Data are shared and discussed with the 

PET team and PET instructors to aid in 

instructional adjustments. 

Resident Teacher 

Pre-Employment 

Training 

Instructor 

Survey 

Receive 

feedback from 

pre-employment 

training 

instructors  

Weekly 

(During Pre-

Employment 

Training) 

PET Team 

PET Team 

Website/Da

ta portal 

Receive feedback from instructors 

regarding potential challenges for 

candidates.  

  

Data are shared and discussed with the 

PET team and PET instructors to aid in 

instructional adjustments. 

PGCPS Resident 

Teacher 

(PGCRT) 

Residency 

Seminars 

Evaluation  

Needs for 

improvement 

and future 

support 

Monthly PGCRT Team 

PGCRT 

Google site 

and Rolling 

Agenda 

Used to inform us of the RT needs 

. 

ePortfolio 

Capstone Project 

Completion of 

PGCRT 

program 

SY 

OTD/Resident 

Teacher 

Program (RTP) 

PGCRT 

ePortfolio 

site 

Milestones help to pace and provide 

support and feedback to Resident 

Teachers via Mentors. Successful 

completion via proficiency scores are 

provided to the Resident Teacher 

Program to inform MSDE to move 

candidate from Residency Certificate to 

the Standard Professional Certificate 

(SPC).  

PGCRT End of 

School Year 

Receive 

feedback about 
End of year ePortfolio 

Google 

Drive 

Inform Program 

Inform MSDE 

https://www.pgcps.org/strategic-plan/
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Data Source 

Data Focus 

(What does the 

data focus on?) 

Dates of 

Collection 

Data Collection 

(Who is 

responsible for 

collection of 

the data?) 

Accessibilit

y 

(How can 

the data be 

accessed?) 

Data Use 

(How is the data being used 

currently?) 

survey   the program 

School Climate 

Surveys    

School climate 

as reported by 

parents/students

/staff in the 

school 

Every two 

years 
PGCPS 

found 

online 

@pgcps.org 

To  inform school staff and community  

Mentor Site Log 

Visits 

  

Captures mentor 

supports 

provided. Data 

can be 

triangulated by  

 School 

 Teacher 

 FFT 

Domain/ 

 component 

 Specific 

supports 

provided 

 Mentor 

 Month 

Daily Mentors 

OTD 

Mentor 

website 

Data are shared with principals and 

mentors. 

  

To create individualized supports 

provided by Triage team for schools in 

need. 

  

To identify focus areas for induction 

training (New Teacher Boot Camp/New 

Teacher Academy/PEIP)  

  

To determine focus areas for 

Alternative Certification candidates 

(Pre-Employment Training and 

Tuesday Evening Seminars) 

PEIP 2.0 

Evaluations 

  

Participants 

growth, 

interests, 

concerns 

Monthly 
PEIP 

Committee 

Committee 

Co-chairs 

To determine future sessions to present, 

to analyze the current sessions i.e., 

effectiveness of presenters 

ePortfolio Buzz 

Analytics 

Eportfolio 

requirements 
Bi-monthly ePortfolio Team 

Smore 

online 

account 

Monitor the use of the site and the 

interest of the ePortfolio Buzz 

New Hire List 
Teachers new to 

PGCPS 
Ongoing HR 

Distributed 

by 

supervisors 

to mentors 

To develop mentor cohorts and 

designing professional development 

New Appt/New 

Hire List for 

administrators 

Principal and 

Assistant 

Principals 

newly appointed 

Ongoing HR Online 

To provide support to individuals 

SMORE PEIP 

Flyer 

(newsletter) 

These data show 

the advertising 

numbers for the 

PEIP trainings 

Monthly PEIP committee Colleague 

To help advertise and monitor our reach 

for PEIP  

Mentor Teacher 

Rolling Agenda 

Plus/Deltas 

What we are 

doing well and 

what needs 

improvement 

Monthly OTD 
Rolling 

Agenda 

To plan for future meetings 

New Teacher 

Boot Camp 

Session Feedback 

These data 

would provide 

participant 

Annually OTD 

Google 

Spreadsheet 

- NTBC 

To evaluate session usefulness and 

presenter capacity to facilitate and 

deliver information; determine whether 
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Data Source 

Data Focus 

(What does the 

data focus on?) 

Dates of 

Collection 

Data Collection 

(Who is 

responsible for 

collection of 

the data?) 

Accessibilit

y 

(How can 

the data be 

accessed?) 

Data Use 

(How is the data being used 

currently?) 

perspective on 

the training in 

which they 

participate 

during NTBC 

Team Lead sessions should be presented in the 

future 

End of the Year 

Mentor/Mentee 

Survey/Feedback 

Guidance on 

mentor practices 

for the 

upcoming year 

Annually (end 

of the year) 
Data Team 

OTD 

Mentor 

website 

To establish potential focus areas for 

training and ongoing support for 

teachers 

  

To identify and analyze areas of 

weaknesses and strengths for mentor 

teachers 

  

To determine possible professional 

development needs for mentor teachers 

to build capacity 

SLO Data Instruction Each SY 
Teacher, 

admins, OEPE 

MyPPS 

(Teachers), 

Oracle 

(Admins) 

To provide mentoring advice to 

mentees 

Observations 
Professional 

growth 

Continuous 

throughout the 

year. 

Supervisors MyPPS 

Professional growth and development 

FFT Calibration 

Improving the 

observational 

process 

Each SY OEPE/OTD MyPPS 

For improving the observational 

process 

FFT Prof. Prac 

Data 

Teacher 

pedagogy 
All year OEPE MyPPS 

For Teacher Support. PD and 

Evaluation 

FFT Stud. 

Growth Data 
Student Growth May-June OEPE 

Data 

Warehouse 

For Instruction and Evaluation 

Teacher 

Attrition Data 

Teacher 

retention 

Ongoing 

Annually 
HR Oracle 

To track losses 

Mentor Logs 

(Support, 

Retention, 

Succession) 

Captures mentor 

supports. Data 

can be 

triangulated by:  

 School 

 Teacher 

 FFT 

Domain/ 

 component 

 Specific 

supports 

provided 

 Mentor 

 Month 

Daily 

 

 

 

 

 

 

 

Mentor teachers 
OTD 

Mentor site 

Data are shared with principals and 

mentors. 

  

To create individualized supports 

provided by Triage team for schools in 

need. 

  

To identify focus areas for induction 

training (New Teacher Boot Camp/New 

Teacher Academy/PEIP)  

Determine focus areas for Alternative 

Certification candidates (Pre-

Employment Training and Tuesday 

Evening Seminars) 

Student Students answer Once Annually Testing Principal Data are used as part of the teacher’s 
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Data Source 

Data Focus 

(What does the 

data focus on?) 

Dates of 

Collection 

Data Collection 

(Who is 

responsible for 

collection of 

the data?) 

Accessibilit

y 

(How can 

the data be 

accessed?) 

Data Use 

(How is the data being used 

currently?) 

perception 

surveys 

evaluation 

questions on a 

teacher 

Coordinator final evaluation. 

New Teacher 

Academy/PEIP 

Evaluations 

  

  

Receive 

participant 

feedback on the 

effectiveness of 

sessions offered 

during the PEIP 

Evening 

sessions 

Twice monthly 
PEIP Team 

(OTD) 

PEIP 

Website/dat

a hub 

Data are used to make necessary 

modifications or revisions to current PD 

sessions offered, assist the PEIP 

planning team with future 

sessions/program outlines. 

  

To establish potential focus areas for 

training and ongoing support for 

teachers 

Mentee 

Feedback 

Surveys 

  

Receive 

feedback from 

teachers 

receiving 

mentoring 

supports.  

  

Determine how 

systemic/mentor

ing supports 

have impacted 

retention or 

attrition for new 

hires. 

End of the 

school year 

Mentor 

Teachers 

OTD 

Mentor 

website 

To establish potential focus areas for 

training and ongoing support for 

teachers 

  

To identify and analyze areas of 

weaknesses and strengths for mentor 

teachers 

  

Determine possible professional 

development needs for mentor teachers 

to build capacity 

Mentee Close-out 

forms 

Mentor 

Teachers  

End of the 

year/end of 

services 

 
OTD 

Mentor Site 

To identify and prioritize focus areas 

for training and ongoing support during 

the school year.  

Determine focus areas for induction 

training (New Teacher Bootcamp/New 

Teacher Academy/PEIP)  

  

To determine focus areas for 

Alternative Certification candidates 

(Pre-Employment Training and 

Tuesday Evening Seminars) 
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Following are snapshots of a few of the aforementioned data sources used to assess program efficacy.   

PEIP:  Prince George's County Public Schools is committed to developing a high-performing workforce to achieve “across-

the-board academic excellence.”  The Professional Educator Induction Program (PEIP) is the vehicle through which the 

district provides high-quality professional development and career growth opportunities to new and non-tenured teachers.  

PEIP comprises pre-service induction, mentoring, hands on technology training on the various PGCPS data platforms 

ongoing follow-up induction sessions, and electronic portfolio development.  The Office of Talent Development (OTD) is 

responsible for collaborating with various district departments to design and implement PEIP throughout the year.  

PEIP Participant Survey Data 
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January 2019 PEIP Data:  On January 2, 2019, individuals hired after September 1, 2018 and, more importantly, new 

hires, effective January 1, 2019 were invited to attend a modified version of the larger summer session of PEIP. Participants 

were welcomed to the county by Office of Talent Development Mentors by modeled opening activities that were applicable 

for the classroom and by the Prince George’s County Educators’ Association. They also rotated through modules, in groups, 

which were differentiated based on their experience, on Framework for Teaching, Evaluation Literacy and Classroom 

Management. Approximately 125 individuals participated.  
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Sample Mentor Log Data 

 

 
        

 

 
End of the year Mentee Feedback  
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PGCPS Resident Teacher Program Data: Additionally, OTD systematically collects comprehensive data on the 

mentoring component of the district’s state-approved alternative teacher preparation (ATP) program – i.e. the Prince 

George’s County Resident Teacher Program (PGCRTP).  OTD has developed the following process to determine the 

effectiveness of the mentoring component of PEIP as it relates to alternative certification teacher preparation and supports:   

1) Soliciting perceptions from new teachers of assigned mentor teachers; 

2) Soliciting perceptions from mentor teachers of new teacher effectiveness; 

3) Soliciting perceptions from principals of mentor teacher and new teacher effectiveness;  

4) Soliciting perceptions from new teachers of the sufficiency and overall quality of the resident teacher program 

generally; 

5) Analysis of mentor logs detailing mentor interactions with mentees;  

6) Synthesis of feedback from the various program participants by program administrators; and ultimately 

7) Retention rate of non-tenured teacher participants.   

The results from the analysis of data collected from these sources are used to determine program effectiveness and to make 

recommendations for program improvements.  Click here Resident Teacher Program Data: 

https://docs.google.com/document/d/1wDXQtQpLSvmlbliswWkvew3Bnb03t8ztoe3oDUGfaBs/edit?usp=sharing 

 
 

 

 

  

https://docs.google.com/document/d/1wDXQtQpLSvmlbliswWkvew3Bnb03t8ztoe3oDUGfaBs/edit?usp=sharing
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Appendix A: Content of Title I, Part A: Improving Basic Programs Application 
 
 

Maryland State Department of Education 
Title I, Part A: Improving Basic Programs 

2019-2020 Title I, Part A Application and Tools 
 
 

Title I, Part A Application and Tools Release Date: 
JULY 9, 2019 

 
Federal Grant Application Submission Timeline 

 

1st Submission to the Title I Specialists for Review: 
 

Submission for Conditional 
Approval 

First Submission through 
Local ESSA Consolidated 
Strategic Plan 

FINAL Submission through 
Local ESSA Consolidated 
Strategic Plan 
 

August 1- August 30, 2019 September 30, 2019 October 15, 2019 November 15, 2019 

 

Local School System: Prince George’s County  

Title I Coordinator: Tracey J. Adesegun, Ed.D. 

Telephone: 301-618-8390 Email Address: adesegun@pgcps.org  

 
 

mailto:adesegun@pgcps.org
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2019-2020 Title I, Part A Application  

The Maryland State Department of Education’s (MSDE) Title I Part A Application is a consolidated document that includes the Title I, Part A program application, 
law references/guidance, suggested evidence of implementation, and additional sample resources for each required component.  The information provided within 
the revised application will ensure that all Local School Systems (LSSs) are prepared to effectively address key provisions of each component provided under Title 
I, Part A under the Every Student Succeeds Act (ESSA) of 2015. This consolidated document ensures transparency between the application and monitoring of the 
Title I, Part A Program requirements.   

Explanation of Terms  

SECTION NAME The Title I Component 

REQUIRED ATTACHMENTS Documents that are required with submission of the application. 
 

NOTE TO LSS If documentation is needed prior to the program review, a note will be indicated in the identified section. 

STAFF RESPONSIBLE 
 

All staff involved with the implementation and oversight of each Title I Component 

ASSURANCE(S) 
 

By receiving funds under the Title I Part A grant, as a grantee, the LSS agrees to comply with the terms and conditions 
under each component.  Each component includes specific requirements that the LSS has responsibility for oversight and 
implementation.   
 

CITATIONS References to the law 

SAMPLE EVIDENCE OF 
IMPLEMENTATION 

Suggested documentation for evidence of implementation for each requirement 
 

TABLES AND WORKSHEET  See Excel template for Instructions. 
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2019-2020 Title I, Part A Application  

ATTESTATION 

The Local School System (LSS) attests it meets statutory requirements for the programmatic and fiscal implementation and oversight of the Title I, Part A program, 
including, but not limited to: 

❑ Staff Credentials and Certifications 

❑ Schoolwide Programs 

❑ Targeted Assistance Schools 

❑ Parent and Family Engagement 

❑ Participation of Children Enrolled in Private Schools 

❑ Education for Homeless Children and Youth 

❑ Support for Foster Care Students 

❑ English Learners 

❑ Fiscal Requirements 

The LSS attests that all parties, inclusive of, but not limited to: Human Resources, Finance, School administration and personnel, curriculum, assessment, etc. 
are involved in the oversight and administration of Title I, Part A Program Components listed above. 

 

 

 

 

Tracey J. Adesegun, Ed.D.  Prince George’s County November 5, 2019 
Title I Coordinator Name (Please Print or Type) Title I Coordinator Signature Local School System Date 

 

Application Submission Date: November 15, 2019 
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ATTESTATION-Section 1112 

 

The LSS attests that this application is developed with timely and meaningful consultation with teachers, principals, other school leaders, paraprofessionals, 
specialized instructional support personnel, charter school leaders (in a local educational agency that has charter schools), administrators (including 
administrators of programs described in other parts of this title), other appropriate school personnel, and with the parents of children in schools served under 
this part. 

 

 

 

Tracey J. Adesegun, Ed.D.  Prince George’s County November 5, 2019 
Title I Coordinator Name (Please Print or Type) Title I Coordinator Signature Local School System Date 

 

 

Application Submission Date:  November 15, 2019 
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
MSDE Staff Credentials and Certification Guidance 
Staff Credentials: Glossary of Terms 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS: 
1. A written process to ensure the LSS: 

 has all teachers and paraprofessionals in Title I schools meet applicable state certification and licensure requirements.      See attachment A.1a. 
 coordinates certification and licensure notification between Human Resources, the Title I Office, and school administration. See attachment A.1.b. 
 identifies (using the previous school year data) and addresses disparities that result in low-income and minority students being taught at a higher 

rate than other students by ineffective, inexperienced or out-of-field teachers.  Maryland uses a gap and threshold model to identify gaps.  Any 
gap greater than 5% or any individual category that is over 5% is considered to have disparities. See attachment A.1.c 

 has a timeline to notify parents. See attachment A.1.d 
 
2. Summary of data used to determine disparities (2018-2019 SY). See attachment A.2 
 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with Section 
1111(c) & (g). See section A appendix 
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STAFF CREDENTIALS AND CERTIFICATIONS 

Check one Assurances Citation         Sample of Evidence of Implementation  

☒    Yes 

☐    N/A 

1. The LSS ensures that it has a 
written process that all teachers 
and paraprofessionals in Title I 
schools meet applicable State 
certification and licensure 
requirements, including any 
requirements for certification 
obtained through alternative 
routes to certification. 

(Required Attachment – A.1.a) 

1111(g)(2)(J) 
1112(c)(6) 
 

❑ List of teachers and their certification status for 
each Title I school including: 

o Number and percentage of teachers who 
have certification and licensure in Title I 
schools for the 2019-2020 school year. 

❑ Copies of 2019-2020 Principal Attestations with 
dates and signatures for each Title I school. 
(Optional) 

☒    Yes 
 

☐    N/A 

2. The LSS ensures it has a written 
process to coordinate 
certification and licensure 
notification between Human 
Resources, the Title I Office and 
school administration.   

(Required Attachment - A.1.b.) 

1111(g)(2)(J) 
1112(c)(6) 

❑ Documentation supporting the implementation of 
the written process which may include:  

❑ SAN from meetings between Human Resources, 
the Title I Office, and school administration. 

☒    Yes 
 

☐    No 
 

☐    N/A 
 
If no, please explain. 
(explain using the template 
found here) 
 

3. The LSS ensures that all 
paraprofessionals working in 
schoolwide schools meet 
applicable State certification and 
licensure requirements.  

Mark N/A if  
 there are no 

paraprofessionals in the 
schoolwide schools;  

 the LSS has no schoolwide 
schools;  

 paraprofessionals are not 
assigned instructional duties 

 
1112(c)(6) 
1112(g)(2)(J) 
 

❑ List of paraprofessionals and their qualifications - 
AA degree or higher, and/or PRAXIS 

❑ Documentation demonstrating paraprofessional’s 
assigned duties in Title I schools for the SY 2018-
2019 may include: 

o Samples of guidance, memoranda, training 
materials and/or agenda of meetings for 
principals and teachers 

 
 

☐    Yes 
 

☐    No 
 

☒    N/A 
 
If no, please explain. 

4. The LSS ensures that all 
paraprofessionals paid with Title 
I, Part A funds (in Targeted 
Assistance Schools) meet 
applicable state certification and 
licensure requirements.   

 

1112(c)(6) 
1112(g)(2)(J) 

 
❑ List of paraprofessionals and their qualifications - 

AA degree or higher, and/or PRAXIS 
❑ Documentation demonstrating paraprofessional’s 

assigned duties in TAS for the SY 2018-2019 may 
include: 

o Samples of guidance, memoranda, training 
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STAFF CREDENTIALS AND CERTIFICATIONS 

Check one Assurances Citation         Sample of Evidence of Implementation  

(explain using the template 
found here) 

 

Not Applicable means: 
 There are no 

paraprofessionals paid with 
Title I funds in targeted 
assistance schools; or 

 The LSS has no targeted 
assistance schools. 

materials and/or agenda of meetings for 
principals and teachers 

☒    Yes 
 

☐    N/A 

5. The LSS ensures it has a written 
process to identify and address any 
disparities that result in low-income 
and minority students being taught at 
a higher rate than other students by 
ineffective, inexperienced or out-of-
field teachers.   
(Required Attachment - A.1.c) 

1111(g)(1)(B) 
1112(b)(2) 
 
 

❑ Documentation supporting the implementation of 
the procedures (from 2018-2019 SY) for identifying 
and, if applicable, addressing disparities.  (e.g. race; 
poverty data; teacher evaluation data (ineffective-
inexperienced); out-of-field teachers)   

❑ SAN documenting processes for identifying and 
addressing disparities are implemented. 

❑ Documentation from human capital, certification, 
or other LSS offices showing disparity data, teacher 
placement, etc. 

☒    Yes 
 

☐    N/A 

6.The LSS ensures it has a written 
process that includes  timelines/dates 
used to annually notify parents 
about:  

a. that they may request 
information regarding 
professional qualifications of 
their child’s teacher and of 
paraprofessionals who provide 
instructional services to their 
children. 
 
b. if their child has been assigned 
to a teacher or substitute for four 
or more consecutive weeks who 
does not meet Maryland’s 
certification and licensure 
requirements at the assigned 
grade level. A timely notice has 
been provided to parents.  

1112(e)(1)(A)(i)(I-III) 
 
 
 
 
 
 
 
 
 
 
 
1112(e)(1)(B)(ii) 
 
 
 
 
 
 
 

❑ Documentation supporting the implementation of 
the written process. 

❑ Multiple dated communications at the beginning of 
the school year which may include: 

o A copy of the dated cover letter sent to 
parents, which includes notice of parent’s 
right to request teacher qualification 
information 

o Communication/notification to parents 
(newsletter, memo, letter, school 
calendars, etc.)  

❑ Copies of requests for information from parents on 
teacher and /or paraprofessional qualifications, if 
applicable.  

❑ Evidence that parents have been provided 
information on the level of achievement and 
academic growth of their students. 

❑ A dated written notice to parents regarding when 
their child has been assigned a teacher or 
substitute for 4 or more consecutive weeks who 
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STAFF CREDENTIALS AND CERTIFICATIONS 

Check one Assurances Citation         Sample of Evidence of Implementation  

 
c.  information on the level of 
achievement and academic 
growth of the student, if 
applicable and available, on each 
of the State academic 
assessments required under this 
part. 

(Required Attachment - A.2) 

 
 
 
1112(e)(1)(B)(i) 
 
 
 
 

does not meet Maryland’s certification and 
licensure requirements at the assigned grade level. 

❑ Copies of the timely responses provided to 
parents, if applicable.  
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B. SCHOOLWIDE PROGRAMS 
Schoolwide Program Non-Regulatory Guidance 
MSDE Schoolwide Guidance   
MSDE Schoolwide Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
REQUIRED ATTACHMENT: 
1. The LSS must include a written process for developing, implementing, and monitoring requirements in all schoolwide schools. See attachment B.1 
2. An agreement, such as an MOU, between the LSS and Head Start programs and other early childhood programs, as feasible. (Section 1119(a)) – See 

attachment B.2 
3. If applicable, the approval letter from MSDE to waive a Title I school with less than 40% poverty. B.3 
4. Written Process for how the LSS supports efforts to reduce to overuse of discipline practices that remove students from the classroom. See attachment B.4 
5. Written process for how the LSS supports programs that coordinate and integrate (A) CTE content  through coordinated instructional strategies  that may 

incorporate experiential learning and promote skill attainment, and (B) work-based learning opportunities that provide students in-depth interaction with 
industry professionals, and if appropriate, academic credit. See attachment B.5 

NOTE TO LSS:   
Prior to the LSS Annual Program Review, MSDE specialists will review randomly selected Title I Schoolwide Plans, which should be submitted prior to the 
Program Review date. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with Section 
1114. See section B appendix 

Consolidating Funds in a schoolwide program 
Is the LSS consolidating funds?     ____ Yes    X   N 

If Yes, continue below. 

(Check one):  ☐Federal funds    ☐Federal funds  ☒Federal, State, local funds 
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SCHOOLWIDE PROGRAMS 

Check one Assurances Citation Sample Evidence of Implementation 

☒    Yes 
 

☐    N/A 

1. The LSS ensures that it consolidates 
and uses funds under this part, 
together with other Federal, State, 
and local funds, in order that the 
LSS ensures that it consolidates and 
uses funds under this part, 
together with other Federal, State, 
and local funds, in order to 
upgrade the entire educational 
program of a school that serves an 
eligible school attendance area in 
which not less than 40 percent of 
the children are from low-income 
families, or not less than 40 
percent of the children enrolled in 
the school are from such families. 

i. Describe how the LSS will assist 
schools in consolidating funds for 
schoolwide programs. 

 
ii. If the LSS is not consolidating 
funds, describe how the system 
coordinates financial resources to 
develop schoolwide programs. 

  

☒    Yes 
 

☐    N/A 
 

2. The LSS ensures the implementation of a 
schoolwide program includes the following 
four components: 

❑ Comprehensive Needs Assessment 
❑ Schoolwide Reform Strategies* 
❑ Parent, Family and Stakeholder 

Engagement 
❑ If applicable Coordination and 

Integration of Federal, State, and Local 
services and programs.  

 
 
 
 
 
 
1114(b)(6) 
 
1114(b)(2)(7)(i-iii)(I-
V) 
 
1114(b)(2) 

❑ Sample copies of Schoolwide Plans 
❑ A written process for the annual review of schoolwide plans for 

the 4 components.  
❑ Documentation demonstrating how findings for the LSS annual 

review process are addressed at the school level. (samples)  
Comprehensive Needs Assessment may include: 
❑ Qualitative and quantitative data collected, including 

culture/climate, demographics, student performance, student 
attendance, behavior, and family and community involvement.  

❑ As needed, evidence of interviews, focus groups, or surveys. 
❑ Tools or processes to identify the strengths and needs of 

students, teachers, school and community. 
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SCHOOLWIDE PROGRAMS 

Check one Assurances Citation Sample Evidence of Implementation 

 

*MSDE’s Title I Office strongly encourages 
LSSs to implement “evidence-based” 
interventions/ 
strategies/activities/program, Tiers 1-3.  At 
minimum the interventions/strategies/ 
activities/ program for non-CSI schools 
should demonstrate a rationale that meet 
the “Demonstrate a Rationale” 
requirement. (Level 4) 

To demonstrate a rationale, the 
intervention should include: 1) A well-
specified logic-model that is informed by 
research or an evaluation that suggests 
how the intervention is likely to improve 
relevant outcomes; and 2) An effort to 
study the effects of the intervention, 
ideally producing promising evidence or 
higher, that will happen as part of the 
intervention or is underway elsewhere 
(e.g., this could mean another SEA, LSSs, or 
research organization is studying the 
intervention elsewhere), to inform 
stakeholders about the success of that 
intervention.  (Non-Regulatory Guidance:  
NRG: Using Evidence to Strengthen 
Education Investments (September 16, 
2016) 

Schoolwide Program Non-Regulatory 
Guidance 
 
MSDE Schoolwide Guidance   
 
MSDE Schoolwide Checklist 

 
1114(b)(5) 
 
 

❑ Examples of how the data is being used by the administration, 
teachers and parents to guide decisions and instruction. 

❑ Examples of how data is being reviewed in a disaggregated 
format to look at progress and needs of all student groups. 

❑ Examples of how the needs assessment is used for a cycle of 
ongoing continuous improvement engaging all stakeholders. 

 
Schoolwide Reform Strategies: 
❑ Examples of how schoolwide reforms increase the quality and 

quantity of instruction.  
❑ Evidence that the reform strategies align with the needs 

assessment and address the needs of all students including low 
achieving, accelerated, etc. 

❑ Evidence to demonstrate the effectiveness of reforms. 
❑ Applicable adjustments that were made or plan to be made to 

address students not making progress. 
 

 
Parent, Family and Stakeholder Engagement: 
❑ Evidence of the involvement of teachers, principals, and other 

school staff in the development of the Schoolwide plan may 
include: 

o SAN from School Improvement meetings 
o Written communication, including email, letters, 

newsletters, website 
o Surveys and survey data 

❑ NOTE: these items may be available in component D – Parent 
and Family Engagement. 
 

If appropriate and applicable, coordination and integration of 
Federal, State, and Local programs:  
❑ SAN from meeting involving other Federal, State, and local 

programs (Title III, Title IV, Judy Center, Headstart, Library, etc.) 
❑ If applicable, evidence that federal, state, and local resources are 

braided to maximize the impact of the Schoolwide plan 
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SCHOOLWIDE PROGRAMS 

Check one Assurances Citation Sample Evidence of Implementation 

Early Learning in ESSA Non-Regulatory 
Guidance 

☒    Yes 
 

☐    N/A 

3. The LSS ensures all schoolwide plans and 
its implementation is regularly monitored 
and revised as necessary based on student 
needs. B.1 

1114(b)(3) Evidence of implementation of the LSS Monitoring Plan may include: 
❑ SAN from program monitoring 
❑ LSS monitoring schedule 
❑ Program monitoring reports 
❑ Email communication 

☒    Yes 
 

☐    N/A 

4. The LSS ensures it has a process for 
making the Schoolwide plan available to 
the LSS, parents, and the public.  

1114(b)(4) ❑ Schoolwide Plan on school website; handbooks, etc. 
❑ Samples of plans available for public 
 

☒    Yes 
 

☐    N/A 

5. The LSS ensures that it has strategies for 
assisting preschool children in the 
transition from early childhood programs 
to local elementary school programs, if 
applicable. B.2 

1114 (b)(7)(A)(iii)(V) ❑ SAN from collaboration meetings regarding transitions 
❑ Timelines with evidence of implementation 
❑ Documentation of articulation meetings if applicable. 
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THIS SECTION IS NOT APPLICABLE  
C. TARGETED ASSISTANCE SCHOOLS * 
*If an LSS does not have any Title I Targeted Assistance Schools, proceed to next section. 
MSDE Targeted Assistance School Program Guidance 
MSDE Targeted Assistance School Program Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS: 
The LSS must include the following documents in their Title I, Part A Application: 

1. A written process for developing, implementing, and monitoring requirements in all targeted assistance schools including a timeline for identifying 
eligible students who are most in need of services, who are failing, or at risk of failing to meet the State’s challenging student academic achievement 
standards, including how students are ranked using multiple academic selection criteria.   

2. An agreement, such as an MOU, between the LSS and Head Start programs and other early childhood programs, as feasible. (Section 1119(a)) 
3. If applicable, a Letter of Intent to MSDE Title I Director for schoolwide planning process for Targeted Assistance Program transitioning to Schoolwide 

Program.  

STAFF RESPONSIBLE:  In addition to Title I Coordinator, identify by name, title, and department of the person(s) responsible for ensuring compliance with 
Section 1115. See section C appendix 
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TARGETED ASSISTANCE SCHOOLS 

Check one Assurances  Citation Sample Evidence of Implementation  

☐    Yes 

☒    NA 
 
 

☒    Yes 

☐    NA 
 
 

 

1a. The LSS has a school that is transitioning from 
a Title I targeted assistance in 2018–2019 to a 
schoolwide program in 2019-2020.  
 
1b. The LSS submitted a waiver to operate a 
schoolwide program in a school with less than 40 
percent poverty.  

 
List Title I school(s) and School ID number below 
OR attach a list on REQUIRED ATTACHMENT 
template: 

Title I School(s) 
School ID 
Number 

Highland Park ES 1307 

Hyattsville ES 1601 

North Forestville ESS 0610 

Panorama ES 0656 

Oxon Hill ES 1201 

 

1114(a)(1)(B) 
 
 
 
 

❑ SAN documents for the following evidence of 
planning and technical assistance: 

o Initial planning meeting agenda and list of 
participants; 

o Whole-school orientation including agenda 
and signed roster of participants. 

o Planning team roster (Planning team must 
consist of school staff, district staff, 
community leaders, and parents.) 

o Meeting dates 
o Plan approval process. 

 
❑ A Letter of Intent to transition from TAS to SW, if 

applicable.  
❑ A letter approving transition from TAS to SW, if 

applicable. 

☐    Yes 
 

☒   No 

2. The LSS ensures it has a written process for 
developing, implementing, and monitoring 
requirements in all targeted assistance schools 
including a timeline for identifying eligible 
students who are at most in need of services, 
who are failing, or at risk of failing to meet the 
State’s challenging student academic 
achievement standards, including how 
students are ranked using multiple academic 
selection criteria.   

 (Required Attachment #1) 
 
 

1115(c)(1)(B) Developing/Implementing: 
❑ Weighted selection criteria 

o Data sources for multiple selection criteria (by 
school)  

❑ Master ranking (all students ranked showing most 
needy students served by grade and subject area) 

❑ Targeted Assistance teachers and para schedules with 
matching student roster 

o Service delivery model 
❑ Description of how services will be delivered to 

targeted assistance students at each school. (push-
in/pull-out) 

❑ Documentation that the school complies with Title I 
student-to-teacher ratio of no more than 8:1 in a 
small group setting  

❑ School master schedules 
❑ Exit criteria by school  
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TARGETED ASSISTANCE SCHOOLS 

Check one Assurances  Citation Sample Evidence of Implementation  

LSS School Monitoring: 
❑ Evidence of implementation of the LSS Monitoring 

Plan may include: 
o SAN from program monitoring 
o Program monitoring reports 
o Email communication 

❑ LSS Schedules with dates for regular review for each 
Title I Targeted Assistance school. 

☐    Yes 
 

☒    N/A 

3. The LSS ensures the implementation of a 
Targeted Assistance program includes the 
following seven components: 

Targeted Assistance School Checklist 
A. Use program’s resources to help eligible 

children meet the state’s challenging 
academic standards; 

B. Use methods and instructional strategies to 
strengthen the academic program of the 
school; 

C. Coordinate with and support the regular 
educational program which may include 
services to preschool children in the transition 
from early childhood programs;  

D. Provide Professional Development; 
E. Strategies to increase the involvement of 

parents of eligible children; 
F. If appropriate and applicable, coordinate with 

Federal, State, and local programs; 
G. Each Title I Targeted  
Assistance School will provide the LSS assurances 
that it will: 

(i) help provide an accelerated, high 
quality curriculum; 
(ii) minimize the removal of children from 
the regular classroom during regular 
school hours for instruction provided 
under this part: and 

1115(b)(2)(A-G) Program’s resources to help eligible children meet the 
state’s challenging academic standards may include: 
❑ Programs, activities, and academic courses necessary 

to provide a well-rounded education. 

Methods and instructional strategies to strengthen the 
academic program of the school may include: 
❑ expanded learning time, before- and after-school, and 

summer programs and opportunities 
❑ a schoolwide tiered model to prevent and address 

behavior problems, and early intervention services, 
coordinated with similar activities and services carried 
out under the Individuals with Disabilities Education 
Act (20 U.S.C. 1400 et seq.). 

Coordination with the regular education program may 
include:  
❑ SAN from collaboration meetings 

o Timelines with evidence of implementation 
❑ Documentation of articulation between regular 

education program and Title I 
 
Professional Development: 
❑ Data sources demonstrating the need for identified 

professional development  
❑ SANE documents from professional development 
❑ Professional development schedules, plans, and/or 

calendars 
❑ See Parent and Family Engagement Section 
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TARGETED ASSISTANCE SCHOOLS 

Check one Assurances  Citation Sample Evidence of Implementation  

(iii) on an ongoing basis, review the 
progress of eligible children and revise 
the targeted assistance program under 
this section, if necessary, to provide 
additional assistance to enable such 
children to meet the challenging State 
academic standards. 

 

Strategies to increase the involvement of parents of 
eligible children: 
❑ NOTE: these items may be available in component D – 

Parent and Family Engagement. 
 

Coordinate with Federal, State, 
and local programs; if applicable: 
❑ Evidence of coordination with Federal, State, and 

local programs (Title III, Title IV, Judy Center, 
Headstart, Library, etc.) 

☐    Yes 
 

☒    N/A 

4. The LSS ensures that progress of participating 
children is reviewed on an ongoing basis and 
programs are revised if necessary to provide 
additional assistance to eligible children.  

1115 (b)(2)(G)(iii) ❑ LSS schedules with dates for regular review for each 
Title I Targeted Assistance school.  

❑ SAN documentation of data review meetings 
❑ Documentation of program adjustments based on 

data review and progress monitoring 
❑ Student progress monitoring (evidence of 

progress/lack of progress)  
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D. PARENT AND FAMILY ENGAGEMENT 
MSDE Parent and Family Engagement Guidance 
MSDE District Parent and Family Engagement Plan Checklist Update Link 
MSDE School-level Parent and Family Engagement Plan and Compact Checklist  
 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS: 
The LSS must attach a copy of the following documents in their Title I, Part A Application: 
1. A written process to ensure that the LSS monitors the implementation of Parent Family Engagement requirements specified in section 1116 including the 

requirements for Parent and Family Engagement Plan and School-Parent Compact.  See attachment D.1 
2. LSS’s 2019-2020 Title I Parent and Family Engagement Policy/Plan that is distributed to parents/families. See attachment D.2 
3. Tool used for annual evaluation of the content and effectiveness of the LSS’s Parent and Family Engagement Policy/Plan. See attachment D.3 
4. A list of all Title I school’s individual parent and family engagement allocations. See attachment D.4 

NOTE TO LSS: Prior to the LSS Annual Program Review, MSDE specialists will review randomly selected Title I school Parent and Family Engagement Plans and 
School-Parent Compacts which should be submitted prior to the Program Review.   

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with 
Section 1116. See section D appendix 
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PARENT AND FAMILY ENGAGEMENT 

Check one Assurances Citation Sample Evidence of Implementation  

☒    Yes 
 

☐    N/A 
 

1. Parent and Family Engagement Policy/Plan (LSS 
and School-level) & School –Parent Compact 

The LSS ensures it has a written process to develop 
jointly with, agree on with, and distribute to parents 
and family members of participating children, a 
written: 
❑ LSS Title I Parent and Family Engagement 

Policy/Plan (Required Attachment) 
❑ School-Level Title I Parent and Family Engagement 

policy/plan; 
❑ School-Parent compact 
that meets statutory requirements. 
 

1116(a)(2) 
1116b) 
1116(c) 
1116(d) 

LSS and School’s Parent and Family Engagement Plans and 
School-Parent Compact: 
❑ Evidence of input from parents/families 

o SANE from parent meetings 
o Announcements/Fliers 
o Parents feedback 
o Translated documents 
o Receipts for accommodations/ interpreters 

❑ LSS and School’s Parent and Family Engagement Plan 
and School-Parent Compact is distributed and are 
available for parents and community: 

o District/school website 
o Student handbook 
o School newsletters 
o Plans and compact sent home via back pack/ 

orientation packet 

❑ Evidence that the LSS provides coordination, technical 
assistance, and other support to school. 

☒    Yes 
 

☐    N/A 

2. The LSS must plan and implement outreach 
(programs and activities) with meaningful 
consultation with parents of participating 
children.  

 
 
 
 
 

1116(a)(1) ❑ Evidence of parent and family input in the decisions 
regarding the LSS plan and implementation of outreach 
to TI families:  

o SANE 
o Parents Feedback 

❑ Evidence of LSS outreach/activities  
o Announcements/Fliers 
o Translated documents 
o Receipts for accommodations/ interpreters 

☒    Yes 
 

☐    N/A 

3. Parent & Family Engagement Annual Evaluation 
The LSS ensures that it conducts, with the meaningful 
involvement of parents and family members, an annual 
evaluation of the content and effectiveness of the LSS‘s 
parent and family engagement policy/plan  
and uses evaluation findings to design evidence-based 
strategies for more effective parental involvement and 
plan revisions. (Required Attachment – D.1) 

1116(a)(2)(D-E) ❑ Communication/outreach regarding evaluation/survey 
of LSS Parent and Family Engagement Plan  

❑ Results of data/feedback 
❑ Revisions to policy/plan are made, as needed, based on 

evaluation 
❑ SAN with meeting notes, if applicable 
❑ Evidence supporting the development of the evaluation 

tool, distribution and collection of parent surveys. 
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PARENT AND FAMILY ENGAGEMENT 

Check one Assurances Citation Sample Evidence of Implementation  

MSDE Parent and Family Engagement Guidance: 
Barriers 

 
 

☒    Yes 
 

☐    N/A 

4. Parent and Family Engagement Reservation 
(Funds): 

 The LSS and schools ensure that parents and family 
members of children participating in Title I services 
are involved in the decisions regarding how funds 
reserved are allotted for parent and family 
involvement activities. 

1116(a)(3)(A) 
1116(a)(3)(B) 

❑ Evidence of parent and family input in the decisions 
regarding parent and family engagement reservation:  

o SANE 
o Announcements/Fliers 
o Parents Feedback 
o Translated documents 
o Receipts for accommodations/ interpreters 

☒    Yes 
 

☐    N/A 

5. Building Capacity for Involvement 
The LSS ensures that the Title I Office and all Title I 
schools build capacity of parent/family, community 
and school personnel for effective involvement of 
parents and family members in improving student 
academic achievement. 

1116(e)(1-6) LSS and School Level Documentation may include: 
❑ SANE from LSS technical assistance to schools 
❑ SANE from building capacity for district and school-

level (See Parent and Family Engagement Checklist 
under Building Capacity requirements) 

☒    Yes 
 

☐    N/A 

6. The LSS ensures that all Title I schools, to the 
extent practicable, provide full opportunities for 
the participation of parents with limited English 
proficiency, parents with disabilities, and parents 
of migratory children.   

1116(f) ❏ Translated documents/ announcements/ fliers  
❏ Receipts for accommodations/ interpreters 
(Same documentations are applicable to meet requirements 
under EL Assurance #2)   

☒    Yes 
 

☐    N/A 

7. The LSS ensures it has a written process for 
monitoring the implementation of Parent and 
Family Engagement requirements in Title I schools. 

(Required Attachment- D.1) 

1116(a)(2)(B) 
1116(e)(1-14) 

❑ Evidence of LSS monitoring processes of Parent and 
Family Engagement requirements: 

o SANE from technical assistance and training 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS  
Equitable Services Requirements under ESSA: Non-Regulatory Guidance-New Guidance Pending 
MSDE Equitable Service Guidance 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS: 
The LSS must include the following documents in their Title I, Part A Application: 
1. A written process for: 

a. inviting private school officials and ongoing consultation with private school officials to provide equitable participation to students in private schools; 
See attachment E.1.a 

b. ordering and storing of materials and equipment for use in the program provided to private school children, if applicable; See attachment Not 
applicable 

c. evaluating Title I Program for private schools regarding how the services will be academically assessed and how the results will be included in the 
overall evaluation of the effectiveness of the Title I program See attachment E.1.c. 
 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance section 
1117. See section E appendix 
 

 
 
 
 
 

https://www2.ed.gov/policy/elsec/leg/essa/essaguidance160477.pdf
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PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 

Check one Assurances Citation Sample Evidence of Implementation  

☒    Yes 
 

☐    N/A 
 

1. Delivery of Services  
The LSS ensures it (select one of the following):  

☐ Provides services directly to the eligible   
      private school students? 

 
• Enters into a third party contract to    
      provide services to eligible private school  
      students? 
 
• Enters into a formal agreement (MOUs)  
      with other LSS(s) to provide services to  
      private school students? Please identify  
      LSSs involved. 

Charles County Public Schools  
District of Columbia Public Schools 
Howard County Public Schools 
Montgomery County Public Schools 

 

• Provide the date(s) services will begin. 
 
September 3, 2019  

 

  
❑ Copies of contracts or agreements with 

individuals under contract with the LSS (hourly 
employees), if applicable 

❑ Payroll lists for Title I staff providing Title I 
services to participating private school children 

❑ Third party vendor documentation that the LSS 
has transferred Title I funds to another LSS, if 
applicable 

 
 
 
 
 
 
 
 
 

❑ If applicable, formal agreement (MOU) with 
other LSS to provide services to private school 
students. 

☒    Yes 
 

☐    N/A 

2. Invitation to Private School Officials 
The LSS ensures it has a written process for inviting 
private schools to participate in the Title I, Part A 
program. 
 (Required Attachment #1a – E.1.a) 

1117(a)(1)(A) 
1117(b)(1)(b)(5) 

❑ Approved list of private schools and approved 
church exempt schools 

❑ Letters to private school officials 
o If applicable, other forms of outreach 

may include: emails, phone logs, certified 
mail receipts, etc.)  

❑ List of addresses for low-income children 
generating funds provided by private school 
officials (this may be from surveys or actual 
FARMs, CEP or other data) 

☒    Yes 
 

☐    N/A 

3. Ongoing Consultation 
The LSS ensures it has a written process for ongoing 
consultation with private school officials to provide 
equitable participation to students in private schools, 
including how the LSS ensures that services to private 

1117 (b)(1-5) ❑ Evidence Consultation Topics are addressed:  
o SANE documentation including topic 

specific agendas; emails, notes from 
phone calls. 

❑ If applicable, the LSS should have a signed letter 
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PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 

Check one Assurances Citation Sample Evidence of Implementation  

school students start at the beginning of the school 
year. (Required Attachment #1a - E.1.a) 

from the private school designee if the official is 
representing a consortium of private schools. 

 

☒    Yes 
 

☐    N/A 

4.  Equitable Services to Students 
The LSS ensures it provides services to private schools’ 
students in an equitable manner based on the needs 
of the participating private school.   
 

1117(a)(1)(A) 
8501(c) 

❑ List of participating private school children 
❑ Multiple selection criteria used to select for 

services 
 

☒    Yes 
 

☐    N/A 

5.  Teachers and Families Participation  
The LSS ensures that families, and, if applicable, 
teachers of the children participate, on an equitable 
basis, in services and activities developed pursuant to 
Section 1116. 
 

1117 (a)(1)(B) ❑ Evidence of professional development for 
teachers, if applicable: 
o Agenda topic-specific SANE 
o List of professional development activities 

provided or scheduled to be provided to the 
classroom teachers 

o Purchase orders, invoices, agendas, sign-in 
sheets for costs related to professional 
development activities for Title I funded staff 
that show that these costs are charged to 
administration. 

❑ Evidence of family engagement activities: 
o Agenda topic-specific SANE 
o List of family engagement activities 

scheduled or to be scheduled for families of 
participating students. 

o Purchase orders, invoices, agendas, sign-in 
sheets for costs related to parent 
involvement activities. 

☒    Yes 
 

☐    N/A 

6. Dispute Resolution  
The LSS ensures it has a written dispute resolution 
process for resolving disagreements with private 
schools participating in the Title I, Part A program 
prior to escalation to the State Ombudsman. 
 
 
 

1117(b)(2-6) 
1117(c)(2) 

❑ Copy of dispute resolution process 
❑ If applicable, copy of communication and/or 

SANE between LSS, MSDE, and/or private school 
official working toward resolution 

❑ If applicable, evidence of resolving disagreements 
 

☒    Yes 
 

7. Supervision and Evaluation  1117(b)(1) 
1117 (d)(1) 

Evidence LSS Supervises: 
LSS Program Oversight 
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PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 

Check one Assurances Citation Sample Evidence of Implementation  

☐    N/A The LSS ensures it has a process for oversight, 
monitoring, supervising, and evaluating the Title I 
program serving private school students. 
(Required Attachment #1b & c – E.1.c) 

 ❑ Schedules of Title I staff 
❑ Timeline/schedules for monitoring visits 
❑ LSS written process and procedures for 

monitoring private schools  
❑ Monitoring feedback may include letters, emails, 

reports or notes to Title I staff providing services 
or private school officials on student progress 

❑ Sample lesson plans and student work  
❑ Consultation between LSS and third party vendor, 

if applicable 
 
Qualifications of staff providing services: 
❑ Teachers providing services meet state 

certification and licensure requirements 
❑ Paraprofessionals providing instructional support 

are under direct supervision of teacher that 
meets state certification and licensure. 

(May not apply to LSSs that use a third party provider, 
unless the LSS has required the third party 
provider/contractor to employ teachers that meet 
state certification and licensure requirements and 
qualified paraprofessionals.) 
 
Fiscal Oversight: 
❑ Title I property labels, if applicable 
❑ Inventory list, if applicable 
 
Evidence of Evaluation may include: 
❑ Progress reports/EOY reports on effectiveness of 

services 
❑ SANE documenting modification to program, if 

applicable.   
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH   
Education for Homeless Children and Youth Program: Non-Regulatory Guidance 
MSDE Homeless Guidance 
 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS: 
1. Written process that includes how the Title I office will coordinate with the Homeless Education. See attachment F.1 
2. If applicable, job description of homeless liaison position. Not Applicable 
3. If applicable, 

a. a description of how the LSS calculated the excess costs of providing transportation to homeless students; Not Applicable 
b. the calculations that the LSS used to arrive at the figure on this section.  Not Applicable 

4. Per COMAR 13A.05.09.03- Provide a list of all currently active shelter sites in the county that serve homeless children and families.   F.4 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with this 
section. See section F appendix 
 

 
 
 
 
 

https://www2.ed.gov/policy/elsec/leg/essa/160240ehcyguidance072716.pdf
https://drive.google.com/drive/u/0/folders/1iL2s509rAh87b0Dq5yzUZkVI82ADF_Rs
https://drive.google.com/drive/u/0/folders/1EnnB_9gANipJLLoQnN5vAoGd6JROtL3Y
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EDUCATION FOR HOMELESS CHILDREN AND YOUTH   

Check one Assurances Citation Sample Evidence of Implementation  

☒    Yes 
 

☐    N/A 
 

1. The LSS ensures that Title I funds  provide 
educationally related support  services in 
a coordinated effort in the LSS, to address 
the needs of homeless students, in 
accordance with the McKinney-Vento 
Homeless Education Act.  
(Required Attachment) 

1113(c)(3)(A)(i) ❑ Email or written communication regarding the needs 
of homeless students and families 

❑ Consultation Meetings with the LSS homeless 
education coordinator/liaison and Title I Office (SAN) 

o copy of needs assessment used 
o copy of homeless enrollment data 
o copy of support services data 

☒    Yes 
 

☐    N/A 
 

2. The LSS ensures that it uses a method for 
determining the homeless reservation 
set-aside, whether by a needs 
assessment or some other method (e.g., 
past homeless student enrollment and 
support services cost data), and how the 
liaison was consulted or involved in that 
process.  

1113(c)(3)(A)(c)(i) ❑ Collaboration meetings to determine the reservation 
(SAN) 

o Funds used for full or part of the homeless 
education liaison or additional staff  

o Funds used for excess transportation 
o Funds used for instruction and support 

services 
❑ Written/email communication with LSS homeless 

education coordinator/liaison) of agreed reservation 
set-aside for allowable activities.  
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G. G.  SUPPORT FOR FOSTER CARE STUDENTS 
Non-Regulatory Guidance: Ensuring Educational Stability for Children in Foster Care 
MSDE Foster Care Guidance 
 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS:  
A written agreement facilitated by the local child welfare agency and the LSS Foster Care Point of Contact among stakeholders, (including Title I Coordinator) 
describing how they will coordinate and collaborate to determine the educational stability of foster care students (MOU/MOA) including transportation, school 
of origin and best interest decisions.  1111(g)(1)(E) - See attachment G 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with this 
section. See section G appendix 
    

 

SUPPORT FOR FOSTER CARE STUDENTS 

Check one Assurances Citation Sample Evidence of Implementation  

☒    Yes 
 

☐    N/A 
 

1. The LSS ensures it collaborates with the State 
and local child welfare agency (DSS) to develop 
and implement clear written procedures and 
practices to ensure educational stability for 
children in foster care.   

1111(g)(1)(E) ❑ Collaboration with the child welfare agency, inclusive 
of the LSS foster care point of contact and the local 
education agency. (SAN) 

❑ Copy of signed and dated MOU/MOA (transportation, 
best interest, school of origin) 

❑ Email communication 
 

https://drive.google.com/drive/u/0/folders/175jzvJse5hasBz0HVGmjZJ8rPaLUOUZS
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H. ENGLISH LEARNERS  
Non-Regulatory Guidance: English Learners and Title III 
MSDE English Learners Guidance 
MSDE Title I and Title III Questions and Answers 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS:  N/A 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with this 
section. 

 
 

ENGLISH LEARNERS 

Check one Assurances Citations Sample Evidence of Implementation  

 ☒    Yes 
 

☐    N/A 
 

1. The LSS ensures that Title I supports a coordinated 
effort to inform parents about the ESOL Program 
placement through sending the Parent 
Notification Letter. 

 

1112(e)(3) ❏ Dated copy of completed English and/or translated 
version of parent notification letter with parent 
signature.  

☒    Yes 
 

☐    N/A 
 

2. The LSS ensures that Title I supports collaboration 
with federal, state, and local programs to develop 
intentional practices to implement effective 
outreach to parents of ELs regarding their 
education. 

1116(e)(4) 
1116(f) 

❏ Documentation that shows intentional practices 
have been implemented which may include:  
❏ Copy of communication log 
❏ Copy of interpreter receipt 
❏ Translated documents or flyers 
❏ If applicable, translated school improvement 

team invitation letter/flyer sent to parents of 
ELs and sign-in sheet. 

☒    Yes 
 

☐    N/A 
 

3. The LSS has a written process for sharing the 
number and percentage of English learners 
achieving English language proficiency. 

(1111(h)(2)) ❑ Documentation supporting the 
implementation of the written process. 

❑ Sample LSS’s report card 

https://www2.ed.gov/policy/elsec/leg/essa/essatitleiiiguidenglishlearners92016.pdf
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I. FISCAL REQUIREMENTS 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide the names of the staff 
responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as appendices.  
 
REQUIRED ATTACHMENTS:  

1. If applicable, Skipped School Approval Letter See attachment I.1 
2. If applicable, a bulleted, budget description for CSI/TSI schools that explains how the reserved Title I funds will be used to support each school.  Please 

provide a separate attachment for CSI and TSI. See attachment I.2 
3. N&D: If applicable, include a description of how Title I funds support a coordinated effort in the LSS, to address the needs of Neglected, Delinquent or 

At-Risk students in accordance with the Title I, Part D Prevention and Intervention Programs for Children and Youth who are Neglected, Delinquent or 
At-Risk.  Also list each Institution, the amount of funding provided. 
Not Applicable 

4. Supplement not Supplant Methodology See attachment I.4 

STAFF RESPONSIBLE:  In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with this 
section. See section I appendix 
    

 

https://drive.google.com/drive/u/0/folders/1_jWgYc-rsrFL3yfbua6Xy7ij5E1CKosw
https://drive.google.com/drive/u/0/folders/1_jWgYc-rsrFL3yfbua6Xy7ij5E1CKosw
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FISCAL REQUIREMENTS 

REQUIREMENTS Citation Sample Evidence of Implementation  

Requirement 1- Equitable Services 
Table 7-8 
An LSS must reserve off the top of the LSS’s Title I, 
Part A allocation the proportional share of funds 
for Title I services to eligible private school 
students based on consultation with private school 
officials.  This includes costs associated with 
instructional support, family engagement, 
administrative costs, professional development, 
etc.  

1117(a)(4)(A) 
 
New Guidance Pending 

❏ Evidence of Equitable Services Expenditures to show 
Proportional Share 

o Transaction level reports 
o Salary/wages information 
o Materials, instructional supplies 
o Invoices 
o MOUs 

🗆 Records of expenditures, i.e., inventory, Invoices for materials, 
purchase orders, instructional supplies 

o Transaction level reports 

Requirement 2-  Parent and Family Engagement- 
Table 7-9.1 
LSS must reserve at a minimum, 1% of its 
allocation (after Equitable Services is deducted 
from the total allocation) for parental involvement 
and at least 90% of those funds must be 
distributed to the schools with priority given to 
high-needs schools Parent input is required for 
expenditure Title I Parent and Family Engagement 
spending plan. 

1116 (a)(3)(A) 
1116(a)(3)(C) 

🗆 Evidence of Parent and Family Engagement Expenditures  
 

o Procedures for allocation of 90% to schools 
o School/LSS reservations are in the LSS budget and line 

items can be followed from the budget 
o LSS Transaction Level Reports of Expenditures 
o Invoices, contracts, etc. 

 

Requirement 3 - N&D Reservation 
Table 7-9.1  
LSSs are required to reserve Title I funds if N& D 
programs exist in the LSS. 
Title I funds support a coordinated effort in the 
LSS, to address the needs of neglected, delinquent, 
and at-risk students, in accordance with the Title I, 
Part D, Prevention and Intervention Programs for 
Children and Youth Who Are Neglected, 
Delinquent or At-Risk. 

1113(c)(3)(A)(ii) 
1113(c)(3)(A)(iii) 
 

🗆 Evidence of N&D Expenditures  
 

o LSS reservations are in the LSS budget and line items can be 
followed from the budget 

o LSS Transaction Level Reports of Expenditures 
o Invoices, contracts, etc. 
o Memorandum of Understanding (MOU)   

Requirement 4 - Homeless Children and Youth 
Table 7-9.1 
Funds are reserved to provide support to children 
experiencing homelessness. The LSS has a plan for 
the use of the funds. 

1113(c)(3)(A)(i) 🗆 Evidence of Homeless Children and Youth Expenditures  
Reservation: 

 LSS reservations are in the LSS budget and line items can be 
followed from the budget 

 LSS Transaction Level Reports of Expenditures 
 Invoices, contracts, etc. 
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FISCAL REQUIREMENTS 

REQUIREMENTS Citation Sample Evidence of Implementation  

Instructional/Educational Support (If Applicable) – Costs associated 
with: 

 Tutoring Services, especially in shelters or other locations 
where homeless students live. 

 Extended learning time (before and after school, Saturday 
classes, summer school)  

 Counseling services to address mental health issues related 
to homelessness that is impeding learning. 

 GED testing for school-age students 
 Parental involvement specifically oriented to reaching out to 

parents of homeless students. 
 Fees for AP and IB testing. 
 Items of clothing, student fees, required records, medical 

and dental services, outreach services. 
Homeless Liaison (If applicable): 

 Cost associated with Homeless Education Coordinator/ 
Liaison position. 

 Reservation is in the budget. 
 Job description 
 Schedules (note who monitors/oversight) 

Transportation (If applicable): 
 Cost associated with Homeless Education Transportation 
 Reservation is in the budget 
 LSS calculation of excess cost for providing transportation  
 Invoices/payment schedule for transportation 

Requirement 5-  Districtwide Title I Instructional 
Programs      
Table 7-9 .2 
LSSs may reserve funds for Districtwide 
instructional programs for Title I schools. 

34 CFR Part 200.77 Expenditures  
 LSS reservations are in the LSS budget and line items can be 

followed from the budget 
 LSS Transaction Level Reports of Expenditures 
 Invoices, contracts, etc. 

Requirement 6 - Districtwide Professional 
Development  
Table 7-9.2   
LSSs may reserve funds for districtwide 
professional development programs for Title I 
schools such as: 

34 CFR Part 200.77 Evidence of districtwide professional development Expenditures, if 
applicable: 

 LSS reservations are in the LSS budget and line items can be 
followed from the budget 

 LSS Transaction Level Reports of Expenditures 
 Invoices, contracts, etc. 
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FISCAL REQUIREMENTS 

REQUIREMENTS Citation Sample Evidence of Implementation  

Professional development for Title I schools that is 
above and beyond what the Local School System 
program provides for all schools. 

Requirement 7- Administration  
Table 7-9.3: 
LSS may reserve funds for the cost of administering 
Title I Part A program.  Funds reserved for 
Administration can only be used to administer the 
Title I Part A program in public schools.  Indirect 
cost if charged to the grant is an administrative 
cost. 
 

34 CFR Part 200.77 Evidence of Administration Expenditures, if applicable: 
 LSS reservations are in the LSS budget and line items can be 
followed from the budget 

 LSS Transaction Level Reports of Expenditures 
 Invoices, contracts, etc. 
 Indirect costs at the approved yearly rate. 
 Travel, Office Supplies, and technology for Title I 
 Job Descriptions for Administrative Office/Personnel 

showing alignment of assigned duties to budget 

Requirement 8 -  Support for Title I TSI Schools 
Table 7-9.4     

LAW Reference 
Link for School Improvement 
Resource Hub 
https://www.marylandresourceh
ub.com/ 

https://www.marylandresourceh
ub.com/csi-tsi-schools 

❏ Needs Assessment 
❏ Root Cause Analysis (recommended) 
❏ Intervention Plan (includes action plan and use of evidence-

based strategies) 
❏ Evidence of Stakeholder involvement  
❏ Written process for determining allocation of funds 
❏ Documentation for monitoring, evaluation of academic progress 

for identified student groups , and timelines 

Requirement 9 - Carryover Estimate 
Table 7-9.4 
 

1127 
1117(a)(4)(B) 
 

❏ LSS Financial Report showing status of carryover was 
redistributed to participating areas and schools in accordance 
with allocation procedures 

❏ Funds remaining resulting from school’s unspent parent 
involvement funds are redistributed to Title I schools (if 
applicable)  

❏ If applicable, Waiver intent indicated in the Title I Application 

Requirement 10-Audits     
The SEA ensures that the State and the LSSs are 
audited annually, if required, and that all 
corrective actions required through this process 
are fully implemented. 
 

 
Uniform Grant Guidance (UGG) 
200.501(b) 

❏ Single audits are conducted annually 
❏ Copies of single audit reports (2 most recent) and Corrective 

Action (when applicable)  
❏ LSS response to findings 
❏ MSDE follow-up reviews of findings 
❏ All required corrective actions form the audit findings are fully 

implemented within the agreed timeline.  
❏ Independent auditor’s report shows that the LSS has corrected 

all actions required.  
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FISCAL REQUIREMENTS 

REQUIREMENTS Citation Sample Evidence of Implementation  

Requirement 11- Rank Order        
The LSS ensures that it complies with the 
requirements of Title I when allocating funds to 
eligible school attendance areas or schools in rank 
order of poverty based on the number of children 
from low income families who reside in an eligible 
school attendance area.  Allocation to each eligible 
school is based on PPA. 

1113(a)(3)(A) 
34 CFR Part 200, 200.77-200.78 
Code of Federal Regulations 
(CFR) 
 

❏ Local finance budget reports match amounts reported in the 
approved Allocation Worksheet.  

❏ If applicable, Charter Schools are included in the ranking  
❏ If applicable, Skipped Schools have been approved by MSDE. LSS 

is providing and can document that skipped schools are receiving 
supplemental funds from other State or local resources that is at 
least equal to the PPA of the school that is below them in rank 
order.  

❏ If applicable, Continuing Eligibility schools meet the statutory 
definition.  

Requirement 12 - Supplement not Supplant 
1. The LSS ensures that it uses federal funds 

received under this part only to supplement 
the funds that would, in the absence of such 
Federal funds, be made available from State 
and local sources for the education of students 
participating in programs assisted under this 
part, and not to supplant such funds and 
provides a written methodology to 
demonstrate compliance. 

(Required Attachment) 
 
 

1118(b) 
 
New Guidance just 
released 

❏ Allocation Amount and Expenditures.  
❏ Semi-annual certification (district, schoolwide, and targeted 

assistance).  
❏ Time and effort for split funded staff (district, schoolwide, and 

targeted assistance) if applicable, to include:  
 Job descriptions 
 Time and effort reporting 
 Personnel Activity Reports (PARs) 
 Written procedures to review Time and Effort 

❏ LSS Internal Controls and Written Procedures 
❏ LSS Transaction Level Reports of Expenditures 
❏ Most current, dated copy of the district’s supplement, not 

supplant policy and procedures document.  
❏ The approved methodology and supporting narrative provided 

with the Title I, Part A Application for the applicable school year. 
❏ List of Title I schools and non-title I schools inclusive of the 

distribution method used by the local school system for the 
applicable school year. 

Requirement 13 - Comparability 
  

1118(c)(1)(A) 
1118(c)(1)(C)  

LSS provided required documentation with the Comparability 
report on or before December 1, 2019. 

Requirement 14 - Equipment and Related 
Property   
 
Equipment shall be used in the program or project 
for which it was acquired as long as needed, 
whether or not the project or program continues 
to be supported by Federal funds. When no longer 

EDGAR  34 CFR 80.32, UGG 
§200.314 
 

❏ LSS Inventory 
❏ Policies and procedures addressing the procurement, recording, 

custody, use and disposition of Title I equipment 
❏ Annual physical inventory of Title I equipment 
❏ Lease agreements 
❏ Expenditure Reports 
❏ LSS Transaction Level Reports of Expenditures 
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FISCAL REQUIREMENTS 

REQUIREMENTS Citation Sample Evidence of Implementation  

needed for the original program or project, the 
equipment may be used in other activities 
currently or previously supported by a Federal 
agency.   
 
EDGAR  34 CFR 80.32, UGG §200.314 
Education Department General Administrative 
Regulations (EDGAR) 
  
Elements: 
Property records must be maintained that include 
a description of the property, a serial number or 
other identification number, the source of 
property, who holds title, the acquisition date, and 
cost of the property, percentage of Federal 
participation in the cost of the property, the 
location, use and condition of the property, and 
any ultimate disposition data including the date of 
disposal and sale price of the property. 
A physical inventory of the property must be taken 
and the results reconciled with the property 
records at least once every two years. 
A control system must be developed to ensure 
adequate safeguards to prevent loss, damage, or 
theft of the property. 
Adequate maintenance procedures must be 
developed to keep the property in good condition. 

 

Requirement 15- Use of Technology Devices   
Sub-grantees must adequately safeguard all assets 
and must ensure that they are used solely for 
authorized purposes 
 

34 C.F.R. § 80.20 (added in SY 
2015-2016) 
 
 

❏ Copy of acceptable use policy for staff and students stipulating 
constraints and practices of the user.  

❏ Documentation that the LSS has implemented their procedures 
for monitoring and enforcement of their acceptable use policies.  

❏ Staff Training (SANE)  
❏ Corrective Actions, if applicable 
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REQUIRED ATTACHMENTS 
(Complete this section and submit with the Title I, Part A - Application) 
 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS 
and provide the names of the staff responsible for each section.  The LSS may also add hyperlink as appropriate or submit 
documents as appendices.  
 
All attachments are hyperlinked in a Google folder.   
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
Return to application 

REQUIRED ATTACHMENTS are hyperlinked to a Google folder: 

1.  A written process to ensure the LSS: 

a. has all teachers and paraprofessional in Title I schools meet applicable state certification and licensure 
requirements. A.1a. Written Process – State Certification & Licensure  Requirements 

b. coordinates certification and licensure notification between Human Resources, the Title I  Office and school 
administration.  A.1.b. Written Process- Human Resource Timeline and Coordination   

c. identifies (using the previous school year data) and addresses disparities that result in low-income and minority 
students being taught at a higher rate than other students by ineffective,  inexperienced or out-of-field 
teachers. A.1.c. Written Process- Identification and  Addressing Disparities  

d. has a timeline to notify parents. A.1.d. Written Process- Right to Know, 4-Week Letter, Timeline, and Academic 
Achievement Growth Progress  

2.   Summary of data used to determine disparities (2018-2019 SY). A.2. 

 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible 
for ensuring compliance with Section 1111(c) & (g). 

 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Leslie Ingram-Johnson Fiscal Supervisor ESSA & Title I 

Chandra Brown Coordinating Supervisor ESSA & Title I 

Andrea Phillips Hughes Parent & Family Engagement Supervisor r ESSA & Title I 

Pearl Harmon, Ed.D. Director Human Resources Operations & Staffing 

 

 
  

https://drive.google.com/open?id=1mJjNn_sRveSZyhatccM_00vHfLTPH_Tj
https://drive.google.com/open?id=1V5eRKTPTMX7EVNPzdpevYuiLNplBIr40
https://drive.google.com/drive/folders/1YqTXqAG9TjIqGq_CjgyBmkol8Y53X6TY
https://drive.google.com/open?id=1y8iJuC1VMq6ezGpjWg4mT-t4czqPp9PQ
https://drive.google.com/open?id=1M0G8IQkF2lY0rlaNJ_LzETw5QEIc3vDg
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B. SCHOOLWIDE PROGRAMS 
Return to application 

REQUIRED ATTACHMENT: 
B.1   The LSS must include a written process for developing, implementing, and monitoring requirements in all 
schoolwide schools. 
B.2  An agreement, such as an MOU, between the LSS and Head Start programs and other early childhood programs, as 
feasible. 
B.3   If applicable, the approval letter from MSDE to waive a Title I school with less than 40% poverty. 
B.4   Written Process for how the LSS supports efforts to reduce to overuse of discipline practices that remove students 
from the classroom. 
B.5  Written process for how the LSS supports programs that coordinate and integrate (A) CTE content  through 
coordinated instructional strategies  that may incorporate experiential learning and promote  skill attainment, and (B) 
work-based learning opportunities that provide students in-depth  interaction with industry professionals, and if 
appropriate, academic credit. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) 
responsible for ensuring compliance with Section 1114. 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Chandra Brown Coordinating Supervisor ESSA & Title I 

Andrea Phillips Hughes Parent & Family Engagement Supervisor ESSA & Title I 

Meri Robinson, Ed.D.  Digital Learning Supervisor ESSA & Title I 

Leslie Ingram-Johnson Fiscal Supervisor ESSA & Title I 

Aiesha Stover 
Anita Sampson 
Carol Dimmie, Ed.D.  
Constance Marable, Ed.D. 
Dana Denny 
Gayle Lomax 
Monica Handyside, Ph.D 
Kristine Malachi 
William Simpson 

Instructional Specialists 

ESSA & Title I 

Christina Jerome, Ed.D. 
Hampton Conway 
Terri Jefferson, Ed.D. 

Technology Instructional Specialists 
ESSA & Title I 

Nancy Benning 
Stacey Montgomery 
Tamala Stuckey, Ed.D. 

Technology Resource Teachers 
ESSA & Title I 

Lorelle Ryan Program Coordinator ESSA & Title I 

   

https://drive.google.com/drive/folders/1bBszgK0vLunrdF5hTmL4xLpXeE2J013I
https://drive.google.com/open?id=1Cnve5NKbCS0yUIINXQCo7hrhyEqCP7rX
https://drive.google.com/open?id=15jGzfwK3JS4YiOrA6BSc-JCabyZsxh4J
https://drive.google.com/open?id=1PhKGlk4jAhj0o08tPOZFlAEvNxng6VLL
https://drive.google.com/open?id=1VdntUBuU2Jjl0A9CY6W13qAln1qEr3LN
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C. TARGETED ASSISTANCE SCHOOLS – Not Applicable 
Return to application 

REQUIRED ATTACHMENTS: 

1. Written process for developing, implementing, and monitoring requirements in all targeted assistance schools 
including a timeline for identifying eligible students who are at most in need of services, who are failing, or at 
risk of failing to meet the State’s challenging student academic achievement standards, including how students 
are ranked using multiple academic selection criteria.   

2. An agreement, such as an MOU, between the LSS and Head Start programs and other early childhood programs, 
as feasible. (Section 1119(b)) 

3. If applicable, a Letter of Intent to MSDE Title I Director for schoolwide planning process for Targeted Assistance 
Program transitioning to Schoolwide Program. C.1 

4. If applicable, the approval letter from the MSDE Title I Director for schoolwide planning process for Targeted 
Assistance Program transitioning to Schoolwide Program. B.3   

 
  

https://drive.google.com/drive/folders/1xmC59LgeQA947s2lz1prGiuCH98qA08z
https://drive.google.com/open?id=15jGzfwK3JS4YiOrA6BSc-JCabyZsxh4J
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D. PARENT AND FAMILY ENGAGEMENT 
Return to application 

REQUIRED ATTACHMENTS: 

The LSS must attach a copy of the following documents in their Title I, Part A Application: 
 

1. A written process to ensure that the LSS monitors the implementation of Parent Family Engagement requirements 
specified in section 1116 including the requirements for Parent and Family Engagement Plan and School-Parent 
Compact.  D.1 

2. LSS’s 2019-2020 Title I Parent and Family Engagement Policy/Plan that is distributed to parents/families. D.2 
3. Tool used for annual evaluation of the content and effectiveness of the LSS’s Parent and Family Engagement 

Policy/Plan. D.3 
4. A list of all Title I school’s individual parent and family engagement allocations.  D.4 

 

 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible 
for ensuring compliance with Section 1116.  

 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Chandra Brown Coordinating Supervisor ESSA & Title I 

Andrea Phillips Hughes Parent & Family Engagement Supervisor ESSA & Title I 

Meri Robinson, Ed.D.  Digital Learning Supervisor ESSA & Title I 

Leslie Ingram-Johnson Fiscal Supervisor ESSA & Title I 

Anita Sampson 
Gayle Lomax 
Monica Handyside, Ph.D. 

Instructional Specialists ESSA & Title I 

Natasha Jenkins Parent & Family Engagement Specialists ESSA & Title I 

Lorelle Ryan Program Coordinator ESSA & Title I 

Sheila Jackson, Ed.D. Director Family & Community 
Engagement Department 

  
  

https://drive.google.com/open?id=1-LR9G1C2IbTuIH4fqZxrNjq_HL2s6u58
https://drive.google.com/open?id=1UuBH22JneeGWuZSDWfaP5hlAsboUxLGw
https://drive.google.com/open?id=16LCo7SpuYF16fBvEWc4HEr2YohIeO25P
https://drive.google.com/drive/folders/1lb0ftqI4Cy0B4W_Gn13nZuZgo5xHEUB9?usp=sharing
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 
Return to application 

REQUIRED ATTACHMENTS: 

The LSS must include the following documents in their Title I, Part A Application: 

1. A written process for: 

a. inviting private school officials and ongoing consultation with private school officials to provide equitable 
participation to students in private schools; E.1.a 

b. ordering and storing of materials and equipment for use in the program provided to private school children, if 
applicable; Not applicable 

c. evaluating Title I Program for private schools regarding how the services will be academically assessed and how 
the results will be included in the overall evaluation of the effectiveness of the Title I program E.1.c.  

 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible 
for ensuring compliance section 1117. 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Chandra Brown Coordinating Supervisor ESSA & Title I 

Leslie Ingram-Johnson Fiscal Supervisor ESSA & Title I 

Andrea Phillips Hughes Parent & Family Engagement Supervisor ESSA & Title I 

Aiesha Stover 
Carol Dimmie, Ed.D.  
William Simpson 

Instructional Specialists ESSA & Title I 

Christina Jerome, Ed.D. Technology Instructional Specialists ESSA & Title I 

Tremika Smith 
Stephen Hill  

Financial Analysts ESSA & Title I 

Natasha Jenkins Parent & Family Engagement Specialist ESSA & Title I 

https://drive.google.com/open?id=14e4x1uFNJiu2GoNojiYvGRCFlC0bgX2j
https://drive.google.com/open?id=1GdZa5f6mG15QGcE7GXqGHViP85xzBaoA
https://drive.google.com/open?id=1LYUKj84sbgQ8y9ElvvOWOOwalTfcskeD
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH 
Return to application 

REQUIRED ATTACHMENTS: 

The LSS must include a copy of the following documents in their Title I, Part A Application: 

1. A written process that includes how the Title I office will coordinate with the Homeless Education. F.1 
2. If applicable, job description of homeless liaison position. Not Applicable 
3. If applicable, 

a. description of how the LSS calculated the excess costs of providing transportation to homeless students; Not 
Applicable 

b. the calculations that the LSS used to arrive at the figure on this section.  Not Applicable 
 

4. Per COMAR 13A.05.09.03- Provide a list of all currently active shelter sites in the county that serve homeless 
children and   families.  F.4 

 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) 
responsible for ensuring compliance with this section.  

 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Meri Robinson, Ed.D.  Digital Learning Supervisor ESSA & Title I 

Leslie Ingram-Johnson Fiscal Supervisor ESSA & Title I 

Constance Marable, Ed.D. Instructional Specialists ESSA & Title I 

Terri Jefferson, Ed.D. Technology Instructional Specialist ESSA & Title I 

Natasha Jenkins Parent & Family Engagement 
Specialist 

ESSA & Title I 

Stephen Hill 
Tremika Smith 

Financial Analysts ESSA & Title I 

Natasha Jones  Ph.D. McKinney Vento Supervisor Student Services Department 

 
  

https://drive.google.com/open?id=1iL2s509rAh87b0Dq5yzUZkVI82ADF_Rs
https://drive.google.com/open?id=1H27yY0A5t9Uof6pCrBwXHCS1JYvDxo8f
https://drive.google.com/open?id=1URHYwwFTcX8P0QddYGN9tcLbgAOLizJ8
https://drive.google.com/open?id=1URHYwwFTcX8P0QddYGN9tcLbgAOLizJ8
https://drive.google.com/open?id=1EnnB_9gANipJLLoQnN5vAoGd6JROtL3Y
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G. SUPPORT FOR FOSTER CARE STUDENTS 
Return to application 

REQUIRED ATTACHMENTS G: 

A written agreement facilitated by the local child welfare agency and the LSS Foster Care Point of Contact among 
stakeholders, (including Title I Coordinator) describing how they will coordinate and collaborate to determine the 
educational stability of foster care students (MOU/MOA) including transportation, school of origin and best interest 
decisions.  1111(g)(1)(E)  
 

 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible 
for ensuring compliance with this section 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Andrea Phillips Hughes Family & Parent Supervisor ESSA & Title I 

Meri Robinson, Ed.D.  Digital Learning Supervisor ESSA & Title I 

Anita Sampson 
Dana Denny 
Monica Handyside, Ph.D 

Instructional Specialists ESSA & Title I 

Theresa Saunders Fiscal Analyst ESSA & Title I 

Jacqueline Naves Pupil Personnel Workers 
Supervisor 

Student Support Services 

D. Vance Williams, Ed.D. County Liaison Prince George’s County Social Services 

David Hill Operations Supervisor PGCPS Transportation 

Nicole Duff Pupil Personnel Worker Pupil Personnel Services 

 
  

https://drive.google.com/open?id=12xvapZMC2NVf_GSspAOcJYE83v9tKLrl
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H. ENGLISH LEARNERS 
Return to application 

REQUIRED ATTACHMENTS: Not Applicable 

 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible 
for ensuring compliance with this section. 
 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Chandra Brown Coordinating Supervisor ESSA & Title I 

Andrea Phillips Hughes Parent & Family Engagement Supervisor ESSA & Title I 

Meri Robinson, Ed.D.  Digital Learning Supervisor ESSA & Title I 

Leslie Ingram-Johnson Fiscal Supervisor ESSA & Title I 

Anita Sampson 
Carol Dimmie, Ed.D.  
Kristine Malachi 

Instructional Specialists ESSA & Title I 

Terri Jefferson, Ed.D. Technology Instructional Specialists ESSA & Title I 

Natasha Jenkins Parent & Family Engagement Instructional 
Specialist 

ESSA & Title I 

Theresa Saunders Fiscal Analyst ESSA & Title I 

Melissa Kanney, Ed.D. Instructional Supervisor English Speakers of Other Languages 
(ESOL) 
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I. FISCAL 
Return to application 

REQUIRED ATTACHMENTS: See Tables:   
The LSS must include a copy of the following documents in their Title I, Part A Application: 

1. If applicable, Skipped School Approval Letter 
2. If applicable, a bulleted, budget description for CSI/TSI schools that explains how the reserved Title I funds will 

be used to support each school.  Please provide a separate attachment for CSI and TSI.  
3. N&D: If applicable, include a description of how Title I funds support a coordinated effort in the LSS, to 

address the needs of Neglected, Delinquent or At-Risk students in accordance with the Title I, Part D 
Prevention and Intervention Programs for Children and Youth who are  Neglected, Delinquent or At-Risk.  Also 
list each Institution, the amount of funding provided. 

4. A written process that includes how the LSS: 
 uses Federal funds received under this part only to supplement the funds that would, in the absence of 

such Federal funds, be made available from State and local sources for the education of students 
participating in programs assisted under this part, and not to supplant such funds.  

 provides the methodology used along with a supporting narrative that demonstrates and explains how 
the methodology is used to allocate State and local funds to each school receiving assistance under this 
part ensures that such school receives all of the State and local funds it would otherwise receive if it were 
not receiving assistance under this part. 

 
STAFF RESPONSIBLE:  In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible 
for ensuring compliance with this section. 

Name Title Department 

Tracey J. Adesegun, Ed.D. Director ESSA & Title I 

Chandra Brown Coordinating Supervisor ESSA & Title I 

Andrea Phillips Hughes Parent & Family Engagement Supervisor ESSA & Title I 

Meri Robinson, Ed.D.  Digital Learning Supervisor ESSA & Title I 

Leslie Ingram-Johnson Fiscal Supervisor ESSA & Title I 

Stephen Hill 
Theresa Saunders 
Tremika Smith 

Financial Analysts 
ESSA & Title I 

 
 
  

https://drive.google.com/open?id=1_jWgYc-rsrFL3yfbua6Xy7ij5E1CKosw
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Title I, Part A – Required Attachments 
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Staff Credentials: Glossary of Terms 
Return to application  
 

 Ineffective teacher – An educator who is deemed unsuccessful by a State approved local evaluation model. 
 Out-of-field teacher – Teachers teaching in a subject they are not certified to teach. 
 Inexperienced teacher – Inexperienced teachers in the first year include teachers with a year of experience or less.  

Inexperienced teachers 1-3 years include teachers with one to three years of experience. 
 Low-income student – Maryland uses the Free and Reduced Price Meal (FARMS) data and ranks the schools based 

on the percentage of those students within each school in MD from low to high. Each school is designated as 
either an elementary or secondary school.  One calculation includes all elementary schools in the state and the 
other includes all the secondary schools in the state.  The quartiles are determined as two distinct calculations.  
Quartiles are assigned with the 1st quartile being lowest poverty (non-poor) and the 4th quartile being highest 
poverty (poor).  Each quartile contains the elementary schools in that quartile and the secondary schools in that 
quartile. 

 Minority student – Maryland defines minority students as those in all racial categories with the exception of white, 
to include:  Hispanic/Latino of any race, American Indian or Alaska Native, Asian, Black or African American, Native 
Hawaiian or Other Pacific Islander, and Two or more Races.  Quartiles are assigned with the 1st quartile being low 
minority and the 4th quartile being high minority. 

 Certified teachers – Teachers holding a certification other than a Conditional Certification or a Provisional 
Certification.  These certifications are Professional Eligibility Certificate (PEC).  Standard Professional I Certification 
(SCPI), Advanced Professional Certificate (APC), or Resident Teacher Certificate (RTC). 

 All teachers – Includes all teachers in either poor, non-poor, minority, or non-minority schools. 
 Rates and Disproportionalities – Using the definitions provided and data demonstrate whether low-income and 

minority students enrolled in schools that receive funds under Title I, Part A are taught at disproportionate rates 
by ineffective, out-of-field, or inexperienced teachers compared to non-low-income and non-minority students 
enrolled in schools note receiving funds under Title I, Part A. 

 
 
SOURCE: Maryland Consolidated State Plan, December 5, 2016.  5.3 Educator Equity, pp.74-75. 
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Every Student Succeeds Act (ESSA) - TARGETED ASSISTANCE PROGRAM CHECKLIST  
Return to application 
1115. TARGETED ASSISTANCE SCHOOLS –  

NA – Prince George’s County Public Schools do not have schools operating Targeted Assistance Programs for 2019-2020 school year.  

(b) Targeted Assistance School Program- To assist targeted assistance schools and local educational agencies to meet their responsibility to provide for all their 
students served under this part the opportunity to meet the State's challenging student academic achievement standards in subjects as determined by the State, 
each targeted assistance program under this section shall: 

Eligible Children check 

Selection for eligible students. (Section 1115 (c)(1)(B)) 
Eligible children are children identified by the school as failing; or most at risk of failing, to meet academic standards on the basis of multiple 
educationally related objective criteria established by the local educational agency and supplemented by the school, except that children from 
preschool through 2 grade shall be selected solely on the basis of criteria, including objective criteria established by the local educational 
agency and supplemented by the school. 

NA 

                                  Seven Components of a TAS Program (1115 (b)(2)(A-G)) 

 (A) use such program's resources under this part to help eligible children meet such State's challenging academic standards, which may 
include programs, activities, and academic courses necessary to provide a well-rounded education; 

NA 

 (B) use methods and instructional strategies to strengthen the academic program of the school through activities, which may include- 
    (i) extended learning time, before- and after-school, and summer programs and opportunities; and 
    (ii) a schoolwide tiered model to prevent and address behavior problems, and early intervening 
    services, coordinated with similar activities and services carried out under the Individual with 
    Disabilities Education Act (20 U.S.C. 1400 et seq.); 

NA 

 (C) coordinate with and support the regular education program, which may include services to assist preschool children in the transition from 
early childhood programs such as Head Start, the Literacy program under subpart 2 of part B of title II, or State-run preschool programs to 
elementary school programs; 

NA 

 (D) providing professional development with resources provided under this part, and, to the extent practicable, from other sources, to 
teachers, principals, other school leaders, paraprofessionals, and if appropriate, specialized instructional support personnel, and other school 
personnel who work with eligible children in programs under this section or in the regular education program; 

NA 

(E) implementing strategies to increase the involvement of parents of eligible children in accordance with section 1116;  

(F) if appropriate and applicable, coordinating and integrating Federal State and local 
services and programs such as programs supported under this Act, violence prevention programs supported, nutrition programs, housing 
programs, Head Start programs, adult education programs, career and technical education programs, and 
comprehensive support and improvement activities under section 1111(d); 

NA 

(G) provide to local educational agency assurances that the school will- 
     (i) help provide an accelerated, high quality curriculum; 
     (ii) minimize the removal of children from the regular classroom during regular school hours for  
     instruction provided under this part: and 
     (iii) on an ongoing basis, review the progress of eligible children and revise the targeted assistance program under this section, if necessary, 

to provide additional assistance to enable such children to meet the challenging State academic standards. 

NA 
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Return to application 
 
LSS: Prince George’s County Public Schools     Reviewer: ____________________     Date Reviewed: ________ 

The LEA has a current year parent and family engagement plan/policy.  Yes    X    No ___Section 1116 (a)(2) 
 
Title I application assurance provided that the LEA (LSS) plan is current and will include all components listed. Currently 
awaiting MSDE Program Review to determine if the current plan has met each component of section 1116.   
  

DISTRICT PARENT AND FAMILY ENGAGEMENT PLAN/POLICY CHECKLIST   

A.  Written Policy (Section 1116 (a)(1)(2) M NM 

1. In consultation with parents of participating children, the LSS conducts outreach to all parents 
and family members of participating children, and implements programs, activities, and 
procedures for the involvement of parents and family members.  Section 1116 (a)(1) 

    

2. LSS’s establishes expectations and objectives for meaningful parent and family involvement 
 Section 1116 (a)(1)(2) 

    

3. Parent and family member input: 
a. Jointly developed a written parent and family engagement policy that is agreed on with, 

and distribute to parents and family members of participating children.  Section 1116 (a)(2) 
b. Jointly developed the local educational agency plan under section 1112, and the 

development of support and improvement plans under paragraphs (1) and (2) of section 
1111(d).  Section 1116 (a)(2)(A) 

c. Involved in the decisions regarding how funds reserved under subparagraph (A) are 
allotted for parental involvement activities.  Section 1116 (a)(3)(A) 

    

4. Provides coordination, technical assistance, and other support necessary to assist and *build 
the capacity of all participating schools within the LEA in planning and implementing effective 
parent and family involvement activities to improve student academic achievement and school 
performance.  (This may include meaningful consultation with employers, business leaders, and 
philanthropic organizations, or individuals with expertise in effectively engaging parents and 
family members in education). Section 1116(a)(2)(B)  

    

5. Coordinates and integrates parent and family engagement strategies with other relevant 
Federal, State, and local laws and programs, to the extent feasible and appropriate.   Section 
1116(a)(2)(C) 

    

6. Conducts with the involvement of parents an annual evaluation of the content and 
effectiveness of parent involvement policy addressing: (Sec. 1116 (a)(2)(D)(E) 
a. barriers to greater participation by parents; 
b. the needs of parents and family members to assist with the learning of their children, 

including engaging with school personnel and teachers; 
c. strategies to support successful school and family interactions; 
d. used findings from evaluation to design/revise the policy/plan incorporating evidence-

based    strategies for more effective parental involvement. 

    

7. The LEA’s policy/plan includes at least one of the following strategies: 
a. Supporting schools and nonprofit organizations in providing professional development for 

the LEA and school personnel regarding parent and family engagement strategies. 
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DISTRICT PARENT AND FAMILY ENGAGEMENT PLAN/POLICY CHECKLIST   

b. Supporting programs that reach parents and family members at home, in the community, 
and at school. 

c. Disseminating information on best practices focused on parent and family engagement. 
d. Collaborating or providing subgrants to schools to collaborate, with community-based or 

other organizations or employers with a record of success in improving and increasing 
parent and family engagement. 

e. Engaging in any other activities and strategies the LEA determines are appropriate and 
consistent with such agency’s parent and family engagement policy/plan. 

B. *Building Capacity: Section 1116(a)(2)(B)     

The Plan describes how the LEA will build the schools’ and parents’/families capacity for parental 
involvement 

    

1. Provide assistance to parents/families in understanding the State academic standards, State 
and local academic assessments, and how to monitor a child's progress, and how to work with 
educators to improve the achievement of their children.  Section 1116 (e)(1) 

    

2. Provide materials and training to help parents work with their children to improve academic 
achievement, such as literacy training and using technology. Section 1116 (e)(2) 

    

3. Educate school personnel (teachers, specialized instruction support personnel, principals and 
other school leaders) with parental assistance on how to work with parents as equal partners 
in their child’s educational process.  Section 1116 (e)(3)  

    

4. To the extent feasible and appropriate, coordinate and integrate parental involvement 
programs and activities with other Federal, State, and local programs, including public 
preschool programs, and conduct other programs such as parent resource centers. 

Section 1116 (a)(2)(C) and (e)(4) 

    

5. Ensure information related to school and parent/family programs, meetings, and other 
activities is shared with parents in a format and, to the extent practicable, in a language the 
parents can understand. Section 1116 (e)(5) 

    

6. Provide such other reasonable support (provide literacy training, pay reasonable and necessary 
expenses associated with local parental involvement activities, including transportation and 
child care costs, provide a variety of meeting times and locations) for parental involvement 
activities as parents may request.  Section 1116 (e) (14) 

    

C.     Accessibility: Section 1116 (f)     

To the extent practicable, provide full opportunities for the participation of parents with 
limited English proficiency, parents with disabilities, and parents of migratory children.  
Section 1116 (f) 
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Return to application 
LSS:  Prince George’s County Public Schools     School:  __________________________   
 
____ Meets Requirements (M)   _____  Does not meet the requirement (NM) 
 
Does the school have a current year school parent and family engagement plan and school parent compact? 
 

The following checklist is used to support the development and evaluate each school’s parent and family 
engagement plan. Evidence will be provided during the MSDE Program Review for 2019-2020 school year.  

See Section D Appendices in Title I application. 
 

SCHOOL  PARENT AND FAMILY ENGAGEMENT PLAN/POLICY CHECKLIST   

A. General Requirements: Section 1116 (b) (d) Yes No 

1. Jointly developed, and distributed, to parents of participating Title I students in a format and written in 
a language parents/families can understand. Section 1116 (b) and (d) 

a. Parent and Family Engagement Plan _______ 
b. School-Parent Compact _______ 

  

2. Parents of participating Title I students are involved in the decisions regarding the spending of the 
parent involvement fund.  Section 1116 (3)(B) 

  

B. Policy Involvement: Section 1116 (c)   

1. Schools convene an annual meeting, at convenient times, to inform parents of the school’s role and 
requirements in implementing Title I, and the right of parents to be involved?  Sec.1116 (c)(1) 
 

  

2. Schools offer a flexible number of meetings, such as morning and evening. Section 1116 (c)(2)   

3. Involve parents of participating Title I students in an ongoing and timely way in the program planning, 
review, and improvement of the: Section 1116 (c)(3)  

a. School Parent and Family Engagement Plan   
b. Schoolwide plan 

 

  

4. Parents/families will be provided timely information about school programs. Sec. 1116 (c)(4)(A)   

5. The Parent and Family Engagement Plan advises that if the schoolwide program plan (1114) is not 
satisfactory to parents, submit any parent comments on the plan when the school makes the plan 
available to the local educational agency. Section 1116 (c)(5) 
 

  

C. Shared Responsibility:  Section 1116 (d) - School-Parent Compact    

1. The school-parent compact outlines how parents/families, school staff, and students share responsibility 
for improved student academic achievement?  Section 1116 (d) 

  

2. School Responsibilities:  Describe how the school will: 
🗆 Provide high-quality curriculum and instruction that enables children to meet the State's academic 

achievement standards and a supportive and effective learning environment that enables children to 
meet the State's academic achievement standards. Section 1116 (d)(1) 

🗆 Conduct annual parent-teacher conferences in elementary schools during which the compact is 
discussed as it relates to a child's achievement. Section 1116 (d)(2)(A)  

🗆 Provide frequent reports to families on their child's progress. Section 1116 (d)(2)(B) 
🗆 Provide reasonable access to staff including opportunities to volunteer and participate in the child's class 

and observation of classroom activities. Section 1116 (d)(2)(C) 
🗆 Ongoing basis, ensuring regular two-way, meaningful communication between home and school, and in 

a language the family members can understand. Section 1116 (d)(2)(D) 
 

  



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 198 

SCHOOL  PARENT AND FAMILY ENGAGEMENT PLAN/POLICY CHECKLIST   

3. Parent Responsibilities:  Describe how parents/families will be responsible for their child’s learning (i.e., 
classroom volunteering, participating in decision-making, use of extracurricular time.)  Section 1116 
(d)(1) 

  

4. Student Responsibilities: Describe ways students will support their own academic achievement. Section 
1116 (d) 
 

  

D. Building Capacity: Section 1116 (e) Yes No 

The Plan describes how the school will build the schools’ and parents’/families capacity for parental 
involvement 

  

1. Provide assistance to parents/families in understanding the State academic standards, State and local 
academic assessments, and how to monitor a child's progress, and how to work with educators to 
improve the achievement of their children   
Section 1116 (e)(1) 

  

2. Provide materials and training to help parents work with their children to improve academic 
achievement, such as literacy training and using technology. 
Section 1116 (e)(2) 

  

3. Educate school personnel (teachers, specialized instruction support personnel, principals and other 
school leaders) with parental assistance on how to work with parents as equal partners in their child’s 
educational process.  Section 1116 (e)(3)   

  

4. To the extent feasible and appropriate, coordinate and integrate parental involvement programs and 
activities with other Federal, State, and local programs, including public preschool programs, and 
conduct other programs such as parent resource centers.  
Section 1116 (a)(2)(C) and  (e)(4) 

  

5. Ensure information related to school and parent/family programs, meetings, and other activities is 
shared with parents in a format and, to the extent practicable, in a language the parents can understand. 
Section 1116 (e)(5) 

  

6. Provide such other reasonable support (provide literacy training, pay reasonable and necessary expenses 
associated with local parental involvement activities, including transportation and child care costs, 
provide a variety of meeting times and locations) for parental involvement activities as parents may 
request.   
Section 1116 (e)(14) 

  

E. Accessibility: Section 1116 (f)   

To the extent practicable, provide full opportunities for the participation of parents with limited English 
proficiency, parents with disabilities, and parents of migratory children.  Section 1116 (f) 
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Return to application 
Equitable Services Topics of Consultation: 

Below are topics that should be discussed in consultation for each Title program. Please mark if topics have been 
addressed: 

Section 
1117(b)(1) 

Consultation Topic 

 A. How the children’s needs will be identified. 

 B. What services will be offered. 

 C. How, where, and by whom the services will be provided. 

 D. How the services will be academically assessed and how the results of that assessment will be 
used to improve those services 

 E. The size and scope of the equitable services to be provided to the eligible private school children, 
teachers, and other educational personnel, the proportion/amount of funds that are allocated 
for such services, and how that proportion/amount of funds is determined 

 F. The method or sources of data that are used to determine the number of children from low-
income families in participating school attendances areas who attend private schools 

 G. How and when the LSS will make decisions about the delivery of services to such children, 
including a thorough consideration and analysis of the views of the private school officials on the 
provision of services through a contract with potential third-party providers 

 H. How, if the LSS disagrees with the views of the private school officials on the provision of services 
through a contract, the LSS will provide in writing to such private school official an analysis of the 
reason why the LSS has chosen not to use a contractor 

 I. Whether the LSS shall provide services directly or through a separate government agency, 
consortium, entity, or third-party contractor 

 J. Whether to provide equitable services to eligible private school children (1) by creating a pool or 
pools of funds with all of the funds allocated based on all the children from low-income families 
in participating school attendance area who attend private schools or (2) in the LSS's 
participating school attendance area who attend private schools with the proportion of funds 
allocated based on the number of children from low-income families who attend private schools 

 K. When, including the approximate time of day, services will be provided 

 L. Whether to consolidate and use funds provided in coordination with eligible funds available for 
services to private school children under application programs 
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Planning the Home Visit 
 
❑ Make appointments in advance, and schedule the visit to accommodate family schedules.  Find out if a brief 20-30 minute visit is feasible.  The initial 

contact can be made by letter (see sample below) or telephone. Follow up with reminders (written note, phone call). 
 
❑ Be clear about the purpose of your visit (get to know family, share curriculum materials). Assure the family that the purpose is not to pass judgment on the 

family members or their home. 
 
❑ If calling by phone, practice how you will explain the purpose of the home visit to the family member when you call so your first communication goes 

smoothly. 
 
❑ Learn names of family members. Learn about the family’s culture so you can predict their language uses, social expectations and traditions.  Arrange to 

take an interpreter with you if needed. 
 
❑ Plan a brief agenda and think about ways to initiate topics without playing “20 questions.” 

 How will you introduce yourself and establish rapport? 
 What do you want to know about the parents (background, interests, hopes and dreams, goals for child)? 
 What do you want to know about the child (interests, significant experiences, upcoming events, strengths, perceived learning needs, interactions 

with others)? 
 What student artifacts will you take to the home to share (student work, iPad recording of student explaining their thinking with parent 

permission, artwork, project, etc.)? 
 

❑ Learn about the area in which your student’s family lives and make plans to address safety issues as you would in visiting any unfamiliar area.  Make sure 
someone else knows where you are going, or pair up with another teacher. If you have a cell phone, take it with you. 
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Title I, Part A - Budget Narrative 

FY2020 Title I Budget Narrative 

Title I Table 7-8, 
7-9 Crosswalk 

School/ 
District 

Description/ 
Purpose 

Category /  
Program Number  
(Aligns with C- 1-25) 

Budget 
Object 

Number 
Line Item  Total Notes 

 

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Administrative Costs: Equitable services 
program costs for district and vendor 
administrative staff providing services, 
program monitoring, mailings, printing, 
and other administrative functions. 

$ 82,777   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Per Pupil Allocation (PPA):  Instruction for 
PGCPS attendance area Title I students 
participating in Prince George's private 
schools will be provided after-school 
tutoring and supplemental materials.  

$ 119,290   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Per Pupil Allocation (PPA):  Instruction for 
PGCPS attendance area Title I students 
participating in District of Columbia 
private schools will be provided after-
school tutoring and supplemental 
materials.  

$ 281,014   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Per Pupil Allocation (PPA):  Instruction for 
PGCPS attendance area Title I students 
participating in Montgomery County 
private schools will be provided after-
school tutoring and supplemental 
materials.  

$ 59,245   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Per Pupil Allocation (PPA):  Instruction for 
PGCPS attendance area Title I students 
participating in Anne Arundel County 
private schools will be provided after-
school tutoring and supplemental 
materials.  

$ 801   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Per Pupil Allocation (PPA):  Instruction for 
PGCPS attendance area Title I students 
participating in Charles County private 
schools will be provided after-school 
tutoring and supplemental materials.  

$ 3,202   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Equitable Services for Parent & Family 
Engagement:  Parent and Family 
engagement for Title I participating 
private schools will be provided by a 

$ 1,421   
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FY2020 Title I Budget Narrative 

Title I Table 7-8, 
7-9 Crosswalk 

School/ 
District 

Description/ 
Purpose 

Category /  
Program Number  
(Aligns with C- 1-25) 

Budget 
Object 

Number 
Line Item  Total Notes 

 
third party contract; Title I students 
participating in Prince George's. 

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Equitable Services for Parent & Family 
Engagement: Parent and Family 
engagement for Title I participating 
private schools will be provided by a 
third party contract; Title I students 
participating in District of Columbia. 

$ 3,345   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Equitable Services for Parent & Family 
Engagement:  Parent and Family 
engagement for Title I participating 
private schools will be provided by a 
third party contract; Title I students 
participating in Montgomery County. 

$ 705   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Equitable Services for Parent & Family 
Engagement:  Parent and Family 
engagement for Title I participating 
private schools will be provided by a 
third party contract; Title I students 
participating in Anne Arundel County. 

$ 10   

Equitable 
Services 

Proportional 
Share 

District 

Instruction 
Categories - 

Special 
Program 

203-205/07 08 

Equitable Services for Parent & Family 
Engagement: Parent and Family 
engagement for Title I participating 
private schools will be provided by a 
third party contract; Title I students 
participating in Charles County. 

$ 38   

        $      551,848 
TOTAL: Equitable 

Services Proportional 
Share 

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Districtwide: Mobile Activity Center Van 
morning coordinator hosts educational 
events, offers materials in diverse 
languages, provide resources, etc. 
(salaries) 

$ 13,200   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 
Districtwide: Mobile Activity Center Van 
evening coordinator (certified teachers) 
hosts educational events, offers 

$ 4,400   
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FY2020 Title I Budget Narrative 

Title I Table 7-8, 
7-9 Crosswalk 

School/ 
District 

Description/ 
Purpose 

Category /  
Program Number  
(Aligns with C- 1-25) 

Budget 
Object 

Number 
Line Item  Total Notes 

 
materials in diverse languages, provide 
resources, etc. 

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 
Districtwide: Mobile Activity Center Van 
morning driver to transport and secure 
to various sites 

$ 3,360   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Districtwide:  Workshops and trainings to 
build parent and family capacity to 
support home academics and 
achievement. Title I workshops with 
topics on SPED, Raising a Reader, English 
classes, Math workshops, Fall & Spring 
Family Institute conferences 

$ 12,000   

Parent and 
Family 

Engagement 
District 

Fixed Charges 
- Regular 
Program 

203-205/01 01 
Districtwide:  Teacher stipends to provide 
childcare for parent & family 
engagement sessions.  

$ 3,500   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Districtwide:  Substitute teachers for 
workshops and trainings to build teacher 
capacity. Topics - Raising a Reader and 
Math   

$ 3,000   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Districtwide: Reading at Five Learning 
sessions - Parent engagement 
opportunities and strengthening 
foundation skills to improve 
achievement. 

$ 10,500   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Districtwide: Interpreter and translation 
services for additional outreach and 
opportunities at parent & family sessions 
and events which is supplemental to the 
LSS funded services that include 
telephonic interpreting, translation 
library, in-person interpreters, and 
translation services. 

$ 82,950   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 
Districtwide: Interpreter and translation 
services for small group engagement at 
Parent & Family academy sessions. 

$ 47,250   
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FY2020 Title I Budget Narrative 

Title I Table 7-8, 
7-9 Crosswalk 

School/ 
District 

Description/ 
Purpose 

Category /  
Program Number  
(Aligns with C- 1-25) 

Budget 
Object 

Number 
Line Item  Total Notes 

 

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Districtwide: Interpreter and translation 
services at parent & family sessions for 
8th grade environmental literacy 
program. 

$ 3,300   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Districtwide: Interpreter and translation 
services for full-day to communicate with 
diverse families on the first two days of 
summer extended learning programs. 

$ 8,800   

Parent and 
Family 

Engagement 
District 

Student 
Transportation 

209 02 
Districtwide: Contracted through 
Transportation Office for evening driver 
of the MAC van for activities and events  

$ 5,600   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 02 

Districtwide: Parent & Family Academy 
personalized engagement using 
Waterford's family curriculum and 
resources to bridge the gap between 
home and school.  

$ 108,000   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 02 
Districtwide: Catering services for light 
dinners at evening parent and family 
engagement workshops  

$ 3,000   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 02 

Districtwide: Maintenance and repairs of 
Mobile Activity Center van that provides 
on-going training at Title I school sites 
and conferences.  

$ 5,000   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 02 
Districtwide:Mobile Activity Center van 
WiFi that provides access at Title I school 
sites and conferences. 10 months x $50 

$ 500   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 02 

Districtwide: Printing services for 
distribution of literary resources and 
advertisements for Parent & Family 
Engagment activities; distributed to 79 
Title I schools.  

$ 15,800   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 

Districtwide: Reading at Five Learning 
sessions - interactive, hand-on materials 
and activities focus on Language & 
Literacy, Mat, Science, Social 

$ 5,327   
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Foundations, Physical well-being, Parent 
Leadership and other areas.  

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 
Districtwide: Channing Bete publications, 
brochures, publications for distribution 
to parents and family at various events  

$ 5,000   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 
Districtwide: Enhance home libraries to 
support literacy at home for grades PreK 
- 12  

$ 6,891   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 
Districtwide: Family Engagement math 
packets for three regional Math Nights, 
two parent classes per grade levels 2-5  

$ 8,244   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 
Districtwide: Raising a Reader program 
materials for multiple parent and family 
classes at 9 sites   

$ 27,000   

Parent and 
Family 

Engagement 
District 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 

Districtwide: Light snacks/juices/waters 
for parent and family engagement 
workshops sessions and Mobile Activity 
Center site visits  

$ 3,000   

Parent and 
Family 

Engagement 
District 

Fixed Charges 
- Regular 
Program 

212 04 
Districtwide:Fringe Benefits for workshop 
stipends 

$ 17,784   

Parent and 
Family 

Engagement 
Schools 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 
Stipends for conducting/facilitating 
Parent Workshops 

$ 221,861   

Parent and 
Family 

Engagement 
Schools 

Instruction 
Categories - 

Regular 
Program 

203-205/01 01 

Serves as a liaison that educates 
administrators, teachers and staff on 
how to communicate and work 
effectively and share power with parents 
as equal partners, Parent Engagement 
Assistant (1.0 FTE) @ Avg. Salary of 
$39,074 

$ 39,074   
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Parent and 
Family 

Engagement 
Schools 

Fixed Charges 
- Regular 
Program 

212 04 
Fringe Benefits for full- and part-time 
salaries (203-205/01) 

$ 38,379   

Parent and 
Family 

Engagement 
Schools 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 

Parent and Family Engagement 
resources, materials, and supplies:  
parent libraries, instructional resources, 
pens, paper, composition books, 
manipulatives, subscriptions 

$ 14,186   

        $716,906 
TOTAL:  Parent and 
Family Engagement 

Administration District 
Administration 

- Business 
Support 

201-22 04 
Indirect Costs Calculation (rate at 3.58%): 
(0.0358 x ($34,784,519 - 
$506,650)/1.0358) 

$1,184,734   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 01 

Coordinating Supervisor will provide 
continual identification of departmental 
priorities and initiatives and assigning, 
guiding, monitoring, and assessing the 
workload of staff within the program. 
Supervisors (parent & family 
engagement, technology, and fiscal) 
coordinate and execute all related 
services sponsored through the 
administrative office; maintains strict 
adherence to federal and state guidelines 
in the implementation of projects.  (4.0 
FTEs) 

$504,549   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 01 

Instructional Specialists assigned to work 
with schools and area offices, parents, 
community, system offices, non-public 
schools (10.0 FTEs) 

$1,247,764   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 01 

Technology Instructional Specialists 
development, implement and evaluate 
strategies to expand the use of 
technology for Title I administrative 
office and schools. (4.0 FTEs) 

$364,360   

Administration District 
Mid-Level 

Administration 
202-16 01 

Program Coordinator is responsible for 
the management and administration of 
the Title I programs (professional 

$448,445   
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- Inst. Admin. 

& Supv. 
development and extended learning) in 
the administrative office and schools. 
Technology Resource Teachers provide 
instructional support on-site coaching for 
technology integration in the classroom. 
(4.0 FTEs) 

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 01 

Financial Analysts: Assigned to work with 
MSDE and LEA , accounting, supervisors, 
specialists, and schools in the 
monitoring/management of Title I 
budgeting, accounting, and financial 
reporting. (4.0 FTEs) 

$265,181   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 01 

Data Support Technician assigned to 
monitor technology and manage Title I 
inventory. Secretary to support the 
Department, data gathering/analysis and 
liaison with the providers, students, 
parents, system offices. (2.0 FTEs) 

$130,772   

Administration District 
Fixed Charges 

- 
Administration 

212 04 

Fringe Benefits for Administration 
Salaries:  Retirement, FICA/Medicare, Life 
Insurance, Workman's Compensation, 
and Medical Benefits (202-16) 

$933,234   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 02 
Maintenance and repairs of technology 
equipment 

$5,000   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 03 
Administrative Office Supplies:  paper, 
notebooks, pens, pencils, binders, file 
storage, and other productivity supplies 

$11,001   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 04 
Mileage for administrative staff for site 
visits to Title I and non-public schools, 
attend meetings, and conferences. 

$24,300   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 04 

Registration fees for Title I Staff to attend 
local and non-local conferences for 
professional development to build 
capacity.  Conferences may include 

$20,250   
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ASCD, NAFEPA, Common Ground, 
Powering Up, SOMIRAC, Grant 
Management Concepts, National ESEA, 
ISTE, Learning Forward 

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 04 

Non-local travel fees for Title I Staff to 
attend conferences and workshops for 
professional development to build 
capacity.  Conferences may include 
ASCD, NSTA, NCTM, IRA, SOMIRAC, 
Common Ground, National ESEA, ISTE, 
Learning Forward 

$60,750   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 04 

Dues and subscriptions for professional 
development resources: ASCD, 
TitleIAdmin.com, Education Week, 
Learning Forward, and more 

$7,000   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 04 
License subscription - Lynda.com online 
library for personalized virtual training in 
business and technology skills 

$3,250   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 04 
License subscription - Final Cut Pro for 
non-linear video editing 

$897   

Administration District 

Mid-Level 
Administration 
- Inst. Admin. 

& Supv. 

202-16 04 

License subscription - Adobe Creative 
Cloud a set of applications and services 
for graphic design, video editing, web 
development, photography, along with a 
set of mobile applications  

$1,610   

        $5,213,097 
TOTAL:  

Administration 

Education for 
Homeless 

Children and 
Youth 

District 

Instruction 
Categories - 

Special 
Program 

203-205/02 02 

Homeless Program:  Latin American 
Youth Center/Maryland Multicultural 
Youth Center transtition program that 
address youths' social, academic, and 
career needs. 

$383,574   

        $383,574 
TOTAL:  Education for 

Homeless Children and 
Youth 
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Districtwide 
Instructional 

Program 
District 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Districtwide: Summer Extended Learning 
Program for students to explore and 
engage in STEAM and project-based 
learning. (salaries)  

$216,000   

Districtwide 
Instructional 

Program 
District 

Fixed Charges 
- Special 
Program 

212 04 
Districtwide Instruction: Fringe Benefits 
for summer program 

$19,980   

Districtwide 
Instructional 

Program 
District 

Instruction 
Categories - 

Special 
Program 

203-205/02 03 

Districtwide: Summer Extended Learning 
Program instructional materials and 
resources STEAM and project-based 
learning. (supplies and materials)  

$12,500   

        $248,480 
TOTAL:  Districtwide 

Instructional Program 

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Substitute teachers for 
monthly professional development to 
build the capacity of Title I RELA teachers 
in grades 6-8 (salaries)  

$10,000   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Substitute teachers for 
teachers to attend the professional 
development on how to effectively plan 
lessons for Title I RELA teachers in grades 
6-8. (salaries)  

$3,400   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Substitute teachers for 
three professional development sessions 
to build the capacity of Title I math 
teachers in grades 6-8 (salaries)  

$21,000   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Stipends for professional 
development sessions to build the 
capacity of Title I math teachers in grades 
6-8 (salaries)  

$18,375   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Stipends for professional 
development sessions to build the 
capacity of Title I math teachers in grades 
K-5 (salaries)  

$8,500   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Stipends for professional 
development sessions to build the 
capacity of Title I math teachers in grades 
K-5 for fall and winter courses (salaries)  

$78,750   
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Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Substitute teachers for 
professional development sessions to 
build the capacity of Title I math teachers 
in grades K-5 (salaries)  

$20,000   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Stipends for professional 
development sessions designed to 
improve engagement, enhance 
instruction, and develop technology skills 
through a Maker Mindset. (salaries)  

$3,750   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Stipends for professional 
development sessions to build the 
capacity in fundamental reading skills 
through daily for teachers in grades K-1 
(salaries)  

$12,000   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Substitute teachers for 
professional development sessions to 
build the capacity of teacher trainers and 
teachers on implementation of 
fundamental reading skills daily for 
teachers in grades K-1 (salaries)  

$12,000   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 

Districtwide:  Substitute teachers for 
professional development sessions to 
build the capacity of technology 
facilitators centered around maximizing 
technology resources in order to turnkey 
and support technology initiatives at 
schools.  (salaries)  

$12,000   

Districtwide 
Professional 

Development 
District Fixed Charges 212 04 

Districtwide Professional Development: 
Fringe Benefits for workshop stipends 

$18,480   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 02 

Districtwide:  Renowned author of Visible 
Learning and Playbook will provide 
professional development on how to 
effectively plan lessons for grades 6-8. 
(contracted services) 

$60,000   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

203-205/09 02 
Districtwide:  Speak Agent, research-
based technology platform and 
multimodal digital toolset, for teaching 

$145,000   



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 211 

FY2020 Title I Budget Narrative 

Title I Table 7-8, 
7-9 Crosswalk 

School/ 
District 

Description/ 
Purpose 

Category /  
Program Number  
(Aligns with C- 1-25) 

Budget 
Object 

Number 
Line Item  Total Notes 

 
Inst. Staff 

Development 
and learning academic language and 
concepts in middle-grade mathematics. 
(contracted services) 

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 02 

Districtwide:  Carnegie Learning 
Leadership academy to increase 
knowledge of content and pedagogy and 
support high level tasks, promoting 
discourse, and using formative 
assessments for mathematics in grades 
K-5. (contracted services) 

$72,000   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 02 

Districtwide: ISTE certification training 
and credentials on how to use 
technology to transform learning and 
improve student outcomes. 

$7,700   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 03 
Districtwide: Book study - Teaching 
Literacy in teh Visible Learning Classroom 
books (supplies & materials)  

$1,980   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 03 
Districtwide: Book study - Teaching 
Student-centered Mathematics books for 
PreK-5 grades (supplies & materials)  

$2,398   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 03 

Districtwide: Book study - Dive into UDL 
and Learning First, Technology Second 
books for technology facilitation 
(supplies & materials)  

$8,393   

Districtwide 
Professional 

Development 
District 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 03 

Districtwide: Materials for professional 
development designed to improve 
engagement, enhance instruction, and 
develop technology skills through Maker 
Mindset - copper tape, batteries, LED 
bulbs, and markers. (supplies & 
materials)  

$8,848   

        $524,574 
TOTAL:  Districtwide 

Professional 
Development 



  

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 212 

FY2020 Title I Budget Narrative 

Title I Table 7-8, 
7-9 Crosswalk 

School/ 
District 

Description/ 
Purpose 

Category /  
Program Number  
(Aligns with C- 1-25) 

Budget 
Object 

Number 
Line Item  Total Notes 

 

 Schools 

Instruction 
Categories - 

Regular 
Program 

203-205/01 02 
Parent and Family Engagement catering 
for sessions focused on instruction and 
academic achievement.  

$27,941  

School-based Allocation 
Programs 

Additional Resources for 
Parent & Family, schools 
allocated more than the 

required set-aside 

 Schools 

Instruction 
Categories - 

Regular 
Program 

203-205/01 03 

Parent & Family Engagement resources, 
materials, and supplies:  pens, paper, 
composition books, communication 
folders, manipulatives, books, 
subscriptions 

$100,140  

School-based Allocation 
Programs 

Additional Resources for 
Parent & Family, schools 
allocated more than the 

required set-aside 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Provides for instruction of students by 
developing, selecting, and modifying 
instructional plans and materials and 
presenting them using instructional 
techniques which meet the needs of all 
students, Classroom Teachers ( 148 FTEs) 
@ Avg. Salary of $64,653 

$9,568,638  
School-based Allocation 

Programs 
Classroom Teachers 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Support the teaching-learning process by 
assisting one or more teachers in the 
planning and conducting of programs to 
reinforce the teacher's initial 
instructions, Paraprofessional Educators 
(58.0 FTEs) @ Avg. Salary of $31,987 

$1,855,246  
School-based Allocation 

Programs 
Paraprofessional Educators 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Provide support, training, and required 
assistance to successfully implement 
program and professional development, 
Resource Teachers (45.0 FTEs) @ Avg. 
Salary of $76,567 

$3,445,515  
School-based Allocation 

Programs 
Resource Teachers 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Facilitate change in instructional 
practices of teachers that will enable 
teachers to diagnose student needs more 
analytically; plan more productively; and 
teach more effectively, Instructional 
Coaches (17.0 FTEs) @ Avg. Salary of 
$76,567 

$1,301,639  
School-based Allocation 

Programs 
Instructional Coaches 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Provide counseling services that are 
comprehensive in scope, preventive in 
design and developmental in nature in 
the areas of academic achievement, 

$229,701  
School-based Allocation 

Programs 
Professional School 

Counselors 
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college and/or career readiness and 
personal/social development for all 
students, Professional School Counselors 
(3.0 FTEs) @ Avg. Salary of $76,567 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Provide oversight of the School-based 
Peer Mediation Program inclusive of, but 
not limited to, providing instructions to 
students in the area of conflict 
resolution, anger management, anti-
bullying and harassment, and peer 
mediation skills through classroom 
instruction, small/large group instruction 
and scheduled classroom visitations, 
Peer Mediators (3.0 FTEs) @ Avg. Salary 
of $76,567 

$229,701  
School-based Allocation 

Programs 
Peer Mediators 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 

Responsible for intervention services for 
the school’s most at-risk populations, 
Student Advocates (7.0 FTEs) @ Avg. 
Salary of $48,259 

$337,813  
School-based Allocation 

Programs 
Student Advocates 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 
Teacher and paraprofessional part-time 
salaries for Extended Day/Week/Year 
Programs 

$854,947  
School-based Allocation 

Programs 
Temporary Employees 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 01 
Substitutes to release classroom teachers 
for collaborative planning/training 

$483,704  
School-based Allocation 

Programs 
Part-time Substitutes 

 Schools 
Fixed Charges 

- Special 
Program 

212 04 

Fringe Benefits for School-based Salaries 
(full-time and part-time):  Retirement, 
FICA/Medicare, Life Insurance, 
Workman's Compensation, and Medical 
Benefits (203-205/02) 

$6,547,553   

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 02 
Contracted services for instructional 
services and student assemblies for 
cultural enrichment. 

$37,095  
School-based Allocation 

Programs 
Cultural Enrichment 

 Schools 
Instruction 
Categories - 

203-205/02 02 
Cost to purchase network version of 
educational software. 

$259,769  
School-based Allocation 

Programs 
Instructional Software 
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Special 

Program 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 02 
Maintenance and repairs of technology 
devices for instructional use.  

$29,584  
School-based Allocation 

Programs 
Maintenance & Repairs 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 03 
Instructional materials consumed in the 
classroom:  leveled readers, calculators, 
maps, dictionaries, workbooks 

$332,904  
School-based Allocation 

Programs 
Classroom Teacher Supplies 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 03 
Cost to purchase student journals, 
agenda books, certificates, and supplies 

$257,060  
School-based Allocation 

Programs 
Student Supplies 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 04 
National, Regional, Local Magazines for 
students:  National Geographic, Time for 
Kids, Scholastic News 

$15,686  
School-based Allocation 

Programs 
Student Dues/Subscriptions 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 04 

Trips directly related to school 
curriculum, such as:  National Zoo, 
National Aquarium, Newseum, National 
African-American History & Culture 
Museum 

$22,915  
School-based Allocation 

Programs 
Field Trip Fees 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 05 
Classroom equipment, such as: video 
visualizers, LCD projectors, digital 
cameras 

$82,144  
School-based Allocation 

Programs 
Education Communication 

Equipment 

 Schools 

Instruction 
Categories - 

Special 
Program 

203-205/02 05 
Computers, laptops, and tablets for 
classroom instruction 

$424,506  
School-based Allocation 

Programs 
Computers, Instruction 

 Schools 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 01 Stipends for professional development $248,779  School-based Programs 
Temporary Employees 

 Schools 
Fixed Charges 
- Instructional 

212 04 
Fringe Benefits for workshop stipends 
(203-205/09) 

$22,143   
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Staff 

Development 

 Schools 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 02 

Professional Development Workshop 
Facilitators:  Contracted consultants to 
provide professional development for 
staff capacity building. 

$40,800  
School-based Allocation 

Programs 
Educational Consultants 

 Schools 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 03 

Professional development materials for 
staff trainings:  instruction based for 
lesson studies, post-its, binders, 
manipulatives 

$59,781  
School-based Allocation 

Programs 
Staff Development Supplies 

 Schools 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 04 
National, Regional, Local Magazines for 
Teachers:  EdWeek, NSTA, NCTM, ASCD 

$3,671  
School-based Allocation 

Programs 
Dues & Subscriptions 

 Schools 

Instruction 
Categories - 

Inst. Staff 
Development 

203-205/09 04 

Attend conferences and workshops for 
professional development to build 
capacity.  Conferences may include 
ASCD, NSTA, NCTM, IRA, SOMIRAC, 
Common Ground, ESSA 

$160,143  
School-based Allocation 

Programs 
Conference Registration Fees 

& Travel 

 Schools 
Student 

Transportation 
209 02 

Student Transportation  for field trips 
and extended learning programs 

$166,522  
School-based Allocation 

Programs 
School and Chartered Bus 
Transportation Services 

        $27,146,040 
TOTAL:  School-based 
Allocation Programs 

      TOTAL: $34,784,519  
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C-125 Budget Request 
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Appendix B:  Title I, Part D - Cover Letter - Not Applicable 
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Appendix C: Title I, Part D - Application - Not Applicable 
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Appendix D: Title II, Part A - Systems of Support for Excellent Teaching and Leading Application 
 
 

ATTACHMENT 8 
REVISED JUNE 2019 

 

 

 

  

  

   

 

TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND 
LEADING 
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ATTACHMENT 8  TITLE II, PART A 
SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 
 

 Local School System:  Prince George’s County    Fiscal Year: FY2020 

Title II-A Coordinator: Clarence Parker           

Telephone: (301) 808-8275   E-mail: clarence.parker@pgcps.org    

 

 

Title II, Part A  Application 
 Data Profile (MSDE will collect data. The local school system does not have to respond. Data should be part of the 

needs assessment to identify local priorities.) 
 Identified Needs (Optional for FY18) 
 Identified Priorities (Optional for FY18) 

1.0: Targeted Supports and Consultation (Required) 
2.0: Administrative Costs (Allowable) 
3.0: Ensuring Equitable Access (Required) 
4.0: Systems of Professional Growth (Allowable) 
5.0: Alignment to Challenging State Academic Standards (Required) 
6.0: Private School Services (Required) 

The purpose of this title is to provide grants to State educational agencies and subgrants to local educational agencies to— 
(1) increase student achievement consistent with the challenging State academic standards; 
(2) improve the quality and effectiveness of teachers, principals, and other school leaders; 
(3) increase the number of teachers, principals, and other school leaders who are effective in improving student 
 academic achievement in schools; and 
(4) provide low-income and minority students greater access to effective teachers, principals, and other school 
 leaders. 

To be eligible to receive a subgrant, a local education agency shall submit an application to the State educational agency at 
such time, in such manner, and containing such information as the State educational agency may reasonably require. Each 
local education agency shall include a description of the follow: 
 (A) Activities to be carried out by the local education agency and how these activities will be aligned with  
   challenging State academic standards. 
 (B) Systems of professional growth and improvement, such as induction for teachers, principals, or other school 
   leaders and opportunities for building the capacity of teacher and opportunities to develop meaningful  
   teacher leadership.  
 (C) Systemic plan to prioritize funds to schools served by the agency that are implementing comprehensive  
   support and improvement activities and targeted support and improvement activities. 
 (D) Use of data and ongoing consultation to continually update and improve activities 
 (E) Provide equitable services and timely consultation to private school children and teachers 

Consultation: In developing the application a local education agency will: 
 (A) Consult with teachers, principals, and other school leaders, paraprofessionals (including organizations  
   representing such individuals), specialized instructional support personnel, charter school leaders (as  
   applicable), parents, community partners, and other organizations or partners with relevant and   
  demonstrated expertise in program and activities designed to meet the purpose of Title IIA. 
 (B) Seek advice from the individuals and organizations described in subsection (A) regarding how to best to  
   improve LEA activities to meet the purpose of the title 
 (C) Coordinate activities with related strategies, programs, and activities being conducted in the community.  
 (D) Required consultation cannot interfere with the timely submission of the application 

 

ATTACHMENT 8 TITLE II, PART A 

mailto:clarence.parker@pgcps.org
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SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 
 

 
Local School System:  Prince George’s County Fiscal Year: FY2020 

 

 

1.0  TARGETED SUPPORTS AND CONSULTATION – Required  

Please provide a description of how the local education agency will prioritize funds to schools served by the agency that are 
implementing comprehensive support and improvement activities and targeted support and improvement activities under 
section 1111(d) and have the highest percentage of children counted under section 1124 (c). 

The Prioritization will include the following: 

 Professional Development for the targeted support schools with Reading Recovery 
 Training teachers in the use of evidence based instructional strategies that focus on improving teaching, student 

learning and achievement 
 Training teachers in strategies for at risk Special Education and ESOL students 
 Monitoring support using Look-for tools 

Please provide a description of how the local education agency meaningfully consults with teachers, principals, and other 
school leaders, paraprofessionals (including organizations representing such individuals), specialized instructional support 
personnel, parents, community partners, and other organizations or partners with relevant and demonstrated expertise in 
programs and activities designed to meet the purpose of the title. 

Prince George’s County Public Schools does the following to ensure that meaningful consultation with school system 
leaders, principals, teachers and stakeholders occur to address the priorities as listed above: 

 Utilize information from climate surveys administered to all schools. 
 Examine Professional Development evaluations given to stakeholders who attend training sessions.   
 Seek out round table discussions with principals, teachers and central office leaders on professional development 

needs based on their experience, observation and need of what is seen in the field.   
 Work internally with our Human Resources, Office of Talent Development, Business Affairs, Early Childhood and 

Family Institute departments in order to provide meaningful support to schools, staff and parents to make sure 
that alignment across stakeholders occur. 

Please provide a description of how the local education agency will use data and ongoing consultation to continually 
update and improve activities supported by Title II, Part A. 

Each year KRA, PARCC, SAT, AP and IB data and teacher survey feedback is reviewed to support Title II, Part A activities. 
Using the process of analyzing and synthesizing the data, the Title II, Part A team members work with the Office of 
Accountability to monitor support of staff for student achievement growth. 
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ATTACHMENT 8 TITLE II, PART A 
 SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 
Local School System:  Prince George’s County  Fiscal Year: FY2020 

 

To develop and maintain an accounting system for Title II funding, ensure timely submission of interim and final reports, 
and/or ensure proposed costs are permitted according to terms and conditions of grant and are necessary to for the 
performance of the project. Position(s) may also monitor expenditures including the private school base. 

Administrative Costs: Costs associated with expenses incurred by the funded agency to organize, implement, and provide 
progress reports, including fiscal oversight of expenditures.  

2.0 ADMINISTRATIVE COST - Allowable 

Item Line Item Description 
Public School 

Costs 

2.1 NA NA NA 

2.2 2.1 NA NA 

2.3 2.1 NA NA 

2.4 2.1 NA NA 

Total for Section 2.0 NA 

 

 



 

 

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 224 

ATTACHMENT 8 TITLE II, PART A 
    SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

To ensure that every student has access to excellent educators, SEAs and LEAs must work together to develop, attract, and retain excellent educators in all schools, 
especially in high-need schools. Part of the purpose of the Title II, Part A program is to provide students from low-income families and minority student’s greater 
access to effective teachers, principals, and other school leaders. (ESEA section 2001). To realize this outcome, SEAs and LEAs are strongly encouraged to use Title 
II, Part A funds to improve equitable access to effective teachers. (ESEA sections 2101(c)(4)(B)(iii) and 2103(b)(3)(B)). 

 

3.0  ENSURING EQUITABLE ACCESS – Required  

Based on the review of equitable access data, which equity gaps are current priorities for your LEA? Cite specific data points. 

The Blueprint for PGCPS will work to improve student outcomes and create an environment where teaching and learning can thrive.  It paints a promising future where 
all students, regardless of background or experiences, have access to high-quality learning environments, a broad array of educational opportunities, and effective support 
systems that equip students to graduate college and career ready. The promise will be attained through collaboration with internal and external partners around the 
employment, retention, and development of teachers and teacher leaders who will serve PGCPS for years to come. 

An examination of certain data trends for the last two years with recent attrition and hiring trends can provide an indication of areas where equity gaps may currently 
still exist.  In addition to having programs that support new teachers, and leader preparation, PGCPS must also acknowledge that there are gaps in subgroups for reading 
and mathematics. Both areas are crucial to impact made on student achievement.  Our professional development opportunities for teachers, teacher leaders, mentors 
and administrators needs to focus on the strategies that will scaffold instructional material that allows multiple entry points for our many different sub groups, in particular 
our FARM groups.  PGCPS will begin to close the gaps that exist, as the district builds its instructional capacity through quality hire, retention and sound professional 
development. 

Although it appears that there is a decrease in the number of teachers hired and improved on the amount of conditional certificates are provided, there are still gaps.  
There are gaps in teachers moved around within a school and gaps of our neediest schools having the vacancies where new teachers are placed.  PGCPS is experiencing 
an ever-growing challenge in its ongoing effort to provide each classroom with highly qualified and effective teachers.  The PGCPS current recruitment process focuses 
on strategically sourcing, screening, and selecting high-performing, diverse candidates that are a “best-fit” for each vacancy. Early hiring for teacher vacancies is key to 
getting the best talent. The recruitment team offers early contracts to highly qualified candidates for high-needs schools and subject areas, but teacher candidate quality 
is often a challenge due to national decrease in teacher candidates. The recruitment team engages in a variety of traditional and nontraditional recruitment efforts, 
including: (a) PGCPS-sponsored job fairs, (b) college and university job fairs and classroom visits, (c) alternative certification programs, (e) School Tours (f) virtual job fairs  
(g) principals & content supervisor collaboration, and (h) social media.  

PGCPS realizes the value in establishing systems, structures and strategies to retain a high-performing teacher workforce, while also focusing on the equitable evaluation 
and effectiveness of supports provided to teachers.  PGCPS also continues to offer professional development opportunities to leaders, teacher leaders and teachers to 
minimize the gap across content delivery and structured support in an effort to increase student achievement and student growth for all students and within subgroups. 
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3.0  ENSURING EQUITABLE ACCESS – Required  

Staffing Information for School Years 2017-2018 and 2018-2019 
 

 2017-2018 2018-2019 

New Teachers 1,426 

1,017 
Elementary – 398 
Secondary – 532 
Special Education - 87 

New Hires with Conditional Teacher Certificate 20% 43.76% 

New Teacher Academy PEIP 2.0 
325 attendees 
(Kick Off Event) 

370 attendees 
(Kick Off Event) 

New Teacher Academy PEIP 2.0 Average Monthly 
Participation 

150 

160 
(160 was the Average over nine monthly sessions.  The highest 
enrollment rate was 378 in the month of September.  The PEIP 
2.0 team had an average 31% enrollment increase from SY 17-
18 to SY 18-19) 

Attrition 
(Retirement, Resignation, Promotions, Dismissal or Non-
Renewal of Contract) 

1,100 
(Approximately

) 

1,500 
(Approximately) 

 

Retention Strategies are as follows:  

 Retention Focus Groups: To include a small group of new teachers contemplating resignation within the first year 

 Retention Profiles: Data collection tool used to document rationale and information for new teacher resignations 

 Affinity Groups: Affinity Groups provides a forum for teachers with shared interest to meet and discuss issues related to targeted interest. Affinity Groups can be seen 
as a way to advance diversity and inclusiveness. 

 New Teacher Exit Interviews: Exit Interviews provides an opportunity for PGCPS to yield information from exiting employees about their experience, work 
environment, culture, processes and systems. 

 “Stay Interviews”: Solicit teacher feedback regarding their work environment, resources offered and use feedback to gear future teacher support 

Professional Development: 
In order for PGCPS to continue moving toward academic achievement and student growth for all students, retaining highly qualified teachers is essential in order to 
ensure continuity of effective teaching, as well as reducing the overall new teacher recruitment need.  The PARCC data below further shows the need to not only hire and 
retain quality teachers but to place efforts into providing aligned professional development around implementation of standards across content areas.  
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3.0  ENSURING EQUITABLE ACCESS – Required  

Table 1 presents the overall PARCC (MCAP) performance on the English Language Arts (ELA) and Mathematics exams for students in grades three through five and six through 
eight. 

 29.6% of PGCPS students in third through fifth grades who participated in the ELA PARCC exam met or exceeded expectations.  This result is 1.5 percentage points 
higher than the 2018 results. 

 Among ELA PARCC participants in grades six through eight, 33% met or exceeded expectations in 2019 compared with 30.9% in 2018. 

 Over twenty percent of the students who took the Mathematics PARCC exam in grades three through five met or exceeded expectations in 2019, which is an increase 
from 2018.   

 Among the grade six through eight Math PARCC participants, 12% met or exceeded expectations, which is a slight decrease from the 2018 results of 13.3%. 

Table 1–Percent of Elementary Students (Grades 3-5) and Middle School Students (Grades 6-8) who Met or  
Exceeded Expectations on PARCC (MCAP), 2017, 2018, and 2019 

Subject: English Language Arts (ELA) 2017 2018 2019 Percentage Point Change 

ELA, Grades 3 through 5 ALL STUDENTS 25.9% 28.1% 29.6% +1.5 

ELA, Grades 6 through 8 ALL STUDENTS 29.0% 30.9% 33.0% +2.1 

Subject: Mathematics 2017 2018 2019 Percentage Point Change 

MATH, Grades 3 through 5 ALL STUDENTS 20.7% 20.6% 21.6% +1.0 

MATH, Grades 6 through 8 ALL STUDENTS 13.0% 13.3% 12.0% -1.3 

Performance on three of the five PARCC (MCAP) exams for high school students was lower in 2018 than it was in 2017 as shown in Table 2. 
 Among students who participated in the English 10 MCAP exam, the percentage that met or exceeded expectations increased by 3.5 percentage points from 2018 

to 2019. 

 The performance among students taking the Algebra I exam decreased from 11.9% in 2018 to 10.9% in 2019, which represents a decrease of 1.0 percentage point. 

 Data indicates significant change in decreased participation; comparison to the previous year’s performance is not appropriate. 

Table 2–Percent of students that Met or Exceeded Expectations on PARCC (MCAP)  

High School Course Tests, 2017, 2018, and 2019 

Course Test 2017 2018 2019 Percentage Point Change 

English 10 27.5% 24.8% 28.3% +3.5 

English 11 20.5% 25.8% 7.0%* -18.8 

Algebra I 15.6% 11.9% 10.9% -1.0 
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3.0  ENSURING EQUITABLE ACCESS – Required  

Algebra II 4.5% 6.4% 1.8%* -4.6 

Geometry 8.7% 6.8% 64.6%* +57.2 

The data presented in Table 3 show that nearly all socio-demographic groups experienced growth in the percentage of students in grades three through five who met or 
exceeded performance expectations on the PARCC (MCAP) ELA and Math exams. 

 White students achieved the highest growth rate compared with last year’s performance.  White students increased 3.1 percentage points.   

 Students who identify as belonging to more than one racial group experienced the second highest increase in the percent meeting or exceeding expectations on the 
MCAP ELA (2.5 percentage points). 

 The only decline from 2018 in the percentage of students who met or exceeded expectations on the MCAP ELA and mathematics exams was among Asian students, 
which is the group with the highest percentage of students already performing at MCAP levels 4 or 5. 

Table 3–Percent of elementary students (grades 3-5) who met or exceeded expectations on PARCC (MCAP), 2017, 2018, and 2019 by socio-demographic characteristics 

ELA, Grades 3 through 5 2017 2018 2019 Percentage Point Change 

ALL STUDENTS 25.9% 28.1% 29.6% +1.5 

African American Students* 27.3% 29.5% 31.0% +1.5 

Asian Students* 55.7% 54.3% 53.4% -0.9 

Hispanic or Latino Students of any race 17.6% 20.7% 22.4% +1.7 

White Students* 47.9% 49.5% 52.6% +3.1 

Students of Two or More Races* 44.2% 48.0% 50.5% +2.5 

Students with Disabilities (Special Education) 3.5% 3.7% 4.8% +1.1 

Limited English Proficient Students 3.4% 7.9% 9.5% +1.6 

Free & Reduced Price Meal Eligible Students 19.8% 22.1% 23.6% +1.5 

Math, Grades 3 through 5 2017 2018 2019 Percentage Point Change 

ALL STUDENTS 20.7% 20.6% 21.6% +1.0 

African American Students* 20.0% 20.0% 21.2% +1.2 
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3.0  ENSURING EQUITABLE ACCESS – Required  

Asian Students* 50.7% 49.9% 49.2% -0.7 

Hispanic or Latino Students 16.1% 16.4% 17.1% +0.7 

White Students* 43.0% 42.1% 45.1% +3.0 

Students of Two or More Races* 38.9% 30.9% 37.7% +6.8 

Students with Disabilities (Special Education) 3.8% 3.8% 4.3% +0.5 

Limited English Proficient Students 6.3% 7.3% 8.9% +1.6 

Free & Reduced Price Meal Eligible Students 16.1% 15.8% 16.8% +1.0 

Table 4 presents the PARCC (MCAP) performance for students in grades six through eight disaggregated by socio-demographic characteristics.   

 Among students who took the MCAP ELA exam, the percentage that met or exceeded expectations grew the most for students identifying as belonging to more 
than one race 8.5 percentage points.   

 Multi-racial students also experienced the largest year-over-year increase on the MCAP math exam–3.6 percentage points.   
 Several student groups experienced a decline in the percentage that met or exceeded expectations on the MCAP ELA from 2018, leading to an overall all student 

decrease of 1.3 percentage points.   

Table 4–Percent of middle school students (Grades 6-8) who met or exceeded expectations on PARCC (MCAP), 2017, 2018, and 2019 by socio-demographic characteristics 

ELA, Grades 6 through 8 2017 2018 2019 Percentage Point Change 

ALL STUDENTS 29.0% 31.1% 33.0% +1.9 

African American Students* 28.8% 31.5% 34.2% +2.7 

Asian Students* 59.6% 56.1% 59.4% +3.3 

Hispanic or Latino Students of any race 23.0% 24.4% 26.0% +1.6 

White Students* 52.8% 53.9% 56.0% +2.1 

Students of Two or More Races* 40.5% 43.3% 51.8% +8.5 

Students with Disabilities (Special Education) 2.6% 3.4% 4.2% +0.8 

Limited English Proficient Students 1.4% 1.4% 2.7% +1.3 

Free & Reduced Price Meal Eligible Students 23.0% 24.6% 26.7% +2.1 

Math, Grades 6 through 8 2017 2018 2019 Percentage Point Change 
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3.0  ENSURING EQUITABLE ACCESS – Required  

ALL STUDENTS 13.0% 13.3% 12.0% -1.3 

African American Students* 11.9% 12.9% 11.8% -1.1 

Asian Students* 38.3% 34.9% 35.6% +0.7 

Hispanic or Latino Students 10.5% 10.0% 8.7% -1.3 

White Students* 34.7% 34.6% 31.6% -3.0 

Students of Two or More Races* 18.3% 23.1% 26.7% +3.6 

Students with Disabilities (Special Education) 1.9% 2.0% 1.8% -0.2 

Limited English Proficient Students 1.1% 1.4% 1.3% -0.1 

Free & Reduced Price Meal Eligible Students 10.0% 10.0% 8.9% -1.1 

 

PGCPS realized the necessity of establishing systems, structures, and strategies to better retain a high-performing teacher workforce, while also focusing on the 
equitable evaluation and effectiveness of supports provided to teachers.  We also are continuing to offer professional development opportunities to leaders, teacher 
leaders and teachers to minimize the gap across content delivery and structured support. 
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Section 4.0 Recruiting, Preparing, and Training Effective Teachers and Principals- REQUIRED  
*If the district is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes.      

Item # US Ed Allowable Activities 

Brief Description of Specific Services including: 
● Timeline 
● Audience 

● Implementation Evaluation 

Cite: 
● the level of evidence  
● study or studies that support this activity/series 

● the rationale for your rating 

Public 
School 
Costs 

1. Strategies and Activities to Recruit and Hire Effective Teachers and Principals 

1.1 

Developing and implementing initiatives to assist 
in recruiting, hiring, and retaining effective 
teachers, particularly in low-income schools with 
high percentages of ineffective teachers and high 
percentages of students who do not meet the 
challenging State academic standards, to improve 
within-district equity in the distribution of 
teachers, consistent with section 1111(g)(1)(B).  

The LSS may develop initiatives that provide: 

N/A N/A  

1.1.1 

expert help in screening candidates and enabling 
early hiring [Section 2103](b)(3)(B)(i) 

Activity 1:  The Professional Development School 
Partnership (PDS) 
The Professional Development School Partnership 
(PDS) is a collaboratively planned and implemented 
partnership for the academic and clinical preparation 
of interns, and the continuous professional 
development of both school system and Institutions of 
Higher Education (IHE) faculty.  

Timeline:  These funds will be used to support these 
activities all year  

Audience: Interns 
 
 

 

 

 

This is a level 4 program. While no 
empirical studies have been conducted for 
our Professional Development School 
Partnership (PDS) there is a rationale that 
PDS partnerships are likely to improve 
relevant outcomes based on the high-
quality research findings cited.  A Plan to 
Expand Clinically Oriented Teacher 
Preparation Programs  

Discussions continue around the process 
of placing student interns in PGCPS PDS 
sites and the potential for their hiring 
within the district.  Part of the discussion 
around this work centers on ways to 
strategically assess the progress of interns 
as newly hired teachers during their 
induction phase, and identify 
opportunities for their ongoing 
professional support and development. 

 
$384,076 
 
 
 
 
 

 

 Implementation: Student-teacher interns are 
scheduled for a year-long internship with designated 
PDS school sites in PGCPS.  PDS interns are offered 
teaching positions in the school system upon 
completion of their internships and their university 
course of study.   

As part of the continuing PDS partnership, 
it will be imperative to ensure 
collaboration around school site selection 
procedures to explore expanded and 
opportunities for differentiated teacher 
preparation in the PGCPS PDS network. 

 

https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/michigan-clinically-oriented-teacher-preparation.aspx
https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/michigan-clinically-oriented-teacher-preparation.aspx
https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/michigan-clinically-oriented-teacher-preparation.aspx
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Section 4.0 Recruiting, Preparing, and Training Effective Teachers and Principals- REQUIRED  
*If the district is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes.      

Item # US Ed Allowable Activities 

Brief Description of Specific Services including: 
● Timeline 
● Audience 

● Implementation Evaluation 

Cite: 
● the level of evidence  
● study or studies that support this activity/series 

● the rationale for your rating 

Public 
School 
Costs 

A significant focus of the PDS partnership is improved 
student performance through research-based teaching 
and learning.  Professional development opportunities 
offered through the PDS program are a result of PGCPS 
and the universities engaging in planning that aligns 
university criteria for training interns with the mission 
of the school district as it relates to teacher 
effectiveness and student learning.  Interns as well as 
teachers are engaged in action research, professional 
learning communities, and instruction-based 
workshops that target school improvement areas. 
Partnership goals include: 1) supporting high-quality 
learning experiences for interns and teacher mentors; 
2) refining and redefining processes and procedures 
for PDS partnerships in PGCPS.  

PGCPS partners with neighboring Bowie State 
University and the University of Maryland College Park 
for the Professional Development Schools initiative.  
Annually, the program accommodates up to 175 
interns (field observations and internships) and over 
125 mentor teachers.  

Maryland’s colleges and universities 
routinely do not produce enough 
education graduates to supply school 
systems in the state with sufficient 
numbers of fully certified teachers.  As a 
result, school systems are forced to look 
outside the state to meet this demand.  
Annually, PGCPS conducts a national 
search to identify and recruit talented, 
certified educators.  Part of the 
recruitment strategy involves offering 
qualified teachers financial assistance to 
relocate to the county.  Approximately 
61% of the teachers hired annually are 
recruited from outside the State of 
Maryland.   

 

 Evaluation: The following data collection tools will 
measure the effectiveness of the initiative: a) overall 
collaboration with partnering universities and b) 
survey instruments and c) field observations and end-
of-year evaluations of PDS interns and partnering 
teachers at local school sites. 

  

 

 Activity 2:  Relocation 
Relocation reimbursements of up to $1,500 will be 
made available to approximately 67 qualified teachers 
in hard-to-fill content areas.  

Timeline: Relocation reimbursements will be made 
throughout the year until exhausted. 

Audience: Teachers (New Hire) 
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Section 4.0 Recruiting, Preparing, and Training Effective Teachers and Principals- REQUIRED  
*If the district is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes.      

Item # US Ed Allowable Activities 

Brief Description of Specific Services including: 
● Timeline 
● Audience 

● Implementation Evaluation 

Cite: 
● the level of evidence  
● study or studies that support this activity/series 

● the rationale for your rating 

Public 
School 
Costs 

 

 Implementation:  Human Resources will implement 
this initiative to assist the increased numbers of highly 
qualified teachers in critical shortage areas, high needs 
schools, and district-wide.    Since FY2008, 1,398 
teachers have received relocation reimbursements. 

  

 

 Evaluation: the following data collection tools will 
measure the effectiveness of the initiative: a) usage 
data of the amount of teachers who utilized these 
services, b) survey instruments, c) end-of-year 
retention data. 

  

1.1.2 

ii. differential and incentive pay for teachers, 
principals, or other school leaders in high-need 
academic subject areas and specialty areas, 
which may include performance-based pay 
systems 

*Note: Because the purpose of Title II Part A is to 
increase student achievement, programs that 
provide teachers and principals with merit pay, 
pay differential, and/or monetary bonuses should 
be linked to measurable increases in student 
academic achievement produced by the efforts of 
the teacher or principal [section 2101(1)].   

N/A N/A N/A 

1.1.3 

teacher, paraprofessional, principal, or other 
school leader advancement and professional 
growth, and an emphasis on leadership 
opportunities, multiple career paths, and pay 
differentiation; [Section 2103](b)(3)(B)(iii) 

N/A N/A N/A 

1.2 

Recruiting qualified individuals from other fields 
to become teachers, principals, or other school 
leaders, including mid-career professionals from 
other occupations, former military personnel, and 
recent graduates of institutions of higher 
education with records of academic distinction 
who demonstrate potential to become effective 
teachers, principals, or other school leaders; 

The Resident Teacher Program 
The Resident Teacher Program is a Maryland Approved 
Alternative Preparation Program (MAAPP) for 
individuals who have not received any teacher training, 
but possess at least a Bachelor's degree and a 
commitment to developing a career in the teaching 
profession. A total of 33 candidates participated in a 
MAAPP-required Pre-Employment Training (PET), 

This is a level 4 program. While no 
empirical studies have been conducted for 
our Resident Teacher Program, there is a 
rationale that the Resident Teacher 
Program is likely to improve relevant 
outcomes based on the high-quality 
research findings cited in  Teaching 

$373,583 

https://ies.ed.gov/ncee/pubs/20154002/pdf/20154002.pdf
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which consists of a 6-week pre-service summer 
training program designed to prepare candidates for 
teaching in SY2019-20. It is intended to develop 
Resident Teacher candidates’ pedagogical skills, and 
classroom-readiness, and socialize them to PGCPS 
systemic, initiatives, priorities, and effective teaching 
and learning standards. 

Residency Programs and Exploring the 
Potential of Teacher Residencies  
 
 
 
 

 

 Timeline:  These programs are serviced from the 
beginning of the PGCPS school year until the end of 
the school year. The Pre-Employment Training (PET) is 
conducted every day in the month of July through 
August, then Supervising Teachers coach the Resident 
Teacher daily for the first month of school, and then a 
Mentor Teacher supports the Resident Teacher on a 
weekly or bi-weekly basis for the remainder of the 
residency phase for two years. 

Audience: Resident Teacher Candidates 

  

 

 Implementation: The PGCPS Pre-Employment Training 
program was provided to PGCPS /Notre Dame of 
Maryland University Special Education Dual-
Certification Program (13 candidates) and the Teach 
For America (20 candidates) summer pre-service 
training occurred off-site.  

Mentor teachers and Retired-Rehired Supervising 
Teachers will assist candidates in the Pre-Employment 
Training, supervised internship, and residency phases 
of the programs. Both Mentor Teachers and 
Supervising Teachers are trained in andragogy, 
effective mentoring and coaching techniques, 
strengths-based leadership, and strategies for 
organizing for collaborative work.   

PGCPS/NDMU Resident Teacher Program is an 
alternative preparation program, implemented 
through a partnership with PGCPS and Notre Dame of 
Maryland University, which allows dual-certification in 
the critical shortage area of Special Education and 

  

https://ies.ed.gov/ncee/pubs/20154002/pdf/20154002.pdf
https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/exploring-potential-teacher-residencies.aspx
https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/exploring-potential-teacher-residencies.aspx
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either elementary education or secondary education. 
Teach For America partners with Johns Hopkins 
University to provide either a certification-track and 
Master’s degree program for the TFA Resident 
Teachers to obtain their SPCI. Content areas for Teach 
For America include the following critical shortage 
areas: Early childhood education, elementary, biology, 
mathematics, English, and Spanish. 

As an internal recruitment and retention strategy, 
Conditional teachers, para-professionals, and 
substitute teachers are recruited and encouraged to 
apply for PGCPS alternative preparation programs. 
Local recruitment events for PGCPS alternative 
preparation programs occur in the community and 
schools throughout the county with the goal of 
attracting diverse candidates who have roots in the 
community and an understanding of the socio-cultural-
political dynamics of the school system. For example, 
54 percent of the 2019-20 PGCPS/NDMU Resident 
Teacher cohort was internal employees: 3 Conditional 
Teachers, 2 paraprofessionals, and 2 substitute 
teachers. 

 

 Evaluation: The effectiveness of the initiative will be 
measured by the following data collection tools: a) 
increased number of diverse participants in the 
MAAPP, b) quality of Supervising & Mentor support to 
Resident Teachers, c) survey instruments, d) end-of-
year retention data for Resident Teachers, and e) end-
of-year performance evaluations of Resident Teachers 
by school leaders.  Additionally, information will be 
sent to research and evaluation department who 
review implementation and provide feedback.   

An annual program evaluation report is 
submitted to the Maryland State 
Department of Education (MSDE) for each 
alternative certification program. The 
program evaluation report includes 
satisfaction ratings from Resident 
Teachers, Mentor Teachers, and principals 
on various components of program 
implementation and Resident Teacher 
performance. 

Annually, the end-of-year performance 
data of Resident Teachers comprised of 
Framework For Teaching (FFT) classroom 
observations and Student Learning 
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Objectives (SLOs) are collected from the 
Office of Employee Performance and 
Evaluation. 

1.3 

Reducing class size to a level that is evidence 
based, to the extent the State (in consultation 
with local educational agencies in the State) 
determines that such evidence is reasonably 
available, to improve student achievement 
through the recruiting and hiring of additional 
effective teachers 

N/A N/A N/A 

 
Other Evidence-Based Activities Related to 
Recruiting and Hiring Effective Teachers and 
Principals: 

   

2. Strategies and Activities to Improve the Quality of the Teaching Force 

2.1 

Providing high-quality, personalized   
professional development that is evidence-based, 
to the extent the State (in consultation with local 
educational agencies in the State) determines that 
such evidence is reasonably available, for 
teachers, instructional leadership teams, 
principals, or other school leaders, that is focused 
on improving teaching and student learning and 
achievement. 

The LSS may develop initiatives that: 

N/A N/A N/A 

2.1.1 

help all students develop the skills essential for 
learning readiness and academic success; 

Prince George’s County Public Schools (PGCPS) 
identified one central goal for the school system, 
Outstanding Academic Achievement for All Students. 
The Prince George’s County Public Schools Strategic 
Plan for 2016-2020 identified Academic Excellence as 
one of the five key pillars in achieving that goal.  PGCPS 
will attempt to touch all content teachers and teacher 
leaders around the knowledge, skills and 
implementation of curriculum materials and standards.  
In addition to our well-rounded curriculum approach, 
we support specific programing around Arts 

This is a level 4 program. While no 
empirical studies have been conducted for 
our Arts Integration, there is a rationale 
that Arts Integration is likely to improve 
relevant outcomes based on the high-
quality research findings cited at Arts 
Integration through the lens of ESSA   

 

 

 

$808,665 

https://www.wallacefoundation.org/knowledge-center/Documents/Arts-Integration-Research-Every-Student-Succeeds-Act-ESSA.pdf
https://www.wallacefoundation.org/knowledge-center/Documents/Arts-Integration-Research-Every-Student-Succeeds-Act-ESSA.pdf
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Integration, reading Recovery and National teachers 
Network professional development.  

 

 Arts Integration 
Timeline: There will be evening PD sessions offered to 
all interested teachers, full day PD sessions and 
demonstration teaching for AIMT cohorts during the 
school year,  and the summer PD will take place during 
the month of July, 2021 

Audience: All Content Teachers 

A National Endowment for the Arts (NEA) 
study found a strong correlation between 
experience with arts education and 
positive student outcomes. For example, 
teenagers and young adults of low 
socioeconomic status (SES) who have a 
history of in-depth arts involvement show 
better academic outcomes than do low-
SES youth who have less arts involvement. 
They earn better grades and demonstrate 
higher rates of college enrollment and 
attainment (NEA, 2012). Gazzaniga (2008) 
found evidence that arts exploration 
impacts brain functioning by influencing 
the development of sequencing, 
manipulation of semantic information, and 
motor learning skills.  Individual art forms 
provide separate benefits.  Podlozny 
(2000) identified a causal relationship 
between drama and the improvement of 
reading readiness, oral language skills, and 
story understanding. Music programs 
where students experimented with 
instruments and improvisation improved 
their performance on some paper and 
pencil spatial tasks (Hetland, 2000).  Those 
academic gains have been documented in 
increased achievement on standardized 
tests (Gullatt, 2008) 

 

 

 Implementation:  Throughout the year, teachers will be 
trained on strategies that integrate the arts into the 
regular classroom. In order to ensure quality 
instruction and equitable access through arts 
integration, two cohorts of teachers from across the 
county - one elementary cohort, and one middle 
school cohort - will engage in sustained, in-depth 
professional development. Through interactive 
workshops, demonstration teaching, reflection, and 
feedback, these cohorts of teachers will become 
resources for colleagues as Arts Integration Master 
Teachers (AIMT).  Additionally, a week long Arts 
Integration professional development summer 
institute designed to empower teachers to use arts 
integration strategies to improve student achievement 
in all content areas. In 2019-20, this institute will be 
differentiated to provide more in depth and grade 
level appropriate professional development for those 
teachers who have more extensive experience 
implementing arts integration strategies in their 
classrooms. 

 

 

 Evaluation:  The effectiveness of the initiative will be 
measured by the following data collection tools: a) 
overall school numbers and sites who seek support 
with Arts Integration professional development b) 
survey instruments, and c) field observations. 
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PGCPS is committed to providing high-quality 
professional development for teachers. Reading 
Recovery serves as a second level of support for 
classroom instruction in first grade by providing 
comprehensive assessments, individualized 
instruction, and immediate intervention.  

 

 Reading Recovery 
Timeline: There will be PD sessions for the teachers 
and teacher leaders throughout the year 2020-2021 

Audience: Teachers and Teacher Leaders 

This is a level 2 program.  The What 
Works Clearinghouse (WWC), an initiative 
of USDE’s Institute of Education Sciences, 
is a central, trusted source of information 
for decision makers. Established in 2002, 
the WWC reviews and assesses research 
evidence for educational programs, 
products, practices, and policies. The 
What Works Clearinghouse (WWC) 
identified three studies of Reading 
Recovery® that both fall within the scope 
of the Beginning Reading topic area and 
meet WWC evidence standards. Reading 
Recovery achieved strong results, 
receiving positive or potentially positive 
ratings across all four outcomes — 
alphabetics (phonics and phonemic 
awareness), fluency, comprehension, and 
reading achievement. Among programs 
reviewed, Reading Recovery received the 
highest improvement index in reading 
achievement and fluency.* 

 

 

 Implementation: The key to the successful 
implementation of Reading Recovery resides in the 
professional development model. Three levels of 
professional staffing provide a stable training 
structure: university trainers who train and support 
teacher leaders; district- or site-level teacher leaders 
who train and support teachers; and school-based 
teachers who work with the hardest-to-teach students.  
This model employs university-district partnerships 
with Ohio State and Clemson Universities, intensive 
district/school embedded training through coaching, 
and ongoing professional learning. Teachers’ 
continued study involves demonstration teaching 
behind a one-way glass, analysis of teacher-student 
interactions, collaborative opportunities for teachers 
to remain responsive to individual students, to 
question the effectiveness of their practices, to get 
help from peers on particularly hard-to-teach students, 
and to consider how new knowledge in the field may 
influence their practice. 

 

 

 Evaluation: Reading Recovery offers district 
coordinators and Reading Recovery teacher leaders 
with both process and product data. Reading Recovery 
teachers enter data on a secure website     for each 
child they serve. A site report is generated with the 
data collected on student performance and 
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implementation factors that may influence 
effectiveness and efficiency.  Data is collected 
throughout the school year to assist with the 
monitoring of implementation.  

 

 National Teacher Network 

Timeline:  This training will take place during the 2020-
2021 school year. 

Audience: Teachers - grades 3-5, middle school grades 
6-8 and high school (Algebra and Algebra 2) 

This is a level 4 program. While no 
empirical studies have been conducted for 
National Training Network there is a 
rationale that coaching partnerships are 
likely to improve relevant outcomes based 
on the high-quality research findings cited 
for coaching around instructional 
strategies.  The big shift will be the change 
in pedagogical practices and focus on 
content. The training and coaching 
provided by NTN focused on developing a 
deeper understanding of the content, as 
well as demonstrated the types of 
strategies that would foster that 
understanding for students in math 3-5, 
MS and HS. 

 

 

 Implementation:  The Mathematics Department will 
provide additional coaching support through the 
National Training Network (NTN).  National Training 
Network coaches will aid selected teachers in 
delivering instruction that emphasizes the Standards 
for Mathematical Practices and supports a literacy-rich 
environment that builds student skills for 
mathematical reasoning.  NTN will provide individual 
and group coaching support to teachers in elementary 
(3-5_, middle (6-8) and high school (Algebra and 
Algebra 2).   

  

 

 Evaluation:  The following data collection tools will 
measure the effectiveness of the initiative: a) 
coaching feedback, b) survey instruments and c) end-
of-year data, MCAP data of teachers who participated. 

  

2.1.2 
use data to improve student achievement and 
understand how to ensure individual student 

N/A N/A N/A 
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privacy is protected, as required under section 
444 of the General Education Provisions Act 
(commonly known as the ‘Family Educational 
Rights and Privacy Act of 1974’) (20 U.S.C. 1232g) 
and State and local policies and laws in the use of 
such data; 

2.1.3 
effectively engage parents, families, and 
community partners, and coordinate services 
between school and community; 

N/A N/A N/A 

2.1.4 
effectively integrate technology into curricula 
and instruction (including education about the 
harms of copyright piracy); 

N/A N/A N/A 

2.1.5 
provide opportunities for experiential learning 
through observation 

N/A N/A N/A 

2.1.6 

provide training, technical assistance, and 
capacity-building to assist teachers, principals, or 
other school leaders with selecting and 
implementing formative assessments, designing 
classroom-based assessments, and using data 
from such assessments to improve instruction 
and student academic achievement (which may 
include providing additional time for teachers to 
review student data and respond, as appropriate) 

N/A N/A N/A 

2.1.7  

developing and providing professional 
development and other comprehensive systems 
of support for teachers, principals, or other 
school leaders to promote high-quality 
instruction and instructional leadership in 
science, technology, engineering, and 
mathematics subjects, including computer 
science 

N/A N/A N/A 

2.2 

Developing programs and activities that increase 
the ability of teachers to effectively teach all 
children, including children with significant 
cognitive disabilities, English learners, gifted and 
talented students, and students affected by 

N/A N/A N/A 
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trauma, which may include the use of multi-tier 
systems of support and positive behavioral 
intervention and supports, so that such children 
can meet the challenging State academic 
standards 

The LEA may develop initiatives that increase: 

2.2.1 

the knowledge base of teachers, principals, or 
other school leaders on instruction in the early 
grades and on strategies to measure whether 
young children are progressing; 

The Leadership Development Program is designed to 
develop school-based skills for early childhood, 
elementary content coordinators, elementary reading 
specialists, middle school department chairs, and high 
school teacher coordinators in accountability-tested 
content areas. 

Timeline:  The PD sessions for teacher leaders will be 
held monthly during school year 2020-2021   

Audience: Teacher Leaders 

This is a level 4 program. While no 
empirical studies have been conducted 
leadership coaching, there is a rationale 
that leadership coaching around practices 
and content is likely to improve relevant 
outcomes based on the high-quality 
research findings cited   (Leadership 
Coaching ).    

$1,105,974 

 

 Implementation: Participants will be trained in the 
implementation of instructional management systems 
(Performance Management, Framework for Teaching 
and the Literacy Plan focused on Reading, English, 
Language Arts and Mathematics). Further, various 
enrichment opportunities will be made available to 
teachers and administrators to attend professional 
development leadership conferences. 
 

Evidence base to support Early Childhood: 
The MSDE Head start Classroom Audit 
audited 51 classrooms that were a part of 
the former Head Start program and found 
deficiencies. These classrooms later 
became a part of the Prekindergarten 
program. Findings included the need for 
staff development trainings and materials 
for teachers. 
The Public Consulting Group Curriculum 
Audit examined elementary level 
curriculum.  It, too, recommended 
additional teacher training and staff 
materials.   

 

 

 Evaluation:  The effectiveness of the initiative will be 
measured by the following data collection tools: a) 
collaborative planning notes, b) PD professional 
development surveys, and c) field observations. 

  

2.2.2 
the ability of principals or other school leaders to 
support teachers, teacher leaders, early 
childhood educators, and other professionals to 

N/A N/A N/A 

https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/leadership-coaching-supporting-strategic-plans.aspx
https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/leadership-coaching-supporting-strategic-plans.aspx
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meet the needs of students through age 8, which 
may include providing joint professional learning 
and planning activities for school staff and 
educators in preschool programs that address 
the transition to elementary school; 

2.2.3 

use of techniques and supports needed to help 
educators understand when and how to refer 
students affected by trauma and children with, 
or at risk of, mental illness 

N/A N/A N/A 

2.2.4 

the ability of teachers, principals, or other school 
leaders to address issues related to school 
conditions for student learning, such as safety, 
peer interaction, drug and alcohol abuse, and 
chronic absenteeism 

N/A N/A N/A 

2.2.5 

the use of referral mechanisms that effectively 
link such children to appropriate treatment and 
intervention services in the school and in the 
community, where appropriate 

N/A N/A N/A 

2.2.6 

providing training to support the identification of 
students who are gifted and talented, including 
high ability students who have not been formally 
identified for gifted education services, and 
implementing instructional practices that 
support the education of such students 

N/A N/A N/A 

2.2.7 

providing training for all school personnel, 
including teachers, principals, other school 
leaders, specialized instructional support 
personnel, and paraprofessionals, regarding how 
to prevent and recognize child sexual abuse 

N/A N/A N/A 

2.2.8 

provide high-quality professional development 
for teachers, principals, or other school leaders 
on effective strategies to integrate rigorous 
academic content, career and technical 
education, and work-based learning (if 
appropriate) 

N/A N/A N/A 
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Other Evidence-Based Activities Related to 
Improving the Quality of the Teaching Force: 

N/A N/A N/A 

3. Strategies and Activities to Retain and Provide Support to Effective Educators 

3.1 

Developing and implementing initiatives to 
promote retention of effective new teachers and 
principals, particularly in schools with a high 
percentage of low-achieving students 

The LEA may develop initiatives that: 

N/A N/A N/A 

3.1.1 

provide new teacher, principal, or other school 
leader induction and mentoring programs that 
are designed to improve classroom instruction 
and student learning and achievement; and 
increase the retention of effective teachers, 
principals, or other school leaders 

Activity 1:  The New Teacher Academy Professional 
Educator Induction Program (PEIP) 

The New Teacher Academy Professional Educator 
Induction Program (PEIP) 2.0 provides extended time 
for newly-hired teachers to participate in follow-up 
sessions after completing the Professional Educators’ 
Induction Program which is held before the start of the 
school year.  PEIP 2.0 is offered to new teachers on a 
monthly basis. 

Timeline:  The professional development workshops 
and certification courses for the Resident teachers will 
be held monthly.  The one to one mentoring support 
will be administered weekly throughout the school 
year. 

Audience: Newly hired teachers  

This is a level 4 program. While no 
empirical studies have been conducted for 
our New Teacher Academy Professional 
Educator Induction Programs (PEIP), there 
is a rationale that PEIP is likely to improve 
relevant outcomes based on the high-
quality research findings cited. 
Relationship Between Teacher Induction 
Program and Teacher Retention,  
 

$660,652 

 

 Implementation:  Participants increase their content 
knowledge, develop a greater capacity to implement 
effective instructional strategies, and obtain deeper 
insight to deliver the appropriate Curriculum 
Framework Progress Guide content. With the 
implementation of the Common Core Curriculum and 
Effective Teaching using Danielson’s Framework for 
Teaching (FFT), many experienced and newly-hired 
teachers will participate in these learning 
opportunities to become more skillful in delivering the 
curriculum and designing student assessments. 

Public Consulting Group Curriculum Audit 
for Reading, English, Language Arts (RELA), 
Mathematics and Science. This audit was 
requested as a result of the conversion of 
the RELA and Math curriculum to meet 
common core standards and for Science 
to meet the next generation Science 
standards. 
 

 

https://ies.ed.gov/ncee/edlabs/regions/northeast/Blog/Post/11
https://ies.ed.gov/ncee/edlabs/regions/northeast/Blog/Post/11
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In addition to the support provided via these 
professional learning opportunities, new teachers 
hired through alternative certification programs, Teach 
for America and PGCPS/NDMU Special Education 
Resident Teacher Program, will receive the services of 
a full-time mentor teacher from the Office of Talent 
Development (OTD) during the school year. Teachers 
entering the PGCPS/NDMU Special Education Dual-
Certification Program also receive the support of a 
Supervising Teacher during the first five weeks of 
school and then a mentor teacher for the remainder of 
the school year. These experienced teachers will 
provide job-embedded professional learning and 
guidance to assist new teachers as they transition to 
the profession and implement the new curriculum and 
refine their instructional practice. 

 

 Evaluation:  The effectiveness of the initiative will be 
measured by the following data collection tools: a) 
overall mentor time and service, b) survey 
instruments, c) end-of-year performance and retention 
data for Resident Teachers, and d) field observations 
and end-of-year evaluations of mentors by program 
managers. 

An annual program evaluation report is 
submitted to the Maryland State 
Department of Education (MSDE) for each 
alternative certification program. The 
program evaluation report includes 
satisfaction ratings from Resident 
Teachers, Mentor Teachers, and principals 
on various components of program 
implementation.  Satisfaction data 
contained in the 2018-2019 MAAPP 
evaluation reports indicated a high level of 
participant satisfaction regarding the 
program phases (i.e. Pre-Employment 
Training, supervised internship, and 
residency).    

Data from the 2018-19 MAAPP annual 
program evaluation showed 100 percent 
of Resident Teachers (48/48) agreed that 
“the training (i.e. Professional Learning 
Seminar and/or courses) gave me the 
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Item # US Ed Allowable Activities 

Brief Description of Specific Services including: 
● Timeline 
● Audience 

● Implementation Evaluation 

Cite: 
● the level of evidence  
● study or studies that support this activity/series 

● the rationale for your rating 

Public 
School 
Costs 

knowledge and skills needed to be an 
effective classroom teacher” during the 
residency phase.  Another data point from 
the evaluation indicated that 98 percent 
of Resident Teachers agreed “the 
mentoring overall was of high quality” and 
“The mentor had the expertise needed to 
teach me effectively.” 

Data from the 2018-19 MAAPP annual 
program evaluation indicated that 100 
percent of Resident Teachers agreed “The 
mentoring I received was aligned with the 
required content standards, local 
evaluation system (i.e. Student Learning 
Objectives and Framework for Teaching), 
and the stated goals and objectives of the 
school system.” 

 

 Activity 2:  Alternative Teacher Preparation (ATP) 
Alternative Teacher Preparation (ATP) OTD Mentors 
support Resident Teachers in their induction into 
PGCPS.  Approximately 33 new teachers will receive 
services from sixteen (16) mentor teachers. A Resident 
Teacher who successfully completes the MAAPP is 
eligible for a Maryland Standard Professional 
Certificate (SPC-1). The OTD mentors will support their 
mentees in planning and preparing for instruction, 
developing a positive and inviting classroom 
environment, and assisting in meeting professional 
responsibilities.   

Timeline:  This will take place during school year 2019-
2020. 

Audience: Resident Teachers 
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Section 4.0 Recruiting, Preparing, and Training Effective Teachers and Principals- REQUIRED  
*If the district is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes.      

Item # US Ed Allowable Activities 

Brief Description of Specific Services including: 
● Timeline 
● Audience 

● Implementation Evaluation 

Cite: 
● the level of evidence  
● study or studies that support this activity/series 

● the rationale for your rating 

Public 
School 
Costs 

 

 Implementation: Specific targeted support to the 
resident teacher provided by the mentor teacher will 
be to:  
a) assist the teacher in implementing standards-

based instruction aligned with PGCPS curriculum 
standards and with all other district standards for 
improving program quality (i.e., Disciplinary 
Literacy (DL), Framework for Teaching (FFT),  
Student Learning Objectives (SLO’s), etc.);  

b) provide assistance and support with lesson 
planning and delivery, including short and long 
term planning;  

c) assist teachers with the implementation of the 
school-wide discipline policy and all other facets of 
classroom and behavior management within the 
culture of the organization; and  

d) Provide professional development through 
modeling, demonstrations, and co-teaching of 
effective teaching practices and instructional 
strategies in classrooms. 

Each mentor will have the following credentials:  
1) a Master’s Degree or equivalent  2) an Advanced 
Professional Certificate (APC) representing evidence of 
a minimum of four years of successful teaching 
experience, 3) have a working knowledge of student 
performance data and classroom assessment practices 
as they relate to improving instruction and achieving 
high learning standards for students, and 4) provide 
endorsements from her/his current principal and 
appropriate content area supervisor.  

  

 

 Evaluation:  The effectiveness of the initiative will be 
measured by the following data collection tools: a) 
overall mentor time and service, b) survey 
instruments, c) end-of-year retention and performance 
data for Resident Teachers, d) end-of-year evaluations 
of mentors by program managers, e) end of the year 
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Section 4.0 Recruiting, Preparing, and Training Effective Teachers and Principals- REQUIRED  
*If the district is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes.      

Item # US Ed Allowable Activities 

Brief Description of Specific Services including: 
● Timeline 
● Audience 

● Implementation Evaluation 

Cite: 
● the level of evidence  
● study or studies that support this activity/series 

● the rationale for your rating 

Public 
School 
Costs 

survey of the mentors by the mentees and f) field 
observations. 

(Note: mentor teachers are in the classrooms 
conducting informal observations, assisting in planning 
lessons, co-teaching lessons and calibrating practice 
with teachers to build capacity overtime which 
determines their effectiveness on student achievement) 

3.1.2 

Provide training for school leaders, coaches, 
mentors, and evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to inform 
decision making about professional 
development, improvement strategies, and 
personnel decisions. 

N/A N/A N/A 

3.1.3 
provide financial incentives for teachers and 
principals with a record of helping students to 
achieve academic success 

N/A N/A N/A 

3.1.4 

include teacher advancement initiatives to 
promote professional growth and emphasize 
multiple career paths (such as paths to becoming 
a mentor teacher, instructional coach, or teacher 
leader) and pay differentiation. 

N/A N/A N/A 

3.1.5 
support the instructional services provided by 
effective school library programs 

N/A N/A N/A 

3.1.6 

improve school working conditions, including 
through periodically and publicly reporting 
results of educator support and working 
conditions feedback 

N/A N/A N/A 

3.1.7 
provide common planning time to help prepare 
students for postsecondary education and the 
workforce 

N/A N/A N/A 

 
Other Evidence-Based Activities Related to 
Retaining and Providing Support to Effective 
Teachers and Principals: 

   

4. Use of Funds to Improve Equitable Access to Effective Educators To All Students 
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Section 4.0 Recruiting, Preparing, and Training Effective Teachers and Principals- REQUIRED  
*If the district is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes.      

Item # US Ed Allowable Activities 

Brief Description of Specific Services including: 
● Timeline 
● Audience 

● Implementation Evaluation 

Cite: 
● the level of evidence  
● study or studies that support this activity/series 

● the rationale for your rating 

Public 
School 
Costs 

4.1 

If using Title II, Part A funds to improve equitable 
access to effective teachers and principals for all 
students, describe how such funds will be used for 
this purpose. 

N/A N/A N/A 

*Below is a list to “Warehouses” with multiple sources on various topics with research already evaluated on the strength of the link between evidence and outcome. 

● Evidence for ESSA (Hopkins) 
● Report on School Leadership Interventions under ESSA (RAND) 
● Social and Emotional Learning Interventions under ESSA (RAND) 
● What Works Clearinghouse (IES) 
● Evidence-Based Intervention Network (University of Missouri) 
● National Center on Intensive Intervention (AIR) 
● Substance Abuse and Mental Health Services Registry (SAMHSA) 
● Results First Clearinghouse Database (Pew) 
● Best Evidence Encyclopedia (Center for Data-Driven Reform) 
● Roadmap to Evidence-Based Reform for Low Graduation Rate High Schools (Hopkins) 
● Impact of Family Involvement on the Education of Children (MDRC) 

 
 

https://www.evidenceforessa.org/
http://www.ccssoessaguide.org/wp-content/uploads/2016/12/down_rr-1550-1_12-5-2016.pdf
https://www.rand.org/pubs/research_reports/RR2133.html
https://ies.ed.gov/ncee/wwc/
http://ebi.missouri.edu/
http://www.intensiveintervention.org/
https://www.samhsa.gov/capt/tools-learning-resources/national-registry-evidence-based-programs
http://www.pewtrusts.org/en/research-and-analysis/issue-briefs/2014/09/results-first-clearinghouse-database
http://www.bestevidence.org/
http://new.every1graduates.org/everyone-graduates-center-roadmap-to-evidence-based-reform-for-low-graduation-rate-high-schools/
https://www.mdrc.org/sites/default/files/The_Impact_of_Family_Involvement_FR.pdf
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5.0  ALIGNMENT WITH CHALLENGING ACADEMIC STANDARDS - Required 

Please provide a description of how the activities in Section 4.0 are aligned with challenging State academic standards. 
[Section 2102 (b)(2)(A)] 

Prince George’s County Schools’ curriculum guides, materials, and assessments align to the Maryland College and Career 
Readiness Standards for English and Math, the Next Generation Science Standards for Math, and the College, Career, and 
Civic Life (C3) Framework for Social Studies State Standards. In addition, Prince George’s County Schools provided 
professional learning services based on the Learning Forward Standards for professional learning. Professional learning 
activities for section 4.0 will help teachers, principals, and school leaders use the academic standards to develop lesson 
plans, assignments and assessments that, in turn, will help their students master the knowledge and skills defined by the 
academic standards.   
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ATTACHMENT 8 TITLE II, PART A 
 SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 
 Local School System:  Prince George’s County Fiscal Year: FY2020 

 

 

6.0    EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS - Required 
 

Equitable Services: Services and other benefits to private school students must be secular, neutral, and non-ideological (Sec. 8501(a)(2)), 
must be provided in a timely manner, and must be equitable in comparison to services and other benefits for public school children, 
teachers, and other educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state education agency must designate 
an ombudsman to monitor and enforce the requirements relating to the participation of children in private schools (Sec. 8501(a)(3)(B)). 

Participating Private Schools and Services: Provide information regarding the names of participating private schools and number of 
private school students, and the calculated cost per pupil, that will benefit from Title II-A services. (Include below or as an attachment) 

 

Private Schools Participating in Title II, Part A Program 
Prince George's County, SY2019-20 

SCHOOL TCH STUDENTS ALLOCATION 

Al-Huda School 50 626 $15,725 

Bishop McNamara 140 850 $21,352 

DeMatha Catholic HS 114 847 $21,277 

Elizabeth Seton High School 90 596 $14,972 

Excellence Christian School 30 213 $5,351 

Foundation Schools 134 105 $2,638 

From the Heart Christian School 37 222 $5,577 

Highland Park Christian Academy 30 217 $5,451 

George E. Peters 15 163 $4,095 

Holy Family 16 135 $3,391 

Holy Redeemer 22 254 $6,380 

Holy Trinity Episcopal Day School 77 490 $12,309 

Lanham Christian School 50 211 $5,300 

NASA Goddard CDC 2 77 $1,934 

New Hope Academy 40 201 $5,049 

Riverdale Baptist 44 434 $0 

Reid Temple 51 260 $10,902 

St. Ambrose School 26 230 $5,778 

St. Columba 22 185 $4,647 

St. Jerome Academy 30 365 $9,169 

St. John the Evangelist 25 238 $5,979 

St. Joseph's School 25 216 $5,426 

St. Mary of the Mills 48 274 $6,883 

St. Mary's 20 245 $6,154 

St. Mary's of the Assumption 34 239 $6,004 

St. Mary's School of Piscataway 28 154 $3,868 

St. Matthias the Apostle School 18 185 $4,647 

St. Matthew’s UME Ed Ctr. 44 102 $2,562 

St. Philip the Apostle 30 191 $4,798 

St. Pius X Regional School 50 520 $13,062 

 

Private Schools Participating in Title II, Part A Program 
Prince George's County, SY2019-20 
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SCHOOL TCH STUDENTS ALLOCATION 

St. Vincent Pallotti HS 70 445 $11,178 

Archdiocese of Washington     

TOTAL 1,446 9,490 $238,389 

 
 
 

Per Pupil Calculation 

Total grant allocation of $3,708,870 
$3,708,870 x 3.58% Indirect fee rate = $3,571,339 

District enrollment 132,667 + Non-public enrollment 9,490 = 142,157 
$3,571,339 divided by 142,157 (projected non-public school students + projected public 

school students) = $25.12 

 
Total number of students 9,490 x per pupil cost $25.12 = $238,389 

 

Describe the school system's process for providing equitable participation to students in private schools. This should include evidence 
of a needs assessment and professional development action plan.  (Include below or as an attachment) 

The following process is utilized to determine equitable services to students in private schools: 

 Private schools in PGCPS are identified on the MSDE website. Title II Program Office contacts each school via US mail 
and/or email.  This correspondence provides opportunity for private school officials to acknowledge that they would like to 
participate in equitable services. 

 Schools were asked to respond and indicate their intention to participate for SY20 by April 15, 2019. 

 Title II Office invites participating schools to attend an annual consultation meeting held in the spring of every year; 
agendas are sent prior to the meetings whereby representatives can review and provide input. 

 Private school officials determine the needs of students based on each school’s individual assessment. Based on the 
assessment results, schools determine the specific Professional Development to be provided to the staff. 

Total Amount for Transfers: $238,389  
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ATTACHMENT 8 TITLE II, PART A 
 SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 
 Local School System:  Prince George’s County Fiscal Year: FY2020 

 

 

BUDGET NARRATIVE  
 

Prince George's County Public Schools Title II, Part A Grant Budget Narrative 

 

Professional Development Schools (PDS) 

203-205/09 - 01 - 
Salaries & Wages 

Stipends fpr professional development for activity 1.1. 
Activity 1.1 

Phase I - 135 teachers x $320 = $43,200; 
Phase II - 140 teachers x $800 = $112,000; 
Site coordinators - 25 coordinators x $1,000 
= $25,000 

 $    
180,200  

 $                 -   $    180,200  

212 - 04 - Other 
Charges 

Fixed Charges - Fica (.0765%) / Workers Comp (.016%) 
Activity 1.1 

$180,200 x .0992 = $17,876  $      
17,876  

 $                 -   $      17,876  

        Subtotal  $    198,076  

Relocation Reimbursement 

203-205/09 - 04 - 
Other Charges 

Relocation expenses for activity 1.1. 
Activity 1.1 

Relocation expenses for 124 teachers x 
$1,500 for (Airfare; Early lease 
terminations; Gas; Hotel; Moving truck 
rental; Moving supplies; and Storage). 

 $    
186,000  

 $                 -   $    186,000  

        Subtotal  $    186,000  

    
  

  
 Total Activity 

1.1  
 $    384,076  

Alternative Certification Programs 

203-205/09 - 01 - 
Salaries & Wages 

Recruiting qualified individuals from other fields to become 
teachers, principals, or other school leaders, including mid-
career professionals from other occupations, former military 
personnel, & recent graduates of institutions of higher 
education with records of academic distinction who 
demonstrate potential to become effective teachers, 
principals, or other school leaders 
Other Charges 
Activity 1.2 

Stipends for supervising teachers - 42 
teachers x $500 = $21,000 

 $      
21,000  

 $                 -   $      21,000  

212 - 04 - Other 
Charges 

Recruiting qualified individuals from other fields to become 
teachers, principals, or other school leaders, including mid-
career professionals from other occupations, former military 
personnel, & recent graduates of institutions of higher 
education with records of academic distinction who 
demonstrate potential to become effective teachers, 

Fringes - $21,000 x .0992 

 $        
2,083  

 $                 -   $        2,083  
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Prince George's County Public Schools Title II, Part A Grant Budget Narrative 
principals, or other school leaders 
Other Charges 
Activity 1.2 

203-205/09 - 02 - 
Contracted Services 

Recruiting qualified individuals from other fields to become 
teachers, principals, or other school leaders, including mid-
career professionals from other occupations, former military 
personnel, & recent graduates of institutions of higher 
education with records of academic distinction who 
demonstrate potential to become effective teachers, 
principals, or other school leadersContracted ServicesActivity 
1.2 

Notre Dame for Special Education 
certification Barrie Institute for Montessori 
certificationAmity Insttitute Exchange 
Teacher Program $346,000  $    

346,000  
 $                 -   $    346,000  

203-205/09 - 03 - 
Supplies & Materials 

Recruiting qualified individuals from other fields to become 
teachers, principals, or other school leaders, including mid-
career professionals from other occupations, former military 
personnel, & recent graduates of institutions of higher 
education with records of academic distinction who 
demonstrate potential to become effective teachers, 
principals, or other school leaders 
Supplies 
Activity 1.2 

Professional Development Materials - 75 
candidates x $60 

 $        
4,500  

 $                 -   $        4,500  

        Subtotal  $    373,583  

    
  

  
 Total Activity 

1.2  
 $    373,583  

Leadership Development Activities (Principals, Assistant Principals, and Central Office Staff) 

203-205/09 - 01 - 
Salaries & Wages 

Providing programs & activities to increase - i. the knowledge 
base of teachers, principals, or other school leaders on 
instruction in early grades and on strategies to measure 
whether young children are progressing; and ii. The ability of 
prinicpals or other school leaders to support teachers, teacher 
leaders, early childhood educators, & other professionals to 
meet the needs of students through age 8, which may include 
providing joint professional learning in preschool programs 
that address the transition to elementary school; 
Salaries 
Activity 2.1 

Teacher Stipends: Teacher Leadership - 
3,175 substitutes x $100 = $317,500 
 
Early Childhood Summer Institute - 60 
teachers x $175 = $10,500 
  
Arts Integration Workshops $40,875 
 
Arts Integration Substitutes - 180 x $113 = 
$20,340 
 
Total Stipends: $389,215 
 
 

 $    
389,215  

 $                 -   $    389,215  

212 - 04 - Other 
Charges 

Providing programs & activities to increase - i. the knowledge 
base of teachers, principals, or other school leaders on 
instruction in early grades and on strategies to measure 
whether young children are progressing; and ii. The ability of 
prinicpals or other school leaders to support teachers, teacher 
leaders, early childhood educators, & other professionals to 

Fixed charges - $389,215 x .0992 = 38,610 

 $      
38,610  

 $                 -   $      38,610  
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Prince George's County Public Schools Title II, Part A Grant Budget Narrative 
meet the needs of students through age 8, which may include 
providing joint professional learning in preschool programs 
that address the transition to elementary school; 
Fixed Charges 
Activity 2.1 

203-205/09 - 02 - 
Contracted Services 

Providing programs & activities to increase - i. the knowledge 
base of teachers, principals, or other school leaders on 
instruction in early grades and on strategies to measure 
whether young children are progressing; and ii. The ability of 
prinicpals or other school leaders to support teachers, teacher 
leaders, early childhood educators, & other professionals to 
meet the needs of students through age 8, which may include 
providing joint professional learning in preschool programs 
that address the transition to elementary school; 
Contracted Services 
Activity 2.1 

Contracted Services: Math RFP with 
National Training Network $227,102 
 
Arts Integration Institute 4 artists x 5 days x 
$500 = $10,000 
 
Arts Integration Master Teacher $27,000 
 
Total: $264,102 

 $    
264,102  

 $                 -   $    264,102  

203-205/09 - 03 - 
Supplies & Materials 

Providing programs & activities to increase - i. the knowledge 
base of teachers, principals, or other school leaders on 
instruction in early grades and on strategies to measure 
whether young children are progressing; and ii. The ability of 
prinicpals or other school leaders to support teachers, teacher 
leaders, early childhood educators, & other professionals to 
meet the needs of students through age 8, which may include 
providing joint professional learning in preschool programs 
that address the transition to elementary school; 
Supplies 
Activity 2.1 

Early Childhood - 80 participants x $100 = 
8,000 
 
Arts Integration Materials - $3,238 
  
Total: $11,238 

 $      
11,238  

 $                 -   $      11,238  

 203-205/09 - 04 - 
Other Charges  

Providing programs & activities to increase - i. the knowledge 
base of teachers, principals, or other school leaders on 
instruction in early grades and on strategies to measure 
whether young children are progressing; and ii. The ability of 
prinicpals or other school leaders to support teachers, teacher 
leaders, early childhood educators, & other professionals to 
meet the needs of students through age 8, which may include 
providing joint professional learning in preschool programs 
that address the transition to elementary school; 
Other 
Activity 2.1 

Early Childhood - Non-Local Travel 12 
participants x $2,083 = $25,000 
 
Travel: Non-Local Travel 28 participants x 
$2,500 = $70,000; Reimbursement expense 
- 10 teachers x $150 = $1,500 
 
Conference Fees: 20 participants x $250 = 
$5,000  
 
Arts Integration - 10 particpants x $400 = 
$4,000 
 
Total: $105,500 

 $    
105,500  

 $                 -   $    105,500  

    
  

  
 Total Activity 

2.1  
 $    808,665  

Newly-Hired and Grade Level/Content Area Change Teacher Workshops and Teacher Leadership Development Trainings 
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Prince George's County Public Schools Title II, Part A Grant Budget Narrative 

203-205/09 - 01 - 
Salaries & Wages 

Providing training, technical assistance, and capacity-building 
in local educational agencies to assist teachers, prinicpals, or 
other school leaders with selecting and implementing 
formative assessments, designing classroom based 
assessments, and using data from such assessments to 
improve instruction and student academic achievement, which 
may include providing additional time for teachers to review 
student data and respond, 
Salaries 
Activity 2.2 

Teacher Stipends: 1,428 teachers x $175 = 
$249,900 
 Workshops (IB Training, AVID Path & Etc.) 
300 Participants - $172,000 
Total Stipends: $421,900 
 
 

 $    
421,900  

 $                 -   $    421,900  

212 - 04 - Other 
Charges 

Providing training, technical assistance, and capacity-building 
in local educational agencies to assist teachers, prinicpals, or 
other school leaders with selecting and implementing 
formative assessments, designing classroom based 
assessments, and using data from such assessments to 
improve instruction and student academic achievement, which 
may include providing additional time for teachers to review 
student data and respond, 
Fixed Charges 
Activity 2.2 

Fringes - $421,900 x .0992 = $41,852 

 $      
41,852  

 $                 -   $      41,852  

203-205/09 - 02 - 
Contracted Services 

Providing training, technical assistance, and capacity-building 
in local educational agencies to assist teachers, prinicpals, or 
other school leaders with selecting and implementing 
formative assessments, designing classroom based 
assessments, and using data from such assessments to 
improve instruction and student academic achievement, which 
may include providing additional time for teachers to review 
student data and respond, 
Contracted Services 
Activity 2.1 

Contracted Services: Building Rental: 
$220,000 
Profesional Contract: $310,000 
 
Locations: To be determined at a later date 
by district level staff. 
 
Total: $530,000 

 $    
530,000  

 $                 -   $    530,000  

203-205/09 - 03 - 
Supplies & Materials 

Providing training, technical assistance, and capacity-building 
in local educational agencies to assist teachers, prinicpals, or 
other school leaders with selecting and implementing 
formative assessments, designing classroom based 
assessments, and using data from such assessments to 
improve instruction and student academic achievement, which 
may include providing additional time for teachers to review 
student data and respond, 
Supplies 
Activity 2.2 

Training materials: 1,000 participants x 
$74.78 (estimated cost per person) 
  
Total:$74,772 

 $      
74,772  

 $                 -   $      74,772  

 203-205/09 - 04 - 
Other Charges  

Providing training, technical assistance, and capacity-building 
in local educational agencies to assist teachers, prinicpals, or 
other school leaders with selecting and implementing 
formative assessments, designing classroom based 

Travel: Local Mileage - 70,000 miles x 
$.535 = $37,450 
 
Total: $37,450 

 $      
37,450  

 $                 -   $      37,450  
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Prince George's County Public Schools Title II, Part A Grant Budget Narrative 
assessments, and using data from such assessments to 
improve instruction and student academic achievement, which 
may include providing additional time for teachers to review 
student data and respond, 
Other 
Activity 2.2 

        Subtotal  $ 1,105,974  

    
  

  
 Total Activity 

2.2  
 $ 1,105,974  

Alternative Certification Programs (ATP) Mentors and Induction Institute 

203-205/09 - 01 - 
Salaries & Wages 

New teacher, principal, or other school leader induction & 
mentoring programs  
Salaries 
Activity 3.1 

Salaries for 6 mentor teachers - 
1@$108,295, 1@$78,233, 1@$51,743, 
1@$102,707, 1@$41,291, 1@$103,587 = 
$485,856 
  
 
 

 $    
485,856  

 $                 -   $    485,856  

212 - 04 - Other 
Charges 

New teacher, principal, or other school leader induction & 
mentoring programs   
Fixed Charges 
Activity 3.1 

1 Full-time fringes calculated using various 
rates =  (.0765% for FICA/Med, .00425% 
for Life Insurance, .016% for Workers 
Comp, .1400% for Retirement + flat rate of 
$8,600 for Health Insurance  
Let x = $108,295; Let y=$78,233; Let 
r=$51,743;  
Let m=$102,707; Let n=$41,291; Let 
p=$103,587 
Fringe x =.0765x + .00425x + .016x + 
.1400x + $8,600 = $34,239 
Fringe y = 0765y + .00425y + .016y + 
.1400y + $8,600 = $27,122 
Fringe r = 0765r + .00425r + .016r + .1400r 
+ $8,600 = $20,850 
Fringe m = 0765m + .00425m + .016m + 
.1400m + $8,600= $32,916 
Fringe n = 0765n + .00425n  + .016n + 
.1400n + $8,600= $18,376 
Fringe p =0765p + .00425p + .016p + 
.1400p + $8,600= $33,124 

 $    
166,627  

 $                 -   $    166,627  

 203-205/09 - 04 - 
Other Charges  

 New teacher, principal, or other school leader induction & 
mentoring programs  
Other 
Activity 3.1  

Local Travel - 2,545 miles x $.535 x 6 
mentors = $8,169  $        

8,169  
 $                 -   $        8,169  

        Subtotal  $    660,652  



 
 

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 256 

Prince George's County Public Schools Title II, Part A Grant Budget Narrative 

    
  

  
 Total Activity 

3.1  
 $    660,652  

Non-Public Schools and Indirect Cost 

203-205/07 - 08 - 
Transfers 

Non-Public Schools - Equitable services to students in private 
(Non-Public) schools 
Transfers 
Activity 6.0 

Mandatory allocation for participating non-
public schools. 
FY19 mandatory allocation for participating 
private schools, based on the total grant 
allocation of $3,708,870 
District enrollment 132,667 + Non-public 
enrollment 9,490 = 142,157 
$3,708,870 (district allocation) 
 
$3,571,339 (amount district is using for pd) 
divided by 142.157 (the total of projected 
non-public school students + projected 
public school students) = $25.12 
 
$25.12 per pupil x 9,490 non-public school 
students = $238,389 

 $    
238,389  

 $                 -   $    238,389  

         Subtotal   $    238,389  

    
  

  
 Total Activity 

6.0  
 $    238,389  

201/22 - 08 - Transfers 
Indirect Fee  
Transfers 

PCPS Indirect fee charged for grant 
administration (based on the FY19 
approved rate of 3.58%)                                                                      
Calculation - $3,708,870 (total grant award) 
- $0.00 (equipment total) = $3,708,870 
(revised grant total)                                                 
$3,708,870 (revised total grant number) x 
(.0358 rate) x 1.0358 rate 

 $    
137,531  

 $                 -   $    137,531  

         Subtotal   $    137,531  

    
 

 Title II, Part A Grand Total  $3,708,870.00 
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C-125 Budget Request 
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Appendix E: Title III, Part A - English Language Acquisition, Language Enhancement, and Academic 

Achievement Application 
 

Appendix E 

Title III, Part A Grant Application 

English Language Acquisition, Language Enhancement,  

and Academic Achievement 

  

 

      

 

 

 

 

 

 

 

 

 

 

 

 

 

Office of English Learner/Title III 
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC ACHIEVEMENT  

 

 
Local School System: Prince George’s County Public Schools    Fiscal Year   2020  

 

SUPPLEMENT, NOT SUPPLANT [SEC. 3115(g)]: Federal funds made available under this subgrant shall be used so as to 

supplement the level of Federal, State, and local public funds that, in the absence of such availability, would have been 

expended for programs for English learners and immigrant children and youth and in no case to supplant such Federal, 

State, and local public funds.   

A. REQUIRED ACTIVITIES [SEC. 3115(c)]: An eligible entity receiving funds under section 3114(a) MUST use the funds in 
the required activities before spending funds in the authorized activities.   

1. To increase the English language proficiency of English learners by providing effective language instruction 
educational programs that meet the needs of ELs and demonstrate success in increasing (A) English language 
proficiency and (B) student academic achievement [section 3115(c)(1)]. 

Required Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

1.1 Improving the English language 
proficiency and academic 
achievement of ELs [section 
3115(c)(1)]. 

a) Supplemental resources and documents will be 
copied through the district’s printing office to 
enhance instruction and development of teachers’ 
and parents’ knowledge regarding ESOL. 
Documents, such as ESOL writing assessments, 
parent notification and continuing placement 
letters will be available for teachers, students and 
parents throughout the county.  Other 
departments do not print their assessments, it is 
only done at the school level. ESOL is the only area 
that prints their assessments. Formative 
Assessment scores will be analyzed twice a year 
based on the results from the ESOL writing 
assessments.   

b) July 2019 – June 2020 
c) N/A 

$24,600 N/A 

a) Summer reading materials will be provided to 
middle and high school students to reinforce 
vocabulary and reading fluency development over 
the summer months.  This activity supports 
evidence level 4.  

b) April – June 2020 
c) N/A 

$20,000 

 

N/A 

 

a) Summer school and evening high school 
registration scholarships will be provided to high 

$50,000 N/A 
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1. To increase the English language proficiency of English learners by providing effective language instruction 
educational programs that meet the needs of ELs and demonstrate success in increasing (A) English language 
proficiency and (B) student academic achievement [section 3115(c)(1)]. 

Required Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

school English Learners (ELs) who need additional 
English credits in order to graduate on time. Title III 
funds supplement the tuition in order to 
encourage EL students to continue to progress 
towards graduation. The numbers of ELs earning 
credit in core courses will increase as a result of 
this resource.  This activity supports evidence level 
4.  

b) June – August 2020 
c) N/A 
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2. To provide effective professional development to classroom teachers (including teachers in classroom settings 
that are not the setting of language instruction educational programs), principals and other school leaders, 
administrators, and other school or community-based organizational personnel [section 3115(c)(2)].   

Effective professional development shall be of sufficient intensity and duration (which shall not include activities such 

as 1-day or short-term workshops and conferences) to have a positive and lasting impact on the teachers’ performance 

in the classroom, except that this subparagraph shall not apply to an activity that is one component of a long-term, 

comprehensive professional development plan established by a teacher and the teacher’s supervisor based on an 

assessment of the needs of the teacher, the supervisor, the students of the teacher, and any local educational agency 

employing the teacher [section 3115(c)(2)(D)]. 

Required Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

2.1 Providing for professional 
development designed to 
improve the instruction and 
assessment of ELs [section 
3115(c)(2)(A)]. 

N/A 

 
N/A N/A 

2.2 Providing for professional 
development designed to 
enhance the ability of such 
teachers, principals, and other 
school leaders to understand 
and implement curricula, 
assessment practices and 
measures, and instructional 
strategies for ELs [section 
3115(c)(2)(B)]. 

a) Provide opportunities for staff members to attend 
local and non-local conferences and seminars, such 
as Teachers for English for Speakers of Other 
Languages (TESOL), Association for Supervision and 
Curriculum Development (ASCD), World-class 
Instructional Design and Assessment (WIDA), 
American Translators Association (ATA), on meeting 
the needs of ELs in order to stay abreast of current 
research and professional development practices.  
Participants will use the information learned to 
enhance their own knowledge of innovative 
practices for working with ELs and share this 
information with teachers through newsletters, 
professional development and coaching sessions as 
outlined in their professional development plans. 
This activity supports evidence level 4.  

b) October 2019 – June 2020 

c) N/A 

$71,475 N/A 

2.3 Providing for professional 
development effective in 
increasing children’s English 
language proficiency or 
substantially increasing the 
subject matter knowledge, 
teaching knowledge, and 

a) Continue to provide high quality professional 
development around literacy, math, and technology 
for teachers with ELs in their classrooms as well as 
for new ESOL teachers. Additionally, materials will 
be purchased to help teachers implement the 
strategies learned during the professional 
development. For professional development during 
the day, substitutes will be provided, and for 

$320,694 

 

 

 

N/A 
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2. To provide effective professional development to classroom teachers (including teachers in classroom settings 
that are not the setting of language instruction educational programs), principals and other school leaders, 
administrators, and other school or community-based organizational personnel [section 3115(c)(2)].   

Effective professional development shall be of sufficient intensity and duration (which shall not include activities such 

as 1-day or short-term workshops and conferences) to have a positive and lasting impact on the teachers’ performance 

in the classroom, except that this subparagraph shall not apply to an activity that is one component of a long-term, 

comprehensive professional development plan established by a teacher and the teacher’s supervisor based on an 

assessment of the needs of the teacher, the supervisor, the students of the teacher, and any local educational agency 

employing the teacher [section 3115(c)(2)(D)]. 

Required Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

teaching skills of teachers of 
ELs [section 3115(c)(2)(C)]. 

evening workshops, stipends will be provided for 
the teachers. Informal walkthroughs will be 
conducted to monitor implementation of strategies 
learned during professional development. 
Additionally, an online survey will track participants’ 
evaluation of the courses and the impact of 
professional development on their teaching three 
months after the course has ended.    

The following Professional Development offerings are 

validated at Evidence Level 4: 

 Quarterly department chairperson meetings will 
provide department chairs with important 
updates, curriculum documents, technology 
training, and assessment updates.  

 Quarterly, First and Second Year Teacher meetings 
will provide specific strategy and curriculum 
training sessions for first and second year ESOL 
teachers.   

 The ESOL Office will provide professional 
development opportunities for ESOL teachers to 
help them better understand the curriculum, 
supporting long term ELs, assessment measures 
and instructional strategies for ELs. 

 The ESOL Office will provide professional 
development for teachers and administrators of 
ELs based on the specific needs of the school 
making the request. 

 Twenty (20) high school ESOL and content area 
teachers of ELs are being trained on literacy 
development and/or approaches to instruction for 
ELs. The goal of the trainings is to increase the 
teachers' abilities to maximize instructional time 
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2. To provide effective professional development to classroom teachers (including teachers in classroom settings 
that are not the setting of language instruction educational programs), principals and other school leaders, 
administrators, and other school or community-based organizational personnel [section 3115(c)(2)].   

Effective professional development shall be of sufficient intensity and duration (which shall not include activities such 

as 1-day or short-term workshops and conferences) to have a positive and lasting impact on the teachers’ performance 

in the classroom, except that this subparagraph shall not apply to an activity that is one component of a long-term, 

comprehensive professional development plan established by a teacher and the teacher’s supervisor based on an 

assessment of the needs of the teacher, the supervisor, the students of the teacher, and any local educational agency 

employing the teacher [section 3115(c)(2)(D)]. 

Required Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

for literacy development. The success of these 
trainings will be measured by the perceptions of 
teachers as captured in a post-course survey.  

b) July 2019 - June 2020 
c) N/A 

 a) The ESOL Office will provide a series of workshops 
specifically designed for paraprofessionals who 
work with ELs about practical strategies for their 
specific work.  The goal of the training is to increase 
the capacity of ESOL Paraprofessionals to maximize 
the impact of the instructional time for ELs. 
Participants will be surveyed to measure their 
perceptions and implementation three months after 
the completion of all trainings.  This activity is 
validated at the Evidence 4 Level.  

b) September 2019 – May 2020 
c) N/A 

$7,400 N/A 
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3. To provide and implement other effective activities and strategies that enhance or supplement language 
instruction educational programs for ELs [section 3115 (c)(3)]. 

Required Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

d) Outcomes and brief description of the services, including evidence 
level  

e) Timelines or target dates 

f) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

3.1 Providing parent, family, and 
community engagement 
activities that may include 
strategies that serve to 
coordinate and align related 
programs [section 3115(c)(3)].  

a)  KinderConnect: These workshops are offered to 
international families registering kindergarten 
students at the International Student Counseling 
Office (ISCO). The workshop provides families of 
ESOL students a hands-on opportunity to work with 
reading and math activities to practice over the 
summer in order to prepare their child for 
kindergarten. Each family is able to take home all 
the instructional materials needed to effectively 
practice the learned activities. These workshops 
support evidence level 4.  

b) March 2020 - August 2020 
c) N/A 

$2,700 N/A 

 a) Camp Schmidt: This unique outdoor/nature/ science 
activity provides international families and students 
in the ESOL program the opportunity to visit the 
PGCPS Schmidt Center to learn more about the 
environmental program that is integral to the 
science curriculum for 5th graders in PGCPS. In 
preparation for the 5th grade overnight visit, 
targeted families of 4th grade (and below) ESOL 
students tour the camp, participate in science 
instructional activities, enjoy a wagon nature ride, 
hear from a parent/student panel of previous 
participants, and meet camp leadership and staff. 
These activities are validated at the Evidence 4 
Level.  

b) May 2020 
c) N/A 

$6,010 N/A 

 a) International Parent Leadership Consortium:  The 
Prince George’s County Public Schools International 
Parent Leadership Consortium (IPLC) serves to 
engage ESOL families through building parent 
leadership capacity. The mission of the program is 
to strengthen the diversity of parental leadership 
across the county to improve achievement for ELs. 
These activities are validated at the Evidence Level 
4.  

b) October 2019 - May 2020 
c) N/A 

$6,986 N/A 
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3. To provide and implement other effective activities and strategies that enhance or supplement language 
instruction educational programs for ELs [section 3115 (c)(3)]. 

Required Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

d) Outcomes and brief description of the services, including evidence 
level  

e) Timelines or target dates 

f) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

 a) International Parent Workshop Sessions:  These 
workshops sessions are designed for families and 
focus on literacy, math, and preventing summer 
slide for ESOL students/families in PGCPS. These 
activities are validated at the Evidence Level 4. 

b) October 2019 - June 2020 
c) N/A 

$5,560 N/A 

 a) ESOL interpreters to provide foreign language 
assistance to ESOL families during ESOL specific 
parent outreach and family learning opportunities. 
These activities are validated at the Evidence Level 
4. 

b) August 2019 - June 2020 
c) N/A 

$19,592 

 
N/A 

 a) Translation of parent communication documents, 
expressly from ESOL central office. These activities 
are validated at the Evidence Level 4. 

b) August 2019 - June 2020 
c) N/A 

$5,200 

 
N/A 

 a) Estudios Universitarios a su Alcance/A College 
Education is Within Your Reach: This one day event 
provides international students and their families 
with resources and presentations on preparing for 
a post-secondary education.  These activities are 
validated at the Evidence Level 4. 

b)  September – October 2019 

c) N/A 

$1,940 

 
N/A 

 a) Bulk snack items and water for International 
Student Admissions & Enrollment Office summer 
and continuing registration. These activities are 
validated at the Evidence Level 4.  

b) July – June 2019 

c) N/A 

$15,000 N/A 
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC ACHIEVEMENT  

 

 
Local School System: Prince George’s County Public Schools    Fiscal Year   2020  

 

SUPPLEMENT, NOT SUPPLANT [SEC. 3115(g)]: Federal funds made available under this subgrant shall be used so as to 

supplement the level of Federal, State, and local public funds that, in the absence of such availability, would have been 

expended for programs for English learners and immigrant children and youth and in no case to supplant such Federal, 

State, and local public funds.   

B. AUTHORIZED ACTIVITIES [SEC. 3115(d)]: An eligible entity receiving funds under section 3114(a) may use the funds 
to achieve any of the authorized activities. (Please note that the entity must utilize Title III funds to support A. 
Required Activities prior to allocating funds for B. Authorized Activities.)   

4. To improve the education of ELs by assisting the children to learn English and meet the challenging State academic 
standards [section 3115(a)]. 

Authorized Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

4.1 Upgrading program objectives 

and effective instructional 

strategies [section 3115(d)(1)]. 

a) Newcomer Curriculum will be developed to support 
Newcomer students in grades K-6.  Evidenced by 
finished curricula. This activity supports evidence 
level 4.  

The middle school Cognitive Academic Based 
Language Experience (CABLE) Social Studies will be 
revised  curriculum and the academic language 
toolkit will be developed for middle school math.  
This activity supports evidence level 4.  

Algebra EL supports will be developed and piloted at 
one high school.  This activity supports evidence 
level 4.  

b)  July 2019 – June 2020 

c)  N/A 

$79,230 N/A 

4.2 Improving the instructional 

program for ELs by identifying, 

acquiring, and upgrading 

curricula, instructional 

materials, educational 

software, and assessment 

procedures [section 

3115(d)(2)]. 

a) Teachers participating in a three year cohort 
focused on effective technology techniques for 
supporting the language growth of ELs will receive 
continuous training and Chromebooks.  As 
evidenced as use of technology and language 
focused lessons during informal walkthroughs. This 
activity supports evidence level 4.  

b) October 2019 – May 2020 
c) N/A 

$25,580 $23,606 
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4. To improve the education of ELs by assisting the children to learn English and meet the challenging State academic 
standards [section 3115(a)]. 

Authorized Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

 a) All high school ESOL teachers assigned the course, 
Critical Reading, will receive student subscriptions to 
Listenwise which includes differentiated content for 
ELs. Licenses will allow teachers to enhance their 
daily planned instruction and lesson delivery to 
increase students’ acquisition of listening skills as 
evidenced by their WIDA ELP scores. This activity 
supports evidence level 4. 

b) August 2019 - June 2020 
c) N/A 

$9,000 N/A 

 a) Math teachers at 33 non-Title I middle schools and 
elementary schools with sixth grade, will receive 
subscriptions to Speak Agent which includes 
scaffolds and supports for ELs within all four 
domains in the mathematics classroom. This is a 
district initiative coordinated with the Mathematics 
Department where Title I and Title III funds will be 
braided to pay for Speak Agent at Title I and non-
Title I schools with English Learners. Licenses will 
allow teachers to enhance their daily planned 
instruction and lesson delivery to increase students’ 
language acquisition as evidenced by their WIDA ELP 
scores.  This activity supports evidence level 4. 

b) August 2019 - June 2020 
c) N/A 

$62,205 N/A 

 
a) Purchase headsets with microphones for ELs so they 

can access lessons delivered through online resources 

designed to enhance the listening and speaking 

domains of language. This activity supports evidence 

level 4. 

b) August – December 2019 

c) N/A 

$27,825 N/A 

4.3 Providing to ELs tutorials and 

academic or career and 

technical education [section 

3115(d)(3)(A)]. 

N/A N/A N/A 
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4. To improve the education of ELs by assisting the children to learn English and meet the challenging State academic 
standards [section 3115(a)]. 

Authorized Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

a) Outcomes and brief description of the services, including evidence 
level  

b) Timelines or target dates 

c) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

4.4 Developing and implementing 

effective preschool, 

elementary school, or 

secondary school language 

instruction educational 

programs that are coordinated 

with other relevant programs 

and services. [section 

3115(d)(4)]. 

N/A N/A N/A 

4.5 Improving the instruction of 

ELs, which may include ELs 

with a disability, by providing 

for the acquisition or 

development of educational 

technology or instructional 

materials; access to, and 

participation in, electronic 

networks for materials, 

training, and communication; 

and incorporation of the 

resources described above into 

curricula and programs 

[section 3115(d)(7)]. 

N/A N/A N/A 

4.6 Offering early college high 

school or dual or concurrent 

enrollment programs or 

courses designed to help ELs 

achieve success in 

postsecondary education 

[section 3115(d)(8)]. 

N/A N/A N/A 
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5. To provide community participation programs, family literacy services, and parent and family outreach and 
training activities to ELs and their families [section 3115(d)(6)]. 

Authorized Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

d) Outcomes and brief description of the services, including evidence 
level  

e) Timelines or target dates 

f) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

5.1 Providing programs to improve 

the English language skills of 

ELs [section 3115(d)(6)(A)]. 

a) After school programs are provided for ELs at the 
elementary and high school levels. At the 
elementary level, schools have the opportunity to 
choose between two Extended Learning 
Opportunity (ELO) programs: Imagine Learning, 
which is a web-based language and literacy 
program; Reading Together, which is a cross-age 
tutoring program; or a combination of the two.  

 High schools are able to design and offer after 

school academic support programs based on the 

specific needs of their student populations. 

 Students are provided with materials and, if eligible 

based on distance, transportation home is provided. 

Schools, that are not eligible for the free supper 

program based on their FARM-eligibility status, may 

utilize Title III funds to provide healthy snacks to 

ensure students receive proper nutrition. A 

nutritious snack is important, particularly at this time 

of day, to provide students with the necessary fuel to 

sustain concentration and focus in order to maximize 

the benefits of the programs’ instructional 

components.  Funding includes costs incorporated 

within professional development, including stipends, 

salaries, and materials. Imagine Learning supports 

evidence level 2.  Reading Together supports 

evidence level 4. High school academic programs 

support evidence level 4.  

b) September 2019 - June 2020 

c) ELP and Academic Achievement Indicator 

$1,883,508 N/A 

5.2 Providing programs to assist 

parents and families in helping 

their children to improve their 

academic achievement and 

becoming active participants in 

N/A N/A N/A 
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5. To provide community participation programs, family literacy services, and parent and family outreach and 
training activities to ELs and their families [section 3115(d)(6)]. 

Authorized Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

d) Outcomes and brief description of the services, including evidence 
level  

e) Timelines or target dates 

f) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

the education of their children 

[section 3115(d)(6)(B)]. 

 

6. To carry out other activities that are consistent with the purpose of Title III, Part A, Every Student Succeeds Act 
[section 3115(d)(9)]. 

Authorized Activities 

Descriptions 

Please address each item (a-d) in your required activity 

descriptions. 

g) Outcomes and brief description of the services, including evidence 
level  

h) Timelines or target dates 

i) Services to private schools  

Public School 

Costs 

Private 

School 

Costs 

6.1 Carrying out other activities 

that are consistent with the 

purposes of this section 

[section 3115(d)(9)]. 

a) Through the partnership between the Maryland 
State Department of Education (MSDE), the 
Maryland Department of Labor, Licensing and 
Regulation (DLLR), and Prince George’s County 
Public Schools (PGCPS), staff, materials and 
curriculum writing are provided for the General 
Equivalency Degree (GED) pilot extension program 
for a targeted group of ELs at risk of not graduating 
or potentially dropping out. Title III provides 
salaries for the staff supporting the GED extension 
program which is in addition to ELs receiving their 
ESOL Services.   The GED Pilot program will support 
the successful completion of the GED, as evidenced 
by the percent of ELs who complete the GED test.   
This activity supports evidence level 4.  

b) July 2019 – June 2020 
c) c) N/A 

$314,961 N/A 
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C. ADMINISTRATIVE EXPENSES [SEC. 3115(b)]: Each eligible entity receiving funds under section 3114(a) for a fiscal 
year may use not more than 2 percent of such funds for the cost of administering this subpart. 

7.  Administrative Expenses 

Public 

School 

Costs 

Private 

School 

Costs 

7.1 Costs associated with expenses 

incurred by the funded agency 

to organize, implement, and 

provide progress reports, 

including fiscal oversight of 

expenditures up to 2%.  

Administrative expenses associated with implementing 

the grant. 

$60,879 N/A 

TOTAL TITLE III-A (EL FUNDING) AMOUNT $3,043,951 $23,606 
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC ACHIEVEMENT  

 

 
Local School System: Prince George’s County Public Schools    Fiscal Year   2020  

 

 

D. EQUITABLE SERVICES TO ENGLISH LEARNERS (ELs) IN PRIVATE SCHOOLS  

Services and other benefits to private school students must be secular, neutral, and non-ideological (Sec. 8501(a)(2)), 

must be provided in a timely manner, and must be equitable in comparison to services and other benefits for public 

school children, teachers, and other educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state 

education agency must designate an ombudsman to monitor and enforce the requirements relating to the 

participation of children in private schools (Sec. 8501(a)(3)(B)).  

1.  The school system must submit the following documents in Appendix H. 

 ☒ Consultation timeline for each program 

 ☒ Signed Affirmation of Consultation 

 ☒ Complaint procedures/dispute resolution process for covered programs under ESSA 

Complete numbers 2 and 3 below if services are provided to ELs in private schools.  

2. Participating private schools and services: Please complete the Equitable Services Table in Appendix H.   

3. Describe the school system's process for providing equitable services to ELs in private schools.  

a)  Written process to invite private schools to the initial and on-going consultation meetings, and managing 

disputes and/or complaints;  

 PGCPS RESPONSE: 

 The ESOL/Title III Office of PGCPS works in partnership with the other Title Programs to provide a spring in-

service, open all private schools in the county.  The in-service gives an overview of what Title III represents 

and eligible recipients of Title III services.  Schools provide their contact information and intent to participate. 

 In September, ESOL/Title III participates in a fall in-service with other Title Programs.  The focus of the in-

service is to discuss missions and goals, ESSA compliance English Language Proficiency Test (ELPA) Overview 

and training dates, Title III allowable activities, procedures for spending Title III allowances, and the 

memorandum of agreement.  The schools send representatives to be trained in the ELPA which is the 

diagnostic tool used to determine ESOL eligibility in the private schools.  They also submit the numbers of 

qualified private school students to the PGCPS ESOL Office by the October 31 State Survey deadline.  

 During the school year, an ESOL/Title III staff member works with the participating private schools to assist in 

spending their funds and reporting accurately about the benefit for English learners.  

 b)  The basis for determining the needs of private school ELs and their teachers; and 
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 PGCPS RESPONSE: 

 Private schools use the results of an English language proficiency test and other assessments to determine the 

needs of their students.  The PGCPS ESOL Department staff assists private schools in selecting appropriate 

materials. 

c) How services, location of services, and grade levels or areas of services were decided and agreed upon. 

 PGCPS RESPONSE: 

 Private schools submit proposals and work with the PGCPS ESOL staff to determine if the requested materials 

or support are allowable according to the Title III stipulations and based on research-supported strategies and 

materials. 
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC ACHIEVEMENT  

 

 
Local School System: Prince George’s County Public Schools    Fiscal Year   2020  

 

BUDGET NARRATIVE 

Category #-

Program # 
Budget Obj. # Activity Description Formula Total Section Subtotal 

    

1 

To increase the English language proficiency of ELs by providing effective language instruction education 

programs that meet the needs of ELs and demonstrate success in increasing (A) English language proficiency and 

(B) student academic achievement. 

  

    1.1 Improving the English language proficiency and academic achievement of ELs.   

203-205-02 02- Contracted Services 1.1 

Supplemental Instructional Materials (in-house 

printing) 

Parent Notification Letters in Spanish (5,000 

x 2 sided) $ 1,500                                 

Parent Notification Letters in French (500 x 2 

sided) $100 

ESOL Explanation for Parents (3,000 x 2 

sided) $1,000 

Continuing Placement Letters  (22,000 x 4 

sided) $6,000 

ESOL Writing Assessments (52,000) K-12 

$16,000 

$24,600 

  

203-205-02 03-Supplies & Materials 1.1 Summer Reading Materials $8/book x 2500 students $20,000   

203-205-02 04-Other Charges 1.1 Summer School Tuition Assistance 250 students x $200 $50,000   

  Section Subtotal $94,600 

  2.1 PD designed to Improve the instruction and assessment of ELs 

  2.2 

PD designed to enhance the ability of such teacher, principals, and other school leaders to understand and implement curricula, 

assessment practices and measures, and instructional strategies for ELs. 

203-205-09 04-Other Charges 2.2 Non-Local Travel 25 people x $2,376 $59,400   

203-205-09 04-Other Charges 2.2 Local conferences  115 attendees x $105 $12,075   

  Section Subtotal $71,475 

  2.3 

Providing for PD effective in increasing children's EL proficiency or substantially increasing the subject matter knowledge, teaching 

knowledge, and teachers skills of teachers of ELs. 

203-205-09 02- Contracted Services 2.3 
ESOL Department Chairperson Meeting: Room 

Rental 

4 meetings x $3,000 
$12,000 

  

203-205-02 03-Supplies & Materials 2.3 
Elementary ESOL Department Chairperson 

Training: Patterns of Power Books  

120 books x $56 
$6,720 

  

203-205-09 02- Contracted Services 2.3 Staff Development Day: Room Rental 1 Meeting x $9338 $9,338   

203-205-09 02- Contracted Services 2.3 Immigrant Experience Online PD 2 cohorts of 30 x $299 per person $17,940   

203-205-09 01-Salaries & Wages 2.3 
CPD: Instructor Stipends 30 CPD Courses x $1600 [(8 sessions x 

$125) + (3 planning sessions x $200)] 
$48,000 

  

212 - Fixed Charges 04-Other Charges 2.3 CPD: Instructor Stipends - FICA $48,000 x .0765 $3,672   
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Category #-

Program # 
Budget Obj. # Activity Description Formula Total Section Subtotal 

203-205-09 02- Contracted Services 2.3 
First Year Elementary ESOL Teacher Workshop: 

Room Rental 

$600 x 4 sessions 
$2,400 

  

203-205-09 02- Contracted Services 2.3 
Saturday Support First Year/Second Year ESOL 

Teachers: Room Rental 

$400 x 4 sessions 
$1,600 

  

203-205-09 01-Salaries & Wages 2.3 
Saturday Support First Year/Second Year ESOL 

Teachers: Stipends 

(40 participants x 4 sessions x $87.50) + (2 

instructors x 4 sessions x $125) 
$15,000 

  

212 - Fixed Charges 04-Other Charges 2.3 
Saturday Support First Year/Second Year ESOL 

Teachers: Stipends - FICA 

$15,000 x .0765 
$1,148 

  

203-205-09 03-Supplies & Materials 2.3 

Technology for ELLs Focus Group: Materials 

(textbooks, technology subscriptions, Google 

Educator Exams) 

20 participants x $200 

$4,000 

  

203-205-09 01-Salaries & Wages 2.3 
Technology for ELLs Focus Group: Google 

Education Exam: Stipends  

10 participants x $87.50 
$875 

  

212 - Fixed Charges 04-Other Charges 2.3 
Technology for ELLs Focus Group: Google 

Education Exam: Stipends - FICA 

$875 x .0765 
$67 

  

203-205-09 03-Supplies & Materials 2.3 #ELLEdTech: Materials (subscriptions, textbook) 10 participants x $200 $2,000   

203-205-09 01-Salaries & Wages 2.3 
#ELLEdTech PLC: Stipends 10 participants x $87.50/half day x 5 

meetings 
$4,375 

  

212 - Fixed Charges 04-Other Charges 2.3 #ELLEdTech PLC: Stipends - FICA $4,375 x .0765 $335   

203-205-09 02- Contracted Services 2.3 
Co-Teaching Workshop: Room Rental (Bowie 

Comfort Inn) 

4 days x $600 
$2,400 

  

203-205-09 03-Supplies & Materials 2.3 
Professional Library for Staff Development (25 

staff) 

25 staff members x $200 
$5,000 

  

203-205-09 01-Salaries & Wages 2.3 
Classroom Teacher PD for Clusters 1 & 4: 

Substitutes 

44 teachers x $100 x 8 day 
$35,200 

  

212 - Fixed Charges 04-Other Charges 2.3 
Classroom Teacher PD for Clusters 1 & 4: 

Substitutes - FICA 

$35,200 x .0925 
$3,256 

  

203-205-09 02- Contracted Services 2.3 
Classroom Teacher PD for Clusters 1 & 4: Room 

Rentals 

8 days x $400 
$3,200 

  

203-205-09 03-Supplies & Materials 2.3 
High School ESOL Teacher Induction Program: 

Materials 

15 participants x $400 
$6,000 

  

203-205-09 02- Contracted Services 2.3 
High School ESOL Lesson Planning 

Collaborative Project: Room rental 

4 days x $600 
$2,400 

  

203-205-09 01-Salaries & Wages 2.3 
High School ESOL Lesson Planning 

Collaborative Project: Stipends  

20 participants x 9 days x $175 
$31,500 

  

212 - Fixed Charges 04-Other Charges 2.3 
High School ESOL Lesson Planning 

Collaborative Project: Stipends - FICA 

$31,500 x .0765 
$2,410 

  

203-205-09 03-Supplies & Materials 2.3 
High School ESOL Lesson Planning 

Collaborative Project: Materials 

20 participants x $200 
$4,000 

  

203-205-09 01-Salaries & Wages 2.3 
High School Content Area Teachers of ELs 

Support Sessions: Stipends  

60 participants x 1 day x $175 
$10,500 

  

212 - Fixed Charges 04-Other Charges 2.3 
High School Content Area Teachers of ELs 

Support Sessions: Stipends - FICA 

$10,500 x .0765 
$803 
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Category #-

Program # 
Budget Obj. # Activity Description Formula Total Section Subtotal 

203-205-09 03-Supplies & Materials 2.3 
High School Content Area Teachers of ELs 

Support Sessions: Materials 

60 participants x $150 
$9,000 

  

203-205-09 01-Salaries & Wages 2.3 
Supporting High School Long Term English 

Learners: Substitutes 

15 participants x 2 days x $100 
$3,000 

  

212 - Fixed Charges 04-Other Charges 2.3 
Supporting High School Long Term English 

Learners: Substitutes - FICA 

$3,000 x .0925 
$278 

  

203-205-09 03-Supplies & Materials 2.3 
Supporting High School Long Term English 

Learners: Materials 

15 participants x $100 
$1,500 

  

203-205-09 01-Salaries & Wages 2.3 
Middle School and High School PGCPS 

Secondary Literacy Summer Institute: Stipends 

60 participants x 4 days x $175 
$42,000 

  

212 - Fixed Charges 04-Other Charges 2.3 

Middle School and High School PGCPS 

Secondary Literacy Summer Institute: Stipends - 

FICA 

$42,000 x .0765 

$3,213   

203-205-09 01-Salaries & Wages 2.3 

First Year Middle School ESOL Teacher 

Workshops: Substitutes 

19 participants x 4 days x $100 

$7,600   

212 - Fixed Charges 04-Other Charges 2.3 

First Year Middle School ESOL Teacher 

Workshops: Substitutes - FICA 

$7600 x .0925 

$703   

203-205-09 01-Salaries & Wages 2.3 

Middle School ESOL/RELA Collaboration 

Trainings: Substitutes 

30 participants x 4 days x $100 

$12,000   

212 - Fixed Charges 04-Other Charges 2.3 

Middle School ESOL/RELA Collaboration 

Trainings: Substitutes - FICA 

$12,000 x .0925 

$1,110   

203-205-09 03-Supplies & Materials 2.3 

High School Course Sequence Workshop: 

Materials 

12 x $50 

$600   

203-205-09 01-Salaries & Wages 2.3 

Project Coordinator: Professional Development  

(2 coordinators), Job Fair (1 coordinator) - 

Salaries 

3 Project Coordinators x 20 hours x $55 

$3,300   

212 - Fixed Charges 04-Other Charges 2.3 

Project Coordinator: Professional Development  

(2 coordinators), Job Fair (1 coordinator) - FICA 

$3,300 x .0765 

$252   

203-205-09 02- Contracted Services 2.3 

ESOL Paraprofessional Professional 

Development: Room rental 

4 days x $600 

$2,400   

203-205-09 03-Supplies & Materials 2.3 

ESOL Paraprofessional Professional 

Development: Materials 

50 participants x $100 

$5,000   

  Section Subtotal $328,094 

  3.1 

Providing parent, family, and community engagement activities that may include strategies that serve to coordinate and align related 

programs.  

203-205-02 02- Contract Services 3.1 
KinderConnect Family Workshops: In-House 

Printing (printed materials for family workstations) 

600 students/families x $4 
$2,400 

  

203-205-02 03-Supplies & Materials 3.1 
KinderConnect Family Workshops: Refreshments 

for Parent Volunteers (Non-Catered) 

6 people x $5 x 10 sessions 
$300 

  

203-205-02 03-Supplies & Materials 3.1 

Camp Schmidt International Family Day: 

Materials and Supplies (shirts and project 

supplies) 

210 people x $9 

$1,890 

  

203-205-02 02- Contract Services 3.1 
Camp Schmidt International Family Day: Catered 

Refreshments 

210 people x $10 
$2,100 
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Category #-

Program # 
Budget Obj. # Activity Description Formula Total Section Subtotal 

203-205-02 03-Supplies & Materials 3.1 
Camp Schmidt International Family Day: Non-

Catered Refreshments 

210 people x $2 
$420 

  

209 - Student 

Transportation 
02- Contract Services 3.1 

Camp Schmidt International Family Day: Rental 

of Vehicles 

2 buses x $800 
$1,600 

  

203-205-02 01-Salaries & Wages 3.1 
International Parent Leadership Consortium: 

Child Care Stipends 

2 people x $26/hour x 3 hours x 7 sessions 
$1,092 

  

212 -Fixed Charges 04-Other Charges 3.1 
International Parent Leadership Consortium: 

Child Care Stipends - FICA 

$1,092 x .0765 
$84 

  

203-205-02 03-Supplies & Materials 3.1 
International Parent Leadership Consortium: 

Materials/Supplies 

$250 x 7 sessions 
$1,750 

  

203-205-02 02- Contract Services 3.1 
International Parent Leadership Consortium: 

Consultant 

$300 x 7 sessions 
$2,100 

  

203-205-02 02- Contract Services 3.1 
International Parent Leadership Consortium: 

Refreshments 

40 people x $7 x 7 sessions 
$1,960 

  

203-205-02 03-Supplies & Materials 3.1 

International Parent Workshop Sessions: 

Materials/Supplies (family readers, breakout 

session hands-on materials) 

$250 x 10 sessions 

$2,500 

  

203-205-02 02- Contract Services 3.1 
International Parent Workshop Sessions: 

Catered-Refreshments 

50 people x $5 x 10 sessions 
$2,500 

  

203-205-02 01-Salaries & Wages 3.1 
International Parent Workshop Sessions: Child 

Care Stipends 

2 employees x $26/hr x 2 hrs x 5 sessions 
$520 

  

212 -Fixed Charges 04-Other Charges 3.1 
International Parent Workshop Sessions: Child 

Care Stipends FICA 

$520 x .0765 
$40 

  

203-205-02 01-Salaries & Wages 3.1 Interpreters for ESOL Assignments 700 hours x $26 $18,200   

212 -Fixed Charges 04-Other Charges 3.1 Interpreters for ESOL Assignments: FICA $18,200 x .0765 $1,392   

203-205-02 02- Contract Services 3.1 Custom Translations for ESOL  200 hours x $26 $5,200   

203-205-02 03-Supplies & Materials 3.1 

Estudios Universitarios a su Alcance/A College 

Education is Within Your Reach Annual College 

Preparation Program  

- supplies (pens, tote bags) 

5000 Value Click Pen x .17 = $850 

1000 tote bag x 1.09 = $1,090 
$1,940 

  

203-205-02 03-Supplies & Materials 3.1 
Registration/orientation supplies: Bulk snack 

items and water  

$1.50 x 10,000 students/family members  
$15,000 

  

  Section Subtotal $62,988 

  4 

To improve the education of ELs by assisting the children to learn English and meet the challenging State academic standards [section 

3115(a)]. 

    4.1 Upgrading program objectives and effective instructional strategies. 

203-205-02 01-Salaries & Wages 4.1 
ES Newcomer Academy: Curriculum Writing 

Stipends 

10 participants x $200 x 25 days 
$50,000 

  

212 -Fixed Charges 04-Other Charges 4.1 
ES Newcomer Academy: Curriculum Writing 

Stipends - FICA 

$50,000 x .0765 
$3,825 

  

203-205-02 01-Salaries & Wages 4.1 

Cognitive Academic Based Language Experience 

(CABLE) Social Studies Curriculum Development 

& Revisions: Curriculum Writing Stipends 

4 writers x 12 days x $200 

$9,600 
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Category #-

Program # 
Budget Obj. # Activity Description Formula Total Section Subtotal 

212 -Fixed Charges 04-Other Charges 4.1 

Cognitive Academic Based Language Experience 

(CABLE) Social Studies Curriculum Development 

& Revisions: Curriculum Writing Stipends - FICA 

$9,600 x .0765 

$734 

  

203-205-02 01-Salaries & Wages 4.1 
Algebra EL Support Project: Curriculum Writing 

Stipends 

3 teachers x 10 days x $200 
$6,000 

  

212 -Fixed Charges 04-Other Charges 4.1 
Algebra EL Support Project: Curriculum Writing 

Stipends - FICA 

$6000 x .0765 
$459 

  

203-205-02 01-Salaries & Wages 4.1 
Academic Language Toolkit for Mathematics: 

Curriculum Writing Stipends 

4 writers x 10 days x $200 
$8,000 

  

212 -Fixed Charges 04-Other Charges 4.1 
Academic Language Toolkit for Mathematics: 

Curriculum Writing Stipends - FICA 

$8,000 x .0765 
$612 

  

  Section Subtotal $79,230 

  4.2 

Improving the instructional program for ELs by identifying, acquiring, and upgrading curricula, instructional materials, educational 

software, and assessment procedures. 

203-205-02 03-Supplies & Materials 4.2 #ELLEdTech Chromebooks & licenses 51 Chromebooks x $390 $19,890   

203-205-02 03-Supplies & Materials 4.2 #ELLEdTech Chromebook repairs/replacements 5 teachers x $500 $2,500   

203-205-02 03-Supplies & Materials 4.2 #ELLEdTech Chromebook Carts 5 teachers x $590 $2,950   

203-205-02 03-Supplies & Materials 4.2 BreakoutEdu Replacement parts 6 boxes x $40 $240   

203-205-02 02- Contract Services 4.2 Listenwise Student Software Licenses 1,000 licenses x $9 $9,000   

203-205-02 02-Contract Services 4.2 
Speak Agent: English Learner student licenses & 

support bundle 

$1,885 x 33 schools 
$62,205 

  

203-205-02 03-Supplies & Materials 4.2 Headsets for instructional purposes 2,100 headsets X $13.25 $27,825   

203-205-07 
03 - Supplies & 

Materials 
4.2 

Non-Publics: Materials of Instruction $14,806 
$14,806 

  

203-205-07 02 - Contracted Services 4.2 Non-Publics: Instructional Software $5,081 $5,081   

203-205-07 05 - Equipment 4.2 Non-Publics: Instructional Equipment $799 $799   

203-205-07 02 - Contracted Services 4.2 Non-Publics: Professional Development $2,920 $2,920   

  Section Subtotal $124,610 

  5 
To provide community participation programs family literacy services, and parent and family outreach and training activities to ELs and 

their families. 
  5.1 Providing programs to improve the English language skills of ELs. 

203-205-02 02- Contract Services 5.1 
Extended Learning Opportunity (ELO) Program: 

Software Licenses 

2,000 licenses x $106.25 
$212,500 

  

203-205-09 01-Salaries & Wages 5.1 
Elementary Extended Learning Opportunity 

(ELO) Program: Teacher Salaries  

229 teachers x 40 sessions x 2.5 hours x 

$55 
$1,259,500 

  

212 -Fixed Charges 04-Other Charges 5.1 
Elementary Extended Learning Opportunity 

(ELO) Program: Teacher Salaries - FICA 

$1,259,500 x .0765 
$96,352 

  

203-205-09 01-Salaries & Wages 5.1 
Secondary Extended Learning Opportunity (ELO) 

Program: Teacher Salaries  

35 teachers x 30 sessions x 2 hours x $55 
$115,500 

  

212 -Fixed Charges 04-Other Charges 5.1 
Secondary Extended Learning Opportunity (ELO) 

Program: Teacher Salaries - FICA 

$115,500 x .0765 
$8,836 

  

203-205-09 01-Salaries & Wages 5.1 
Extended Learning Opportunity (ELO) Program: 

Training Stipends  

350 teachers x $87.50 
$30,625 
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Category #-

Program # 
Budget Obj. # Activity Description Formula Total Section Subtotal 

212 -Fixed Charges 04-Other Charges 5.1 
Extended Learning Opportunity (ELO) Program: 

Training Stipends - FICA 

$30,625 x .0765 
$2,343 

  

203-205-09 01-Salaries & Wages 5.1 
Extended Learning Opportunity (ELO) Program: 

Coaches Salaries 

20 coaches x 4 schools x 4 visits x 3 hours x 

$55 
$52,800 

  

212 -Fixed Charges 04-Other Charges 5.1 
Extended Learning Opportunity (ELO) Program: 

Coaches Salaries - FICA 

$52,800 x .0765 
$4,039 

  

209 - Student 

Transportation 
02- Contract Services 5.1 

Extended Learning Opportunity (ELO) Program: 

Transportation 

Based on previous year's billing - 

approximately 35 schools x $70/hour x 36 

sessions 

$87,189 

  

203-205-02 03-Supplies & Materials 5.1 
Extended Learning Opportunity (ELO) Program: 

Snacks 

8 schools x 48 students x $1 x 36 sessions 
$13,824 

  

  Section Subtotal $1,883,508 

    6 To carry out other activities that are consistent with the purpose of Title III 

203-205-09 01-Salaries & Wages 6.1 
GED - Teacher Salaries 4.5 Staff Members X 144 days X 4.5 hours X 

$55/hour 
$160,380 

  

212 -Fixed Charges 04-Other Charges 6.1 GED - Teacher Salaries: FICA $160,380 x .0765 $12,269   

203-205-09 01-Salaries & Wages 6.1 
GED - Security Staff Salaries 1 Security Staff X 144 days X 4.5 hours X 

$25/hour 
$16,200 

  

212 -Fixed Charges 04-Other Charges 6.1 GED - Security Staff Salaries: FICA $16,200 x .0765 $1,239   

203-205-09 01-Salaries & Wages 6.1 
GED - Secretary/Administrative Salaries 1 Secretary ($36) + 1 Administrator ($73)  X 

144 days X 4.5 hours  
$70,632 

  

212 -Fixed Charges 04-Other Charges 6.1 GED - Secretary/Administrative Salaries: FICA $70,632 x .0765 $5,403   

203-205-09 01-Salaries & Wages 6.1 GED - Curriculum Writing: Stipends  12 teachers x 16 days x $200 $38,400   

212 -Fixed Charges 04-Other Charges 6.1 GED - Curriculum Writing: Stipends - FICA $38,400 x .0765 $2,938   

203-205-02 03-Supplies & Materials 6.1 GED - Instructional Materials  5 subjects x 1,500 $7,500   

  Section Subtotal $314,961 

201-22 08-Transfers 7.1 Administrative Costs Total Grant $3,043,951 x .02 $60,879   

Total $3,043,951 

Allocation $3,043,951 

Balance $0 
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C-125B Budget Request 
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E. ASSURANCE PAGE 
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Appendix F: Title IV, Part A - Student Support and Academic Enrichment (SSAE) Grants Application 

Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) 

Grants 
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 
 
 

 Local Educational Agency (LEA):  Prince George’s County Public Schools             Fiscal Year: 2020  
Title IV-A Point of Contact:  Gwendolyn J. Mason, Ed.D.          
Telephone:  301-952-6384               E-mail: gwendolyn.mason@pgcps.org    

 

 
 

Title IV, Part A Application 

Data Profile (Data should be part of the needs assessment to identify local priorities.) 
Identified needs through a needs assessment 

1.0: Consultation (Required) 
2.0: Administrative Costs (Allowable) 
3.0: Needs Assessment (Required) 
4.0: Activities to Support Well-Rounded Educational Opportunities (Required) 
5.0: Activities to Support Safe and Healthy Students (Required) 
6.0: Activities to Support the Effective Use of Technology (Required) 
7.0: Equitable Services (Required) 
8.0: Assurances (Required) 
9.0: Internet Safety (Required) 
10.0: Budget Narrative 

The purpose of Title IV, Part A Student Support and Academic Enrichment Grant (SSAE) is to provide funds to increase the 
capacity of State Educational Agencies, schools, and local communities to: 

1) provide all students with access to a well-rounded education; 
2) improve school conditions for student learning; and 
3) improve the use of technology in order to improve the academic achievement and digital literacy of all students. 

 
 

The State will receive an allocation based on the Title I funding formula. Using the same Title I formula, based on the previous 
year’s Title I population, the State will then allocate funds to LEAs.  LEAs are required to submit an application/plan to the 
State to receive the Title IV, Part A allocation. An LEA, if it chooses, may apply for funds in consortium with one or more 
surrounding LEAs. Each LEA shall include a description of the following: 

The stakeholder consultation activities that took place in the development of the plan, including: 
1) How the required stakeholders were involved;  
2) The process the LEA undertook to consult with private school officials to identify the needs of private school students 

and teachers;  
3) A comprehensive needs assessment (For any LEA receiving at least $30,000);  
4) The programs and activities the LEA proposes to implement which must include as applicable, descriptions of any 

partnerships with an Institution of Higher Education (IHE), business, nonprofit organization, community-based 
organization, or other public or private entity; 

5) How funds will be used for activities in the three content areas;  
6) Program objectives and intended outcomes; 
7) How the LEA will periodically evaluate the effectiveness of its SSAE programs based on the objectives and outcomes; 
8) Proposed use of funds for the direct administrative costs of carrying out the LEA’s program responsibilities; and  
9) Completed set of assurances.  

Consultation: In developing the application an LEA will: 
1) Consult with teachers, principals, and other school leaders, paraprofessionals (including organizations representing 

such individuals), specialized instructional support personnel, charter school leaders (as applicable), parents, 
community partners, and other organizations or partners with relevant and demonstrated expertise in programs and 
activities designed to meet the purpose of Title IV, Part A; 

2) Seek advice from the individuals and organizations described in subsection (A) in ESEA regarding how to best improve 
LEA activities to meet the purpose of the title; 

mailto:gwendolyn.mason@pgcps.org
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3) Coordinate activities with related strategies, programs, and activities being conducted in the community; and   
4) Ensure that required consultation cannot interfere with the timely submission of the application. 

 

 
Local Educational Agency:  Prince George’s County Public Schools                 
Fiscal Year: 2020  

 

 

 

1.0  CONSULTATION - Required 

Please provide a description of how the LEA, or consortium of such agencies,  meaningfully consulted with parents,  teachers, 
principals, and other school leaders, specialized instructional support personnel, students, community-based organizations, 
local government representatives (which may include a local law enforcement agency, local juvenile court, local child welfare 
agency, or local public housing agency), and other organizations or partners with relevant and demonstrated expertise in 
programs and activities designed to meet the purpose of the Title IV, Part A.  (ESEA section 4106 (c)(1)).  

Prince George’s County Public Schools (PGCPS) strives to engage the community to help students succeed in life and 
learning. The district has distinct branches of the organization to support collaborating with various external stakeholders 
and cultivating relationships with various businesses, community organizations, and local government agencies toward the 
provision of a well-rounded education and comprehensive support for our students.  Description of these organizations and 
recent activities stemming from these consultative efforts are presented in this section of the application. 

DEPARTMENT OF FAMILY AND SCHOOL PARTNERSHIPS 
The Department of Family and School Partnerships (DFSP) is committed to increasing participation and intentional 
collaboration between families, schools, and the broader PGCPS community in support of the district goal of outstanding 
academic achievement for ALL students.  There are a total of 83 Parent Engagement Assistants (PEAs) that are based in the 
schools with the greatest need for assistance in engaging all families and community partners.  They act as a liaison between 
the school, home/parent, and community.  The DFSP provides professional development and material resources to the 
PEAs collectively on a monthly basis, as well as weekly on an individual basis at their assigned schools. 

The PGCPS FAMILY INSTITUTE 
The Family Institute is designed to strengthen the capacity of families and other learning guardians through learning sessions 
in support of the academic achievement of students. The PGCPS Family Institute is the district's newest approach to 
providing a network of support for our community. The Family Institute will offer bi-weekly community-based learning and 
capacity-building sessions for families, educators, and community partners.  All learning sessions will be free and will offer 
a wide variety of workshop topics that not only address how parents/families can support their students in school, but also 
how they can enrich their own lives. Workshops will be categorized into four strands:  

▪ STRAND I Family Empowerment: These sessions focus on child development, effective parenting practices, parent 
leadership, and advocacy. 

▪ STRAND II 21st Century Learners: These sessions seek to foster an in-depth understanding of a student's grade-
level curriculum, assessments as well as District-wide initiatives, academic supports, policies and procedures. 

▪ STRAND III Health and Wellness: These sessions emphasize the importance of health and wellness. Topics address 
the physical, social and emotional well-being of families. 

▪ STRAND IV PGCPS Connects: Designed for PGCPS staff. Sessions aim to equip school and office staff with best 
practices in family and community engagement. 

The PGCPS Fourth Annual Family Institute Conference and College and Career Readiness Fair 
This fall the Department of Family and School Partnerships will host the 4th Annual Family Institute Conference as a major 
mechanism for increasing family and community engagement conference that will provide all parents and students of 
PGCPS an opportunity to learn, in partnership with school system staff, how to navigate the PGCPS system through hands-
on workshops and exhibits. Themed "Parent EmPOWERment for Student Success," this year's conference will host over 20 
interactive workshops, host an Exhibitor Hall of over 60 business, community and governmental partners and continue 
efforts formerly initiated by the Board of Education to host the College and Career Readiness Fair.  Traditionally the College 
and Career Readiness Fair hosts over 35 universities and colleges - some of whom offer on-site admission for high school 
seniors in attendance.  This year's Family Institute Conference and College and Career Readiness Fair will provide 
multitudinous opportunities for parents to build their capacity to support their children and gain information from local 



 
 

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 286 

government & agencies, businesses and trade schools as well as fire, police and EMT represented for students looking for 
careers immediately after high school. The expo was 4th Annual Family Institute Conference and College and Career 
Readiness Fair will be held at Oxon Hill High School on Saturday, November 2, 2019.   

DEPARTMENT OF STUDENT SERVICES 
Throughout the 2018-2019 school year, the Department of Student Services has had meaningful consultations with various 
stakeholders in order to inform the type of services that are needed for students and staff.  Some of these methods have 
included the following: 

▪ The Professional School Counseling Office distributed evaluations to all school counselors after the quarterly 
trainings in order to determine the type of training counselors needed to build their capacity as well as the type of 
support the children in schools need. Data from the evaluations was captured in a Google document.  The data has 
helped to inform the training that Student Services has provided Professional School Counselors. 

▪ The Wellness Council, which is co-chaired by the Director of Community Schools and has multiple Student Services 
Supervisors on the council, also has parent involvement as well as involvement from the University of Maryland, 
Parks and Recreation, Health Department, and local medical agencies.  The Wellness Council meets six times a year 
and through the council is able to consult with the agencies.   

Please provide a description of how the LEA, or consortium of such agencies, will use ongoing consultation to continually 
improve the local activities in order to meet the purpose of this subpart. (ESEA section 4106 (c)(2)).  

The Department of Student Services uses various ongoing practices to consult with its stakeholders in order to examine 
current practices and determine how to improve the activities that are happening within the school system and throughout 
the county. Some of these practices included the following: 

▪ Wellness Council Meetings that take place throughout the school year allows for input from various stakeholders 
including parents, health agencies, mental health providers, teachers, curriculum supervisors, universities, and 
county agencies. 

▪ Urban School Wellness Consortium monthly call and annual conference is another method by which PGCPS stays 
involved with other agencies.  The Urban Wellness Consortium is comprised of 30 urban school districts across the 
United States that are focused on student and staff wellness.   

▪ Ongoing consultation happens with Professional School Counselors through their quarterly meetings, with Pupil 
Personnel Workers through their monthly meetings, and with School Psychologists at their monthly meetings.  In all 
of these scheduled meetings, activities are examined and evaluated for their effectiveness as well as determining 
what additional interventions may be needed to address students’ well-being.   

Please provide a description of how the LEA or consortium of such agencies will coordinate the implementation of local activities 
with other programs, strategies, and activities being conducted in the community. (ESEA section 4106 (c)(2)).   

At the start of the 2019-2020 school year; Prince George’s County Public Schools implemented the Community School 
Program.  This program replaced the TNI @ School Program.  Understanding that the state government had put a focus on 
Community Schools, the county government also saw a need to make a change in the TNI@School program to closely mirror 
what the state had codified in state law.  The Community School Model is a national model where schools serve as the hub 
of the community providing both academic and social emotional support for students and their families.  As defined by the 
Coalition of Community Schools, “A Community School is a public school - the hub of its neighborhood, uniting families, 
educators and community partners to provide all students with top-quality academics, enrichment, health and social 
services, and opportunities to succeed in school and in life.”  

Within community schools, as defined by the Coalition of Community Schools, “A community school is both a place and a 
set of partnerships between the school and other community resources. Its integrated focus on academics, health and 
social services, youth and community development and community engagement lead to improved student learning, 
stronger families and healthier communities. Community schools offer a personalized curriculum that emphasizes real-
world learning and community problem-solving. Schools become centers of the community and are open to everyone – all 
day, every day, evenings and weekends. 

Using public schools as hubs, community schools bring together many partners to offer a range of supports and 
opportunities to children, youth, families and communities. Partners work to achieve these results: Children are ready to 
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enter school; students attend school consistently; students are actively involved in learning and their community; families 
are increasingly involved with their children's education; schools are engaged with families and communities; students 
succeed academically; students are healthy - physically, socially, and emotionally; students live and learn in a safe, 
supportive, and stable environment, and communities are desirable places to live.” 

Each Community School has a Community School Coordinator who is responsible for helping to establish partnerships within 
the school’s community as well as conduct a needs assessment to determine the needs of the school and its community.   
Community School sites provide wraparound services and are designed to remove barriers to academic success, support 
improved academic performance, and connect students and families to resources.  The goal of Community Schools is to 
help ensure students and their families are resilient, successful and ready to learn and are prepared to be involved in their 
community. 

The Prince George’s County Department of Social Services (PGCDSS) functions as the lead agency for the Community School 
Coordinators.  PGCDSS has taken the lead in hiring the coordinators and works collaboratively with the PGCPS Office of 
Community Schools on training the coordinators, supervising the coordinators, and providing the coaching and mentoring 
for the coordinators.  Coordinators are placed in 63 schools. 

The Community School Coordinators (CSC) are in schools to ensure that families receive services and supports necessary to 
address social and/or emotional issues that may negatively affect a child’s ability to attend school fully available to learn.  
When a CSC determines the needs of the student and family, their main role is to connect children, youth, and families to 
services and supports both inside and outside the Department.  The goals of the CSC are:   

▪ Remove barriers to academic success 
▪ Support improved academic performance 
▪ Offer food security/income stabilization 
▪ Connect to community resources 
▪ Create protective environments for children 
▪ Assist with social, emotional and behavioral health needs 
▪ Develop, implement, and support school wide initiatives on specific topics/issues relevant to student success and 

family stability 
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 Local Educational Agency:  Prince George’s County Public Schools        Fiscal Year: 2020   

 

 

LEAs must develop and maintain an accounting system for Title IV, Part A funding, ensure timely submission of interim and 
final reports, and/or ensure proposed costs are permitted according to terms and conditions of grant, and are necessary 
for the performance of the project. Position(s) may also monitor expenditures including the private school base. 

Administrative Costs: Costs associated with expenses incurred by the funded agency to organize, implement, and provide 
progress reports, including fiscal oversight of expenditures up to 2%. (THIS IS NOT YOUR INDIRECT COSTS- THOSE SHOULD 
BE INCLUDED IN BUDGET NARRATIVE- DO NOT SUBTRACT ADMINISTRATIVE COSTS BEFORE DETERMINING 20% SPENDING 
FOR WELL-ROUDNED EDUCATION AND SAFE & HEALTHY STUDENTS) 

2.0 ADMINISTRATIVE COST – Allowable 

Item Line Item Description Public School Costs 

2.1 Administrative Cost Grant Program Management (Contracted Services) $21,337 

2.2    

2.3    

2.4    

  Total for Section 2.0 $21,337 
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 Local Educational Agency:  Prince George’s County Public Schools                    Fiscal Year: 2020   

 
 

ESEA section 4106(d) requires that an LEA receiving an SSAE program allocation of at least $30,000 must conduct a comprehensive needs assessment prior to 
receiving its allocation, and subsequent needs assessments at least once every three years, to examine its needs for improvement of:  

▪ Access to, and opportunities for, a well-rounded education for all students; 
▪ School conditions for student learning to create a healthy and safe school environment; and 
▪ Access to personalized learning experiences supported by technology and professional development for the effective use of data and technology.  
▪ Note: An individual LEA receiving an allocation that is less than $30,000 is not required to conduct a comprehensive needs assessment. (ESEA section 

4106(d)(2)). 

3.0 NEEDS ASSESSMENT- Required   

Item  
Access to, and opportunities for, a well-rounded 

education for all students 

School conditions for student learning to 
create a healthy and safe school 

environment 

Access to personalized learning experiences 
supported by technology and professional 
development for the effective use of data 

and technology 

3.1 

Which stakeholders 
can help identify local 
needs and/or root 
causes? How can they 
be engaged early and 
in a meaningful way 
throughout the 
process? 

The Department of Curriculum and Instruction, 
ESOL, and the Department of Special Education 
in collaboration with principals, Instructional 
Directors, and Area Superintendents who are in 
regular contact with parents and community 
stakeholders.  Regular school-based meetings 
and public board meetings are formal venues to 
capture and exchange ideas, needs, and root 
cause identification. 

Parents, community partners, and higher 
education partners can support us in identifying 
local/needs and/or root causes.  The system 
has partnered with Bowie State University and 
Prince George’s Community College in offering 
summer institutes for teachers and students as 
a part of a NSF Minority Student Pipeline Grant.  
The need to increase STEM opportunities was 
identified as a national priority in this grant. 

The Department of Student Services works 
with various stakeholders throughout the 
school year to develop programs that focus 
on comprehensive support and 
improvement.  Through ongoing 
collaboration with stakeholders via the 
Immunization Task Force and Attendance 
Task Force, the department is able to 
identify root causes and solutions. 

Further, PGCPS incorporates the input from 
a broad knowledge base to include school 
staff, leaders, parents, and external support 
providers. This collaborative process 
ensures that  planning, data collection, 
identification of needs, and consideration of 
underlying causes are used to ensure that 
there is a safe and healthy environment in 
all schools. 

“Every student deserves access to a 
curriculum that is broad and rich in 
content—not just reading and math, but 
the arts, physical education, civics, hands-
on career and technical education, and 
more“ says National Education Association 
President Lily Eskelsen García. As the 
district moves forward with its digital 
transformation plan by increasing the 
number of schools with access equaling a 
one to one correlation of students:  
devices, training and support are key to 
the implementation success. The 
availability of STEAM related activities and 
support from all school-based instructional 
and support staff, central office 
employees, parents and students will assist 
in promoting meaningful engagement and 
access in support of a well-rounded 
curriculum. 
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3.0 NEEDS ASSESSMENT- Required   

Item  
Access to, and opportunities for, a well-rounded 

education for all students 

School conditions for student learning to 
create a healthy and safe school 

environment 

Access to personalized learning experiences 
supported by technology and professional 
development for the effective use of data 

and technology 

PGCPS has an ongoing partnership with the 
University System of Maryland to train teachers 
in Science and Computer Science, and with the 
University of Maryland to support teachers of 
mathematics for the middle school level. 

Internal and external stakeholder needs 
assessment surveys were administered in 
developing the PGCPS Strategic Plan.  Results 
from these surveys informed the plan priorities 
and regular reporting of results are provided 
through scheduled forums. 

3.2 
What data are needed 
to best understand 
local needs? 

The data that is needed to support local needs 
are the results of state assessments, SAT, AP 
and PSAT.  We also monitor data on student 
attendance, suspensions, and our FARMS data. 

Achievement data, analysis of data with 
participation in AP courses, IB, honors level 
courses, CTE, and access to the general 
education environment (LRE) data. 

A plethora of data are reviewed and 
examined to determine root causes of 
challenges.  Some of these data sources 
include: 

 Suspension 
 Immunization 
 Attendance 
 Bullying, Harassment, Intimidation 
 Disproportionality 
 Health Room Visits 
 Number of Restraints 
 Wellness Activities at Schools 

In order to determine strategies to support 
health and wellness for students, the data 
sources listed above are reviewed by 
PGCPS’ Central Office, school leaders and 
external stakeholders  

Technology needs are based on staff 
readiness and availability of equipment. A 
technology readiness application was 
developed to assist the Division of 
Information Technology and Teaching & 
Learning with assessing and deployment of 
student devices to determine candidacy 
for a 1:1 location. 

3.3 

Do our current systems 
fully capture the needs 
of our hardest to serve 
students, including 
those who might 
experience adversity 

PGCPS has structures in place to capture hard 
to serve children; however, there is a need for 
more efficient methods to capture the data. 

The Department of Special Education and the 
Department of Student Services work together 

Currently, the needs of our hardest to serve 
students, including those who might 
experience adversity are captured via 
school climate surveys that allow parents, 
students, and staff the opportunity to 
provide information about school climate 

Our current systems provide the capability 
to capitalize on the built-in assistive 
technology tools that all mobile devices 
come with that are outfitted with the 
ability to help students at all levels with 
reading, writing and organization, including 
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3.0 NEEDS ASSESSMENT- Required   

Item  
Access to, and opportunities for, a well-rounded 

education for all students 

School conditions for student learning to 
create a healthy and safe school 

environment 

Access to personalized learning experiences 
supported by technology and professional 
development for the effective use of data 

and technology 

that might not come 
up in a survey or other 
data tools?  

to service students at risk.  The ESOL 
department provides staff to support students 
who enter the system late and who might need 
a suite of services.  Central Office staff are 
assigned to assist schools and provide guidance 
and support to students that have not been 
previously identified as needing support.  This 
support begins with students in Pre-
Kindergarten.  A number of approved 
community-based partners, vetted through the 
Office Community Partnerships, also provide 
additional wrap-around services at the 
community level.  

PGCPS’ International Schools also are well 
equipped to identify areas of student needs 
that are less likely to be revealed through the 
formal methods in place. 

within the appropriate school.  Data from 
these surveys assist the school system and 
Student Services in determining support 
and services related to student safety, 
school culture, and health and wellness for 
individual schools.   

Additionally, assigned to each school is a 
School Nurse, Pupil Personnel Worker, 
Professional School Counselor, and 
Psychologist who work in concert to 
determine and address students’ needs and 
provide resources to prevent or alleviate 
barriers to school success.   

text-to-speech and dictation technology. 
Assistive technology training for teachers is 
needed to teach teachers how to use and 
document the AT features used for 
students on the student’s Individualized 
Education Plan (IEP). 

3.4 

Are there inequities 
inherent in the system 
that are driving some 
of the local needs?  

There are approximately 80 Title 1 schools in 
the system—representing approximately 40% 
of the schools in the county.  This concentration 
of poverty creates some of the focus for our 
needs as a school system.   

According to stakeholder survey and audit data, 
key challenges to providing a quality education 
for all students are as follows: 

 Hiring and retaining quality staff in an 
increasingly competitive market. 

 Meeting the academic and social needs of 
an increasingly diverse student population. 

 Keeping up-to-date with technology 
hardware, software, applications, and 
support. 

PGCPS is the nation’s 25th largest school 
district with 207 schools and centers. It is 
an urban/suburban school system 
combined with some rural areas. The school 
system has more than 90 Title I schools and 
these schools represent more than 40% of 
all schools in the county. 

There are concentrations of both poverty 
and wealth across the district. 

The Department of Student Services 
attempts to address inequalities by 
assigning additional staff to schools based 
upon the needs found within each school. 
Additionally, Student Services works with 
County agencies to ensure that these 
agencies, where possible, have their 

Access to technology is an issue of social 
and economic inequity plaguing our 
nation. In 2016, the Pew Research Center 
showed that nearly half of US households 
with incomes below $30,000 do not have 
access to high-speed internet at home, and 
lower income Americans are experiencing 
challenges in technology adaptation. As 
the 25th largest public school systems in 
the nation and the second largest in 
Maryland, Prince George’s County Public 
School (PGCPS) serves 

132,667 students; and of that number, 
61% of its students qualify for free and 
reduced meals. The technological 
divide/homework gap between PGCPS 
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3.0 NEEDS ASSESSMENT- Required   

Item  
Access to, and opportunities for, a well-rounded 

education for all students 

School conditions for student learning to 
create a healthy and safe school 

environment 

Access to personalized learning experiences 
supported by technology and professional 
development for the effective use of data 

and technology 

 Growing outside stressors on families that 
impact parental support and quality of 
student work and behavior. 

 Maintaining physical facilities as buildings 
age.  

 Achieving Common Core Standards and 
equitable access to specialty programs. 

These are key priorities in PGCPS’ Strategic Plan 
implementation efforts. 

resources assigned to schools based upon 
identified needs. For example, the Health 
Department operates four Wellness Centers 
at four high schools in the county. These 
high schools are located in the northern 
end of the county, the southern end of the 
county, and two in the middle region of the 
county.  

student body mirrors our schools' 
socioeconomic diversity. 

In preparation for distributing devices from 
a SPRINT $1M funded project, results from 
a student survey conducted in April 2017 
showed that 12,000 9th-12th graders did 
not have either their own device and or 
Internet access at home to complete their 
homework assignments. 

More teachers, including all of the 1:1 
digital schools, are required to use Google 
Classroom to house student assignments, 
and allows students to work 
collaboratively. Unfortunately, low-income 
students who are unable to access 
technological tools necessary to succeed in 
and outside of the classroom are at a 
disadvantage. It will take the continued 
collective effort of public and non-public 
entities to help narrow the technological 
divide among our students. 

3.5 

How should the 
identified needs be 
prioritized when 
several significant 
needs are identified?  

PGCPS identified two focus areas for this school 
year, Academic Achievement and Student 
Growth (RELA/Math) and School Quality and 
Student Success. The needs should be 
prioritized in such manner that they will 
address and support student achievement by 
building the capacity of the teachers and 
students outside of the RELA and Math 
classrooms.   A review and analysis of the data 
will help to prioritize the needs.  

 

PGCPS examines various approaches to 
expand staff capacity to better serve the 
needs of the students.  Collaborative 
identification of needs means that priorities 
are identified collaboratively with 
stakeholders (rather than being determined 
externally or in isolation). The Department 
of Student Services works to ensure that 
priorities reflect areas that, if addressed, 
will have a measurable and lasting impact 
on implementation. 

To prepare our students for college and 
careers, an expectation for using 
technology for delivering instruction along 
with a shift in how teachers teach 
integrating technology is a requisite. All 
must be ready, willing, and able to move 
from a teacher-centered to student-
centered classroom teaching environment; 
employ personalized learning where 
students take ownership and actively 
participate in the creation of their learning, 
and acquire and build on skills needed to 
be successful in the workforce. 
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3.0 NEEDS ASSESSMENT- Required   

Item  
Access to, and opportunities for, a well-rounded 

education for all students 

School conditions for student learning to 
create a healthy and safe school 

environment 

Access to personalized learning experiences 
supported by technology and professional 
development for the effective use of data 

and technology 

 The adoption of digital curriculum, along 
with the school's larger FARMS population 
are at the top of our list for receipt of 
technology devices. All of our schools have 
Internet access with flexible bandwidth, 
which will be increased as needed. 

As PGCPS increases the availability of 
digital curriculum, and as the number of 
schools with devices for every student is 
made accessible, PGCPS will make training 
available for teachers. The training will 
move from a teacher-centered 
environment to a student-centered 
classroom—recognizing that effective use 
of technology is of paramount necessity. 
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To ensure that every student has access to a well-rounded education, LEAs, or consortium of such agencies, must work to develop activities that foster connections 
amongst students’ studies, curiosities, passions, and skills needed to become critical thinkers and productive members of society. In addition, funds should be used 
to promote a diverse set of learning experiences that engages students across a wide variety of courses, activities, and programs.  

One goal of Title IV, Part A is to ensure that each LEA, or consortium of such agencies, that receive an allocation under section 4105 (a) will use a portion of the funds 
to develop and implement programs and activities that support access to a well-rounded education and educational experiences for all students. Additionally, 
consistent with section 4106(e)(2)(C) of the ESEA, any LEA, or consortium of such agencies, that have received a SSAE program grant of at least $30,000 must use at 
least 20 percent of SSAE program funds for activities to support well-rounded educational opportunities under Section 4107. (ESEA sections 4105(a),4106(e)(2)(C) 
and 4107(a)). (20% IS TO BE DETERMINED FROM OFF THE TOP OF THE ORIGINAL ALLOCATION) 

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this section. 

4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required [ESEA §4107(a)(1)] 
TOTAL ALLOCATION (Based on 20%) 

4.1 
(1) Coordinated with other schools and community-based services and 
programs; [Section 4107](a)(1) 
 

Coordination and Collaboration will take place between: Curriculum and Instruction 
(Content areas-STEM, Math, Science, Tech Ed) and the Technology Training Team to 
support the STEM CHAMPS Program. 

4.2 

(2) Conducted in partnership with an institution of higher education, 
business, nonprofit organization, community-based organization, or other 
public or private entity with a demonstrated record of success in 
implementing activities; [Section 4107](a)(2) 
 

The “A Day With An AP Reader” will be conducted by College Board in an effort to build 
the capacity of our teachers in providing quality instruction to ensure success for our 
students in AP Classes. 
Partnership with the Mikva Challenge to facilitate student engagement through the 
Conflict and Compromise: Agents of Change Through Social Movement  
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

4.3 

3. (A) College and career guidance and 
counseling programs, such as: 
(i) postsecondary education and career 
awareness and exploration activities;  
(ii) training counselors to effectively use labor 
market information in assisting students with 
postsecondary education and career planning; 
and  
(iii) financial literacy and Federal financial aid 
awareness activities  [Section 4107](a)(3)(A). 

N/A N/A 

 

4.4 

(B) Programs and activities that use music and 
the arts as tools to support student success 
through the promotion of constructive student 
engagement, problem solving, and conflict 
resolution [Section 4107](a)(3)(B). 

N/A N/A 

 
 

4.5 

(B) Programs and activities that use music and 
the arts as tools to support student success 
through the promotion of constructive student 
engagement, problem solving, and conflict 
resolution [Section 4107](a)(3)(B). 

PROGRAM OBJECTIVES:  
Twenty 8th grade teachers will participate in the 
Howard B. Owens Science Center’s Pocket Lab Air 
Professional Development by June 30, 2020. 

Background: 
During the Howard B. Owens Science Center’s Pocket 
Lab Air Professional Development, 8th Grade Teacher 
Participants will: 

 identify local effects of climate change on 
Maryland’s sea level, SST, Precipitation patterns 
and animal/plant species; 

 operate Pocket Lab Air units to measure field 
experience temperature, humidity, light, carbon 
dioxide  and particulate matter in the atmosphere; 

 analyze and compare collected  Pocket Lab Air 
Quality data to local TV Weather predictions; and  

"Take Science to School" (An 
entire book published by the 
Academy researchers) This 
chapter focuses on how 
children come to school 
equipped to explore 
phenomena and teachers 
need to provide real-world 
science practices to help 
them explore the real world 
around them giving them 
authentic experiences.  
 
https://www.nap.edu/read/
11625/chapter/11    
 

Howard B. Owens Science 
Center (Pocket Lab/First 
Hand Climate) - Subtotal 
4.5:  $17,254 
 
Funding will be used to 
support the purchase of 
materials and workshop 
pay. 
 

https://www.nap.edu/read/11625/chapter/11
https://www.nap.edu/read/11625/chapter/11
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

 explain the Howard B. Owens Science Center 8th 
Grade Climate Monitoring Challenge components 
and reporting requirements.   

Improving STEM education and scientific literacy by 
engaging students in authentic local climate research. 

Implement First Hand Climate Research Project for 
PGCPS 8th Grade Teachers and Students. 

The Howard B. Owens Science Center “Understanding 
Our Changing Earth as a System”  Earth Science 
outreach teacher team will create a PGCPS 8th Grade 
Pocket Lab Air Local School Climate Research Project 
Challenge.” 8th Grade teachers will attend a two (2) 
session Professional Development at the Howard B. 
Owens Science Center to learn about local climate 
change impacts, Pocket Lab Air data collection, 
download and analysis and the 8th Grade Pocket Lab 
Climate Research Challenge Project data collection 
reporting.  

  

INTENDED OUTCOME:  
One hundred percent of the 8th grade teachers will 
utilize knowledge gained from the Howard B. Owens 
Science Center Pocket Lab Air Professional 
Development to improve STEM education and scientific 
literacy by engaging students in authentic local climate 
research June 2021. 

Increase students’ and teachers’ awareness of the 
impact of climate change locally as students and 
teachers participating in the challenge will be able to: 
 collect and provide data measurements to share 

how the local environment has changed compared 
to previous collected data. 
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

 collect local Pocket Lab (temp, humidity, CO2, light 
and particulate data year after year to share 
atmospheric conditions at their school.  

Eighth grade students will be engaged year after year in 
authentic school-based local community research to 
characterize current conditions and monitor local 
Maryland climate change as well as gain valuable 
collaborative research, technology and communication 
skills that will aid students in future college STEM and 
career readiness.  

TIMELINE: Fall 2019 

  

IMPLEMENTATION: 
Fall 2019: purchase (29) Pocket Lab Air Sensors. 
Inventory and test the equipment. 

Winter 2019: create the 8th Grade Pocket Lab Air Local 
Climate Monitoring Challenge, Teacher PD and On-site 
HBOSC Pocket Lab Data 

Collection and Analysis Teacher Field Experience.  

Spring 2020: Set-up online registration and advertise 
the 8th Teacher PD & Climate Monitoring Challenge. 

 

 

  

EVALUATION PLAN: 

Evaluation will be on-going to include:  
(1). Use of a pre-training survey to assess teachers’ current 

understanding of “climate change” and its impact in 
Maryland.  

(2). Assessment of comfort level in utilizing “Pocket Lab Air” 
to collect, download and analyze local data collected 
during the Owens PD field mission. 

(3). Demonstrated success in implementing Pocket Lab Air 
with students at their school, and evaluating 
teacher/student Pocket Lab Air Climate Monitoring 
Challenge Projects of Choice. 
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

 

  

PROGRAM OBJECTIVE:  
The vision of PGCPS STEM is to prepare students to create 
solutions for problems yet unknown. 

 
To engage 50 students per school (1 school at each level: 
elementary, middle, and high school) in authentic problems 
of practice to allow them to apply their understanding of how 
the world works through STEM Challenges and Competitions 
by August 2020. 

https://pdfs.semanticscholar.or

g/7cab/b5223aa526d2f85ad4c

1e675c089cb581895.pdf   

 

www.stemchamp.com  
 
 

STEM Champs - Subtotal 4.5: 
$31,401 

Funding will be used to 
support the purchase of 
materials and software 
subscriptions. 

  

INTENDED OUTCOMES: 
The intended outcomes for the 50 students per school STEM 
CHAMPS is to support PGCPS’ district goals as identified 
below: 
 100% of graduates will meet the requirements to enter a 

two- or four- year college, a technical school or the 
military; and/or will hold a license or certification 
enabling them to enter the workforce within 6 months 
of graduation.  

 Average SAT and composite ACT scores will meet or 
exceed state averages. 

 90% of the students will graduate on time. 
 

 

 

  

TIMELINE: 
August - July 2020   

The STEM CHAMPS Creation Team will reconvene to research 
competitions, develop a website and provide outreach to 
schools. Monthly meetings will be held by the Creation Team 
and students involved from the various schools. The 
competitions will be held twice a year, once in 
November/December and again in May/June/July. 

 

 

  IMPLEMENTATION:   

https://pdfs.semanticscholar.org/7cab/b5223aa526d2f85ad4c1e675c089cb581895.pdf
https://pdfs.semanticscholar.org/7cab/b5223aa526d2f85ad4c1e675c089cb581895.pdf
https://pdfs.semanticscholar.org/7cab/b5223aa526d2f85ad4c1e675c089cb581895.pdf
http://www.stemchamp.com/
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

Like most STEM experiences, success will require, creativity, 
teamwork, collaboration, innovation and persistence from 
multiple offices and departments including: Curriculum and 
Instruction (Content areas-STEM, Math, Science, Tech Ed) 
Technology Training Team. The STEM CHAMPS Project Plan 
will be implemented in four phases: 
 Phase 1: Planning – preparing monthly action reports, 

meetings, securing staff, selecting a plan of action for 
challenges/competitions, ordering of supplies/resources 
and coordination of collaborative meetings will also 
occur. 

 Phase 2: Preparation – Team/School Preparation for 
STEM CHAMPS Challenge – Coordinating teacher 
workshops: securing dates and locations for challenges. 

 Phase 3: Debut/Roll Out – 
 Fall STEM Challenges – December 2020; Spring STEM 

Challenges – March 2021; Summer STEM Challenges – 
July 2021; Awards Ceremony – December, March, July 

 Phase 4: Evaluation/Feedback/Next Steps – Prepare 
Evaluation Tools – September 2020 and January – March 
2021; Administer Evaluation – September 2020, March 
2021 and June 2021; Analyze and prepare evaluation 
report – July 2021 

 Discuss next steps based on data, strategic plan, and 
STEM objectives. 

  

EVALUATION PLAN: 
STEM CHAMPS can be an asset to PGCPS by helping the 
district to determine if exposure to STEM activities that foster 
creation and innovation, increase student interest and 
awareness of STEM careers and pathways available to them 
in high school, college and career as the research suggests. 
Student participants and teacher sponsors will be evaluated 
to determine if participation in the STEM challenges and 
competitions increase student achievement and if it alters 
the perception of STEM and awareness of STEM 

Kelly Miller, et.al (2018)in their 
article, The influence of 
students’ participation in STEM 
competitions on their interest in 
STEM careers, share data 
suggesting that STEM 
competitions are an effective 
way to foster career interest in 
specific STEM careers. 
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

opportunities available to students upon matriculation from 
school. 

In addition, we propose to collect data on 21st Century skill 
sets like problem solving, collaboration, having an 
engineering mindset, and more to see if we are developing 
the problem solvers of the next generation. In order to solicit 
perception and interest in STEM and 21st Century skills, we 
will use surveys, observations and feedback to assess next 
steps needed to aid the team in expanding and evolving the 
STEM CHAMPS.  We will use the Student Beliefs, Attitudes 
toward STEM (S-STEM), Teacher Beliefs, and Attitudes toward 
STEM (T-STEM) surveys to ensure that it is meeting the needs 
of the leaders and problem solvers of the future. Through 
these surveys, student and teachers will be evaluated to 
determine if participation in the robotics team increases 
student achievement and/or if it alters the perception of 
STEM and awareness of STEM opportunities available to 
students upon matriculation from school. 

https://www.tandfonline.com/d
oi/abs/10.1080/21548455.2017
.1397298 

1. Students who participate in 
STEM competitions are more 
likely to express interest in a 
STEM-related career at the end 
of high school than are students 
who do not participate, even 
when students’ prior career 
interest in STEM is controlled. 
2. The relationship between 
competition participation and 
interest in a STEM career 
appears to be domain specific. 
The impact of competition 
participation on pursuit of a 
STEM career is three times 
stronger when students 
compete in more than one 
competition. 

4.6 

(D) Efforts to raise student academic achievement 
through accelerated learning programs, such as: 
(i) reimbursing low-income students to cover part or 
all of the costs of accelerated learning examination 
fees, if the low-income students are enrolled in 
accelerated learning courses and plan to take 
accelerated learning examinations; or  
(ii) increasing the availability of, and enrollment in, 
accelerated learning courses, accelerated learning 
examinations, dual or concurrent enrollment 
programs, and early college high school courses; 
[Section 4107](a)(3)(D) The MSDE recommends that 
LEAs consider this allowable use of Title IV funds to 
replace the grant that provided funds to pay for  
AP/IB exams that is no longer available. 

PROGRAM OBJECTIVES: 
Implement Turnitin to four (4) IB programs to improve the 
originality of writing for IB Exams by June 2020 as measured 
by student score improvement in the Extended Essay module. 
 
 
 
 

Effectiveness of Turnitin Turnitin Online Platform 
Application - Subtotal 4.6: 
$97,858 
 
Funding will be used to 
purchase a on-line platform 
application. 

https://www.tandfonline.com/doi/abs/10.1080/21548455.2017.1397298
https://www.tandfonline.com/doi/abs/10.1080/21548455.2017.1397298
https://www.tandfonline.com/doi/abs/10.1080/21548455.2017.1397298
https://drive.google.com/file/d/1j-dZg3PmsFhRErShdaGr_MtZIg1WhN1d/view?usp=sharing
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

  

INTENDED OUTCOMES: 
 Fifty percent of students will demonstrate improvement in 
writing and support for success on the Extended Essay 
portion of the IB Exam process by June 2021. 

 

 

  
TIMELINE:   
The platform will be available to teachers and students on an 
ongoing basis for two years. 

 
 

  

IMPLEMENTATION: 
 Training for teachers on the platform and instructional 

use. 

 Introduction to students through classroom lessons 

 Monitoring and feedback from the teacher as students 
work on Extended Essays and other writing assignments. 

 

 

  

EVALUATION PLAN:  
Trend data will be collected on the number of essays 
submitted through Turnitin and the decrease in percent of 
incidences of plagiarism. Student scores on the Extended 
Essay will also be analyzed to demonstrate the impact of the 
feedback component in supporting improvement in their 
writing. 

 

 

4.7 

(E) Activities to promote the development, 
implementation, and strengthening of programs to 
teach traditional American history, civics, 
economics, geography, or government education;   
[Section 4107](a)(3)(E) 

PROGRAM OBJECTIVE: 
To implement Conflict and Compromise: Agents of Change 
Through Social Movement in ten schools across the district. 
Five middle schools and five high schools will participate in 
the Issues to Action Curriculum as evidenced by workshop 
attendance and student participation at the rate of 80% at 
the Prince George’s County Soapbox Challenge. 

Background: 
The activities with this program were developed to support 
local national and state curriculum as well as the restorative 
justice program through the Student Services Department.  

Fronius, Trevor, et al. 
“Restorative Justice in US 
Schools a Research Review.” 
WestEd, Feb. 2016. 
 https://jprc.wested.org/wp-
content/uploads/2016/02/RJ_Li
terature-Review_20160217.p 
 

Conflict & Compromise: 
Agents of Change Through 
Social Movement - Subtotal 
4.7: $72,193 
 
Funding will be used to 
support workshop pay, 
materials, contracted services 
and facility usage. 

https://jprc.wested.org/wp-content/uploads/2016/02/RJ_Literature-Review_20160217.pdf
https://jprc.wested.org/wp-content/uploads/2016/02/RJ_Literature-Review_20160217.pdf
https://jprc.wested.org/wp-content/uploads/2016/02/RJ_Literature-Review_20160217.pdf
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

Continuation of this program will allow PGCPS to work in 
conjunction with the Mikva Soapbox Challenge. 

A series of student workshop sessions will address how to 
empower students in finding their voice in a more inclusive 
democracy. 

Students will investigate the enduring dilemma among three 
contrasting views about the nature of democracy and the U.S. 
political system. 

  

INTENDED OUTCOMES: 
Five middle schools and five high schools will participate in 
the Issues to Action Curriculum as evidenced by workshop 
attendance and student participation at the rate of 80% at 
the Prince George’s County Soapbox Competition.  

Workshops will focus Prince George’s llChange Makers to 
explore and answer the following essential questions through 
book study, debate, hands-on workshop style sessions and 
service learning: 
 What are the founding era ideas regarding the role and 

power of the government? 
 What are effective deliberation techniques and how do 

we use them to take informed action? 
 What impact does the organizing tradition have on social 

movements? 
 How can students harness 21st century tools as a means 

for moving past revolution to social and political action? 

 

 

  
TIMELINE: 
The workshops will take place on Saturdays throughout the 
2019-2020 school year. 

 
 

  

IMPLEMENTATION: 
 Teacher Training Workshops will be held in the evening 

leading up to the Saturday workshops. 
 Teachers will self-select to participate 
 Teachers will facilitate a cohort at their school or serve 

as a regional facilitator for a cluster of schools. 
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

 Students will register to participate in the program. 

  

EVALUATION PLAN: 
A pre and post civic engagement survey will be administered 
to teachers and students regarding knowledge of 
constitutional rights and civil liberties. 

 

 

4.8 
(F) Foreign language instruction;  
[Section 4107](a)(3)(F) 

N/A N/A  

4.9 
(G) Environmental education;  
[Section 4107](a)(3)(G) 

N/A N/A  

4.10 
(H) Programs and activities that promote 
volunteerism and community involvement; 
[Section 4107](a)(3)(H) 

N/A N/A  

4.11 

(I) Programs and activities that support educational 
programs that integrate multiple disciplines, such as 
programs that combine arts and mathematics;  
[Section 4107](a)(3)(I) 

N/A N/A  

4.12 

(J) Other activities and programs to support student 
access to, and success in, a variety of well-rounded 
education experiences.  
[Section 4107](a)(3)(J) 

PROGRAM OBJECTIVE: 
To increase student achievement on the AP Exams and the 
SAT/ACT College Entrance Exams by 2-3% annually. PGCPS, in 
partnership with the College Board and Study Smart Tutors, 
will provide a series of Professional Development workshops 
for teachers. The SAT workshops will provide teachers with a 
framework to support students in preparing for success on 
the SAT/ACT test. 

To improve teacher understanding of how the AP Free 
Response questions are scored and strategies they can use in 
support of student learning in preparation for taking the AP 
Exam, PGCPS will partner with College Board to offer four “A 
Day With An AP Reader” trainings. 

https://apcentral.collegebo

ard.org/professional-

development/workshops-

summer-

institutes/english/reader 

 

https://collegereadiness.c

ollegeboard.org/educator

s/k-12/professional-

development 

  

https://www.academicappr

oach.com/professional-

development-teachers-act-

sat-testing/ 

AP & SAT Activity - Subtotal 
4.12: $314,353 
 
Funding will be used to 
support contracted services, 
workshop pay and various 
supplies. 
 
 

  INTENDED OUTCOMES:   

https://apcentral.collegeboard.org/professional-development/workshops-summer-institutes/english/reader
https://apcentral.collegeboard.org/professional-development/workshops-summer-institutes/english/reader
https://apcentral.collegeboard.org/professional-development/workshops-summer-institutes/english/reader
https://apcentral.collegeboard.org/professional-development/workshops-summer-institutes/english/reader
https://apcentral.collegeboard.org/professional-development/workshops-summer-institutes/english/reader
https://collegereadiness.collegeboard.org/educators/k-12/professional-development
https://collegereadiness.collegeboard.org/educators/k-12/professional-development
https://collegereadiness.collegeboard.org/educators/k-12/professional-development
https://collegereadiness.collegeboard.org/educators/k-12/professional-development
https://www.academicapproach.com/professional-development-teachers-act-sat-testing/
https://www.academicapproach.com/professional-development-teachers-act-sat-testing/
https://www.academicapproach.com/professional-development-teachers-act-sat-testing/
https://www.academicapproach.com/professional-development-teachers-act-sat-testing/
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required 

Item 

Each LEA, or consortium of such agencies, that 
receive an allocation under section 4105(a) must 

use a portion of such funds to develop and 
implement programs and activities that support 

access to a well-rounded education and that 
are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study 
or studies that support this 

strategy/activity if 
applicable. 

 
Explanation of how funds 

will be used (List total at the 
end) 

May include programs and activities, such as – (complete all that are applicable) 

One hundred percent of the participants will:  
 Understand the AP Reading process.  
 Learn how to apply scoring guides in formative and 

summative assessments. 

 Understand the roles and responsibilities of the Chief 
Reader, Question Leaders, and Table Leaders in the AP 
Reading. 

 Develop strategies for the consistent application of 
rubrics in formative and summative assessments.  

 Apply strategies to prepare students for the free-
response portion of the AP Exam. 

  

TIMELINE: 
SAT Training will be conducted in the Fall of 2020. AP 
Workshops will be offered in the Spring of 2020 as a follow up 
to the Summer Training. AP Summer Institute will be 
conducted in Summer 2021. 

IMPLEMENTATON: 
 Analyze the AP and SAT/ACT Data based on student 

performance. 
 Identify the content areas with the highest enrollment 

and lowest performance. 
 Invite current AP Teachers and other teachers in related 

content areas to the PD. 
 Schedule monthly workshops 
 Analyze AP and SAT data after the 2019 administration. 

EVALUATION PLAN: 
 Complete a data comparison of AP and SAT Exam scores 

from SY2018 to SY2019 to identify any areas of growth. 

  

Total Projected Use of Funds for Well-Rounded Education Content Area (4.0): $533,059 

Projected % of Total Allocation for Well-Rounded Education Content Area (4.0): 20% 
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 Local Educational Agency:  Prince George’s County Public Schools                    Fiscal Year:  2020   

 
 

To guarantee the safety and well-being of every student, LEAs, or consortium of such agencies, must develop programs or activities that foster safe, healthy, 
supportive and drug-free environments, including direct student services and professional development and training for school staff. Consistent with section 
4106(e)(2)(D) of the ESEA, any LEA, or consortium of such agencies, that have received a SSAE grant of at least $30,000 must use at least 20 percent of SSAE 
program funds for activities to support safe and healthy initiatives for students under section 4108. (20% IS TO BE DETERMINED FROM OFF THE TOP OF THE 
ORIGINAL ALLOCATION) 

It is also important to note that any local educational agency receiving funds under the Student Support and Academic Enrichment program, generally must obtain 
prior written informed consent from the parent of each child who is under 18 years of age in order to participate in any mental health assessment or service that is 
funded with the Student Support and Academic Enrichment program funds. (ESEA sections 4106(e)(2)(D) and 4108(a)).  

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this section. 
 

5.0      ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA §4108] 
TOTAL ALLOCATIONS (Based on 20%) 

5.1 
(1) Coordinated with other schools and community-based 
services and programs; 
 [Section 4108](1)] 

PGCPS and more specifically, the Department of Student Services collaborates with various organizations 
to address health and wellness for students in the school system to include: 
 Prince George’s County Health Department – Immunization, Wellness Clinics 
 Maryland Partnership for Prevention – Immunization 
 Montgomery County Public Schools, Howard County Public Schools, and Anne Arundel County Public 

Schools – PBIS 
 Darkness to Light – Child Abuse Prevention 
 Kaiser Permanente – Immunization, Staff Wellness Grants, Trauma Informed Training Grant 
 Maryland Department of Health – Immunization, Creation of Wellness Centers; Opioid Crisis 

Prevention  
 La Clinica Del Pueblo – Trauma training  
 Mary Center – Wellness Center Creation  

5.2 

(2) Foster safe, healthy, supportive, and drug-free 
environments that support student academic 
achievement; 
[Section 4108](2)] 

In order to provide a safe and supportive environment for all students, Prince George’s County Public 
Schools continues to work with a variety of agencies to ensure students’ mental health and physical 
health.  The school system has in place a Wellness Council which is comprised of stakeholders from both 
within the school system and outside the system.  Membership includes people from the following offices 
or agencies: 
 Board of Education Member 
 Parent 
 Department of Students Services 
 Department of Food and Nutrition Services 
 Department of Benefits  
 Department of Curriculum and Instruction 
 Prince George’s County Parks and Recreation 
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5.0      ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA §4108] 
TOTAL ALLOCATIONS (Based on 20%) 

 Prince George’s County Health Department  
 University of Maryland 
 Kaiser Permanente 
 Care First  

The Council focuses its efforts on student and staff wellness and supporting the mental health of 
students. 
PGCPS has in place processes and procedures to ensure the safety and well-being for students to include 
but not limited to the following:  
 Training for all school nurses to combat opioid addiction 
 Training for athletic directors to combat opioid addiction 
 Counseling provided to students with issues related to drugs and alcohol 
 School nurses conduct a minimum of 8 Health Promotion/Disease Prevention activities in their 

schools 
 PGCPS sponsored the Quad County PBIS Return Team Conference  
 PGCPS has created a bullying app that will now allow parents to submit their bullying forms 

electronically 

5.3 
(3) Promote the involvement of parents and in the activity 
or program; 
[Section 4108](3)] 

PGCPS works to include parents in the process by inviting them to participate on the Wellness Council.  
The Department of Student Services continues to work closely with the Department of Family and 
Community Partnerships/Outreach to provide trainings for parents in the area of bullying education and 
child abuse prevention. 

5.4 

(4) May be conducted in partnership with an institution of 
higher education, business, nonprofit organization, 
community-based organization, or other public or private 
entity with a demonstrated record of success in 
implementing activities described in this section; [Section 
4108](4)] 

PGCPS has prioritized the mental health needs of our students and staff, as evidence by our partnership 
with Mental Health First Aid Maryland to provide training to staff. In the past more than ten (10) people 
became Mental Health First Aid Instructors.  Additional training will be provided where instructors will 
provide on-site training to PGCPS staff to become Mental Health First Aid Certified.  

 

Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

5.5 

(A) Drug and violence prevention activities 
and programs that are evidence-based (to 
the extent of the State, in consultation with 
local educational agencies in the State, 

PROGRAM OBJECTIVE: 
Provide support to 100% of the students that attend the 
counseling sessions. 
 
INTENDED OUTCOMES: 

Screening Brief Intervention and 
Referral to Treatment (SBIRT) is 
supported and endorsed through the 
Institute for Research, Education, and 
Training in Addiction.  In school year, 

Screening Brief 
Intervention & 
Referral to 
Treatment - 
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

determines that such evidence is 
reasonably available) including: 
(i) programs to educate students against 
the use of alcohol, tobacco, marijuana, 
smokeless tobacco products, and electronic 
cigarettes; and  
(ii) professional development and training 
for school and specialized instructional 
support personnel education, early 
identification, intervention mentoring, 
recovery support services and, where 
appropriate, rehabilitation referral, as 
related to drug and violence prevention;  
[Section 4108](5)(A)] 

Increase resilience and protective factors in 85% of 
the youth who attend the SBIRT intervention model by 
providing counseling services. 
 
80% of students and parents will report a positive 
attachment to school and peers after having gone 
through the SBIRT Intervention model by March 1, 2021. 
 
TIMELINE: 
This activity has been implemented during the past two 
school years and will continue during the 2020-2021 
school year. 
 
 
 

2018-2019, there were a total of 594 
first time referrals for alcohol and 
other drugs. During that same period, 
109 2nd time referrals for alcohol and 
other drugs was documented.  
Currently, the Department of Health 
for Prince George’s County does not 
fund free counseling for students.  
Parents must pay a fee for counseling 
and this fee can range from $40.00 to 
$300.00 per session.   
 
https://sbirt.clinicalencounters.com/ 

Subtotal 5.5 - 
$141,401 
 
Funding will be 
used to support 
2nd assignments 
for staff. 

  

IMPLEMENTATION:  
 Services will be provided in the evening for students. 
 Services will be provided at three locations in the 

county. 
 Services will run as follows:  July 1, 2019-June 30, 

2021 

  

  

EVALUATION:  
 Students enrolled will receive intake and exit 

assessments to evaluate program effectiveness. 
Students in the program will be tracked to determine if 
they are suspended again for drug or alcohol related 
issues. 

  

5.6 

(B)(i) School-based mental health services, 
including early identification of mental 
health programs symptoms, drug use, and 
violence, and appropriate referrals to direct 
individual or group counseling services, 
which may be provided by school-based 
mental health services providers; 
[Section 4108](5)(B)(i)] 

PROGRAM OBJECTIVE:  
Seventy PGCPS’ Crisis Team members will be trained in 
best practices in crisis response and grief counseling by 
October 31, 2020.  
 
INTENDED OUTCOMES: 
One hundred percent of PGCPS’ 70 trained Crisis Team 
members will demonstrate an increase in knowledge and 

Writing letters to the deceased is 
another creative intervention that can 
be helpful in addressing childhood and 
adolescent traumatic grief (Stepakoff, 
2009). Stepakoff, S. 2009. From 
destruction to creation, from silence to 
speech: Poetry therapy principles and 
practices for working with suicide grief. 

Crisis Team 
Activity - 
Subtotal 5.6 - 
$1,188 
 
Funding will be 
used to support 

https://sbirt.clinicalencounters.com/
https://www.tandfonline.com/doi/full/10.1080/15401383.2010.485090
https://www.tandfonline.com/doi/full/10.1080/15401383.2010.485090
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

skills in crisis response and grief counseling to support 
students during a crisis response.   

TIMELINE: July 1, 2019-June 30, 2021 

IMPLEMENTATION: 
Train PGCPS Crisis Team members how to use the grief 
counseling materials and intervention tools to support 
students after a crisis. 

EVALUATION: 
 Crisis Team members will complete a pre- and post-

test to document the change in knowledge and skills 
about crisis response and grief counseling. 

 Crisis Team Leaders will document the number of 
crises and the number of students who receive 
support from the Crisis Team. 

 Professional school counselors will administer a 2-
question survey of crisis response and/or grief 
counseling services to 25% of highly-impacted 
students within 7 days of the crisis response.  

The Arts in Psychotherapy, 36: 105–
113. 
 
https://www.researchgate.net/publica
tion/223842312_From_destruction_to
_creation_from_silence_to_speech_Po
etry_therapy_principles_and_practices
_for_working_with_suicide_grief 
https://journals.sagepub.com/doi/pdf/
10.1177/0143034305060792 
 
https://journals.sagepub.com/doi/pdf/
10.1177/0143034311415800 
 
https://www.tandfonline.com/doi/full/
10.1080/08893675.2013.764052 
 
https://www.tandfonline.com/doi/full/
10.1080/08893675.2013.823310 

various grief 
materials.  

  

PROGRAM OBJECTIVE:  
To implement use of Second Step in six elementary 
schools by June 30, 2020. 

INTENDED OUTCOMES: 
Students will show improvement in the areas of prosocial 
skills, empathy, and conduct as measured by the 
difference between their baseline performance 
demonstrated on a pre-assessment and their 
performance on a post-Second Step assessment.   
TIMELINE: 2020-2021 school year.  
IMPLEMENTATION: 

 Mental Health Coordinator will provide kits to 
schools upon request. 

 Implement Second Step in Comprehensive 
Coordinated Early Intervening Services Schools 
(CCEISS).  

Upshur, C. C., Heyman, M., Wenz-
Gross, M. (2017). Efficacy trial of the 
Second Step Early Learning (SSEL) 
curriculum: Preliminary outcomes. 
Journal of Applied Developmental 
Psychology, 50, 15–25. 

https://www.sciencedirect.com/scienc
e/article/pii/S0193397316301009 
 
 
Low, S., Cook, C. R., Smolkowski, K., & 
Buntain-Ricklefs, J. (2015). Promoting 
social–emotional competence: An 
evaluation of the elementary version 
of Second Step. Journal of School 
Psychology, 53, 463–477. 

Second Step 
Activity – 
Subtotal 5.6 - 
$4,718 
 
Funding will be 
used to support 
the purchase of 
social-emotional 
materials. 

https://www.researchgate.net/publication/223842312_From_destruction_to_creation_from_silence_to_speech_Poetry_therapy_principles_and_practices_for_working_with_suicide_grief
https://www.researchgate.net/publication/223842312_From_destruction_to_creation_from_silence_to_speech_Poetry_therapy_principles_and_practices_for_working_with_suicide_grief
https://www.researchgate.net/publication/223842312_From_destruction_to_creation_from_silence_to_speech_Poetry_therapy_principles_and_practices_for_working_with_suicide_grief
https://www.researchgate.net/publication/223842312_From_destruction_to_creation_from_silence_to_speech_Poetry_therapy_principles_and_practices_for_working_with_suicide_grief
https://www.researchgate.net/publication/223842312_From_destruction_to_creation_from_silence_to_speech_Poetry_therapy_principles_and_practices_for_working_with_suicide_grief
https://journals.sagepub.com/doi/pdf/10.1177/0143034305060792
https://journals.sagepub.com/doi/pdf/10.1177/0143034305060792
https://journals.sagepub.com/doi/pdf/10.1177/0143034311415800
https://journals.sagepub.com/doi/pdf/10.1177/0143034311415800
https://www.tandfonline.com/doi/full/10.1080/08893675.2013.764052
https://www.tandfonline.com/doi/full/10.1080/08893675.2013.764052
https://www.tandfonline.com/doi/full/10.1080/08893675.2013.823310
https://www.tandfonline.com/doi/full/10.1080/08893675.2013.823310
https://www.sciencedirect.com/science/article/pii/S0193397316301009
https://www.sciencedirect.com/science/article/pii/S0193397316301009
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

EVALUATION: 
School climate survey data will serve as pre-test and post-
test data to measure the impact of Second Step. 

https://www.cfchildren.org/wp-
content/uploads/research/low-et-al-
second-step-rct-2015.pdf 

Edwards, D., Hunt, M. H., Meyers, J., 
Grogg, K. R., & Jarrett, O. (2005). 
Acceptability and student outcomes of 
a violence prevention curriculum. The 
Journal of Primary Prevention, 26, 
401–418. doi:10.1007/s10935-005-
0002-z 

https://europepmc.org/abstract/med/
16228114 

  

PROGRAM OBJECTIVE:  
The Mental Health Coordinator will attend one 
professional development conference in order to 
enhance knowledge and skills of research based and best 
practices in mental health practices by July 31, 2020. To 
reverse the year-over-year average 2 percentage point 
increase in trend of hopelessness and suicidal thoughts 
for students at early middle school and early high school 
grade levels. 

INTENDED OUTCOMES: 
All school-based mental health providers (e.g., school 
counselors, school psychologists will receive professional 
development on suicide intervention and/or threat 
assessment and management from the PGCPS Mental 
Health Coordinator by July 31, 2021. 

TIMELINE: 
The American Psychological Association’s Conference 
takes place August 12-15, 2021 in San Diego, CA.  
IMPLEMENTATION: 
 Train school-based mental health providers within 

the Department of Student Services and provide 
workshops to families. 

https://convention.apa.org/future-
conventions 

Psychological 
Association 
Conference 
Activity – 
Subtotal 5.6 - 
$2,510 
 
Funding will be 
used to support 
a professional 
development 
conference for 
staff. 

https://www.cfchildren.org/wp-content/uploads/research/low-et-al-second-step-rct-2015.pdf
https://www.cfchildren.org/wp-content/uploads/research/low-et-al-second-step-rct-2015.pdf
https://www.cfchildren.org/wp-content/uploads/research/low-et-al-second-step-rct-2015.pdf
https://europepmc.org/abstract/med/16228114
https://europepmc.org/abstract/med/16228114
https://convention.apa.org/future-conventions
https://convention.apa.org/future-conventions
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

 Provide resources to students, staff and families. 

EVALUATION: 
Professional Development and technical assistance to 
schools. 

 
 
5.7 
 
. 

(ii) school-based mental health services 
partnership programs that- 
(I) are conducted in partnership with a 
public or private mental health entity or 
health care entity; and  
[Section 4108](5)(B)(ii)(I)] 

N/A N/A N/A 

5.8 

(II) provide comprehensive school-based 
mental health services and supports and 
staff development for school and 
community personnel working in the school 
that are- 

(aa) based on trauma-informed practices 
that are evidence-based (to the extent 
the State, in consultation with local 
educational agencies in the State, 
determines that such evidence is 
reasonably available);  

(bb) coordinated (where appropriate) with 
early intervening services provided 
under the Individuals with Disabilities 
Education Act; 

(cc) provided by qualified mental and 
behavioral health professionals who 
are certified or licensed by the State 
involved and practicing within their 
area of expertise  

[Section 4108](5)(B)(ii)(II)] 

N/A N/A N/A 

5.9 
(C)(i) Integrate health and safety practices 
into school or athletic programs 
[Section 4108](5)(C)(i)] 

N/A N/A N/A 
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

 
 
 
5.10 
 
 
 
 

(ii) support a healthy, active lifestyle, 
including nutritional education and regular, 
structured physical education activities and 
programs, that may address chronic disease 
management with instruction led by school 
nurses nurse practitioners, or other 
appropriate specialists or professionals to 
help maintain the well-being of students; 
[Section 4108](5)(C)(ii)] 

PROGRAM OBJECTIVES: 
Decrease in the number of noncompliant students at the 
beginning of the 2020-2021 school year by 5%. 

INTENDED OUTCOMES: 
 To ensure that 90% of PGCPS students are compliant 

with immunization requirements by September 30, 
2020.  

 Increase the number of students vaccinated during 
the summer immunization by 10%  

TIMELINE: 
Summer 2020 

IMPLEMENTATION  
Ensure that all students are complaint with the Maryland 
regulations for school entry on and can start school on 
time. School nurses will work 10 days during the summer 
of 2020. 
School nurses will be able to review immunization data 
that is submitted during the summer registration process. 

EVALUATION:  
Success will be determined based on the reduction in the 
number of noncompliant students at the start of the 
2020 - 2021 school year. 

Because of vaccines, some diseases 
(like polio and diphtheria) are 
becoming rare in the U.S. Vaccination 
can prevent certain deadly diseases in 
infants, children, teens, adults and 
travelers of all ages. 
 
https://www.cdc.gov/vaccines/vpd/ind
ex.html 
 
https://www.cdc.gov/vaccines/vaxview
/index.html 
 

Immunization 
Compliance - 
Subtotal 5.10 -  
$285,721 
 
Funding will be 
used to support 
salaries for 2nd 
assignments for 
staff. 
 
 
 
 

  

PROGRAM OBJECTIVES: 
Six nurse managers and nine school-based nurses will 
attend one professional development conference in 
order to enhance school nurses’ ability in providing direct 
care and care coordination that support the health and 
academic success of students with chronic health 
conditions by July 2020. 

The National Association of School Nurses Conference in 
(Las Vegas) provides an opportunity for nurses to 
enhance their skills and knowledge in the practice of 21st 
Century School Nursing. 

INTENDED OUTCOMES: 

www.nasn.org National 
Association of 
School Nurses 
Conference - 
Subtotal 5.10: 
$12,035 
 
Funding will be 
used to support 
the cost 
associated with 
staff attending a 

https://www.cdc.gov/vaccines/vpd/index.html
https://www.cdc.gov/vaccines/vpd/index.html
https://www.cdc.gov/vaccines/vaxview/index.html
https://www.cdc.gov/vaccines/vaxview/index.html
http://www.nasn.org/
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

Eighty-five percent of school nurses will be proficient in 
their performance by July 30, 2021. 

TIMELINE: 
July 2020 - July 2021 

EVALUATION:  
 Eighty-five percent of school nurses will be proficient 

in their performance evaluations 
 Revised nursing protocols, policies and procedures 

will reflect an increase in evidence-based school 
nursing practice 

professional 
development 
conference. 

  

PROGRAM OBJECTIVES: 
Four to five staff members of the PGCPS Wellness Council 
will attend the Urban School Wellness Coalition 
Conference convening in the fall of 2020. 

INTENDED OUTCOMES: 
Information learned at the Wellness Conference will 

support the school system's goal to increase the number 

of school Wellness Councils by 10% which are focused on 

improving student and staff mental and physical wellness. 

TIMELINE:  October 2020 

IMPLEMENTATION: 
 In November/December 2020, conference 

participants will share their learning with the larger 
PGCPS Wellness Council members. 

 Spring of 2021, PGCPS Wellness Council will 
determine what new learning can be applied to 
PGCPS. 

 Where possible, learning will be shared with 
Wellness Champions at schools to support their work 
in improving health and wellness 

 Learning will be shared with staff wellness person to 
enhance current practices that address staff 
wellness. 

www.actionforhealthykids.org/urban-

school-wellness-coalition/ 

 

Urban School 
Wellness 
Coalition 
Conference - 
Subtotal 5.10 - 
$9,805 
 
Funding will be 
used to support 
the cost 
associated with 
staff attending a 
professional 
development 
conference. 
 
 

http://www.actionforhealthykids.org/urban-school-wellness-coalition/
http://www.actionforhealthykids.org/urban-school-wellness-coalition/
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

 Four to five staff members will attend the Urban 
School Wellness Coalition Conference in October 
2020. 

EVALUATION: 
Success will be measured by new learning that will be 
brought back from the conference, implemented and 
shared with the larger Wellness Council. 

5.11 
(iii) help prevent bullying and harassment; 
[Section 4108](5)(C)(iii)] 

PROGRAM OBJECTIVES: 
Increase the number of submitted Bullying, Harassment, 
and Intimidation (BHI) plans from 139 during SY 2018-
2019 to 150 by November 2019. 

INTENDED OUTCOMES: 

The percentage of submitted, unsubstantiated reports of 
BHI will decrease by 10% by March 1, 2021. 

There will be a 10% reduction of BHI incidents/offenses 
by March 2021.  The strategies learned from the 
conference will enhance district-wide supports to all 
schools in the area of cyberbullying, and social-emotional 
learning, with the goal of improving a school’s social 
climate. 

TIMELINE: 
November 2020 

IMPLEMENTATION  
 Enhance supports to schools in the area of designing 

inclusive school communities 
 Develop intervention strategies to support students 

facing incidents of bullying 
 Provide resources to students, families and staff 
 Train staff within the Department of Student Services 

to provide technical assistance to schools and 
workshops to families 

EVALUATION:  
 Professional development and technical assistance to 

schools 

Bullying is a potentially traumatic 
adverse childhood experience or ACE 
that can have negative, lasting effects 
on a person. For children and youth in 
situations of prolonged and repeated 
abuse – like bullying and cyberbullying 
– the impact can affect their 
development, the way they interact 
with others, and how they perform in 
school. It may also affect mental and 
physical health. 

https://www.stopbullying.gov/ 
http://mgaleg.maryland.gov/webmga/
frmStatutesText.aspx?article=ged&sec
tion=7-
424.1&ext=html&session=2019RS&tab
=subject5   
 

International 
Bullying 
Prevention 
Association 
Conference - 
Subtotal 5.11 - 
$5,600 
 
Funding will be 
used to support 
the cost 
associated with 
staff attending a 
professional 
development 
conference. 
 

https://www.stopbullying.gov/
http://mgaleg.maryland.gov/webmga/frmStatutesText.aspx?article=ged&section=7-424.1&ext=html&session=2019RS&tab=subject5
http://mgaleg.maryland.gov/webmga/frmStatutesText.aspx?article=ged&section=7-424.1&ext=html&session=2019RS&tab=subject5
http://mgaleg.maryland.gov/webmga/frmStatutesText.aspx?article=ged&section=7-424.1&ext=html&session=2019RS&tab=subject5
http://mgaleg.maryland.gov/webmga/frmStatutesText.aspx?article=ged&section=7-424.1&ext=html&session=2019RS&tab=subject5
http://mgaleg.maryland.gov/webmga/frmStatutesText.aspx?article=ged&section=7-424.1&ext=html&session=2019RS&tab=subject5
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

 Increase fidelity of investigations 

5.12 

(iv) improve instructional practices for 
developing relationship-building skills, such 
as effective communication, and improve 
safety through the recognition and 
prevention of coercion, violence, or abuse, 
including teen and dating violence, stalking, 
domestic abuse, and sexual violence and 
harassment;  
[Section 4108](5)(C)(iv)] 

N/A N/A N/A 

 
 
5.13 
 
 

(v) provide mentoring and school 
counseling to all students, including 
children who are at risk of academic failure, 
dropping out of school, involvement in 
criminal or delinquent activities, or drug use 
and abuse    
[Section 4108](5)(C)(v)] 

PROGRAM OBJECTIVES: 
To provide 94 high school Professional School Counselors 
the opportunity to develop graduation notification 
agreements for seniors during ten summer work days.   

INTENDED OUTCOMES: 
 By the end of the summer 2020, Professional School 

Counselors will create specific action plans to 
support 100% of SY20 9th grade students (~9,800) to 
complete eligibility criteria for on-time graduation on 
a 4-year cohort basis. 

 Counselors will review credits earned and align 
students’ schedules to ensure that 100% of eligible 
12th grade students are on track for graduation in 
May 2021. 

TIMELINE: 
Counselors will be given 10 summer days to work during 
the period of July 15- August 22. 

IMPLEMENTATION: 
 Work will begin in the summer of 2020 and will be 

completed before the start of the 2020-2021 school 
year. 

 Counselors will work with Pupil Personnel Workers to 
address issues of attendance.  

PGCPS negotiated contract for 
Professional School Counselors does 
not include work during the summer 
months.  Audit results from The 
recommendation of the Maryland 
State Department of Education 
recommend summer work for 
Professional School Counselors for a 
number of critical assignments related 
to student achievement.    

In an audit of graduation rates, the 
auditors felt that there was a need for 
high school counselors to work in the 
summer tallying student credits and 
ensuring that students were assigned 
to the right classes in order to 
graduate on time.   

The county has been focused on 9th 
graders and repeat 9th graders to 
improve promotion rates.   
 
 
https://www.google.com/url?client=int

ernal-element-

cse&cx=012844649368659877693:_h

Professional 
School 
Counselors - 
Subtotal 5.13 - 
$455,360 
 
Funding will be 
used to support 
2nd assignment 
salaries for staff. 

https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

 Counselors will work on creating schedules for newly 
enrolled students. 

EVALUATION:  
The Office of Professional School Counseling, working in 
concert with the Area Offices, will examine: 
 students who are underachieving 
 graduation rates 
 student attendance  

wgbx9_euy&q=https://www.pgcps.org

/communications/content/Graduation-

Rate-Investigation/Graduation-Rates-

Audit-Executive-

Summary/&sa=U&ved=2ahUKEwiv8s

iew8flAhXFVN8KHZMHChEQFjAE

egQIAxAC&usg=AOvVaw2_SXz5yv

WiMECRQrJ99LH7  

5.14 
(vi) Establish or improve school dropout and 
re-entry programs; 
[Section 4108](5)(C)(vi)] 

PROGRAM OBJECTIVE: 
To support PGCPS’ goal of reducing truancy and 
increasing attendance, the number of days worked by 
PPW’s and the PPW Instructional Specialist will increase 
by 10 days between July 13 and August 19, 2020. 

INTENDED OUTCOMES: 
Increase the number of students not chronically absent 
across all grade levels by 2%.  This will be accomplished 
by developing attendance plans and contacts with 
parents/students prior to the start of the school year. 

TIMELINE: 
PPWs will work 10 days during the period of July 13– 
August 19 in 2020 and 1 PPW Instructional Specialist will 
work 20 days during the period of July 13-August 19, 
2020. 

IMPLEMENTATION: 
 The work of the PPWs and Instructional Specialist will 

be implemented starting July 13, 2019. 
 Develop attendance plans and contact with 

parents/student prior to the start of the school year. 
 Process Truancy Issues/Residency Verifications, 

Summer scheduled District Court Appearances, Fiscal 
assistance in decreasing the illegal enrollment of 
students, and collaboration with school registrars. 

Maryland State Department of 
Education (MSDE) stated in its audit of 
Student Services for PGCPS that the 
school system needed to increase the 
working days of PPWs in order to have 
more efficient enrollment of students, 
to address attendance and truancy 
issues, and support foster care 
students.  

PGCPS is the only school system with 
10 month PPWs.  The PPWs start the 
school year when teachers start and 
end their year when teachers leave.  
This means that PPWs are not able to: 
work over the summer to support 
families of children with truancy issues 
attend court proceedings held in the 
summer perform home visits in the 
summer to help prepare families and 
children for the new school year.   
 
 
 
  
  

Increase 
attendance & 
reduce truancy - 
Subtotal 5.14 - 
$238,499 
 
Funding will be 
used to support 
2nd assignment 
salaries for staff. 
 

https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
https://www.google.com/url?client=internal-element-cse&cx=012844649368659877693:_hwgbx9_euy&q=https://www.pgcps.org/communications/content/Graduation-Rate-Investigation/Graduation-Rates-Audit-Executive-Summary/&sa=U&ved=2ahUKEwiv8siew8flAhXFVN8KHZMHChEQFjAEegQIAxAC&usg=AOvVaw2_SXz5yvWiMECRQrJ99LH7
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

 Ensure student Case Managers transition cases and 
records with PPWs for continuity of services (i.e., 
Court Attendance).  

 Assist schools with 504 Plans and related compliance 
issues. 

 Work (PPWs) with Concentric and conduct home 
visits. 

EVALUATION: 
 PPWs and Instructional Specialist will create action 

plans to support reducing truancy and increasing 
attendance. 

 Attendance rates will be examined for selected 
students to determine positive effects of 
interventions. 

http://www.marylandpublicschools.org

/stateboard/Documents/PGCPSGradua

tionRateReview10312017.pdf    

 

http://www.marylandpublicschools.org

/stateboard/Documents/PGCPSGradua

tionRateAudit2018.pdf    

 

5.15 

(vii) Establish learning environments and 
enhance students’ effective learning skills 
that are essential for school readiness and 
academic success, such as by providing 
integrated systems of student and family 
supports; [Section 4108](5)(C)(vii)] 

PROGRAM OBJECTIVES: 
By August 2019, all PGCPS schools will have a functional 
Student Intervention Team (SIT) and Student Support 
Team (SST).  Participation in the 6th Annual New Orleans 
April 2020 Multi-tiered System of Support - Response to 
Intervention (MTSS/RTI) Conference will provide 
strategies that will support effective teams. Participants 
will engage in a one-day training in the area of effective 
implementation of MTSS. 

 

INTENDED OUTCOMES: 
SY 19-20 will serve as the year for baseline data in the use 
of the SIT and SST reflection tool.  Site visits for SIT and 
SST will increase from 1 site visit to 75 site visits by March 
2021. 
The use of the Online Tracking Tool will increase from 
40% usage to 50 % use by March 2021. 

TIMELINE: 
April 1-3, 2020 
New Orleans, Louisiana 

Multi-tiered System of Support (MTSS), 
formerly known as RTI grew from 
efforts to improve identification 
practices in special education. Simply 
put, it is a process of systematically 
documenting the performance of 
students as evidence of the need for 
additional services after making 
changes in classroom instruction. 
MTSS promises to change the way 
schools support students with learning 
and behavior problems by 
systematically delivering a range of 
interventions based on demonstrated 
levels of need. 
https://rti4success.org/essential-
components-rti 
https://www.pbis.org/school/mtss 
https://www.solutiontree.com/ 
 
 

MTSS/RTI 
Conference 
Subtotal 5.15 - 
$6,165 
 
Funding will be 
used to support 
the cost 
associated with 
staff attending a 
professional 
development 
conference. 
 
Solution Tree 
On-Site 
Professional 
Development 
Contract 
Subtotal 5.15 - 
$10,000 

http://www.marylandpublicschools.org/stateboard/Documents/PGCPSGraduationRateReview10312017.pdf
http://www.marylandpublicschools.org/stateboard/Documents/PGCPSGraduationRateReview10312017.pdf
http://www.marylandpublicschools.org/stateboard/Documents/PGCPSGraduationRateReview10312017.pdf
http://www.marylandpublicschools.org/stateboard/Documents/PGCPSGraduationRateAudit2018.pdf
http://www.marylandpublicschools.org/stateboard/Documents/PGCPSGraduationRateAudit2018.pdf
http://www.marylandpublicschools.org/stateboard/Documents/PGCPSGraduationRateAudit2018.pdf
https://rti4success.org/essential-components-rti
https://rti4success.org/essential-components-rti
https://www.pbis.org/school/mtss
https://www.solutiontree.com/
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

IMPLEMENTATION: 
 Develop a professional development plan to support 

schools 
 Create a focused RTI model that works 
 Shift to a culture of collective responsibility and build 

team structures for collaboration 
 Create a toolbox of effective interventions 

EVALUATION:  
Success will be measured by new learning that will be 
brought back from the conference, implemented and 
shared with SIT and SST members at all schools. 

 
 
Funding will be 
used to support 
contracted 
services. 

 
 
 
 
5.16 
 
 
 
 
 
 

(D) High-quality training for school 
personnel, including specialized 
instructional support personnel, related to: 
(i) suicide prevention;  
(ii) effective and trauma-informed practices 
in classroom management;  
(iii) crisis management and conflict 
resolution techniques; 
 (iv) human trafficking (defined, for 
purposes of this subparagraph, as an act or 
practice described in paragraph (9) or (10) 
of section 103 of the Trafficking Victims 
Protection Act of 2000 (22 U.S.C. 7102));  
(v) school-based violence prevention 
strategies;  
(vi) drug abuse prevention, including 
educating children facing substance abuse 
at home; and  
(vii) bullying and harassment prevention; 
[Section 4108](5)(D)] 

N/A N/A N/A 

5.17 
(E) Child sexual abuse awareness and 
prevention programs or activities, such as 
programs or activities designed to provide: 

N/A N/A N/A 
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

(i) age-appropriate and developmentally-
appropriate instruction for students in child 
sexual abuse awareness and prevention, 
including how to recognize child sexual 
abuse and how to safely report child sexual 
abuse; and 
 (ii) information to parents and guardians of 
students about child sexual abuse 
awareness and prevention, including how to 
recognize child sexual abuse and how to 
discuss child sexual abuse with a child; 
[Section 4108](5)(E)] 

 
 
 
 
5.18 
 
 
 
 

(F) Designing and implementing a locally-
tailored plan to reduce exclusionary 
discipline practices in elementary and 
secondary schools that— 
(i) is consistent with best practices;  
(ii) includes strategies that are evidence-
based (to the extent the State, in 
consultation with local educational agencies 
in the State, determines that such evidence 
is reasonably available); and 
(iii) is aligned with the long-term goal of 
prison reduction through opportunities, 
mentoring, intervention, support, and other 
education services, referred to as a ‘‘youth 
PROMISE plan’’; or [Section 4108](5)(F)] 

N/A N/A N/A 

5.19 

(G) Implementation of schoolwide positive 
behavioral interventions and supports, 
including through coordination with similar 
activities carried out under the Individuals 
with Disabilities Education Act (20 U.S.C. 
1400 et seq.), in order to improve academic 
outcomes and school conditions for student 
learning; 

PROGRAM OBJECTIVES:  
To increase the number of PBIS selected coaches and 
student services personnel to participate in professional 
development to build capacity from six per professional 
development to eight per professional development 
August 31, 2019.  

INTENDED OUTCOMES: 

Maryland Senate Bill 96- Education – 
Truancy Rates—Behavioral 
Interventions and Support Programs 
and Behavior Modifications Programs 
requires that PBIS be in certain schools 
based upon truancy rates and 
suspensions rates.  All high schools in 
PGCPS are required to have a PBIS 

PBIS 
Implementation 
Subtotal 5.19 - 
$99,928 
 
Funding will be 
used to support 
the costs 
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

[Section 4108](5)(G)]  PBIS selected coaches and Department of Student 
Services personnel will facilitate two Professional 
Developments on two different strategies and 
interventions by March 1, 2021. 

 PBIS coaches will be able to identify staff and student 
needs and provide the appropriate interventions and 
strategies.  

 PBIS coaches will be able to assist their team and 
then ultimately staff with appropriate 
implementation of evidenced based interventions 
and strategies. 

TIMELINE:  
 The trainings will be offered throughout the 2020 - 

2021 school year.  

 SY2019-2020. The exact date of the Summit on 
Professional Learning Communities to be determined 
(Location and dates TBD). 

 SY2019-2020. The exact date of the APBS Conference 
to be determined (Location and dates TBD). 

IMPLEMENTATION: 
 Provide PBIS trained schools an opportunity to 

attend on-site trainings in order to build their skill set 
to better manage behavior and engage students in 
the educational process.  

 Provide PBIS coaches an opportunity to attend 
conferences to build their skill set in building the 
framework and leading their school based team. 

 
 
EVALUATION: 
 Develop an action plan to implement at least one 

intervention/strategy from the training. 

program. Each PBIS trained school 
must have a team that is responsible 
for building the framework, leaders 
that will lead the team, and the team is 
responsible for sharing, training and 
implementation with the overall staff.  
 www.pbis.org  
www.pbis.org/pbis/tier-3  
www.pbis.org/resource-
type/presentations#mental-health-
social-emotional-well-being  
www.pbis.org/resource-
type/assessment  
 
 
 

associated with 
substitute 
coverage, 
workshop pay, 
contracted 
services, 
supplies, in-
house printing 
and registration 
fees/non-local 
travel. 
 

http://www.pbis.org/
http://www.pbis.org/pbis/tier-3
http://www.pbis.org/resource-type/presentations#mental-health-social-emotional-well-being
http://www.pbis.org/resource-type/presentations#mental-health-social-emotional-well-being
http://www.pbis.org/resource-type/presentations#mental-health-social-emotional-well-being
http://www.pbis.org/resource-type/assessment
http://www.pbis.org/resource-type/assessment
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Item 

Subject to section 4106(f), each LEA, or 
consortium of such agencies, that receives an 
allocation under section 4105(a) shall use a 

portion of such funds to develop, implement, 
and evaluate comprehensive programs and 

activities that are: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 

 
Explanation of 

how funds will be 
used (List total at 

the end) 

May include, among other programs and activities—(complete all that are applicable) 

 Coaches will submit an action plan using information 
from the training. 

5.20 

(H) Designating a site resource coordinator 
at a school or local educational agency to 
provide a variety of services, such as: 
 (i) establishing partnerships within the 
community to provide resources and 
support for schools; 
 (ii) ensuring that all service and community 
partners are aligned with the academic 
expectations of a community school in 
order to improve student success; and 
 (iii) strengthening relationships between 
schools and communities; or 
[Section 4108](5)(H)] 

N/A N/A 

 

 
5.21 
 

(I) Pay for success initiatives aligned with 
the purposes of this section. 
[Section 4108](5)(I)] 

N/A N/A 
 

     

Total Projected Use of Funds for Safe and Healthy Students Content Area (5.0): $1,272,020 

Projected % of Total Allocation for Safe and Healthy Students Content Area (5.0): 48% (47.7254%) 
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 Local Educational Agency:  Prince George’s County Public Schools                    Fiscal Year:  2020   

 
 

To increase access to  personalized, rigorous learning experiences supported by technology,  local educational agencies, or consortium of such agencies, must 
develop programs or activities that improve the technology to improve the academic achievement, academic growth, and digital literacy of all students.  Consistent 
with section 4106(e)(2)(E) of the ESEA, any local educational agency, or consortium of such agencies, that have received a SSAE grant of at least $30,000 must use 
at a portion of the  SSAE program funds for activities that support the effective use of technology for students under section 4109.  

It is also important to note that any LEA, or consortium of such agencies, receiving funds under the Student Support and Academic Enrichment program, shall not 
use more than 15 percent of funds for purchasing technology infrastructure which shall include technology infrastructure purchased for carrying out blended learning 
projects. (ESEA sections 4106(e)(2)(E) and 4109(b)). (THE 15% RULE INCLUDES NONPUBLIC SPENDING) 

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this section. 

6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

 
 
 
 
6.1 
 
 
 
 
 
 
 

(1) Providing educators, school leaders, 
and administrators with the professional 
learning tools, devices, content, and 
resources to— 
(A) Personalize learning to improve 
student academic achievement;  
(B) Discover, adapt, and share relevant 
high-quality educational resources;  
(C) Use technology effectively in the 
classroom, including by administering 
computer-based assessment and 
blending learning strategies; and  
(D) Implement and support school- and 
district-wide approaches for using 
technology to inform instruction, support 
teacher collaboration, and personalize 
learning.  
 [Section 4109](1)] 
 

PROGRAM OBJECTIVES:   
Teachers and administrators in all designated 1:1 schools 
will participate in a minimum of 5/9 professional learning 
opportunities designated for digital transformation 
schools. 

(Mindset, PIC RAT, Classroom Procedures , PGCPS 
Instructional tools, Digital Citizenship, Design Models 
Coding, Minecraft, Global Oneness Project, UN 
Sustainable Development Goals) including PGCPS 
Empowers and Powering Up with Technology 
Conference. 
 
INTENDED OUTCOMES: 
Ninety-five percent of teachers and administrators 
participating in the technology PLOs will increase their 
technology usage in instructional delivery and 
productivity by June 30, 2020. 
 

"Micro-credentials provide educators 
with competency-based recognition 
for the skills they learn throughout 
their careers." (ND) 
https://digitalpromise.org/initiative/ed
ucator-micro-credentials/ 
International Society for Technology in 
Education. (2000). ISTE national 
educational technology standards 
(NETS). Eugene, OR :International 
Society for Technology in Education, 

Micro-credentials 
-  Subtotal 6.1 - 
$196,145 
 
Funding will be 
used to support 
salaries 
associated with 
substitute 
coverage, 
workshop pay and 
registration fees. 

https://docs.google.com/document/d/1Xyz9JC9_uTMalG_YHbIANdCwt3fNHqVLiC1TOY5cmJk/edit?usp=sharing
https://docs.google.com/document/d/1Xyz9JC9_uTMalG_YHbIANdCwt3fNHqVLiC1TOY5cmJk/edit?usp=sharing
https://sustainabledevelopment.un.org/?menu=1300
https://sustainabledevelopment.un.org/?menu=1300
https://sustainabledevelopment.un.org/?menu=1300
https://digitalpromise.org/initiative/educator-micro-credentials/
https://digitalpromise.org/initiative/educator-micro-credentials/
https://digitalpromise.org/initiative/educator-micro-credentials/
https://digitalpromise.org/initiative/educator-micro-credentials/
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6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

IMPLEMENTATION:  
Deliver learning opportunities for instructional leaders 
and administrators to increase awareness of good 
technology integration in the classroom and sharpen 
productivity skills using technology through sustained 
programs, such as PGCPS EmPOWERs and Powering Up 
With Technology Conference. 

PLO participants in the thirty 1:1 schools will attend 
sessions designed to sharpen their focus on designing 
high quality, technology-supported, learning experiences 
for students which reflect the following: voice- and choice 
infused, goal-oriented/feedback informed, inquiry 
driven/problem-based , and authentic, relevant, and 
connected to the local and global community. 

-Aug. 2020  

EVALUATION PLAN:  
 The number of classroom teachers in 1:1 

transformation schools earning Unplugged and 
Plugged In Educator status will increase from 0 to 75 
by June 30, 2019. 

 end of the year survey will be used to measure 
increased usage. 

6.2 (2) Building technological capacity and 
infrastructure, which may include: 
(A) Procuring content and ensuring 
content quality;  
and 
(B) Purchasing devices, equipment, and 
software applications in order to address 
readiness shortfalls. 
[Section 4109](2)] 

PROGRAM OBJECTIVES:  
The mobile lab will be accessible to a minimum of 10 pre-
K to 12 schools by March 2020. 

INTENDED OUTCOMES: 
By June 2020, 100% of the pre-K to 12 schools will access 
the mobile lab and complete STEAM-related lessons and 
activities 
TIMELINE:  
Sept. 2019 - Aug. 2020 
 

Personalized Learning Early Progress: 
Interim Research on Personalized 
Learning — Report 
https://k12education.gatesfoundation.
org/resource/early-progress-on-
personalized-learning-2/ 

STEM/STEAM - 
Subtotal 6.2 - 
$273,844 

Funding will be used to 
support the purchase 
of materials and 
salaries associated 
with substitute 
coverage. 

https://k12education.gatesfoundation.org/resource/early-progress-on-personalized-learning-2/
https://k12education.gatesfoundation.org/resource/early-progress-on-personalized-learning-2/
https://k12education.gatesfoundation.org/resource/early-progress-on-personalized-learning-2/
https://k12education.gatesfoundation.org/resource/early-progress-on-personalized-learning-2/
https://k12education.gatesfoundation.org/resource/early-progress-on-personalized-learning-2/
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6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

IMPLEMENTATION: 
 Prepare students to create solutions for problems 

yet unknown through STEAM/STEM related activities. 
Engaging students in authentic problems of practice 
allows them to apply their understanding of how the 
world works within and across interrelated 
disciplines to improve the social, economic, and 
environmental conditions of their local and global 
community. 

 Digital Transformation schools – Virtual Reality (VR) 
workshops 1 day x 30 (representing each of the 1:1 
schools) per quarter x 10 substitutes to 
accommodate 10 teachers per session x 30 one-to-
one schools/programs 

 Design, configure and transform PGCPS’ bus into a 
Mobile STEAM lab to travel to schools throughout 
the district outfitted with Pre-K to 12th grade STEAM 
activities in support of student achievement, the 
PGCPS mobile STEAM Learning Lab and use of 
Labdisc sets for environmental, general, physical, and 
biology/chemistry §  science units, for mobile lab skin 

https://www.edweek.org/tm/articles/2
014/11/18/ctq-jolly-stem-vs-
steam.html 

“It is essential that every student has 
access to and participate in computer 
science learning experiences to meet 
the demands of the current and future 
workplace.” 
http://marylandpublicschools.org/prog
rams/Pages/CTE/CS.aspx 
 

  EVALUATION PLAN: 
 STEAM Mobile Learning Lab will help PGCPS to 

determine if exposure to STEAM activities that foster 
creation and innovation increase student interest and 
awareness of STEAM careers and pathways. 

 PIC-RAT matrix will be used to evaluate effective 
classroom technology use. 

  

6.3 (3) Developing or using effective or 
innovative strategies for the delivery of 
specialized or rigorous academic courses 

PROGRAM OBJECTIVE: 
Increase the number of Google Certified Educators within 
our district from 112 to 200 by June 30, 2020.  

 
Schleicher, A., 2012. Preparing 
teachers and developing school leaders 

Google Level 
Training - Subtotal 
6.3 - $69,344 

https://www.edweek.org/tm/articles/2014/11/18/ctq-jolly-stem-vs-steam.html
https://www.edweek.org/tm/articles/2014/11/18/ctq-jolly-stem-vs-steam.html
https://www.edweek.org/tm/articles/2014/11/18/ctq-jolly-stem-vs-steam.html
http://marylandpublicschools.org/programs/Pages/CTE/CS.aspx
http://marylandpublicschools.org/programs/Pages/CTE/CS.aspx
http://marylandpublicschools.org/programs/Pages/CTE/CS.aspx
http://marylandpublicschools.org/programs/Pages/CTE/CS.aspx
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6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

and curricula through the use of 
technology, including digital learning 
technologies and assistive technology. 
[Section 4109](3)] 

 INTENDED OUTCOMES: 
 PGCPS will have 200 Google Certified Educators Level 

I and Level II (combined) by June 30, 2020. 
 Continue to provide professional development and 

support resources based on emerging technology 
and assessed needs to ensure that staff has the 
appropriate skills needed to maintain and increase 
information literacy and employ technology to 
maximum effect. 

TIMELINE: Sept., 2019-June 2020. 

IMPLEMENTATION:  
 Increase the number of Google Certified Educators 

and opportunities for educators to connect and 
collaborate will impact students’ ability to apply 
critical thinking, creativity, communication, and 
collaboration through the use of Google applications. 
Thus, empowering teachers to use G-suite to design 
collaborative and interactive activities for students to 
demonstrate their learning.  

 PLO Google Level training teacher-led/blended 
learning opportunity to train and certify teachers as 
Google Certified Educators; 

 Host two EdCamps to allow teachers to create a 
Professional Learning Network (PLN) to allow 
opportunities to collaborate with educators on 
implementing effective technology integration 
practices. To support continued learning 
opportunities and to motivate and encourage 
educators to continue the learning path toward our 
EmPOWERed educator microdential, we will provide 
access to additional innovative resources, including a 

for the 21st century: lessons from 
around the world. OECD Publishing. 
 
"Micro-credentials provide educators 
with competency-based recognition 
for the skills they learn throughout 
their careers." (ND) 
https://digitalpromise.org/initiative/ed
ucator-micro-credentials/ 
 
 
 
 
  

 
Funding will be used to 
support registration 
fees, workshop pay 
and on-line 
subscriptions. 
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6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

one-year subscription to resources such as PearDeck, 
NearPod, SeeSaw, Book Creator, and Screencastify to 
enhance innovative strategies and collaborative 
student learning opportunities. 

 The Google Certified Educator bootcamps Level 1 
and Level 2 are designed to help learners develop the 
necessary skills to facilitate and inspire student 
learning and creativity. We will continue to expand 
this opportunity to reach 120 individual teachers and 
administrators, impacting at least 50 schools. The 
face-to-face, hands-on nature of the bootcamps 
provides an opportunity for learners to connect with 
peers and to identify new or different instructional 
strategies.  The learning activities that occur over the 
three days of each bootcamp model instructional 
practices that promote collaboration and critical 
thinking. For example, in Level 1, small groups of 
learners research a self-selected topic and develop 
an artifact to communicate their findings. In Level 2, 
learners engage in a multi-day project-based activity 
that is rooted in spreadsheets with an emphasis on 
evaluating information and decision-making. To date, 
PGCPS has a total of 112/210 Level I Certified Google 
Educators with passing rate of 98% of those who 
have taken the exam. The total number of Level II 
Certified Google Educators of the 34 who have 
attended training, we have 10 of the 11 who have 
reported taking the exam and passed equaling a 91% 
pass rate. Our goal this year is to reach 200 Google 
Certified Educators by June 30, 2020. 

EVALUATION PLAN: 
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6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

 The PIC/RAT matrix will be used to evaluate effective 
classroom technology use. 

 The number of additional staff passing the Google 
Certification Exam. 

 
 
 
 
6.4 
 
 
 
 
 
 
 

(4) Carrying out blended learning projects 
which shall include: 
(A) Planning activities, which may include 
development of new instructional models 
(including blended learning technology 
software and platforms), the purchase of 
digital instructional resources, initial 
professional development activities, and 
one-time information technology 
purchases, except that such expenditures 
may not include expenditures related to 
significant construction or renovation of 
facilities; or 
(B) Ongoing professional development for 
teachers, principals, other school leaders, 
or other personnel involved in the project 
that is designed to support the 
implementation and academic success of 
the project. 
[Section 4109](4)] 

NA NA NA 

6.5 (5) Providing professional development in 
the use of technology (which may be 
provided through partnerships with 
outside organizations) to enable teachers 
and instructional leaders to increase 
student achievement in the areas of 
science, technology, engineering, and 

PROGRAM OBJECTIVES:   
 Increase the number of GenYES Student Technology 
Leaders (STLs) in 10 schools (8) elementary and 2 middle 
schools) from 18 to 30 students by June 30, 2020.  

INTENDED OUTCOMES: 
 GenYES Student Technology Leaders (STL’s) will 

obtain 90% resolution ticket closure rate while 

Student-run Tech Support 
https://thejournal.com/articles/2012/1
1/06/student-run-tech-support.aspx 

GenYes & 
Minecraft - 
Subtotal 6.5 - 
$46,471 
 
Funding will be 
used to pay for 
salaries 

https://thejournal.com/articles/2012/11/06/student-run-tech-support.aspx
https://thejournal.com/articles/2012/11/06/student-run-tech-support.aspx
https://thejournal.com/articles/2012/11/06/student-run-tech-support.aspx
https://thejournal.com/articles/2012/11/06/student-run-tech-support.aspx


 
 

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 327 

6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

mathematics, including computer 
science; and 
[Section 4109](5)] 

assisting teachers with resolving technical support 
issues by June 30, 2020. 

 Ensure that the 90%+ of the 1:1 digital transformation 
schools tech team members attend learning 
opportunities designed to increase awareness of good 
technology integration in the classroom and sharpen 
productivity skills using technology to increase 
awareness of good technology integration in the 
classroom and sharpen productivity skills using 
technology. 

IMPLEMENTATION:        
 In an effort to strengthen educators' and students' 

understanding of digital citizenship, we will form two 
cohorts of educators seeking to obtain Common 
Sense Educator designation. The designation will 
require teachers to personalize their learning 
experiences by selecting online webinars or face-to-
face sessions to attend where they learn about 
appropriate strategies about student data privacy 
and topics within the digital citizenship curriculum. 
After learning, they will be expected to utilize those 
strategies and teach their students. Finally, they will 
be expected to reflect on their practice over the span 
of the year. 

 Minecraft district rollout. Minecraft is an educational 
tool that enhances student creativity, problem-
solving, self-direction, collaboration, and other life 
skills. A benefit is that it complements reading, 
writing, math, and even history learnings. 

 Deliver learning opportunities for instructional 
leaders and administrators to increase awareness of 

associated with 
facilitator pay and 
substitute 
coverage. 
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6.0 ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 
TOTAL ALLOCATION (Based on 15%)  

 
 
 

Item 

Subject to section 4106(f), each local 
educational agency, or consortium of such 
agencies, that receives an allocation under 
section 4105(a) shall use a portion of such 
funds to improve the use of technology to 

improve the academic achievement, 
academic growth, and digital literacy of all 

students, which may include: 

Brief Description of Specific Services including: 
Program Objectives 
Intended Outcomes 

Timeline 
Implementation 
Evaluation Plan 

Cite the evidence based study or studies 
that support this strategy/activity if 

applicable. 
 
 

Explanation of how 
funds will be used 
(List total at the 

end) 
 

good technology integration in the classroom and 
sharpen productivity skills using technology. 

TIMELINE: Sept. 2019 – Aug, 2020 

IMPLEMENTATION: Instructional Technology Specialists 
and Technology Coordinators to support the delivery of 
training during the digital content transformation; 
Host 2 Digital Institutes for the 1:1 schools throughout 
the school year. 

EVALUATION PLAN: The PIC/RAT matrix will be used to 
evaluate effective classroom technology use. 

6.6 (6) Providing students in rural, remote, 
and underserved areas with the 
resources to take advantage of high-
quality digital learning experiences, digital 
resources, and access to online courses 
taught by effective educators. 
[Section 4109](6)] 

N/A N/A N/A 

Total Projected Use of Funds for Effective Use of Technology Content Area (6.0): $585,805 

Projected % of Total Allocation for Effective Use of Technology Content Area (6.0): 22% (21.9790%) 
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7.0 EQUITABLE SERVICES TO STUDENTS IN PRIVATE (NONPUBLIC) SCHOOLS [ESEA, SECTION 8501]: 
 

Equitable Services: Services and other benefits to private school students must be secular, neutral, and non-ideological (Sec. 
8501(a)(2)), must be provided in a timely manner, and must be equitable in comparison to services and other benefits for 
public school children, teachers, and other educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state 
education agency must designate an ombudsman to monitor and enforce the requirements relating to the participation of 
children in private schools (Sec. 8501(a)(3)(B)).  
 

Participating Private Schools and Services: Provide information regarding the calculated cost per pupil, that will benefit from 
Title IV-A services. (Include below or as an attachment) 
 

Private Schools Participating in Title IV, Part A Program 

Prince George's County, SY2019-20 

SCHOOL TCH STUDENTS ALLOCATION 

Al-Huda School 50 546      $10,582.34  

Bishop McNamara HS 140 850               $16,474.33  

DeMatha Catholic HS 114 847              $16,416.19  

The Foundation School 134 105               $ 2,035.06  

From the Heart Christian School 37 203               $3,934.46  

George E. Peters Adventist School 15 143              $ 2,771.56  

Grace Brethren Christian Academy 56 508               $ 9,845.84  

Holy Family Catholic School 16 111                $2,151.35  

Holy Redeemer School 22 232                $4,496.52  

Holy Trinity Episcopal Day School 77 448              $8,682.94  

Lanham Christian School 50 195             $3,779.41  

National Christian Academy 15 213            $ 4,128.27  

New Hope Academy 40 175            $3,391.77  

Reid Temple Christian Academy 51 228             $4,419.00  

St. Ambrose School 26 212                $4,108.89  

St. Columba School 22 165               $ 3,197.96  

St. Jerome Academy 30 274              $5,310.55  

St. John the Evangelist 25 220            $4,263.94  

St. Joseph's Regional Catholic School 25 196           $3,798.79  

St. Mary of the Assumption School 34 205           $3,973.22  

St. Mary of the Mills 48 274           $5,310.55  

St. Mary's School of Piscataway 28 134         $ 2,597.13  

St. Mary's School 20 213      $ 4,128.27  

St. Matthias the Apostle School 18 165                 $3,197.96  

St. Philip the Apostle 30 155                 $3,004.14  

St. Pius X Regional School 50 496                $9,613.26  

St. Vincent Pallotti HS 70 445                $8,624.80  

Archdiocese of Washington   
included in above 

totals 
  

TOTAL   7,958  $           $154,238.52  
    
A. Number of Students      
LEA enrollment   128,458  
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Participating Private Schools Enrollment   7,958  
Total Enrollment   136,416  
B. Title IV, Part A Allocation      
Total LEA allocation   $2,665,293  
Administrative Costs up to 2% (for public and 

private school programs)   $21,337  
LEA Allocation Minus Admin Costs   $2,643,956  
C. Per Pupil Rate      
Per Pupil Rate                $19.3816   
D. Equitable Services      
Amount LEA must reserve for equitable services 

for private school teachers and other educational 

personnel    

              

$154,238.52   
 

Describe the school system's written process to invite private schools to the initial consultation meeting, provide on-going 
consultation, and manage disputes and/or complaints. 

PGCPS invited private school staff to a Consultation meeting held on May 28, 2019.  Title I, II, III, and IV shared information 
at the meeting.  A webinar will be scheduled in October 2019 in an effort to provide information to private school staff that 
did not participate in the Consultation meeting. Title I has monthly consultation meetings and has invited all Title programs 
to participate.  The following agenda items will be reviewed for Title IV, Part A; purpose of Title IV, allowable activities for 
4.0 Well-rounded Educational Opportunities, 5.0 Supporting Safe and Healthy Students, and 6.0 Effective Use of 
Technology, Supplement vs. supplanting, allocation of funds for the private schools, and completion of the Professional 
Development Plan. 

Private schools within PGCPS boundaries are identified on the MSDE website. Each school is contacted via email and/or U.S. 
mail.  This correspondence gives the non-public schools an opportunity to express their interest in participating in equitable 
services.  Schools were asked to respond and indicate their intention to participate for SY20 by April 15, 2019.  They were 
asked to complete and submit a Letter of Intent form. 

At the end of the Consultation meeting, attendees completed the Affirmation of Consultation document to affirm that 
PGCPS engaged in timely and meaningful consultation.  Private schools will be informed of their total allocations prior to 
the webinar that will be scheduled in October 2019. 

Describe the school system's process for providing equitable participation to students in private schools. This should include 
evidence of a needs assessment, monitoring practices, and a professional development action plan.  (Include below or as an 
attachment) 

Needs Assessment:  Private schools will be asked to conduct a thorough needs assessment, utilizing existing data.  Results 
of the needs assessment will dictate how the students will be served.   
 
Monitoring: Grant manager or program managers will monitor the progress of program implementation in each school via 
email, phone or in-person consultation on a quarterly basis.  The grant manager communicates via email/phone with 
nonpublic school staff on a regular basis. 
 
Professional Development Plan:  A Professional Development Plan was reviewed at the Consultation meeting held on May 
28, 2019.  Further reviews have been conducted via conference call and in person meetings at a few of the nonpublic 
schools. 
 

Total Amount for Non-Public Transfers: 

REMEMBER, THE 20%, 20% and 15% RULE INCLUDES NONPUBLIC SPENDING. 
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 Local Educational Agency:  Prince George’s County Public Schools               Fiscal Year:  2020   

 

 
8.0 ASSURANCES [ESEA, SECTION 4106(e)(2)]: 
 
Each application shall include assurances that the local educational agency, or consortium of such agencies, will—  

(A) prioritize the distribution of funds to schools served by the local educational agency, or consortium of such agencies, 
that—  

 (i) are among the schools with the greatest needs, as determined by such local educational agency, or consortium;  
 (ii) have the highest percentages or numbers of children counted under section 1124(c); 
 (iii) are identified for comprehensive support and improvement under section 1111(c)(4)(d)(i);  
 (iv) are implementing targeted support and improvement plans as described in section 1111(d)(2); or  
 (v) are identified as a persistently dangerous public elementary school or secondary school under section 8532; 

 (B) comply with section 8501 (regarding equitable participation by private school children and teachers);  

 (C) use not less than 20 percent of funds received under this subpart to support one or more of the activities authorized 
under section 4107;  

 (D) use not less than 20 percent of funds received under this subpart to support one or more activities authorized under 
section 4108; 

 (E) use a portion of funds received under this subpart to support one or more activities authorized under section 4109(a), 
including an assurance that the local educational agency, or consortium of local educational agencies, will comply with 
section 4109(b); and 

 (F) annually report to the State for inclusion in the report described in section 4104(a)(2) how funds are being used 
under this subpart to meet the requirements of subparagraphs (C) through (E).  

(f) SPECIAL RULE.—Any local educational agency receiving an allocation under section 4105(a)(1) in an amount less than 
$30,000 shall be required to provide only one of the assurances described in subparagraphs (C), (D), and (E) of subsection 
(e)(2) 
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9.0 INTERNET SAFETY [ESEA, SECTION 4121]: 
 
No funds made available under this part to a local educational agency for an elementary school or secondary school that 
does not receive services at discount rates under section 254(h)(5) of the Communications Act of 1934 (47 U.S.C. 254(h)(5)) 
may be used to purchase computers used to access the Internet, or to pay for direct costs associated with accessing the 
Internet, for such school unless the school, school board, local educational agency, or other authority with responsibility 
for administration of such school both—  

(1)(A) has in place a policy of Internet safety for minors that includes the operation of a technology protection measure 
with respect to any of its computers with Internet access that protects against access through such computers to visual 
depictions that are— 

 (i) obscene;  
(ii) child pornography; or  
(iii) harmful to minors; and 

 (B) is enforcing the operation of such technology protection measure during any use of such computers by minors; and 

(2)(A) has in place a policy of Internet safety that includes the operation of a technology protection measure with respect 
to any of its computers with Internet access that protects against access through such computers to visual depictions that 
are—  

(i) obscene; or 
(ii) child pornography; and  
(B) is enforcing the operation of such technology protection measure during any use of such computers. 
 
(A) SCHOOLS WITH INTERNET SAFETY POLICIES AND TECHNOLOGY PROTECTION MEASURES IN PLACE.—A local educational 
agency with responsibility for a school covered by subsection (a) that has in place an Internet safety policy meeting the 
requirements of subsection (a) shall certify its compliance with subsection (a) during each annual program application cycle 
under this Act.  
 

By checking this box the LEA certifies that it is in compliance with the internet safety policies and technology protection 
measures. 
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10.0  BUDGET NARRATIVE: 
 

PRINCE GEORGE'S COUNTY PUBLIC SCHOOLS CONSOLIDATED BUDGET NARRATIVE 

TITLE IV, PART A GRANT - STUDENT SUPPORT & ACADEMIC ENRICHMENT (SAES) GRANT 

Activity # Category/Object Line Item Calculation Amount In-Kind Total 

SALARIES & WAGES 

4.0/4.5 203-205-09/01 - Salaries & Wages 

Howard B. Owens Science Center (HBOSC) 

First Hand Climate Research Project - 

Professional development for teachers 

20 teachers x $175/workshop pay x 2 days $      7,000 $         -  $          7,000  

4.0/4.5 203-205-09/01 - Salaries & Wages 
HBOSC First Hand Climate Research Project 

- Facilitator Stipends 
2 facilitators x $250/per day x 2 days $      1,000 $         -  $           1,000  

4.0/4.7 203-205-09/01 - Salaries & Wages 
Conflict and Compromise: Agents of Change 

Through Social Movement 
40 Teachers x 3 days x $175 workshop pay $    21,000 $         -  $         21,000  

4.0/4.7 203-205-09/01 - Salaries & Wages 
Conflict and Compromise: Agents of Change 

Through Social Movement 
40 Teachers x 1 1/2 half-day x $87.50 $     3,500 $         -  $           3,500  

4.0/4.12 203-205-09/01 - Salaries & Wages AP Workshop - Participant Pay 
150 participants @ $175/per participant x 4 

days 
$  105,000 $         -  $       105,000  

4.0/4.12 203-205 - 09/01 Salaries & Wages 
A Day with an AP Reader - Professional 

Development Workshop - Teachers 

30 teachers x 5 sessions @ $175 (workshop 

pay per session) 
$    26,250 $         -  $         26,250  

4.0/4.12 203-205-09/01 - Salaries & Wages 
Fall SAT Training - ELA & math -3 

hours/each - professional development 
20 teachers x $175 $      3,500 $         -  $           3,500  

5.0/5.5 207 - 01 - Salaries & Wages 

Screening, Brief Intervention & Referral to 

Treatment (SBIRT) - Counseling Intervention 

- 2nd Assignments 

10 Professional School Counselors @ $60/per 

hour @ 4.5 hrs.  x 45 weeks  
$   121,500 $         -  $      121,500  

5.0/5.5 207-01 - Salaries & Wages 
Screening, Brief Intervention & Referral to 

Treatment (SBIRT) - 2 Secretaries 

2 secretaries @ $24.88/hour x 4.5 hours x 44 

weeks 
$      9,852 $         -  $          9,852  

5.0/5.10 208 - 01 Salaries & Wages 
Immunization Compliance - School Nurses – 

Second Assignment 
81 nurses x 7.5 hours x $43.69 x 10 days $   265,417 $         -  $      265,417  

5.0/5.13 207 - 01 - Salaries & Wages 
Professional School Counselors – 10 addl. 

days -summer 

94 School Counselors x 7.5 hrs x $60 

(estimated hourly rate) x 10 days 
$  423,000 $         -  $      423,000  
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PRINCE GEORGE'S COUNTY PUBLIC SCHOOLS CONSOLIDATED BUDGET NARRATIVE 

TITLE IV, PART A GRANT - STUDENT SUPPORT & ACADEMIC ENRICHMENT (SAES) GRANT 

Activity # Category/Object Line Item Calculation Amount In-Kind Total 

5.0/5.14 207 - 01 Salaries & Wages 
Increase attendance & reduce truancy- 2nd 

Assignments 

42 PPWs x 7.5 hrs x $67.00 (estimated hourly 

rate) x 10 days 
$  211,050 $         -  $      211,050  

5.0/5.14 207 - 01 Salaries & Wages 
Increase attendance & reduce truancy- 2nd 

Assignments 

1 PPW Instructional Specialist x 7.5 hrs x 

$70.00 (estimated hourly rate) x 20 days 
$   10,500 $         -  $        10,500  

5.0/5.19 207 - 01 Salaries & Wages 
PBIS New Team Training - Substitute 

Coverage 

40 substitutes @ $102/per day x 2 days x 3 

sessions 
$  24,480 $         -  $        24,480  

5.0/5.19 207 - 01 - Salaries & Wages 
Tier 2 Check-In, Check-Out - Substitute 

Coverage 20 substitutes @ $102/per day x 2 days 
$    4,080 $         -  $          4,080  

5.0/5.19 207 - 01 - Salaries & Wages 
MSDE/Sheppard Pratt Coaches Trainings - 

Substitute Coverage 
30 substitutes @ $102/per day $      3,060 $         -  $         3,060  

5.0/5.19 207 - 01 - Salaries & Wages 
PBIS Summer Conference - Participant 

workshop pay 
40 participants @ $175/per participant $      7,000 $         -  $         7,000  

5.0/5.19 207 - 01 - Salaries & Wages 
Restorative Practice Coordinator - 30 

additional summer duty days 

1 employee @ $60.00 (estimated hourly rate) 

x 7.5 hours/per day x 30 days 
$    13,500 $         -  $       13,500  

6.0/6.1 
203-205-09/01-Salaries and 

Wages 

Micro-credentials Workshop - Substitute 

Coverage 

8 full day workshop sessions x 150 substitutes 

@ $100/per substitute 
$  120,000 $         -  $     120,000  

6.0/6.1 203-205-09/01-Salaries & Wages 
Micro-credentials Workshop (After-School) - 

Facilitator Pay 
8 facilitators @ $125/per facilitator $      1,000 $         -  $         1,000  

6.0/6.1 203-205-09/01-Salaries & Wages 
Micro-credentials Workshop (After-School) - 

Participants Pay 
80 participants @ $87.50/per participants $      7,000 $         -  $         7,000  

6.0/6.1 203-205-09/01-Salaries & Wages 
Mico-credentials Workshop (Summer) - 

Participants Pay 

75 participants @ $175/per participant x 2 

days 
$    26,250 $         -  $       26,250  

6.0/6.2 203-205-09/01 - Salaries & Wages 
Virtual Reality Workshop Training - 

Substitute Coverage 

10 substitutes @ $100/per substitute x 30 

schools x 4 sessions 
$  120,000 $         -  $     120,000  

6.0/6.3 203-205-09/01-Salaries & Wages 
EdCamp Saturday Workshop (Online) - 

Facilitator Pay 
2 facilitators @ $125/per facilitator $         250 $         -  $            250  

6.0/6.5 203-205-09/01 - Salaries & Wages 
GenYes Instructors - Professional 

Development - Facilitator Pay 

10 GenYes Instructors @ $125/per instructor 

x 26 sessions 
$    32,500 $         -  $       32,500  

6.0/6.5 203-205-09/01 - Salaries & Wages 
Minecraft Workshop (Afterschool) - 

Participant Pay 

10 participants @ $87.50/per participant x 5 

days 
$     4,375 $         -  $         4,375  

6.0/6.5 203-205-09/01 - Salaries & Wages 
Minecraft Workshop (Afterschool) - Facilitator 

Pay 
5 facilitators @ $125/per facilitator $        625 $         -  $            625  
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6.0/6.5 203-205-09/01 - Salaries & Wages 
CommonSense Educator Digital Institute - 

Substitute Coverage 
10 substitutes @ $100/per substitute x 3 days $     3,000 $         -  $         3,000  

Subtotal - Salaries & Wages  $  1,575,689  

FIXED CHARGES 

Activity # Category/Object Line Item Calculation Amount In-Kind Total 

4.0/4.5 212 -04 - Other Charges 

Howard B. Owens Science Center (HBOSC) 

First Hand Climate Research Project - 

Professional development for teachers 

(fringe benefits) 

$7,000 x .0765 (FICA) $       536 $        -  $           536  

4.0/4.5 212 -04 - Other Charges 
HBOSC First Hand Climate Research Project 

- Facilitator Stipends (fringe benefits) 
$1,000 x .0765 (FICA) $         77 $        -  $             77  

4.0/4.7 212 - 04 - Other Charges 
Conflict and Compromise: Agents of Change 

Through Social Movement-Fringe benefits 
$21,000 x .0765 (FICA) $     1,607 $        -  $        1,607  

4.0/4.7 212 - 04 - Other Charges 
Conflict and Compromise: Agents of Change 

Through Social Movement 
$3,500 x .0765 (FICA) $        268 $        -  $           268  

4.0/4.12 212-04 - Other Charges 
AP Workshop - Participant Pay (Fringe 

Benefits) 
$105,000 x .0765 (FICA) $      8,033 $        -  $         8,033  

4.0/4.12 212 - 04 - Other Charges 

A Day with an AP Reader - Professional 

Development Workshop - Teachers (Fringes) 
$26,250 x .0765 (FICA) $      2,008 $        -  $        2,008  

4.0/4.12 212 - 04 - Other Charges 

Fall SAT Training - ELA & math -3 

hours/each - professional development - 

Fringe benefits 

$3,500 x .0765 (FICA) $         268 $        -  $           268  

5.0/5.5 212 - 04 - Other Charges 

Screening, Brief Intervention & Referral to 

Treatment (SBIRT) - Counseling Intervention 

- Fringe Benefits 

$121,500 x .0765 (FICA) $     9,295 $        -  $        9,295  

5.0/5.5 212 - 04 - Other Charges 

Screening, Brief Intervention & Referral to 

Treatment (SBIRT) - Secretaries - Fringe 

Benefits 

$9,852 x .0765 (FICA) $       754 $        -  $           754  

5.0/5.10 212 - 04 - Other Charges 
Immunization Compliance - School Nurses – 

Second Assignment-Fringe Benefits 
$265,417 x  .0765 (FICA) $    20,304 $        -  $      20,304  

5.0/5.13 212 - 04 - Other Charges 
Monitoring & School Counseling - Fringe 

Benefits 
$423,000 x .0765 (FICA) $    32,360 $        -  $      32,360  
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5.0/5.14 212 - 04 Other Charges 
Increase attendance & reduce truancy- 2nd 

Assignments (Fringe Benefits) 
$211,050 x .0765 (FICA) $   16,145 $        -  $      16,145  

5.0/5.14 212 - 04 Other Charges 

Improve School Dropout & Re-entry 

Programs - 2nd Assignment  (Fringe 

Benefits) 

$10,500 x .0765 (FICA) $         803 $        -  $            803  

5.0/5.19 212 - 04 - Other Charges 
PBIS New Team Training - Substitute 

Coverage (Fringe Benefits) 
$24,480 x .0925 (.0765-FICA & .016-WC) $     2,264 $        -  $         2,264  

5.0/5.19 212 - 04 - Other Charges 
Tier 2 Check-In, Check-Out - Substitute 

Coverage (Fringe Benefits) 
$4,080 x .0925 (.0765-FICA & .016-WC) $         377 $        -  $            377  

5.0/5.19 212 - 04 - Other Charges 
MSDE/Sheppard Pratt Coaches Trainings - 

Substitute Coverage (Fringe Benefits) 
$3,060 x .0925 (.0765-FICA & .016-WC) $         283 $        -  $            283  

5.0/5.19 212 -04 - Other Charges 
PBIS Summer Conference - Participant 

workshop pay (Fringe Benefits) 
$7,000 x .0765 (FICA) $         536 $        -  $            536  

5.0/5.19 212 - 04 - Other Charges 
Restorative Practice Coordinator - 30 

additional summer duty days (Fringe Benfits) 
$13,500 x .0765 (FICA) $      1,033 $        -  $         1,033  

6.0/6.1 212-04-Other Charges 
Micro-credentials Workshop - Substitute 

Coverage (Fringe Benefits) 
$120,000 x .0925 (.0765-FICA & .016-WC) $   11,100 $        -  $       11,100  

6.0/6.1 212-04-Other Charges 
Micro-credentials Workshop (After-School) - 

Facilitator Pay (Fringe Benefits) 
$1,000 x .0765 (FICA) $         77 $        -  $              77  

6.0/6.1 212-04-Other Charges 
Micro-credentials Workshop (After-School) - 

Participants Pay (Fringe Benefits) 
$7,000 x .0765 (FICA) $       536 $        -  $            536  

6.0/6.1 212-04-Other Charges 
Micro-credentials Workshop (Summer) - 

Participants Pay (Fringe Benefits) 
$26,250 x .0765 (FICA) $    2,008 $        -  $         2,008  

6.0/6.2 212-04-Other Charges 
Virtual Reality Workshop Training - 

Substitute Coverage 
$120,000 x .0925 (.0765-FICA & .016-WC) $   11,100 $        -  $       11,100  

6.0/6.3 212-04-Other Charges 
EdCamp Saturday Workshop (Online) - 

Facilitator Pay (Fringe Benefits) 
$250 x .0765 (FICA) $         19 $        -  $             19  

6.0/6.5 212-04 - Other Charges 

GenYes Instructors - Professional 

Development - Facilitator Pay (Fringe 

Benefits) 

$32,500 x .0765 (FICA) $    2,486 $        -  $        2,486  

6.0/6.5 212-04-Other Charges 
Minecraft Workshop (Afterschool) - 

Participant Pay (Fringe Benefits) 
$4,375 x .0765 (FICA) $        335 $        -  $           335  
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6.0/6.5 212-04 - Other Charges 
Minecraft Workshop (Afterschool) - Facilitator 

Pay (Fringe Benefits) 
$625 x .0765 (FICA) $         48 $        -  $             48  

6.0/6.5 212-04 - Other Charges 
CommonSense Educator Digital Institute - 

Substitute Coverage (Fringe Benefits) 
$3,000 x .0925 (.0765-FICA & .016-WC) $       278 $        -  $           278  

Subtotal - Fixed Charges  $    124,935  

CONTRACTED SERVICES 

4.0/4.5 
203-205/02 - 02 - Contracted 

Services 

Technology Materials/Software Licenses 

(Elementary - Coder Z / Middle & High 

Schools - Solidworks) 

Elementary Schools - Coder Z Platform - 

$1,500 (100 students @ $15/per student)                               

Middle Schools - Solidworks Software 

Subscription - $3,000 (3 subscriptions @ 

$1,000/per subscription)                                                             

High Schools - Solidworks Software 

Subscription - $6,000 (6 subscriptions 

@$1,000/per subscription)                                           

(based on various vendor quotes) 

$   10,500 $     -  $      10,500  

4.0/4.6 
203 - 205 - 02/02 - Contracted 

Services 

Turnitin Online Platform Application - 

Contracted Services 
Turnitin Feedback Studio Full Suite for 2 years  $    97,858 $      -  $        97,858  

4.0/4.7 
203-205-09/02 - Contracted 

Services 
Restorative Justice Program Consultants 5 Consultants @ $5,000 per consultant $   25,000 $       -  $        25,000  

4.0/4.7 
203-205-09/02 - Contracted 

Services 

Restorative Justice Program - Facilities 

Usage - Contracted Services 
Facilities Usage Fee - $2,500 $     2,500 $       -  $           2,500  

4.0/4.12 
203-205 - 02/02 - Contracted 

Services 
AP Summer Institute 8 courses @ $11,500/each course $    92,000 $       -  $         92,000  

4.0/4.12 
203-205 - 09/02 - Contracted 

Services 
A Day with an AP Reader - Consultant Fee 5 workshops x $4,500 (per workshop) $   22,500 $       -  $         22,500  

4.0/4.12 
203-205-09/02 - Contracted 

Services 

Fall SAT Training - ELA & Math -3 

hours/each 
1 Consultant Training fee - $12,500 $   12,500 $       -  $         12,500  

5.0/5.15 207 - 02 - Contracted Services 

Solution Tree On-Site Professional 

Development - Professional Development 

Contract 

$10,000 (based on vendor quote) $   10,000 $       -  $         10,000  

5.0/5.19 207 - 02 - Contracted Services 

PBIS Summer Conferene - Robert Murphy 

(Facilitator) - Professional Development 

Contract 

$6,000 (based on estimated vendor quote) $    6,000 $       -  $           6,000  



 
 

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 338 

PRINCE GEORGE'S COUNTY PUBLIC SCHOOLS CONSOLIDATED BUDGET NARRATIVE 

TITLE IV, PART A GRANT - STUDENT SUPPORT & ACADEMIC ENRICHMENT (SAES) GRANT 

Activity # Category/Object Line Item Calculation Amount In-Kind Total 

5.0/5.19 207 - 02 - Contracted Services 
Solution Tree On-Site Professional 

Development - Contracted Services 
$10,000 (based on estimated vendor quote) $    10,000 $       -  $        10,000  

5.0/5.19 207 - 02 - Contracted Services 

Solution Tree On-Site Professional 

Development - In-House Printing (printing of 

various course materials) 

Based on estimated printing costs $      2,145 $       -  $           2,145  

Subtotal - Contracted Services  $  291,003  

SUPPLIES & MATERIALS 

4.0/4.5 
203-205-02/03 - Supplies & 

Materials 

Pocket Lab Air Sensors (Howard B. Owens 

Science Center) 
20 teachers @ $298/per sensor $     5,960 $     -  $             5,960  

4.0/4.5 
203-205-02/03 - Supplies & 

Materials 
Pocket Air Lab Climate Research Materials Based on vendor quote $      2,682 $     -  $             2,682  

4.0/4.5 
203-205/02 - 03 - Supplies & 

Materials 

STEM CHAMPS Team Supplies 

(Elementary, Middle & High Schools) (Items 

to include but not be limited to - STEM kits, 

notebooks, backpacks, folders, pens, 

pencils, etc.) 

Based on various vendor quotes $    20,901 $     -  $           20,901  

4.0/4.7 
203-205-02/03 - Supplies & 

Materials 

Conflict and Compromise: Agents of Change 

Through Social Movement-Civil Activism 

Symposium (Classroom Supplies/Materials) 

(Items to include but not be limited to - pens, 

pencils, notebooks, glue, markers, etc.) 

Based on various vendor quotes $    5,370 $     -  $             5,370  

4.0/4.7 
203-205-09/03- Supplies & 

Materials 

Professional Development Materials - 

Conflict and Compromise: Agents of Change 

Through Social Movement (Items to include 

but not be limited to - Power banks, 

notebooks, etc.) 

40 teachers x $50 per teacher $    2,000 $     -  $           2,000  

4.0/4.7 
203-205-02/03 - Supplies & 

Materials 

Youth Justice in America:  Be a Change 

maker - textbooks 
50 books @ $47 each $    2,350 $     -  $           2,350  

4.0/4.7 
203-205-02/03 - Supplies & 

Materials 

How to Start Something That Matters:  It's 

Your World - textbooks 
50 books @ 10.99 each $      550 $     -  $              550  

4.0/4.7 
203-205-02/03 - Supplies & 

Materials 

If You Don't Like It, Change It:  Activism for 

Teens 
50 books @ 10.99 each $      550 $     -  $              550  
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4.0/4.7 
203-205-09/03 - Supplies & 

Materials 

Restorative Justice Workshop Materials 

(Items to include but not be limited to - 

backpacks, Power banks, notebooks, folders, 

pens, binders, etc.) 

$150 (workshop materials) x 50 students $    7,500 $     -  $           7,500  

4.0/4.12 
203-205-02/03 - Supplies & 

Materials 

AP Language & AP Literature - Classroom 

sets of novels to support instruction 
Based on various vendor quotes $   42,294 $     -  $        42,294  

5.0/5.6 207-03 - Supplies & Materials 
Crisis Team's Tookkits (grief counseling 

materials and intervention tools) 
6 kits @ $80/per toolkit $        480 $     -  $             480  

5.0/5.6 207-03 - Supplies & Materials 
Crisis Team's Mobile Folding Cart (cart to 

transport materials) 
6 carts @ $30/per cart $           180 $     -  $                180  

5.0/5.6 207-03 - Supplies & Materials 
Crisis Team's Books (grief counseling books-

various titles) 

When Dinosaurs Die: A Guide to 

Understanding Death (Elementary) - 6 books 

@ $9/per book 

$            54 $     -  $                 54  

5.0/5.6 207-03 - Supplies & Materials 
Crisis Team's Books (grief counseling books-

various titles) 

Mourning Child Grief Support Group 

Curriculum: Middle Childhood Edition - 6 

books @ $35/per book 

$         210 $     -  $               210  

5.0/5.6 207-03 - Supplies & Materials 
Crisis Team's Books (grief counseling books-

various titles) 

Teens Together Grief Support Group 

Curriculum - 6 books @$35/per book 
$         210 $     -  $               210  

5.0/5.6 207-03 - Supplies & Materials 
Crisis Team's Books (grief counseling books-

various titles) 

A Terrible Thing Happened - 6 books @ 

$9/per book 
$           54 $     -  $                 54  

5.0/5.6 207-03 - Supplies & Materials 
Second Step - Kindergarten-Grade 5 Bundle 

(research-based social-emotional program) 
2 bundles @ $2,359 $      4,718 $     -  $            4,718  

5.0/5.19 207 - 03 - Supplies & Materials 
Solution Tree On-Site Professional 

Development - Materials for Training (misc.) 

Folder Labels - 10 @ $10.16/per item                                          

Binders - 50 @ $5.79/per item           Pocket 

Folder - 50 @ $5.15/per item                                                

Tent Cards - 10 @ $18.00/per item                                                      

Sharpie Markers - 10 @ $21.19/per item                                                                    

Ball Point Pens - 10 @ $6.37/per item                                           

Sticky Pads - 10 @ $18.00/per item                                                     

Chart Paper Pads - 5 @ $162.29 

$     2,096 $     -  $            2,096  

6.0/6.1 
203-205-02/03-Supplies & 

Materials 

Micro-credentials Supplies (Various misc. 

supplies, but not limited to - magnetic 

computer stickers, banners) 

Based on various vendor quotes $     26,175 $     -  $          26,175  
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6.0/6.2 
203-205-02/03 - Supplies & 

Materials 

STEM/STEAM - Makerspace Supplies & 

Materials and Microcontroller Kits (Items to 

include but not be limited to - MaKey MaKey 

standard kits with alligator clips, USB Cable, 

connector wires, conductive copper tape, 

conductive items such as fruit, play-doh, 

assorted markers. wool roving, bubble wrap, 

etc.) 

Estimated allocation based on various vendor 

quotes 
$   116,744 $     -  $       116,744  

6.0/6.2 
203-205-02/03 - Supplies & 

Materials 

Virtual Reality Kits (Google Expendition 

Virtual Reality) - Goggles 

4 goggle kits (kit includes 20 goggles with 

case) @ $6,500/per kit 
$     26,000 $     -  $         26,000  

6.0/6.5 
203-205-02/03 - Supplies & 

Materials 

Minecraft Posters (district-wide challenge 

posters) 
210 school posters @ $7.50/per poster $       1,575 $     -  $           1,575  

6.0/6.5 
203-205-02/03 - Supplies & 

Materials 

Minecraft Badging (earned levels for 

students throughout the program) 
250 bading @ $5.00/per badging $      1,250 $     -  $           1,250  

Subtotal - Supplies & Materials  $       269,902  

OTHER CHARGES 

5.0/5.6 207-04 - Other Charges 
Psychological Association Conference - 

Registration Fees 

1 participant (Mental Health Coordinator) @ 

$600/per registration 
$            600 $    -  $             600  

5.0/5.6 207-04 - Other Charges 
Psychological Association Conference - 

Travel Arrangements 

Hotel - 1 room @ $300/per night x 4 nights = 

$1,200                                             Airfare - 1 

ticket @ $460=$460      Travel Pier Diem - 5 

days @ $36/per day=$180                                                                 

Misc. Expenses - 1  person @ $70=$70              

$        1,910 $    -  $         1,910  

5.0/5.10 208-04 - Other Charges 
National Association of School Nurses 

Conference - Registration Fees 5 staff members @ $525/per person 
$       2,625 $    -  $         2,625  

5.0/5.10 208-04 - Other Charges 
National Association of School Nurses 

Conference - Travel Arrangements 

Hotel - 5 staff members x 4 nights @ 

$275/per night=$5,500                                

Airfare - 5 staff members @ $502/per 

person=$2,510 (estimated)                                                                     

Misc. Expenses - Meals/Parking, etc. - 5 staff 

members @ $280/per person=$1,400 

(estimated) 

$       9,410 $    -  $        9,410  
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5.0/5.10 207 - 04 - Other Charges 
2020 Urban School Wellness Coalition 

Conference - Registration Fees 

4 staff members x $500 per person for 

registration (based on 2019 registration rates) 
$      2,000 $    -  $        2,000  

5.0/5.10 207 - 04 - Other Charges 

2020 Urban School Wellness Coalition 

Conference - Non-Local Travel (Hotel, 

Transportation, Misc. Expenses (Meals, 

parking, etc.) 

Hotel - 4 staff members x 3 nights @ 

$250/per night =$3,000                               

Airfare - 4 staff members @ $1,076/per 

person=$4,304 (estimated; conference 

location TBD)                                                                    

Misc. Expenses - Meals/Parking, etc. - 4 staff 

members @ $125/per person=$500 

(estimated) 

$      7,805 $    -  $         7,805  

5.0/5.11 207 - 04 - Other Charges 
International Bullying Prevention Association 

Conferencce - Registration Fees 
2 staff members @ $400/per person $       800 $    -  $            800  

5.0/5.11 207 - 04 - Other Charges 
International Bullying Prevention Association 

Conferencce - Travel Arrangements 

Hotel - 2 staff members @ $300/per night x 5 

nights=$3,000                              Airfare - 2 

staff members @ $400/per person=$800                                                         

Misc. Expenses/Pier Diem - 2 staff members 

@ $500/per person=$1,000 

$    4,800 $    -  $         4,800  

5.0/5.15 207 - 04 Other Charges 

Multi-tiered System of Support - Response to 

Intervention (MTSS/RTI) Conferene - 

Registration Fees 

3 staff members @ $375/ per person $    1,125 $    -  $         1,125  

5.0/5.15 207 - 04 - Other Charges 

Multi-tiered System of Support - Response to 

Intervention (MTSS/RTI) Conferene - Travel 

Arrangements 

Hotel - 3 rooms @ $300/per night x 3 

nights=$2,700                                                        

Airfare - 3 staff members @ $500/per 

person=$1,500                                     Misc. 

Expenses (meals/parking/etc.) - 3 staff 

members @ $280/per person=$840 

$    5,040 $    -  $         5,040  

5.0/5.19 207 - 04 - Other Charges APBS Conferene - Registration Fees 5 staff members @ $400/per person $       2,000 $    -  $             2,000  

5.0/5.19 207 - 04 - Other Charges APBS Conferene - Travel Arrangements 

Hotel - 5 rooms x $300/per night x 4 nights                                                                          

Airfare - 5 staff members @ $400/per person                                                                         

Misc. Expenses (parking/meals/etc.) - 5 

staff members @ $180/per person 

$       8,900 $    -  $            8,900  

5.0/5.19 207 - 04 - Other Charges 
The Summit on PLC @ Work Conference - 

Registration Fees 
5 staff members @ $800/per person $      4,000 $   -  $           4,000  
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5.0/5.19 207 - 04 - Other Charges 
The Summit on PLC @ Work Conference - 

Travel Arrangements 

Hotel - 5 rooms x $300/per night x 3 nights                                                           

Airfare - 5 staff members @ $400/per person                                                                                            

Misc. Expenses (parking/meals/etc.) - 5 

staff members @ $153/per person 

$      7,265 $   -  $           7,265  

6.0/6.1 203-205-09/04-Other Charges 
Powering Up with Technology Conference - 

Registration Fees 
100 teachers @ $20/per registration $      2,000 $   - $          2,000 

6.0/6.3 203-205-09/04 - Other Charges 

Google Certified Educator Level I, II, & 

Google Trainer Exam Vouchers - 

Registration Fees 

Trainer Vouchers - 25 Trainer Voucher @ 

$15/per voucher; Level I vouchers - 100 

vouchers @ $10/per voucher; Level II 

vouchers - 50 vouchers @ $25/per voucher 

$     2,625 $   - $          2,625 

6.0/6.3 203-205-02/04-Other Charges 

NearPod (online learning module for 

teachers/students to collaborate) - Online 

subscription 

50 subscriptions @ $349/per subscription $   17,450 $   - $         17,450 

6.0/6.3 203-205-02/04-Other Charges Pear Deck (Math creative learning tool) 100 subscriptions @ $150/per subscription $   15,000 $   - $         15,000 

6.0/6.3 203-205-02/04-Other Charges 
SeeSaw (collaborative tool for any content 

subject) 
100 subscriptions @ 100/per subscription $    10,000 $   - $         10,000 

6.0/6.3 203-205-02/04-Other Charges 
Book Creator (tool to allow students to write 

their own books) 
150 subscriptions @ $120/per subscription $    18,000 $   - $         18,000 

6.0/6.3 203-205-02/04-Other Charages Screencastify (video portal for teaching) 250 subscriptions @ $24/per subscription $       6,000 $   - $           6,000 

Subtotal - Other Charges $       129,355 

NON-PUBLIC  TRANSFERS 

5.0 203-205-07/08 - Transfers 
Equitable Services to students in private 

(non-public) schools 
See Section 7.0 - Calculation Information $  154,239 $   -  $      154,239  

Subtotal - Non-Public Transfers  $      154,239  

Total Costs  $   2,545,123  

Total - Administrative Cost  (201-23/02 - Contracted Services)  $        21,337  

Indirect Costs (201-22/08 - Transfers) $        98,833 

Title IV, Part A Grand Total Requested  $   2,665,293  
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C-125 Budget Request 
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Appendix H: Equitable Services to Private Schools Under ESSA Section 

 

Appendix H: Equitable Services to Private Schools under ESSA Section 

This section applies to Title I, Part A and programs covered Title VIII, including: 
▪ Title I, Part A(Improving Basic Programs Operated by Local Education Agencies  
▪ Title I, Part C Migrant Education Program) 
▪ Title II, Part A: Preparing, Training and Recruiting High Quality Teachers, Principals and Other School Leaders 
▪ Title III, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement Act 
▪ Title IV, Part A:  Student Support and Academic Enrichment Grants 
▪ Title IV, Part B:  21st Century Community Learning Centers 

 
To ensure equitable services and other benefits are being provided for eligible private school students, teachers, and other educational personnel, 
the Equitable Services State Ombudsman is responsible for monitoring and enforcing the requirements in the Every Student Succeeds Act (ESSA) 
under Title I and covered programs under Title VIII.  Please submit the following: 
 

◻ Consultation timeline for each program 
◻ Signed Affirmation of Consultation 
◻ Complaint procedures/dispute resolution process for covered programs under ESSA 

 
In addition, the Maryland State Department of Education and local education agencies (LEA) must annually provide information to private school 
officials on the amount of funds allocated for equitable services under Title I and each of the covered programs under Title VIII (Sections 1117(a)(4)(C) 
and 8501 (a)(4)(C)).   
 
Please complete the Equitable Services Table for each program listed. Provide information regarding the names of participating private schools, the 
number of private school participants, and proportionate share for equitable services.  
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Local School System: Prince George’s County Public Schools EQUITABLE SERVICES TABLE 

Participating Private School Name and Address Title I-A Title I-C Title II-A Title III-A Title IV-A Title IV-B 
All participating private schools must be verified as a non-profit private school and 
on the MSDE's Nonpublic School Approval website including church exempt 
schools.  http://marylandpublicschools.org/about/Pages/DEE/NPSA/index.aspx 

Total Number of 
Participating 

Students 

Total Number 
of Participating 

Students 

Total Number of 
Participating 

Staff 

Total Number of 
Participating 

Students 

Total Number 
of Participating 

Students 

Total Number of 
Participating 

Students 

Example: 
Archbishop Nealle School  
104 Port Tobacco Road  
La Plata, MD 20646 

6 0 27 0 36 0 

Al-Huda School  
5301 Edgewood Road 
College Park, MD 20740 
 

2  50 6 546  

Bishop McNamara 
6800 Marlboro Pike 
Forestville, MD 20747 
 

  140  850  

DeMatha Catholic HS 
4318 Madison Street 
Hyattsville, MD  20781 

  114  847  

Elizabeth Seton High School 
57515 Emerson Street 
Bladensburg, MD  20710 
 

  90    

Excellence Christian School 
9010 Frank Tippett Road 
Upper Marlboro, MD 20772 

  30    

Foundation School 
1330 McCormick Drive 
Largo, MD  20774 
 

  134  105  

From the Heart Christian School 
4949 Allentown Road 
Camp Springs, MD  20746 
 

  37  203  

George E. Peters Adventist School 
6303 Riggs Road 
Adelphi, MD  20783 

2  15  143  

Grace Brethren Christian School 
6501 Surratts Road 
Clinton, MD  20735 
 

    508  

Highland Park Christian Academy 
6801 Sheriff Road 
Landover, MD  20785 

  30    
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Local School System: Prince George’s County Public Schools EQUITABLE SERVICES TABLE 

Participating Private School Name and Address Title I-A Title I-C Title II-A Title III-A Title IV-A Title IV-B 
All participating private schools must be verified as a non-profit private school and 
on the MSDE's Nonpublic School Approval website including church exempt 
schools.  http://marylandpublicschools.org/about/Pages/DEE/NPSA/index.aspx 

Total Number of 
Participating 

Students 

Total Number 
of Participating 

Students 

Total Number of 
Participating 

Staff 

Total Number of 
Participating 

Students 

Total Number 
of Participating 

Students 

Total Number of 
Participating 

Students 

Holy Family Catholic School 
2200 Callaway Street 
Hillcrest Heights, MD  20748 

15  16  111  

Holy Redeemer 
4902 Berwyn Road 
College Park, MD 20740 

14  22 14 232  

Holy Trinity Episcopal Day School 
11902 Daisy Lane 
Glenn Dale, MD  20769 

  77  448  

Lanham Christian School 
8400 Good Luck Road 
Lanham, MD  20706 
 

  50  195  

NASA Goddard CDC 
8800 Greenbelt Road 
Greenbelt, MD  20771 
 

  2    

National Christian Academy 
6700 Bock Road 
Fort Washington, MD  20744 
 

    213  

New Hope Academy 
7009 Varnum Street 
Landover Hills, MD 20784 

  40 4 175  

Reid Temple Christian Academy 
11400 Glenn Dale Boulevard 
Glenn Dale, MD  20769 

  51  228  

Riverdale Baptist School 
1133 Largo Road 
Upper Marlboro, MD  20774 
 

  44    

St. Ambrose School  
6310 Jason Street 
Cheverly, MD  20785 

17  26  212  

St. Columba School 
7800 Livingston Road 
Oxon Hill, MD 20745 

15  22 15 165  

St. Jerome Academy 
5207 42nd Place 
Hyattsville, MD 20781 

  30 27 274  
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Local School System: Prince George’s County Public Schools EQUITABLE SERVICES TABLE 

Participating Private School Name and Address Title I-A Title I-C Title II-A Title III-A Title IV-A Title IV-B 
All participating private schools must be verified as a non-profit private school and 
on the MSDE's Nonpublic School Approval website including church exempt 
schools.  http://marylandpublicschools.org/about/Pages/DEE/NPSA/index.aspx 

Total Number of 
Participating 

Students 

Total Number 
of Participating 

Students 

Total Number of 
Participating 

Staff 

Total Number of 
Participating 

Students 

Total Number 
of Participating 

Students 

Total Number of 
Participating 

Students 

St. John the Evangelist School 
8912 Old Branch Avenue 
Clinton, MD  20735 

1  25 19 220  

St. Joseph’s Regional Catholic School 
11011 Montgomery Road 
Beltsville, MD 20705 

2  25 33 196  

St. Mary’s Catholic School 
7207 Annapolis Road 
Landover Hills, MD 20784 

12  20 49 213  

St. Mary’s of the Assumption 
4610 Largo Road 
Upper Marlboro, MD  20772 

  34  205  

St. Mary of the Mills 
106 St. Marys Place 
Laurel, MD  20707 

  48  274  

St. Mary’s School of Piscataway 
13407 Piscataway Road 
Clinton, MD  20735 

  28  134  

St. Matthias the Apostle School 
9473 Annapolis Road 
Lanham, MD 20706 

29  18 41 165  

St Matthew’s UME Ed Center 
14900 Annapolis Road 
Bowie, MD  20715 
 

  44    

St. Philip the Apostle Catholic School 
5414 Henderson Way 
Camp Springs, MD  20746 
 

5  30  155  

St. Pius X Regional School 
14710 Annapolis Road 
Bowie, MD  20715 
 

  50  496  

St. Vincent Pallotti High School 
113 St. Marys Place 
Laurel, MD  20707 

  70  445  

       

 

Total Allocation: 548,095 $0 $238,389 $23,606 $154,347.78 NA 
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TITLE I, PART DOCUMENTATION 
 
CONSULTATION TIMELINE 
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TITLE I, PART A - AFFIRMATION OF CONSULTATION 
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TITLE I, PART A - COMPLAINT PROCEDURE 

  



 
 

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 359 

  



 
 

2019 PGCPS Local ESSA Consolidated Strategic Plan  P a g e  | 360 
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TITLE II, III, and IV, PART A - COMPLIANT RESOLUTION PROCEDURE 
 
 

 
 

COMPLAINT RESOLUTION PROCEDURES FOR ELEMENTARY AND SECONDARY EDUCATION 
UNDER THE EVERY STUDENT SUCCEEDS ACT (ESSA) 

 
The first core value of Prince George’s County Public Schools (PGCPS) is “students are our priority”. PGCPS 
believes that realizing its strategic goal of “Outstanding Academic Achievement for All Students” requires shared 
responsibility, accountability, transparency, and partnerships. In upholding these principles, PGCPS recognizes 
that there will be times when an individual may need to make an inquiry of PGCPS employees, raise a concern, 
or file a formal complaint.     
 
It is the practice of PGCPs to review concerns and complaints in a collaborative and timely manner. The efficient 
and courteous servicing of constituent concerns is a critical component to maintain transparency, promote 
systemic improvement, inform constituents, and support the needs of the students and the school district.  
When complaints occur, PGCPS encourages individuals to seek informal resolution initially at the administrative 
level most closely responsible for the issue.  To facilitate this process, PGCPS provides a step-by-step guide to 
addressing complaints and concerns.   
  
The PGCPS Guide to Addressing Concerns provides a process to address inquiries, problems, issues, complaints 
and concerns for resolution and to facilitate continuous systemic improvement.  The Guide may be found on 
the web at https://www1.pgcps.org/guide-to-addressing-concerns/. 

For additional information about complain procedures for ESSA, contact the office or administrator listed below 
for the specific program of question. 

PROGRAMS CONTACT TELEPHONE NUMBER 

Title I, Part A 
Improving Basic Programs 

Division of Accountability 
Department of  ESSA & Title I 

Dr. Tracey Adesegun 
301-618-8390 

Title II, Part A 
Systems of Support For Excellent Teaching 

And Leading 

Division of Academics 
Department of Academic Programs 

Dr. Judith White 
Mr. Clarence Parker 

301-808-8240 

Title III, Part A 
English Language Acquisition, Language 

Enhancement, And Academic Achievement 

Division of Academics 
Department of Academic Programs 
Office of English Language Learners 

Dr. Judith White 
Dr. Melissa Kanney 

301-445-8450 

Title IV 
Student Support and Academic Achievement 

Division of Special Education & Student 
Services 

Department of Student Services 

Dr. Gwendolyn Mason 
Ms. Denise Ross 
301-567-8670 

 

https://www1.pgcps.org/guide-to-addressing-concerns/
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TITLE PROGRAMS – CONSULTATION TIMELINE 

 

TITLE II, PART A CONSULTATION TIMELINE 

 

January – February:  PGCPS will meet individually with each non-public school who had qualifying students to 

determine their needs for the following school year. 

March:  Prince George’s County Public Schools sends an Intent to Participate form to each non-public school 

listed on the MSDE website. 

April:  Prince George’s County Public Schools invites all who returned the Intent to Participate form to an Initial 

Consultation Meeting. 

May – June:  PGCPS will work with the schools to refine their needs assessment from January – February. 

May:   Prince George’s County Public Schools holds an Initial Consultation Meeting jointly with Titles I – IV. 

July:  Non-public schools’ needs assessments will be finalized and funds will be allocated in the grant. 

August:  Title II will contact non-public schools who expressed an interest in participating in Title II to inform 

them of their school’s allocation and provide them with a copy of the Title II application for completion.  

September:  Title II will communicate to non-public schools how much funding is remaining from the prior year 

grant and offer schools access to funding on a first come, first serve basis. 

October:   Non-public schools submit their Title II applications for review and approval. 

November:  Prince George’s County Public Schools holds a Consultation Meeting jointly with Titles I – IV for 

participating non-public schools. 
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TITLE III, PART A - CONSULTATION TIMELINE 

 

April:  Prince George’s County Public Schools sends an Intent to Participate form to each non-public school listed 

on the MSDE website. 

April:  Prince George’s County Public Schools invites all who returned the Intent to Participate form to an Initial 

Consultation Meeting. 

May:   Prince George’s County Public Schools holds an Initial Consultation Meeting jointly with Titles I – IV. 

September:  Title III contacts non-public schools who expressed an interest in participating in Title III to ensure 

they have what they need to administer the ELPA (English Language Proficiency Assessment) to their students 

whose HLS (Home Language Survey) makes them eligible for testing. 

October:   Non-public schools submit their test results. 

November:  PGCPS submits the names and information for students who qualify for ESOL services to MSDE. 

January – February:  PGCPS will meet individually with each non-public school who had qualifying students to 

determine their needs for the following school year. 

May – June:  PGCPS will communicate to non-public schools how much funding they are allowed and work with 

the schools to refine their needs assessment from January – February. 

July:  Non-public schools’ needs assessments will be finalized and funds will be allocated in the grant. 
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TITLE IV, PART A - CONSULTATION TIMELINE 

 

April - Prince George’s County Public Schools sends an Intent to Participate form to each non-public school listed 

on the MSDE website. 

April - Prince George’s County Public Schools invites all who returned the Intent to Participate form to an Initial 

Consultation Meeting. 

May - Prince George’s County Public Schools holds an Initial Consultation Meeting jointly with Titles I - IV. 

September/October - Title IV contacts non-public schools who expressed an interest in participating in Title IV 

to inform them of their school’s allocation and process for submitting a proposed plan based on a Needs 

Assessment. This contact is via an email which contains a template for the proposed plan, a list of allowable 

activities, and a copy of the Title IV, Part A Non-Regulatory Guidance. 

October - Title IV conducts a webinar in order to provide TA to those schools that did not attend the May 

Consultation meeting. Non-public schools submit their proposed plan (including needs assessment, activities, 

intended outcomes, and a description of the expenses) for approval. 

November - Non-public schools’ proposed plans will be reviewed and approved.  In some cases, clarification 

may be requested.  

December/January - Non-public schools’ funds will be loaded to support their approved activities/strategies.   

September – June - PGCPS will communicate with non-public schools on a regular basis via email and/or phone 

to provide TA.  
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 TITLE PROGRAMS, PART A - AFFIRMATION OF CONSULTATION 
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SECTION G: STATE GRANT APPLICATION 
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Appendix G: Fine Arts Initiative Grant Application 

2019 FINE ARTS INITIATIVE 

STATE GRANT APPLICATION 
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Fine Arts Initiative Grants Application 

Local school systems should provide a cohesive, stand-alone response to the prompts below.  

1. Complete the chart below describing the progress and challenges in 2018-2019 toward meeting the  Programs in 
Fine Arts goals  articulated in the system’s 2018 Annual Update. Identify the programs, practices or strategies, and 
resource allocations that are related to the progress. 

2018-2019 Fine Arts 

Goals Progress Challenges 

Vocal and General Music 

 Continue to offer instructional 
support for the elementary All 
County Honors Ensemble(s). 

 Utilize funds for ongoing 
professional development of staff 
to attend national and/or regional 
conferences.  

 Expand the Elementary Orff Solo 
and Ensemble Festival. Classroom 
teacher supplies will be utilized for 
this expansion.    

 

The Vocal and General Music’s total 
FY2018/19 budget is $11,611. 

 The allocations provided 
instructional support for the 
elementary All County Choral 
Ensemble. The culminating 
concert was held on December 2, 
2018.  

 The use of second assignment 
funds provided the necessary staff 
to assist with auditions, sectional 
rehearsals, registration and 
weekly attendance 

 Additionally, grant funds for 
professional development gave 
staff the opportunity to attend the 
National Association for Music 
Education national conference in 
Grapevine, Texas.  The supervisor 
and specialist participated in the 
Program Leadership track. Panel 
discussion and topics ranged from 
teacher retention to culturally 
responsive programs and 
instruction.  

There were no challenges in 2018-
2019 that impeded meeting the 
stated goals articulated in the 
system’s 2019 Annual Update.   

Theatre 

Support the Theatre Festival, and   
addition of a day allocated for 
performance assessments during the 
Theatre Festival.   

The Theatre Office’s FY2018/19 budget 
of $11,484 

 Theatre teachers and students 
participated in the 3rd Annual 
Theatre Arts Assessments this 
year. Thirteen (13) middle and 
high schools were assessed on 
their oral voice/technique, 
understanding of text, projection, 
stage presence, and character 
development.  Scores and 
feedback were shared with the 
teachers and their principals.  

See Above. 
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2018-2019 Fine Arts 

Goals Progress Challenges 

 The 9th Annual Theatre Festival 
was held on Saturday, March 16, 
2019.  Students and teachers from 
sixteen (16) high schools and 
middle schools participated in 
workshops conducted by leaders 
in the theatre field. 

Visual Art 

 Have showcase coordinators to 
prepare the display of student 
work in the community as well as 
statewide.  

 Revise the Art 6, 7, 8 curricula for 
middle school in partnership with 
AACPS. 

The Visual Art Office’s FY2018/19 
budget of $11,303 

 The grant funds provided support 
for the display of student work 
both within the county and 
statewide. 

 The PGCPS Visual Art Show 
coordinators hung artwork from 
PGCPS students in the following 
county and state shows: PGCPS 
Countywide Art Exhibit, Youth Art 
Month Show, the First Lady’s 
Exhibit, the Maryland Art 
Education Association (MAEA) 
Student Exhibit, and the Baltimore 
Washington International Airport 
(BWI) Student Exhibit. 

 Grant funds were used to hire 
writers to revise the Art I 
curriculum and start the Art 8 
curriculum jointly with AACPS. 
Additionally, the grant was used to 
complete the Digital Studio 8 
curriculum. 

See Above. 

Instrumental Music 

 Support workshops concerning 
performance assessment 
professional development.  

 Support the addition of grade 
levels for the Summer 
Instrumental Music 
Enrichment Program.  
 

The FY2018/19 budget of 
$11,559 

 Workshop pay was used to 
support 75 teachers in orchestra 
and/or band to provide pertinent 
feedback to the teachers on the 
entire assessment process and 
include after-school participation.  

 Materials of instruction funds 
were spent to purchase new 
music for the Middle School 
Honor Band and Orchestra 
Students. 

See Above. 
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2018-2019 Fine Arts 

Goals Progress Challenges 

The Instrumental Office staff attended 
the Midwest Band and Orchestra Clinic 
International Conference in order to 
continue to expose the instructional 
program to latest instructional 
techniques. 

Dance 

Support the Dance Showcase. Grant 
funds will provide performance 
assessments for dance students, and 
support the Middle and High School 
Honors Dance Ensembles 

The Dance Office’s FY2018/19 budget is 
$11,016 

  The 22nd Annual Secondary 
Showcase events were divided 
into two separate concerts based 
on geographical areas, north and 
south, to accommodate new 
schools and increased 
participation 

 Middle and High School Honors 
Dance ensembles performed at 
the Dance Matinee and Showcase 
events. There was a collaborative 
piece performed by both groups.  

 PGCPS Student Choreography 
Showcase had representation 
from seven PGCPS Dance 
programs.  

See Above. 

Media Arts 

 Support workshops—providing 
teachers(middle and high school 
technology classes)   

 Support attendance at training 
sessions for Media Arts staff to 
attend conferences that highlight 
Media Arts and evaluation in the 
arts. 

 Purchase Thrively, a program 
designed to help every student 
discover their unique strengths, 
interests and aspirations for 
teachers to help them build the 
skills they need for success in 
Media Arts and beyond. 

Media Arts $10,785  

 The grant funds provided support 
for an intensive professional 
development on Media Arts in 
August which starts with an 
exploration of Media Art at the 
Hirshhorn Museum and 
developing project-based lesson 
plans. A group of ten investigated 
the Maker’s Mindset in an online 
Harvard course and received 
materials to spark student 
curiosity and give them agency to 
make.  

 Media Arts staff attended 
conferences that inspired the 
department to draft a new Media 
Arts literacy task for the district, 
start a new podcasting pilot, and 

See Above. 
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2018-2019 Fine Arts 

Goals Progress Challenges 

the beginning plans to get 
teachers Adobe certification. 

 

2. Complete the chart below outlining the system’s 2019-2020 goals to implement COMAR 13A.04.16 Programs in 
Fine Arts in dance, media arts, music, theatre, and visual art and the strategic targets for year 2023-2024 (five year 
forecast). Include an overview of resources, partnerships, and necessary adjustments to ensure progress to meet, 
at a minimum, the requirements set forth in the regulations.  
 

Fine Arts 2019-2020 Goals 
2023-2024 Targets 

5 Year Forecast 

Dance 

$11,016.35 

 Increase number of Middle and 
High schools offering dance 
education. Provide more 
opportunities for students to see 
dance performances. 

 Partner with higher education to 
provide PGCPS high schools with 
one masterclass in dance. 

 Provide basic dance attire for 
students in need. 

 All schools with dance education 
will participate in county dance 
showcase  

 Obtain supervisor membership in 
National Dance Education 
Organization (NDEO) and 
International Association of 
Blacks in Dance(IABD). 

 Increase number of new dance 
education programs by 15. 

 Every high school to receive two 
masterclasses in dance. 

 Students will have opportunities 
to audition for scholarships during 
masterclasses. 

 Continue to meet students’ 
material needs in order to 
participate in dance education. 

 Offer multiple dance matinees 
featuring dance instructional 
programs within a school feeder 
pattern. 

 Provide opportunity for 
supervisor and resource teacher 
receive membership in both 
organizations. 

Media Arts 

$10,834 

 Revise the Film Festival to 
increase participation 
opportunities for students, 
families, and the community. 

 Offer professional development 
for the staff gain insight into 
other districts’ Media Arts 
program. 

 Provide professional 
development that include 
supplies so teachers can 
implement their new ideas. 

 Revise curriculum to reflect Media 
Arts Standards. 

 Provide Professional 
Development in all aspects of 
Media Arts: Journalism, Film 
Production, Podcasting, 
Coding/Maker, and more. 

 Provide more student 
opportunities in different aspects 
of Media Arts 

 Teacher and Student Certification 
in Adobe software.  

 Media Arts courses at the high 
school level to meet the fine arts 
requirement. 
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Fine Arts 2019-2020 Goals 
2023-2024 Targets 

5 Year Forecast 

 Instrumental  Music 

$11,559 

 Work with four (4) vendors to 
provide two free masterclass 
sessions for 50 students to 
improve mastery of pedagogical 
skills. 

 Increase number of teachers 
participating in assessment 
workshops. 

 Continue the assessment 
professional development 
workshops with the focus on 
string pedagogy for non-string 
majors. 

 Purchase instructional supplies 
for workshops. 

 Increase number of students 
participating to 250. 

 Provide opportunity for all 
teachers with five years of 
experience or less will participate 
in assessment workshops to 
improve instruction. 

 Provide opportunity for all 
teachers without a string 
education background completing 
string pedagogy training in order 
to provide quality instruction. 

 

 Vocal General Music 

$11,562 

 Create a choral library so teachers 
can access more than 10,000 
titles of choral literature packed 
in boxes. 

 Purchase current choral 
literature. 

 All staff attend a professional 
conference for music program 
leadership. 

 Increase access to multicultural 
literature for choral instruction. 

 Share strategies with teachers 
and district leaders to understand 
best practices in vocal general 
music. 

Drama/Theatre 

$11,484 

 Provide substitutes for Teacher 
Leaders to plan and attend 
Theatre Festival. 

 Provide keynote speaker and  
hands-on workshops for theatre 
students. 

 Increase number of students 
attending theatre workshops 

 Update Creative and Visual and 
Performing Arts Program 
curriculum. 

 Increase number of theatre 
programs in the district. 

 Continue updating Creative and 
Visual and Performing Arts 
Program curriculum to reflect 
National Core Arts Standards and 
Maryland State Standards. 

Visual Arts 

$11,303 

 Increase the number of 
elementary art teachers by five 
(5).  

 Increase the number of schools 
participating in the 3D Exhibit.  

 Develop a countywide exhibit for 
seniors. 

 Update curriculum documents for 
Art 6 and Pre-K. 

 Increase the number of 
elementary art teachers by 20.  

 Increase the number of exhibit 
coordinators by two (2). 

 Update all curriculum documents 
including our Visual and 
Performing Arts programs.  
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3. Provide a detailed budget narrative using the MSDE Proposed Fine Arts Budget Form. For reference, refer to 
“Guidance for Completion of the Budget Narrative for the Fine Arts Initiative”, “Sample Fine Arts Budget”, and “Fine 
Arts Budget Categories” in the following pages. The budget narrative should detail how the school system will use 
Fine Arts funds to pay only reasonable and necessary direct costs associated with the operation of the Fine Arts 
program. All expenditures must be directly linked to the goals identified in this 2019 State Fine Arts Initiative Grant 
Application. Budget narrative forms are available in Excel format through the MSDE Fine Arts Office. 
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2019 FINE ARTS INITIATIVE – BUDGET NARRATIVE 

Budget Information 

Budget Narrative, Prince George's County SY2019-2020 FY 2020-2021 

Category/ 
Object 

Line Item Calculation  Amount  
 In-

Kind  
 Total  

DANCE                 

Instr. Staff Dev. -
Salaries and Wages 

Annual Dance 
Secondary 
Showcase 

20 teachers x 1 session x $175  (full 
day workshop pay) 

14 teachers x 1 session x $100 
(substitutes for matinee) 

 5 teachers x 2 sessions x  $100 
(substitutes) 

$5,900.00   $5,900.00 

Instr. Staff Dev. - 
Contracted Services 

Annual Dance 
Secondary 
Showcase 

10 consultants @ $300/per 
consultant 

$3,000.00   $3,000.00 

Instr. Special 
Programs - Supplies 

and Materials 

Annual Dance 
Secondary 
Showcase Classroom Teacher Supplies $1,355.00 

  
$1,355.00 

Instr. Staff Dev. – 
Other Charges 

Professional 
Development 

Membership – National Dance 
Education Organization ($185) and 

International Association of Blacks in 
Dance ($125) 

$310.00   $310.00 

Fixed Charges (FICA) $5,900 x .0765 $451.35   $451.35 

    Total $11,016.35   $11,016.35 

DRAMA/THEATRE                 

Instr. Staff Dev. - 
Salaries and Wages 

Annual Theatre Arts 
Festival 

15 teachers x 1 session x $175 (full 
day workshop pay)       5 teachers x 3 

sessions x $100 (substitutes)                        
Assessments - 15 teachers x $100 

(substitutes) 

$5,625   $5,625 

Instr. Staff Dev. – 
Contracted Services 

Annual Theatre 
Festival 

12 consultants @ $300/per 
consultant 

$3,600   $3,600 

Instr. Special 
Programs - Supplies 

and Materials 

Annual Theatre Arts 
Festival 

Classroom Teacher Supplies $1,609   $1,609 

Instr. Staff Dev. – 
Other Charges 

Professional 
Development 

(Membership Dues) 

Membership – American Alliance for 
Theatre & Education (AATE - $125) 

and Educational Theatre Association 
(EdTA - $95) 

$220   $220 

Fixed Charges (FICA) $5,625 x .0765 $430   $430 

    Total $11,484   $11,484 

INSTRUMENTAL 
MUSIC 

                

Instr. Staff Dev.  - 
Salaries and Wages 

Professional 
Development – 
Assessment & 

Pedagogy 
Workshops 

80 teachers @ ½ day workshop 
session pay 80 x $87.50 

$7,000   $7,000 
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Budget Information 
Budget Narrative, Prince George's County SY2019-2020 FY 2020-2021 

Category/ 
Object 

Line Item Calculation  Amount  
 In-

Kind  
 Total  

Instr. Staff Dev.  – 
Contracted Services 

Assessment Clinic 
Adjudicators 

4 consultants @ $350/per consultant $1,400   $1,400 

 Instr. Special 
Programs - Supplies 

and Materials 
Instrument Supplies Classroom Teacher Supplies $173   $173 

Instr. Staff Dev.- 
Other Charges 

Instrumental Music 
Professional 

Development 
Registration Fee 

Mid-West International Conference                                   
2 staff members @ $155/per 

registration fee 
$310   $310 

Instr. Staff Dev. - 
Other Charges 

Instrumental Music 
Professional 

Development Non-
Local Travel 

Mid-West International Conference 
(airfare/hotel/misc.) 

$2,140   $2,140 

Fixed Charges (FICA) $7,000 x 0.765 $536   $536 

    Total $11,559   $11,559 

VISUAL ARTS                 

Instr. Special 
Programs – Salaries 

and Wages 

Art Show 
Coordinators 

Stipends 

1 Lead Coordinator x $3,000 
1 Assistant Coordinator x $2,500 

$5,500   $5,500 

Instr. Special 
Programs -             

Salaries and Wages 

Curriculum Writing 
Stipends 

5 Writers @ $1,000 each $5,000   $5,000 

Fixed Charges  (FICA) $10,500 x .0765 $803   $803 

     Total $11,303   $11,303 

VOCAL MUSIC           

Instr. Special 
Programs -Salaries 

and Wages 

Elementary All 
County Honor 

Chorus   
Stipends 

1 director @ $3,000.00 $3,000   $3,000 

Instr. Special 
Programs - Supplies 

and Materials 

Elementary Orff 
Showcase 

Orff Schulwerk Anthologies, boom 
whackers, and small instruments 

$2,922   $2,922 

Instr. Staff Dev.  - 
Other Charges 

Professional 
Development – 
Registration Fee 

NAfME Conference $550   $550 

Instr. Staff Dev.  - 
Other Charges 

Professional 
Development -                    

Non-Local Travel  
NAfME Conference $4,860   $4,860 

Fixed Charges (FICA) $3,000 x .0765 $230   $230 

    Total $11,562   $11,562 

MEDIA ARTS                 
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Budget Information 
Budget Narrative, Prince George's County SY2019-2020 FY 2020-2021 

Category/ 
Object 

Line Item Calculation  Amount  
 In-

Kind  
 Total  

Instr. Staff Dev. - 
Salaries and Wages 

Professional 
Development for 

Teachers 

Makerspace Training - 2 teachers x 5 
sessions x $87.50 (half day workshop 

pay)                                                All 
About Media Arts - 15 teachers x 2 

sessions x $100 (substitutes) 

$3,875   $3,875 

Instr. Special 
Programs - 

Contracted Services 

Thrively 
Subscriptions 

CPA Students/Teachers (new) $1,200   $1,200 

Instr. Special 
Programs - Supplies 

and Materials 

Makerspace & All 
About Media Arts  

Classroom Teacher Supplies (related 
to professional development 

sessions) 
$763   $763 

Instr. Special 
Programs - Other 

Charges 

Professional 
Development (Non-

Local Travel) 

2 staff members @ $2,000/per staff 
member 

$4,000   $4,000 

Instr. Special 
Programs - Other 

Charges 

Professional 
Development 

(Registration Fees) 

2 staff members @ $350/per staff 
member 

$700   $700 

Fixed Charges (FICA) $3,875 x .0765 $296   $296 

    Total $10,834   $10,834 

            

    Total Before Indirect Cost $67,758   $67,758 

Indirect Cost   

$70,367 (total grant) - $0.00 
(equipment allocation) = $70,367 
(total grant) x .0358 (FY19 IDC Rate) x 
1.0358 (IDC Rate) = $2,609 (IDC 
allocation) 

$2,609   $2,609 

Grand Total $70,367 $0 $70,367 
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C-125 – Budget Request 
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